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Abstract

Public sector schools in Pakistan experience difficulties in teaching English, particularly
spoken skills, owing to instructors' unfamiliarity with current language teaching techniques.
This research, done in Gilgit-Baltistan, investigates the use of task-based instruction (TBI) to
motivate and improve the English-speaking abilities of sixth-grade pupils. Pragmatic action
study consisted of three data gathering phases: reconnaissance, intervention, and post-
intervention. Observations, semi-structured interviews, focus group discussions, and
classroom teaching reflections were some of the tools employed. A grade 6 language
instructor and five specially chosen pupils took part. The reconnaissance phase indicated
challenges with student motivation for learning spoken English, which were impacted by
elements such as foreign language anxiety, confidence, readiness to communicate, and a
propensity to code-switch to local languages. Teachers focused largely on writing and
reading abilities, using the grammar-translation technique, which restricted possibilities for
speech practice. The research discovered that involving students in activities, alleviating
language anxiety, and creating a favourable language learning atmosphere dramatically
increased their confidence and desire to speak English. The findings imply that increasing
exposure to spoken English via task-based training may help students improve their language
abilities and motivation.
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Introduction

English is a language that is of global significance and is essential for global communication
(Zeng, 2024). The goal of English instruction should be to develop proficient English
language communicators among students (Zeng J, 2023). Pakistani students regard English as
a second language that is primarily employed for academic and administrative purposes in
accordance with predetermined standards (Baig, 2019). Consequently, students are
experiencing challenges and are making an effort to refrain from articulating themselves in a
language that is not their native dialect (Wang Z, 2020). The Grammar-Translation Method
(GTM) is the primary method employed by the majority of language instructors in Pakistan to
emphasize writing abilities. The students' exposure to the target language is restricted by this
method, which positions the teacher as the primary communicator and the students as
followers (Smith LE, 2019).

Language instructors in both the private and public sectors in Pakistan tend to neglect the
development and evaluation of speaking abilities, despite the importance placed on them in
the National Curriculum of 2006 (Baig, 2019). The limited exposure of instructors to
language instruction is the reason for their interest in enhancing the writing abilities of their
students. (Adibah Sulaim, 2016). By using various language teaching methodologies,
students acquire the ability to establish associations between diverse concepts by means of
hearing and reading. Furthermore, they develop the capacity to articulate their thoughts via
writing and speaking, as stated in Pakistan's National curriculum for English language in
2006 (Yang, 2019). The English language has unique characteristics and necessitates a
distinct approach to instruction compared to other disciplines. Language instructors must
possess suitable pedagogies and experiences connected to speaking, as well as the ability to
effectively incorporate new approaches and tactics (Daud Ismall, 2014). Teachers may
inspire their pupils by involving them in purposeful activities that promote linguistic
discussion (Rahim, 2014).

An action research study was conducted on a sample of five sixth-grade kids from a private
school in Ghizer Gilgit, District. The purpose of the study was to investigate:

1- How may task-based instruction (TBI) be used to enhance the motivation of grade VI
pupils at a government school in Ghizer District, Gilgit-Baltistan, to speak the English
language?

2- How can the English language speaking abilities of primary-level children in
government institutions be bolstered and encouraged through TBI-related activities?

3- What exercises, objectives, or tactics may be used to improve the English language
speaking abilities of primary students?

Methodology

Pragmatism is concerned with action and change, and knowledge and action This study is
located within pragmatism as its aim is to explore issues in society where different
perceptions, experiences and practices exist (Creswell, 2003). Focus of the pragmatist
paradigm 1is action, bringing about change and role of the researcher as a change agent in
generating data and theories. Within the pragmatic paradigm, action research was carried out
to explore how different activities can be used to build students’ motivation in improving
their engagement with speaking skills. Action research helped in developing and changing
plans according to the need and situation (Kemmis, 2014). Lewin’s cyclic model was used in



data collection phases which allowed moving forward and backward according to the
situation. See Figure 1:
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Figure 1: Lewin's Model
Source: http://www.berylgraham.com/asunder/mods/met3dvdl.htm

