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Abstract

This case study aims to Enhance pre -service visual arts teachers’ awareness of contemporary
art approaches, foster their creative thinking skills, and facilitate their engagement with
contemporary art practices, while examining the impact of this process on the development of
creativity. the study focuses on how the creation of video designs that synthesize Futurism
and Land Art influences the creativity of visual arts teacher candidates. The participants
consisted of 11 pre -service visuals arts teachers enrolled in Visual Arts Education program in
Turkey. the research examined 19-second video works created by the participants, which
combined two conceptually contrasting art movements: Futurism and Land Art. The
qualitative data obtained were analyzed through content analysis within the framework of an
interdisciplinary art education perspective. The video works were evaluated by three experts
based on the criteria of spatial use, artistic expression, thematic relevance, memorability, and
originality. The video design process was observed to guide pre -service teachers through
creative processes such as reconciling opposing aesthetic understandings, discovering new
compositional techniques, integrating themes of technology and nature, and developing
original artistic expressions. It was concluded that, regardless of technical perfection, the
participants produced their video works as a result of their creative thinking skills. Both the
engagement of pre -service teachers in this creative design process and the resulting unique
artistic products demonstrate that integrating contemporary art techniques into education is an
effective method for training creative art educators.
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Introduction

Today, art has become more than just a means of aesthetic expression; it has transformed into
a field of inquiry shaped by interaction with social, environmental, and technological
dynamics. This study aims to ensure that visual arts education goes beyond simply acquiring
technical skills, contributing to the development of students' critical thinking skills and
interdisciplinary approaches. This approach aligns with Efland's (2002) emphasis on the
multi-dimensional nature of art education. Accordingly, the inclusion of contemporary art
movements in the educational process is considered an important tool for expanding students'
creative visions. According to Hetland et al. (2013), art education, as a process that
encourages creative thinking, contributes to students developing original visions.

This research aims to examine how visual arts students interpret the tense relationship
between nature and technology by synthesizing two contrasting art movements: Futurism and
Land Art. Futurism, emerging at the beginning of the 20th century, focuses on themes such as
mechanization, speed, and industrial development (Marinetti, 1909), while Land Art, from
the 1960s onwards, emphasizes environmental cycles using natural materials (Kastner &
Wallis, 1998).

The main objective of this research is to reveal how the 19-second video designs produced by
students, blending these two opposing approaches, shape their perception of contemporary
art. Simultaneously, it aims to develop a critical, creative, and visionary approach by bringing
together different intellectual and aesthetic perspectives. This research supports Graham's
(2014) view that art education is not limited to acquiring technical skills but also contributes
to students' development of sensitivity to environmental and technological issues.
Furthermore, this study, which questions the dialectic between nature and technology through
visual arts, supports Gablik's (1991) idea that art is not only an aesthetic production but also a
tool for ecological and social transformation.

This research, which synthesizes futuristic perspectives with land art practices, seeks to
answer the question of how visual arts students have shaped contemporary art approaches by
questioning the balance between nature and technology. In this context, the answers to the
following sub-objectives have been investigated.
1. How relevant is the student assignment to the topic?
2. Conceived as an artistic synthesis that questions the balance between nature and
technology, how did this project influence the contemporary art approaches of visual
arts students?

Literature Review

Art studies reveal that art is a multifaceted phenomenon that cannot be explained by a single
definition. According to Gombrich (1997), art gains existence through artists rather than
being an objective concept. Kandinsky (2013) emphasizes that artworks reflect the social and
cultural structure of the period in which they are produced. In this context, art has developed
intertwined with historical processes and social transformations. Gengalp (2019) also states
that art has been an important tool for individuals to express their inner worlds throughout
human history. Art has played an effective role in the transmission of emotions, thoughts, and
social values; artists have reinterpreted the meaning of art by shaping their productions
according to the conditions of the time.
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The devastating effects of the World Wars left deep marks on artists and artworks; during this
period, movements such as Dadaism, Surrealism, Expressionism, Futurism, and Land Art
emerged. Modern, Contemporary, and Current art took shape as major periods in the 19th and
20th centuries. The “periodization” method, which divides the historical process into
sections, is an important tool that facilitates the understanding of art movements and
theoretical approaches (Green, 1995). In contemporary art, form takes a backseat to thought;
intellectual content takes precedence over aesthetic concerns. In this understanding, the free
expression of scientific and philosophical ideas is seen as a fundamental element (Germaner,
1997).

