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Abstract

The significant impact of the primary idea of the conference became tangible not only in
the disruptive period of the COVID-19 pandemic, which strongly affected all levels of
education without exception but also in the current post-covid era. Czech higher education
also had to deal with some problems during its journey. The primary goal of education,
according to the requirements of the Ministry of Education, Youth, and Sports presented in
the Strategy of the Education Policy of the Czech Republic until 2030+, is a more significant
focus of education on the acquisition of competencies needed for an active civic,
professional, and personal life. This means motivating university students sufficiently, but at
the same time equipping them with essential and indispensable competencies so that they can
use their potential to the maximum extent within the dynamically changing world not only
for their development but at the same time concerning others and for the benefit of
the development of the entire society. Thus, the presented study, in continuity with the results
of the survey among students of the Faculty of Multimedia Communications of the Tomas
Bata University in Zlin, offers a path leading to the possibility of eliminating persistent
problems in education both in the reflection of pandemic changes and in the post-Covid
period. The way to re-strengthen the integration of theory and practice in the continuity of
cooperation with regional non-governmental, non-profit organizations is reflected in an
initiative approach to teaching and strengthening regional development.

Keywords: Higher Education, COVID and Post-COVID Era, Key Competences, Project
Education/Teaching, Integration of Theory and Practice, Non-state Non-profit Organizations,
Regional Development
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Introduction

"Education has the power to transform and change while constantly transforming and
changing." As already mentioned in the abstract, the reflection of the impact of the primary
idea of the conference became intensely tangible not only in the revolutionary period of the
COVID-19 pandemic, which strongly affected all levels of education without exception, but
also in the current post-COVID era. We are witnessing many social changes that affect all
areas of human activity without exception. But to be able to respond to these changes, the
educational system must be adequately prepared for them. Due to significant changes in
society caused by dynamic development, adapting the content, methods, and forms of
education to current developments becomes necessary. At the same time, create an
environment in educational institutions that will be safe, fair, stimulating, and sufficiently
challenging for everyone (Strategy 30+). Czech education also had to deal with several
problems on its way. The presence indicated the need to set new paths to transform current
forms and methods and improve Czech education. The presented study directs its attention
specifically to the field of (Czech) higher education.

Higher Education in the Czech Republic

The tertiary education sector in the Czech Republic (CR) is divided into higher education and
tertiary professional education. Higher education is traditionally provided by universities at
ISCED 645, 7 and 8 levels. Higher vocational education is organized by practically oriented
tertiary professional schools (conservatories) at the ISCED 655 level. Significant changes in
Czech higher education took place on the basis of the Sorbonne and Bologna Declarations.
Based on them, the current form of study was transformed into a two-level system (bachelor's
and subsequent master's study program). Since 2001, a three-level structure of higher
education has been strictly introduced: 1. Bachelor's degree program (ISCED 645, 3-4
years): preparation for the performance of a profession and at the same time for study in a
subsequent master's degree program; state final exam, usually with the defense of a bachelor's
thesis ("bachelor" - Bc., BcA.). 2. Master's degree program (ISCED 7): a) (ISCED 747,
Bc+1-3 years): primarily acquiring theoretical knowledge with the possibility of their
application and developing abilities for creative activity or talent; state final exam with thesis
defense (e.g. Ing., Mgr., MgA., MUDr., MDDr.); the field of medicine and veterinary
medicine and hygiene state rigorous examination; independent program ISCED 746, (4-6
years): graduates with a "master's" degree (Mgr., MgA.), rigorous state examination with
defense of a rigorous thesis in the corresponding field of study (e.g. JUDr., PhDr., RNDr.,
etc.). 3. Doctoral degree program (ISCED 844, 3-4 years): scientific research and
independent creative activity in the field of research, development or creative activity in the
field of art; doctoral examination with dissertation defense (Ph.D., Th.D.). Higher education
institutions in the Czech Republic are divided into universities (all degree programs in
continuity with research, development, innovation, or artistic and other creative activities, 24
public, 2 state, 3 private), and non-university (bachelor's degree programs, exceptionally
master's degree programs, 2 public, 33 private). From the founder's point of view, public (2,
public law institutions), state (2, military and police, without legal personality, ministry), and
private (33, legal entity) (see Table 1) (Higher education Czechia, 2023).