The research included five pupils from grade 6 in a government school located in Ghizer, a
district in Gilgit-Baltistan. This group consisted of individuals with varying levels of
proficiency in the English language, including high-achievers, average-achievers, and
struggling pupils. The whole sixth-grade class served as secondary participants. The omission
of real school names and participant identities was done to ensure confidentiality.
Participants' replies were quoted using pseudonyms, which is an ethical practice in research.
The data sets for this investigation were gathered in three distinct stages: reconnaissance,
intervention, and post-intervention. The reconnaissance phase was specifically meant to serve
as a phase for gathering factual information. The study used three passive observations and a
focus group discussion (FGD) to analyse students' perspectives on the language education
process, specifically the methods used to develop speaking skills. The semi-structured
interview with the language instructor facilitated the identification and resolution of concerns
by gathering data on the specific tasks and activities used to encourage students' proficiency
in speaking their second language (L2).

Based on the obtained data on areas that needed improvement, an intervention was carried
out by performing three cycles of action research. During each cycle, three sessions of 40
minutes each were done. There were a total of nine sessions that spanned over a period of
fifteen days. A checklist was used throughout each of the nine sessions to document problems
requiring development that impede students' participation in speaking their second language
(L2). After each session, compile thoughtful notes on inquiries such as: to what extent are
students actively engaging in classroom activities? What is the frequency of their code-
switching? After the session, I discussed and analysed the participants and sessions with a
critical friend (CF). After analysing the ongoing shared reflections, relevant adjustments were
made for both the future sessions.

Conducted a focused group discussion (FGD) with main participants to explore how the
intervention has influenced them in terms of improving their motivation level to learn English
language speaking skills as well as to find out their perceptions about the teaching strategies
used in the intervention stage. Comparing results of after-intervention FGD with
reconnaissance phase FGD helped to see if there has been a change in students’ use of
English as it relates to level of confidence, willingness to speak and their general use of
English in terms of vocabulary use. Semi-structured interview with CF was aimed at



capturing CF’s reflections and retrospective perspective about the challenges and issues she
faced in language teaching, especially in enhancing speaking skills of ESL students.

Findings and Discussion
Reconnaissance Phase

The reconnaissance phase data suggested that the instructor exclusively employed the
grammar-translation technique to instruct the English language. This was apparent as she
read the text, identified verb forms within it, and provided explanations for some of the more
difficult terms. The instructor participated in a limited number of activities during classroom
observations, with the primary focus on enhancing the writing and reading skills of the
students. The teacher's use of the English language was severely restricted, and the classroom
instruction was conducted in two languages. It was determined that learners were not actively
engaged in the language learning process and were not actively participating in a classroom
where the instructor is the primary focus of instruction. The language instructor's primary
objective was to complete the coursework. The FGD data facilitated the determination that
students had a sense of difficulty when prompted to communicate in the English language.
The language instructor was correlating the pupils' speaking abilities with their understanding
of grammar. The motivation for providing grammatical modifications was to enable pupils to
speak English in accordance with the norms of grammar. In first session during an informal
discussion, the teacher said:

“You know exams are going on, [ would request you to take those topics which I have
not taught yet. Or focus on exercises which have been taught. It will be kind of
revision for them.” (Rubina, 2020)

The FGD also gave the impression that the teachers focus is on reading and writing skills.
“Then she makes us read, later on she asks us to do exercises.” (Surya, 2020)

Language confidence (L2) is defined by (Clement, 2005) as the anxiety-free belief of a
learner about his ability to communicate in the second language or in the target language.
During the reconnaissance phase, it was determined that there is a need for improvement in
the area of L2 confidence observations. During the classroom discussion, it was noted that
pupils were actively engaging in the use of the Urdu language. Several individuals did not
exhibit any response in Urdu. The task of speaking in the English language seemed to be
difficult for the kids. Students were unable to publicly present and communicate their
thoughts or ideas to their peers. Whenever someone attempted to communicate in English,
their peers would immediately engage in hushed conversations and laughter.