Futurism began with Filippo Tommaso Marinetti's manifesto, “Le Futurisme,” published in
Le Figaro newspaper in 1909. Marinetti associated art with the concepts of “violence,
ruthlessness, and injustice” (Marinetti, 1909). Etymologically meaning “future-oriented,”
Futurism was redefined as a modernist art movement with this manifesto and quickly became
a concept expressing innovative approaches in art and design (Lynton, 1991, 2004). Futurist
artists reflected the dynamic nature of their era in their art, centering on speed, movement,
and the aesthetics of machines; they rejected the past and glorified modernity and
technological progress (Huntiirk, 2016; Tansug, 1993). Umberto Boccioni, Carlo Carra,
Giacomo Balla, Gino Severini, and Luigi Russolo are among the leading representatives of
this movement (Artut, 2009). Futurists viewed art not only as an aesthetic field but also as a
tool for social and political rebellion. Russolo, with his concept of the “noise age,”
incorporated the sounds of trains, machines, and crowds into artistic production (Antmen,
2014). In this vein, Futurist artists expanded the boundaries of art through poetry readings
and “Noise Music” concerts.

Land Art, a contemporary art movement, is situated at the intersection of architecture,
landscape, and art. It emerged in the late 1960s in the USA and spread to Europe in the 1970s
(Germaner, 1997). Developed as a reaction to the negative impacts of industrial and
technological advancements on nature, this movement aimed to raise environmental
awareness (Antmen, 2014). Land Art moved art beyond museums and galleries, placing
nature at the center of production and exhibiting a critical stance against commercialization
(Tastan, 2016). In this movement, natural areas such as deserts, mountains, and quarries were
used as spaces; the resulting works were generally more focused on documentation than
permanence. Photography and video were used as primary tools in the transmission of these
works (Germaner, 1997). In addition to natural materials such as stone, soil, and wood,
artificial materials such as asphalt can also be used in Land Art (Tastan, 2016; Ulugay, 2017).
Alice Aycock, Christo, Michael Heizer, and Nancy Holt are among the important
representatives of this movement. According to Sol LeWitt, in conceptual art, all planning is
done in advance, and the execution takes place as a natural result of this intellectual process
(Antmen, 2014). Works involving site intervention, performance, and happenings direct the
viewer towards an intellectual experience rather than an aesthetic one; they offer a critical
approach against the commodification of art.

Art education is transforming along with social, cultural, scientific, and technological
developments; this change is also reflected in the education system. One of the fundamental
goals of contemporary art education is to cultivate creative individuals who can adapt to the
dynamics of the era. To achieve this goal, the inclusion of contemporary art in curricula and
the active participation of teaching staff in the process are important (Bozdag Kalayci, 2007).
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Studies on the shortening of attention spans in the digital age are increasing. According to
Yeykelis et al. (2014), attention span varies depending on the individual and the situation. A
study conducted in the USA determined that the average attention span of university students
is 19 seconds (Cited in Erisi, 2024). The increasing interest in short and varied video content
supports this finding (URL-1, 2024).

In this context, the study asked prospective visual arts teachers to create 19-second video
designs that combined Futurism's emphasis on speed and machinery with Land Art's
environmental awareness approach.

Methodology

This research employs a case study design, a qualitative research method, to examine how
students construct their perceptions of idioms through artistic production. Qualitative
research aims to deeply understand individuals' experiences, the meanings they attribute to
these experiences, and how they perceive and construct the world (Merriam, 2009). Case
studies, particularly those conducted in an educational context, aim to reveal the meanings
behind experiences by analyzing the experiences of a limited number of participants in
relation to a specific situation (Yin, 1984; Zainal, 2007). Conceived as an artistic synthesis
questioning the balance between nature and technology, this research examines how
prospective visual arts teachers are influenced by contemporary art approaches.

Working Group

Purposive sampling technique was preferred to select the participants of this study. The study
consisted of a total of 11 prospective visual arts teachers in the visual arts education
undergraduate program of a state university in Turkey.