Total Type of study program
number Bachelor’'s  Master’s Follow-up Doctoral
Program Program Master’s Program
Program
Total number of universities 304.054 182.454 32.526 70.033 21.375
Public universities 276.422 160.755 32.526 64.064 21.291
Private universities 28.152 22.033 - 6.056 87

Table 1: The total number of students at all types of universities in the Czech Republic (2021/22).
Source: Gottlichova according to Czech Statistical Office, 2022.

Until 2003, more male students than female students studied at universities. However, female
students outnumbered their male counterparts by almost 30% over the next seven years. In
the last three years, a quarter (33 thousand) more women than men have been studying at
universities in the Czech Republic. In contrast to the number of students, the number of
university graduates in the Czech Republic continues to decrease. In 2021, 60,547 people
graduated from higher education institutions in the Czech Republic, 2,400 less than in the
previous year and by a third less than ten years ago (Cieslar, 2022).

Higher Education and the Pandemic

Now that the education system seems to return to normal after the pandemic, it is time to
follow up on its impact after almost three years of disruption. In 2022, UNESCO published a
report Resuming or reforming? Tracking the global impact of the COVID-19 pandemic on
higher education after two years of disruption. The authors of the report pointed out that in
May 2020, the International Association of Universities (IAU) initiated the implementation
of a research project on the impact of COVID-19 on higher education (Regional & National
Perspectives on the Impact of COVID-19 on Higher Education) (Delgado, 2023). The survey
analysis is based on 424 complete responses from unique HEIs in 109 countries and two
Special Administrative Regions of China (Hong Kong and Macao). The conclusions showed
that about 67% of HEIs switched to online teaching, about a quarter suspended classes while
searching for solutions, and 7% ultimately canceled their teaching processes. Almost all
involved universities confirmed the negative impact of the transition to an online form of
teaching, with only 2% of universities (7 universities) reporting that teaching and learning
were unaffected (Marinoni et al., 2020).

The Impact of the Pandemic on Czech Higher Education

In Czech higher education, the academic year 2020/2021 took place almost exclusively in
distance learning (135 days). Theoretical teaching was (as of spring 2020) almost entirely
moved to the online space; practical education was implemented only in some fields (e.g.,
medical or health care) in different arrangements depending on the currently valid
epidemiological measures (vlada.cz, 2021). The results of a survey carried out by the
Ministry of Education, Youth and Sports of the Czech Republic (MEYS in Czech, 2021) on
public universities (PU) showed that (not only) the well-being of students and academic staff,
the MEYS and the entire educational system will have to focus much more attention to
achieve effective educational outcomes. 23,060 students and 4,588 academic staff took part
in the survey. The focus was, for instance, on the effects of the pandemic and distance
learning on physical and mental health, factors affecting well-being, the financial situation of
students and academic staff, or the consequences of limiting contact and face-to-face teaching



(on a scale of A/very often, B/often, C/sometimes, D/occasionally, E/rarely). The most
significant adverse impacts from the student's point of view were in the areas of: 1. mental
health (A/32%, B/24%); 2. overall life (A/34%, B/16%); 3. physical health (A/33%, B/13).
From the point of view of the negative influence of factors in continuity with well-being,
negative aspects such as 1. uncertainty regarding rules (A/43%, B/29%); 2. lack of social
contact with classmates (A/43%, B/27%) and with friends (A/38%, B/29%), etc.
Subsequently, the pandemic and distance learning impact on university students play a
significant role in the educational process, especially the loss of students' motivation to study,
resignation from study activities, and the students' negative feelings (see Table 2)
(Duspivova, Bartak, 2021).

very

often often sometimes rarely never
Loss of motivation to study 35% 22% 20% 11% 13%
Decrease in the quality of work 10% 13% 20% 22% 34%
Resignation from the study activity 27% 22% 15% 10% 25%
Negative feelings of the student 23% 15% 16% 13% 33%
Considerations about change of the major 11% 8% 11% 12% 58%
Considerations of dropping out 13% 9% 13% 15% 51%
Considerations of therapy 12% 10% 14% 13% 50%

Table 2: Consequences of the impact of the pandemic and distance learning on students N=23,060.
Source: Modified according to Duspivova, Bartak, 2021.

In the same way, we can also talk about the overall assessment of distance learning by
students compared to academic staff (see Chart 1).
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Chart 1: Overall evaluation of distance learning by university students and academic staff, N=23,060.
Source: According to the Ministry of Education, Culture, Sports, and Science, 2021.