Therefore, it was crucial to assist students in overcoming this unfavourable self-perception in
order to enhance their confidence and strengthen their drive. The analysis of the data from the
reconnaissance phase indicated that students' desire to engage in English language activities
is an area that needs development. Students were reluctant to engage in debates. During the
non-participatory observations, it was noted that when students were prompted to verbally
present their group assignments to the class, just two students were willing to do so. Rest of
the class refused to take part in the discussion by sharing “miss we do not know.] It seemed
that there was lack of students’ willingness (Maclntyre, Baker, Clement & Donovan, 2002) to



participate in English language because most of the students did not participate. The language
teacher perceived it as students’ lack of interest in one-way teaching process.

As she commented:

“In one way teaching one teacher use to speak. It means only teacher works and
students are supposed to be silent listeners.” (Rubina, 2020)

During the second session, it was noted that pupils were not engaging in any discussion with
their partners, causing the instructor to feel ashamed. During the teacher's assignment of
group exercises, only a small minority of the pupils presented their work in front of the whole
class. This data indicates that the reason for this may be because pupils were unable to
overcome their apprehension while speaking in the English language. According to the
language teacher's view, this anxiety is related to public speaking and involves the dread of
making errors. During the reconnaissance phase, a semi-structured interview was conducted,
she said: “I think it is speaking because students like to think, if they will speak, they commit
mistakes” (Rubina, 2020).

This area was decided to be worked further as it is interlinked with the issue of willingness to
communicate and the overall issue of language confidence. Classroom observations indicated
that code-switching is an area that needs improvement. The classroom education was
conducted in many languages, including English, Urdu, and Shina (the indigenous language).
The English language class did not include any group discussions or pair conversations.
During the third session, the instructor posed inquiries to the pupils, who then provided
answers in Urdu. Students seemed to be unable of sustaining their discourse in the English
language. Both the instructor and pupils often switched to using Urdu language in the lesson.
Neither of them have confidence in speaking English.

Data Analysis Intervention-Phase

There were three intervention rounds in this phase. During the first cycle, after analysing
observations and engaging in formal and informal talks with the CF, the areas for
development that were highlighted were the students' level of confidence, their participation
in classroom activities, and their ability to use the target language in real-world situations.
Three language training sessions were scheduled based on areas that needed development.
Imagination, collaboration, and classroom environment were used as educational settings.
The intended classroom activities to engage students included group work, pair tasks, and
solo tasks, such as dialogue delivery, presentations, and image reflections. To facilitate
pupils' learning, grammatical or structural errors were overlooked to avoid undermining their
confidence (Oradee, 2012).

Reconnaissance phase data indicated that when pupils attempted to answer in English, their
peers would ridicule them. The students were unable to go up and express their thoughts.
Students' nervousness was evident in their body language, as their eyes would shift
downwards when the teacher posed a question. A set of regulations was established,
mandating that all individuals communicate only in English and prohibiting others from
mocking them. Every student's engagement in the classroom was guaranteed, including those
who did not participate willingly. Nevertheless, the major emphasis remained on the key
participants of the research. In the first session, a warm-up exercise was carried out with the
kids where they were required to discuss the hobbies they love doing at home.



When enforced to share in English she replied “ok miss I like ... I like watch TV. I also like
to play ... hmm ... playing cricket and go to prayers” (Atiga, 2020).

Students were uncomfortable sharing their thoughts in English. For the sake of creating a
supportive environment for language learning, they were engaged in pairs so that they would
improve their confidence level (Brilianti, 2023). Tasks are more encouraging for students to
use the target language confidently. Following was the response of primary participant group
when they are assigned a task to task to recall and describe a “clean environment”.

Areej responded like “the environment in mosque is very beautiful” (Areej, 2020).

Suriya responded like “I go to public school. I see very clean playground in school. There are
many classes and many students but they do not through garbage in the school” (Surya,
2020).