Data Collection Method

Research The study was conducted over four weeks, with one lesson hour (50 minutes) per
week. The research process was planned in stages, including theoretical knowledge transfer,
presentations of examples from artist works, and student applications. At the end of the fourth
week, students in the study group were asked to design and film a 19-second video reflecting
their futuristic designs in nature. Following the application, students were asked 10 open-
ended questions to evaluate the process. The open-ended questions posed to students in the
context of Land Art applications from a futuristic perspective are as follows:

1. What emotions did the Land Art app evoke in you?

2. What fundamental elements did you utilize when synthesizing Land Art and
Futurism?
What are your impressions of the app?
Has your perspective on contemporary art approaches changed? If so, please explain.
What was the most challenging aspect of the design process for you?
What aspect of the design pleased you the most?
What is the subject and purpose of your design?
interdisciplinary work before? If so, please explain.
Would you like to conduct similar applications after this study?
0. How would you evaluate the contributions of this application to your artistic and

intellectual development?

20 XN kW
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Research Process

This research, conducted to determine the awareness levels of third-year visual arts education
students regarding contemporary art concepts, utilized the opinions of three expert academics
to examine and interpret the development of students' creative thinking, original design
creation, and problem-solving skills. This allowed for a multifaceted analysis of both the
students' video designs and the research process. The entire implementation process was
managed by the researcher. The four-week (four-class hour) program is presented in Table 1

below.

Table 1

Weekly Practice Schedule

Weekly Schedule Activity

Week 1
Lesson Time: 50

minutes

Introduction and Preparation Process

* Students were given general information about the application
process and the purpose of the study was explained.

* Theoretical knowledge was imparted, and examples of artists
related to Futurism and Land Art were presented.

* Students were encouraged to observe nature, draw inspiration

from their surroundings, and identify suitable areas for Land Art.

Week 2
Lesson Time: 50

minutes

Creative Planning and Material Introduction

« Students were emphasized the need to reflect the Futurist
movement in their Land Art projects, which they would create by
drawing inspiration from nature.

 The importance of documenting the process with video
recording was explained.

» Ideas were given about the materials they could use (e.g., stone,

leaves, branches, pebbles, iron, steel, etc.).

Week 3

Lesson Time: 50

Land Art Application and Video Shooting

* Students created futuristic-themed land art designs in a natural

minutes area they selected. * Each student designed and filmed a 19-
second video.
* Artistic expression skills were supported during the application
process.

Week 4 Evaluation Process

Lesson Time: 50

minutes

* Students answered 10 open-ended questions at the end of the

application process.
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* The answers were individually coded and evaluated using
content analysis.

* The video content prepared by the students was analyzed in
terms of artistic value, originality, and conceptual suitability in

line with the opinions of field experts.

Data Analysis

This research model is a qualitative study based on a descriptive method. As part of the
research, at the end of four weeks, students in the study group were asked to design and film
a 19-second video reflecting their futuristic designs in nature. The resulting video works were
evaluated by three field experts according to the criteria of site use, artistic expression,
relevance to the subject, memorability, and originality (Appendix 1). The students' responses
to open-ended questions were analyzed using content analysis; each response was coded and
analyzed individually. To increase the reliability of the participants' opinions, personal
information was kept confidential, and the data were coded as S1-S11 and reported.

Findings

Table 2 shows the expert ratings given to the 19-second video content of S1-S11.

Table 2
Expert Ratings for Videos SI-S11
Criteria S1 S2 S3 sS4 S5 S6 S7 S8 S9 S10 S11
Land Use 3 5 3 4 5 3 2 4 4 2 2
Artistic
Expression 4 5 4 5 4 3 2 4 4 2 5
Skills
Subject
Expert-1 Matter 3 5 4 5 5 3 2 4 5 1 4
Relevance
Memorability 3 5 5 5 4 4 3 4 3 1 5
Originality 4 5 4 5 5 4 4 5 3 1 5
Total score 17 25 20 24 23 17 13 21 19 7 21
Land Use 2 5 3 3 4 3 4 3 4 2 3
Expert-2 Artistic
Expression 3 4 3 5 4 4 4 4 4 3 5
Skills
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Subject
Matter 4 4 3 5 4 4 4 4 5 4 5