Methodology
Problem Formulation

As mentioned in the UNESCO IESALC report, the impact of the pandemic on higher
education has been profound and varied for each institution and country, generally showing
great efforts to adapt to changes at all levels rapidly. The pandemic, with its strong impact on
the education system, has revealed the essential need to transform educational activity.
However, the rapid return to face-to-face teaching and learning and the stabilization of
enrollment patterns suggest that the changes will only lead to a partial transformation of
higher education as a face-to-face experience. Thus, higher education institutions may
introduce some necessary new procedures long-term (Delgado, 2022, 2023, Marinoni et al.,
2020, Plakhotnik, M. S. et al. 2021). We can ask whether university students will be
sufficiently prepared for a professional career in continuity with the market's and society's
needs? As reported by the EU Commission, more than three out of four companies in the EU
currently need help finding qualified employees with the right skills, which is reflected in the
demand for increased education and training of students. In the words of reporter Anna
Zalewska (2023): “The world is changing at a fast pace ... and we have to face the challenges
it brings. We need new skills, ... to respond to different organizational needs. Preparation for
the labor market begins already at school ... it is therefore necessary to coordinate education
in accordance with the current labor market (Europe Parliament, 2023)."

Changes in Czech Higher Education in Continuity With the Impact of the Pandemic

The problems brought about by the pandemic, with its impact on higher education and
the dynamically changing world, were reflected in the necessity of setting a new strategic line
for the education policy of the Czech Republic. The main challenge of 2020-2023 Strategic
Implementation Plan (SIP 2023) thus became "a dynamic response to a changing world."
Priority objective 1 is thus oriented towards 1.A Developing competencies directly relevant
for life and practice in the 21st century;, 1.B Developing methods for ensuring the quality of
education and verifying learning outcomes; 1.C Strengthening the connection of study to
practice and preparation for future application, and 1.D Further development of the
professional profile of the study and strengthening of its prestige (MSMT-12689/2022-3).
SIP 2023 represents an integral part of the strategic management of the Czech higher
education system in direct continuity with the Strategy of the Education Policy of the Czech
Republic until 2030+ (Strategy 2030+). Implementing Strategy 2030+ aims to create and
develop an open educational system in direct continuity with the changing external
environment and provides relevant educational content from a lifelong perspective. The goal
of education is to provide a motivation to an individual equipped with essential and
indispensable competencies, who can use his potential to the maximum extent in a
dynamically changing world for the benefit of his development, as well as concerning others,
but also for the benefit of the development of society as a whole, i.e., competencies needed
for an active civic, professional and personal life. The Strategy 2030+ thus primarily
responds to "4. the industrial revolution" (Morgan, 2014; Schwab, 2017; Schwab, Mallert,
2021) or the "second age of machines" (Brynjolfsson, McAfee, 2015), which are among the
current trends transforming many areas of human activity - and whose technological and
social aspects require the development of the necessary competencies for success in personal
and working life and on the labor market (MSMT 2020) (Fry¢ et al., 2020, Program, 2021).



Problem Solution
Innovation

Innovations change the direction of education and can replace or displace existing models,
1.e., existing methodologies and ways of transferring knowledge by opening up new learning
alternatives. We also include innovations in teaching methods, such as the development of
new learning materials, mechanisms, and spaces, and transforming the role of students and
the way they absorb and use educational knowledge (Garcia-Morales et al., 2021).
Universities must move away from a system of predominantly "lecture-based learning" to
"problem-based learning" methodologies that more actively engage students (Marinoni et al.,
2020), with a subsequent reflection in the re-evaluation of the skills and competencies
required of students in the current environment.

Integration of Theory and Practice

One of the primary sources of innovation representing a significant driving force of
sustainable economic development is creativity, which, in continuity with innovation, is of
fundamental importance for the development of business and for Europe's competitiveness on
an international scale; the orientation of attention leading to the acquisition of key
competencies of university students, which would not be possible without ensuring a fully
functional knowledge triangle: education - research - innovation. It is a partnership between
the business world and the education, training, and research sector that can ensure a better
focus on the skills and competencies required by the labor market while strengthening
innovation and entrepreneurial capabilities within the educational process. In today's
dynamically developing world, the set path must be aimed at supporting a more
comprehensive academic community, where representatives of civil society and other
interested parties will be involved to create an atmosphere that promotes creativity and a
better alignment of professional and social needs, as well as the personal satisfaction of
individuals. Here, more than in the pre-pandemic era, the necessity of supporting the
development of transferable skills of university graduates in continuity with the development
of cooperation between universities and employers (commercial and non-commercial
spheres) is coming to the fore, for example, in the area of continuing to expand student
practice opportunities within the educational process, in the effective contribution of
employers to the creation of educational programs, teaching, practice and evaluation of
results, etc. In particular, it is crucial to eliminate the persistent problem, represented by the
unsatisfactory integration of theory and practice, reflected in the need for more sufficiently
well-prepared, initiative, and motivated individuals.