Suraiyya used to participate very little but at this time, as can be seen from the extract, she
tried to take part in discussion which indicates that this first teaching cycle was helping to
somewhat address issues such as language confidence and WTC. On the whole, it seems that
the intervention was successful in bringing about a slight improvement in students’ behaviour
and confidence level as compared to the beginning. Students were able to stand up and share
few lines in English in front of their class maintaining eye contact. Students started to share
fun they had with their fellows while doing tasks which showed that they are trying to
overcome their fear. Students’ involvement in the tasks seemed to raise their confidence. The
more actively they took part in the conversations, the more their confidence level seemed to
increase. However, it was still challenging for some of the students to communicate their
message in English language.

The primary goal of this cycle was to increase the level of engagement of students in tasks
and activities, thereby allowing them to engage in more interpersonal interactions. During the
reconnaissance phase, it was observed that a substantial number of students in the language
classroom were not actively engaged as a result of the language teacher's limited use of
instructional activities. Students engaged in collaborative activities in both pairings and
groups during the initial phase. Students who were not actively engaged in the discussions
were subjected to additional questions. The goal was to guarantee their active participation in
group discussions (Kamarudin Salleh, 2016).

The repeated attempts to contact Atiga and Resham, who were initially non-participating
students, served to make them aware that they could not remain inactive indefinitely.
Consequently, they began to make an effort to engage and react. By the conclusion of this
cycle, their engagement in the tasks was noticeably enhanced. For example, in the third
lesson of this cycle, a group-task was assigned to describe two types of environments: clean
environment and dirty environment. Resham presented her group work like:

She replied Miss ...... we are discussing about clean environment. I further probed ok
tell me something more she added “like our school environment is clean and it is very
beautiful. Students took care then switched to local language of Pakistan like Urdu.

She transitioned to the Urdu language when she was unable to continue in English. The active
participation of students in any language was highly regarded as a means of fostering a
comfortable environment for speaking and enhancing their level of comfort. For the



subsequent sessions, the objective was to meticulously select lessons, assignments, and
activities that are compatible with the cognitive capabilities of sixth-grade students, are
feasible for them to complete, and encourage their active engagement.

Willingness to Communicate (WTC) in the target language is defined by Mclntyre, Baker,
Clement and Donovan (2002) as the readiness or the intention to communicate with a
particular person in L2 when choice of languages given to them. In the reconnaissance phase,
it was observed that few students were talkative and most of them were reticent during the
language teaching process. Both reticence and talkativeness are constructs of WTC
(Mclntyre, 1998). Except for a few students, most of the class was reluctant to speak in L2. It
was important to make sure all students show their willingness to take risk to communicate in
L2. For this purpose, tasks of students’ interest were assigned to students so that they
themselves wanted to respond without teacher’s interference. It was included an individual
task in the second session, which was “guessing the word”. A tag of “NIGHT” was pasted on
the back of a student (Shahida) without showing the word to her. Students were supposed to
share their ideas about the word and Shahida was supposed to guess the word. Students’
responses were like:

“It 1s dark miss” (Areej, 2020)
“I'sleep in ....” (Surya, 2020)

During Cycle two, two more areas requiring development were identified: students'
proficiency in code-switching between Urdu and English, and their Foreign Language
Acquisition (FLA) skills. These areas played a crucial role in enhancing and developing
students' English communication abilities. The objective was to reduce the quantity of
assignments and extend the length of each work, allowing students enough time for
contemplation, practice, and response. The exercises were carried out in groups, pairs, and
individually, with minor modifications in their form and content, such as focusing on
conversation delivery and reflecting on observations. Initially, the kids exhibited shyness and
hesitancy while providing responses. Despite first exchanging a few lines in English, they
nevertheless had a fear of making errors. They seemed to have a dread of being incorrect.
During the first session of this cycle, a task for individual completion was scheduled. Two
images depicting contrasting environments were affixed on a whiteboard. Beneath the
images, there was also a list of words provided. Students were expected to carefully examine
and contemplate both images while using the assigned terminology. Students were given
enough opportunity to contemplate and exchange ideas. Resham remained silent when she
was called upon to go up and express her thoughts. Subsequently, a casual dialogue with
Resham revealed the reason for her silence. She was unable to share her ideas in English
language. She replied, “I am afraid of speaking in English language that it will be incorrect. I
don’t know how to respond in English” (Resham, 2020).