Project Learning/Teaching

One of the ways leading to the strengthening of student motivation in continuity with re-
active involvement in the educational process is the support of project teaching in continuity
with the requirements of Strategy 2030+. Within the framework of pedagogical terminology,
we are talking about a teaching method derived from pragmatic pedagogy and the principle
of instrumentalism, in which students are led to work on specific projects independently, in
conjunction with gaining experience based on practical activity and experimentation. We are,
therefore, talking about a method that supports student motivation and cooperative learning,
whether it is projects in the form of integrated topics, practical problems from real life, or
functional activities leading to creating a product or product (Priicha et al., 2003). Although



W. H. Killpatrick (The Project Method, 1918) is considered to be the creator of the project
method, we find the basis in the concept of pragmatic philosophy of J. Dewey (1859-1952),
which is based on the claim that experience is the basis of knowledge, i.e., applying
knowledge to life. Man encounters various problematic situations in our ever-changing
world. Active experimentation is vital for the research process, by which we gain experience
and knowledge, which we store and thus create a "toolbox" for further problem-solving.
Learning can only be effective if it is active and based on experience. One experience is
reconstructed based on another. The school is supposed to function based on real-life
situations, and its main task must be to teach individuals to adapt to change (Dewey, 1926).

Key Competencies

Even the present shows us that the independent implementation of projects, the goal of which
is to connect life, learning, and work, leads to the acquisition of professional and
organizational competencies. By the end of May 2022, 25,000 people had been contacted.
Companies or institutions use an interactive tool for data collection to fill out a questionnaire,
the aim of which was, among other things, to find out the preference criteria for university
graduates when hiring (Study of employers' needs). The research was carried out within the
National Pedagogical Institute of the Czech Republic (2023) framework. The return
represented 1188 completed questionnaires, of which 946 were complete. The conclusions
showed that employers (N=652) expect a greater willingness to further education and
development (60%), flexibility (47%), knowledge of new technologies and more advanced IT
knowledge (45), originality of ideas (42) from university graduates (N=652). %) and an
excellent ability to communicate in a foreign language (40%). Among the most common
shortcomings of university graduates when entering the labor market insufficient preparation
in the field of practical experience (48%), willingness to take responsibility (45%), the ability
to lead and manage others (38%), the ability to deal with people (29%) stood out), the ability
to solve problems (25%) and work under pressure (25%), etc. (Dolezalova et al., 2023). The
research thus confirmed that more and more emphasis must be placed on developing
cooperation between universities and employers (commercial and non-commercial spheres)
in continuity with market requirements. The respondents' answers also confirmed the
necessity of a close connection between the employer and educational spheres, which they
see as one of the ways that lead to the knowledge, abilities, and skills of school graduates
being more in line with the requirements of the labor market.

Civil Society — Non-profit Sector — Non-governmental, Non-profit Organizations

As the previous text showed, we still need to address several things that must be addressed.
However, it is more than just the commercial sphere representing an opportunity for
university students. A significant role is also played here by civil society (CS), i.e., the
nonprofit sector (NPS), specifically non-governmental, non-profit organizations (NGOs),
bringing together different groups of citizens with other interests, a plurality of topics and
goals, characterized by various structures, financing, legal forms, employees, etc. OS and its
organizations play an important social, political, and economic role in democratic countries.
Characteristic features include "participation and action, the central features of the activity
are presented by spontaneity and creativity, autonomy and voluntariness" — "with room for
creativity and innovation" (Miléfova, 2020). Already in 2016, the Council of Europe
presented a new competence model for democratic culture in continuity with application to
the educational system with an orientation to the development of curricula, procedures, and
evaluation, at the same time also modeling attitudes and behavior, democratic processes in



the classroom, cooperative teaching, project-based teaching, and service learning with the
explicit goal that active citizenship is best learned actively, and not by passive lecturing.