During the most recent session of this cycle, the assignment was to "attempt to remember a
narrative in which one of your pets fell ill." Communicate it to your partner using your own
language. The students started their conversation with great enthusiasm. During this cycle, it
was seen that despite their apparent reluctance, they actively engaged in allocating some
time. Despite their awareness of their improper speech, the students nevertheless actively
participated in the conversation. Each of their attempts at involvement was commended in
order to alleviate their language anxiety and apprehension about making errors. At first, the
students displayed anxiety, but as the cycle advanced, their anxiety around making errors
diminished. Nobody was speaking perfectly as these tasks were equally difficult for



everyone. By the end students seemed to have overcome this issue as compared to the
beginning.

“Miss there is a cow in my home. She gives milk to us and my mother like the cow
very much.” (Resham, 2020)

Another need-improvement area was students’ tendency to code-switch from English to other
languages. Students were unable to continue their discussion in the English language and
started to speak in Urdu. Rules were implemented to handle this:

1- We will not switch to any other language very frequently.

2- We will try and speak in English language only.

In the second session, a presentation was given to students to explain the meaning of
transitive and intransitive verbs with examples and assigned them an individual-task:

Go outside and observe the surrounding for three minutes. Make notes on the surrounding
through making sentences and find out any example of transitive and non-transitive verbs
from the sentences you made. You can also discuss it with the people outside and make
sentences of these verbs. It was a different type of instruction for them. Their discussions
were very interesting because they were speaking in English fairly. The fear of being
observed and being wrong seemed to have disappeared. I noticed that they were enjoying
conversing without switching to Urdu. They were exchanging sentences like:

“Zahida Miss is writing on the blackboard. Miss writing is a transitive verb because it has an
object” (Rasheeda, 2020). The students engaged in thoughtful contemplation and articulation
of their thoughts, although they refrained from using Urdu or the vernacular language.
Resham was using the term 'lines' to refer to 'sentences'. The presence of speech fillers and
pauses indicates that kids are encountering trouble and need a pause to gather knowledge in
their minds. By the conclusion of the cycle, pupils seemed to have engaged in the English
language without apprehension of committing errors. While not all students showed
improvement, there was a noticeable beneficial shift in their behaviour in terms of increased
confidence, willingness, reduced fear, and better code-switching. The students exhibited
inappropriate speech, although they made an effort to communicate in English. Despite their
errors, they remained steadfast in using Urdu.

Conclusion

TBI is an effective method to motivate their students for learning English language speaking
through lowering learners’ anxiety and boosting their confidence (Lopes, 2004). Teachers
have the ability to create and execute tasks and activities that may enhance students'
engagement in speaking and improve the current methods of teaching and learning language
(Noor Syafiqah, 2016). Methodologies and approaches such as Task-Based Instruction can be
employed to accomplish this (TBI) (Ozdogru, 2022). The data from this action study were
examined using a combination of triangulation, reflection, and reflexivity. To get a
comprehensive grasp of the problems, it is advisable to use both qualitative and quantitative
techniques of data collecting.



References

Adibah Sulaim, M. E. (2016). The Concept of Knowledge According to the Perspective of
Syed Sheikh Ahmad al-Hadi. Islamiyyat, 3802-01.

Alam, Q. (2013). Improving English oral communication skills of Pakistani public school’s
students. International journal of English language teaching, 1(2), 17-36.

Alismail, H. A. (2015). 21st century standards and curriculum: Current research and practice.
Journal of Education and Practice, 22-23.