Out of the twenty established competencies within the competence model, the following
stand out: analytical and critical thinking skills, skills of listening and observing, empathy,
flexibility and adaptability; linguistic, communicative and plurilingual skills; co-operation
skills;, conflict-resolution skills;, knowledge and critical understanding of the self,
responsibility; autonomous learning skills, self-efficacy in continuity with one of the
significant values — valuing human dignity and human rights (xxx). Similar preferences were
also confirmed by research carried out in 2021 among 198 NGOs of the Zlin Region (ZR),
where the following preferences stood in the foreground: communication skills (82%),
teamwork skills (72%), capability of problem-solving (68%), taking responsibility (63%),
adaptability and flexibility (61%), willingness to learn (58%), leadership skills (58%), etc., a
significant change in preference was then noted by IT skills (49%) and foreign language
knowledge (38% ), in connection with patience, empathy, moral approach, tolerance, etc.
NGOs saw the biggest problem for students in the ability to solve problems, lead and make
decisions, and teamwork (Gottlichova, 2021).

Objectives and Methodology

To fulfill the strategic line of the University (Strategy 2023+) in continuity with solving
problems due to the pandemic crisis, as well as the needs of a rapidly changing society with
an impact on the education system, it is also necessary to understand the attitudes of students,
to know their approach to solving the set problems, possible proposals to implement
procedures, teamwork skills, and appropriate communication. The research was carried out in
as an online questionnaire, which took place, like every year, in June 2022 among 138
students of the Faculty of Multimedia Communications of the Tomas Bata University in Zlin
(FMC TBU). The answers are presented in direct correlation with the monitored issue in the
post-pandemic period, 1i.e., comparison of students' preferences for competencies:
A/2022/commercial and B/2022/non-commercial spheres, here with the values of the pre-
pandemic period (C/2019/NGOs, 114 students of FMC TBU).

For the needs of the study, it is beneficial to find out whether students perceive a difference
in their preference for key competencies in the commercial or non-commercial sphere and to
what extent we can find changes in the perception of key competencies in the period before
and after the pandemic, which is presented by the presented values (see Table 3), reflecting
previous data presented (see Dolezalova et al., 2023, Gottlichova, 2021). At the same time,
what do they see as concerns, whether they are interested in focusing their attention on the
problems of NS and participating actively in their solution, including within the practical
activities of the educational process? As the results of the survey showed, the preferences of
competencies in the given sectors do not show significant differences if we do not take into
account the specifics of the preferred choices of NGOs, the comparison of the values before
and after the covid period confirmed, in addition to the already (recurring) essential
competences, the necessity of increasing IT skills, knowledge of a foreign language and
willingness to learning, especially the necessity of taking responsibility in the commercial
and non-commercial sectors.



Key competencies/preference (students) 2022/A 2022/B 2019/C

% ranting % ranting % ranting
Communication skills 40.2 3 58.5 2 66.7 1
Capability of problem-solving 38.5 5 52.2 4 54.4 3
Team working skills 37.2 7 58.4 3 55.2 2
Taking responsibility 68.0 1 77.6 1 474 4
Mastering information processing 38.0 6 29.5 8 12.8 7
Adaptability and flexibility 26.5 8 37,0 6 24.6 6
Willingness to learn 43.2 2 36.6 7 11.5 8
Ability to make decisions 394 4 37.8 5 29.8 5
Reading and comprehension to work instructions 14.5 9 8.8 11 10.5 9
IT skills 12.5 10 10.2 9 1.0 12/13
Leadership skills 6.2 12 8.0 12 4.9 10
Foreign language knowledge 11.5 11 9.8 10 2.0 11
Work with numbers in the working process 4.5 13 2.4 13 1.0 12/3

Table 3: Preference of key competencies in terms of university students.

Source: Géttlichova, 2022.

Even though students in the greater half (57.6%) indicated agreement within the requirements
of the commercial and non-commercial sectors, the research pointed out, as in the framework
of the competence model, the necessity of other necessary competencies (see Table 4), due to
the difference like the work of both monitored sectors.

Other crucial key competencies for NOs

University students

% rating
Empathy 24 1
Moral and ethical approach 21 2
Interest in the field 18 3
Relationships, kindness 16 4
Willingness, understanding, tolerance 11 5
Solidarity 8 6
Openness 6 7

Table 4: The most preferred differences in requirements for university graduates by NGOs.
Source: Géttlichova, 2022.

Part of the research was also finding which competencies the students consider problematic
within the framework of NGO requirements (see Table 5).



The most common concerns perceived by students University students
% rating

Taking responsibility 64 1
Ability to make decisions 39 2
Leadership skills 36 3-4
Capability of problem-solving 36 3-4
Adaptability and flexibility 18 5
Mastering information processing 16 6

IT skills 14 7

Table 5: The most frequent concerns in continuity with NGO
competence requirements in the perception of students.
Source: Géttlichova, 2022.