Areej. (2020, 4 8). Speaking english in Class. (Author, Interviewer)
Atiqa. (2020, 4 3). English speaking in Class. (Author, Interviewer)

Baig, A. (2019). Use of portfolios in development of paragraph writing skills of grade IX, in
a public school: Evidence from Hunza valley (Unpublished master’s dissertation).
Aga Khan University, Karachi, Pakistan.

Brilianti, A. E. (2023). The Student's Speaking Confidence Level at Language Center Pare
Kediri. Journal of General Education Science, 1(3):151-155.

Bukhari, S. F. (2020). Willingness to Communicate in English as a Second Language: A Case
Study of Pakistani Undergraduates. Journal of Education and Practice, 6(29), 39-44.

Callahan, L. (2009). Accommodation to Outgroup Members’ Use of an Ingroup Language: A
Comparison of Service Encounters in Person and Over the Telephone. International
Multilingual Research Journal, 3(1), 1-15.

Clement, R. B. (2005). Media effects on ethnic identity among linguistic majorities and
minorities: A longitudinal study of a bilingual setting. Human Communication
Research. Human Communication Research, 31(3), 399-422.

Cook. (2002). Portraits of the L2 user. Multilingual Matters., (Vol. 1).

Creswell. (2003). Research Design Qualitative, Quantitative, and mixed method approaches.
London: Sage Publication.

Cummins. (2008). Teaching for transfer: Challenging the two solitudes assumption in
bilingual education. Encyclopedia of language and education, pp. 1528-1538.

Daud Ismall, W. M. (2014). Progress and Learning Problems of the Quran in j-QAF Program
in Malaysia. ,ISLAMIYYAT, 36(2), 57 - 66.

Dewaele, J. M. (2002). The effect of multilingualism and socio-situational factors on
communicative anxiety of mature language learners. In Proceedings of the Second
International Conference on Trilingualism. Leeuwaarden: FryskeAkademie.



Dornyei, Z. (2005). The effects of intercultural contact and tourism on language attitudes and
language learning motivation. Journal of Language and Social Psychology, 24(4),
327-357.

Edwads, E. (2015). Seeking out Challenges to Develop L2 Self-Confidence. A Language
Learner's Journey to Proficiency. Tesl-Ej, 18(4), n4.

Gregersen, T. S. (2005). Nonverbal cues: Clues to the detection of foreign language anxiety.
Foreign Language Annals, 38(3), 388-400.

Gregersen, T. S. (2003). To err is human: A reminder to teachers of language-anxious
students. Foreign Language Annals, 36(1), 25-32.

Horwitz, E. K. (2010). Foreign and second language anxiety. Language Teaching. Language
Teaching, 43(2), 154-167.

Huang. (2015). A study on the application of task-based language teaching method in a
comprehensive English class in China. Journal of Language Teaching and Research,
7(1), 118-127.

Kamarudin Salleh, Y. m. (2016). Elements of Inter-Religious Understanding in Islamic and
Moral Education Curriculum. Islamiyyat, 38(2), 111 - 120.

Kemmis, S. M. (2014). The action research planner: Doing critical participatory action
research. Kemmis, S., McTaggart, R., & Nixon, R. (2014). The action research
planner: Doing critical participatory action research.

Lopes, P. N. (2004). Emotional intelligence and social interaction. Personality and social
psychology bulletin. Personality and social psychology bulletin, 30(8), 1018-1034.

Maclntyre, P. D. (1998). Maclntyre, P. D., Dornyei, Z., Clément, R., & Conceptualizing
willingness to communicate in a L2: A situational model of L2 confidence and
affiliation. The Modern Language Journal, 82(4), 545-562.

Magnusson, C. G.-B. (2019). To What Extent and How Are Reading Comprehension
Strategies Part of Language Arts Instruction? A Study of Lower Secondary
Classrooms.” . Reading Research Quarterly, 54, no. 2, 187-212.

Makoelle, T. M. (2019). Action Research in South African Education: A Critical Praxis .
African Sun Media, (1st ed., pp. 31-40). http://www jst

Meighan, P. J. (2020). Decolonizing English: a proposal for implementing alternative ways of
knowing and being in education. Diaspora, Indigenous, and Minority Education,
15(2), 77-83. https://doi.org/10.1080/15595692.2020.1783228

Moni, T. (2015). Management of foreign language anxiety: Insiders’ awareness and
experiences. Cogent Education, 2(1), 992593.

Munirah, M. (2015). Using task-based approach in improving students' speaking accuracy
and fluency. Journal of Education and Human Development, 4(3), 181-190.



Noor Syafigah, a. P. (2016). Assaying of BERNAMA Arabic Terminology Study and
Translation into Malay and English Languages,. ISLAMIYYAT, 38(2), 141 - 148.

Oradee. (2012). Developing speaking skills using three communicative activities (discussion,
problem-solving, and role-playing). International Journal of Social Science and
Humanity, 2(6), 533.

Ozdogru, A. (2022). Revisiting Effective Instructional Strategies for Twenty-First-Century
Learners. In: Alpaydin, Y., Demirli, C. (eds) Educational Theory in the 21st Century.

Maarif Global Education Series. Singapore: Palgrave Macmillan.

Rahim, A. A. (2014). A Study on Muhammad Igbal’s Framework of Ijtihad Kajian Terhadap
Prinsip Ijtihad Menurut Muhammad Igbal. ISLAMIYYAT, 36(2), 5 - 13.

Rajaram, K. (2023). Future of Learning: Teaching and Learning Strategies. In: Learning
Intelligence: Innovative and Digital Transformative Learning Strategies. . Singapore:
Springer, https://doi.org/10.1007/978-981-19-9201-8 1

Rasheeda. (2020, 5 6). Dialogue. (Author, Interviewer)

Resham. (2020, 6 3). Language fear. (Author, Interviewer)

Rubina. (2020, 3 2). English language speaking. (Author, Interviewer)

Saito, Y. (1996). Foreign language anxiety and language performance: A study of learner
anxiety in beginning, intermediate, and advanced-level college students . Foreign
language anxiety and language performanc.

Sehar. (2020, 5 4). English Discussion. (Author, Interviewer)

Seher, A. (2020, 4 3). English Dialogue. (Author, Interviewer)

Smith LE, N. C. (2019). World Englishes and issues of intelligibility. In Nelson CL, Proshina
7G, Davis DR (eds) The handbook of world Englishes. John Wiley & Sons, Inc. , pp
430-446. https://doi.org/10.1002/9781119147282.ch24

Surya. (2020, 4 3). (A. Focussed Group Discussion, Interviewer)

Surya. (2020, 2 3). (R. English Speaking in Class, Interviewer)

Victoria A. Murphy, H. A.-D. (2023). Foreign language learning and its impact on wider
academic outcomes: A rapid evidence assessment. London: University of Oxford.

Wang Z, Z. Y. (2020). Chinese university students’ multilingual learning motivation under
contextual influences: a multi-case study of Japanese majors. Int J Multiling,
18(3):384—401. https://doi.org/10.1080/14790718.2019.1628241

Yang, Q. T. (2019). Relations among academic achievement, self-esteem, and subjective
well-being in school among elementary school students: A longitudinal mediation
model. School psychology, 34(3), 328-340. https://doi.org/10.1037/spq0000292



Young, D. J. (1991). Creating a low-anxiety classroom environment: What does language
anxiety research suggest? The modern language journal, 75(4), 426-437.

Young, D. J. (1992). Creating a low-anxiety classroom environment: What does language
anxiety research suggest? The modern language journal, 75(4), 426-437.

Zeng J, P. A. (2023). English linguistic neo-imperialism in the era of globalization: a
conceptual viewpoint. Front Psychology, 14:853.
https://doi.org/10.3389/fpsyg.2023.1149471

Zeng, J. Y. (2024). English language hegemony: retrospect and prospect. Humanit Soc Sci
Commun, 11, 317, https://doi.org/10.1057/s41599-024-02821-z