It is clear from the table that these are competencies important for university graduates,
regardless of whether it is the non-commercial or commercial sector. At the same time, these
are also the competencies that, among other things, are aimed at by the FMC TBU Projects of
Non-profit Organizations course, enabling students to have an independent, creative
approach to solving social problems. Fully 89% of students confirmed in the research the
significant benefit of project implementation both for NGOs and for themselves.

Solution
Projects of Non-profit Organizations

One of the options aimed at achieving the set goal, which is to improve the quality of higher
education, creating conditions for an easier transition of graduates to the labor market - and
currently mitigating the impact of the pandemic, as well as the dynamism of the onslaught of
the requirements of the current rapidly changing world and meeting today's demands, is the
realization of a unique course at the Institute of Marketing Communications at FMC TBU in
Zlin - Projects of non-profit organizations (PRON) - with a reflection of the combination of
theory and practice in the form of direct participation of students in real projects (based on
the needs of regional NGOs and students' creativity), while comprehensively mastering
knowledge project management methods in practice (see Figure 1).



employability professionalism

==

-

NGO key competencies o / \ \Needback from the students

) L/// integration of iheo o .
project management /and practice communicational skills

. . . / \
marketing communications v \,  ability to solve problems
l teamwork

art courses + marketing

invention and creative thinking

Figure 1: Projects of non-profit organizations.
Source: Géttlichova, 2018.

The course is oriented to the systematic and procedural side of project management project
planning and the system of controlled communication and management of project
documentation. In continuity with the requirements of potential employers in the commercial
and non-commercial sphere, students encounter the specifics of teamwork, learn to discuss,
process, and prepare written materials, learn about their abilities and the importance of
the individual's share in determining common goals and distributing responsibility, analyze
variously complex problems with the identification of their essentially, to look for an
approach to their solution, to plan, implement and evaluate the effectiveness of the solution -
1.e., to fulfill the essence of the curriculum based on the application of so-called vital skills
within the educational process and on the requirements of practice reflected in teaching
innovation. An essential aspect of the course is the connection between the work of art
students and marketing communications students, enabling the implementation of projects in
the entire spectrum of possibilities and preparing students for a future profession where
teamwork becomes necessary. Through their projects, students help regional NGOs in the
realization of their mission, whether it is helping children in orphanages, disabled citizens
with various forms of illness, seniors, oncological patients, cultural organizations, or animal
shelters, i.e., everyone who needs help.

Although the impact of the pandemic played a significant role here, too, as many
organizations were forced to end their active activities due to the necessity of the transition to
online communication, for which NGOs lacked technical equipment and knowledge, the
students were (and are) a great asset at this time. Despite the necessity of transferring
the implementation of projects to an online environment, it was possible to obtain the
necessary financial and material assistance for NGOs to support the implementation of their
activities. Still, at the same time, thanks to engaging online workshops, fashion shows,
educational presentations, interesting competitions, etc., we also made this problematic
period more pleasant.



Conclusion

As indicated by the presented study, Czech higher education in continuity with the challenges
of the contemporary world, it is evident that the higher education system in the Czech
Republic "has the power to transform and change, while constantly transforming and
changing" ("Education has the power to transform and change while constantly transforming
and changing."). It was a pandemic, and at the same time, an unceasing dynamic
development, which revealed persistent problems in the University of Education and, at the
same time, placed obstacles in the path set so far. And as it turns out, it will be a challenging
road. One of the possibilities for solving problems is more effective constructive cooperation
and communication between universities and the economic sphere, aimed at creating a
higher-quality curriculum based on the necessary practice requirements in continuity with the
demands and criteria of employers reflected in the key competencies assigned to university
graduates. An important aspect is the subsequent reflection on teaching innovation in
continuity with the enrichment of the educational program aimed at increasing the quality of
professional education, which is increasingly applied in the form of direct participation of
students in authentic projects while comprehensively mastering the knowledge of project
management methods. To implement all the steps, it is necessary to provide the actors in
education with the needed support directly in the region where they operate and to connect
them. Economic entities of a commercial and non-commercial nature, based on the reflection
of the level of the so-called key competencies of students, can subsequently present an offer
of employment to university graduates, representing an essential advantage for both parties.
And as J. Dewey (1926) already stated: "One gram of experience is more valuable than a ton
of theory."
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