Relevance

Memorability 3 4 4 5 4 4 5 4 3 3 5
Originality 4 5 4 5 5 4 5 5 3 4 5

Total score 16 22 17 23 21 19 22 23 19 16 23

Land Use 4 5 3 4 4 3 2 4 4 2 2
Artistic
Expression 3 5 4 5 4 4 2 5 4 2 4
Skills
Subject
Expert-3 Matter 3 4 4 5 5 3 3 5 5 2 3
Relevance

Memorability 3 5 4 5 4 5 3 5 4 1 5
Originality 3 5 4 5 4 5 4 5 4 1 4

Total score 18 24 19 24 21 20 14 24 21 8 18

Note. Successful: 5 points, Sufficient: 4 points, Average: 3 points, Insufficient: 2 points, Failing: 1 point

In this study, the artistic video projects of 11 students were evaluated by three experts based
on criteria such as site usage, subject matter relevance, artistic expression skills,
memorability, and originality. The manifestos accompanying the videos were considered as
fundamental texts that determined the conceptual direction of the works. The evaluations
show that the student works mainly focus on the nature-technology-human relationship.

In student project coded S1, titled “Technological Protection of Nature,” the experts
evaluated site usage, subject matter relevance, and artistic expression skills at medium and
adequate levels.

Student project coded S2, titled “An Artistic Expression on the Rebirth of Nature and the
Impact of Urbanization on Humans and Nature,” was found successful by the experts in
terms of artistic expression skills, site usage, and memorability.

The video coded as “Mechanical Dependence,” by student coded as “S3,” was evaluated as
successful in the memorability criterion; while it received medium and adequate scores in
terms of subject matter relevance and artistic expression skills.

Student S4's work, “Listen to Nature,” stood out among the evaluations, achieving success in

all three criteria: artistic expression, subject matter relevance, memorability, and originality,
according to the unanimous opinion of all three experts.
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Student S5's work, “The Assimilation of Lies,” was successful in terms of site usage and
originality, and was assessed as sufficient in terms of subject matter relevance.

Student S6's video, “The Power and Fragility of Nature,” was assessed as sufficient and
successful in terms of originality and subject matter relevance.

Student S7's work, “Technological Pollution,” was found successful in the originality
criterion, while it was assessed at a moderate level in terms of memorability and subject
matter relevance.

Student S8's video, “The Essence of Nature,” was found successful by the experts in terms of
originality and memorability.

Student S9's work, “The Destruction of Nature,” was assessed as successful in terms of
subject matter relevance and at a sufficient level in terms of artistic expression.

Student S10's video titled “The Art of Destroying Nature” received a low score in the
criterion of subject matter relevance, but average and adequate scores in other criteria.

Student S11's work titled “Healing” was found to be successful in terms of artistic expression
and memorability, effectively reflecting the themes of hope and transformation. In the overall
evaluation, expert opinions reveal that artistic expression, originality, and memorability are
the key indicators that distinguish the works.

As examples of student works that interpret Land Art practices from a futuristic perspective
in the form of 19-second video art, excerpts from student S2's video titled “The Rebirth of
Nature and the Impact of Urbanization on Human-Nature Relationship” (Figure 1), student
S5's work titled “The Internalized Lie” (Figure 2), and student S11's video titled “Healing”
(Figure 3) are presented.

Figure 1
Example From Student O2’s 19-Second Video
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Figure 2

Figure 3
Example From Student O11’s 19-Second Video

Table 3 presents the content analysis table, created based on the themes and codes determined
from the answers given by students to open-ended questions about contemporary art within
the context of Land Art and Futurism art movements.
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Table 3
Content Analysis Table
Themes Codes Participants N
Land Art Creative thinking S1, S3, S5 3
Natural elements S3,S7, S11 3
Different perspective S2,S9 2
Nature as a canvas S3, S8 2
The bizarre turn of modern S10 1
art.
Futurism Concepts of speed and S1, S5, S6, S7 3
motion
Editing the sounds S1, S7 2
Being in the midst of life S2 1
Construction machinery S9, S11 1
and technology
Contemporary art My perspective on 8
contemporary art hasn't S4, S5, S6, S7, S8, S9, S10,
changed. S11
Gallery and museum S3, S11 2
Breaking down prejudice ~ S2 1
Design Listening to nature S6, S9, S11 3
Uniting two separate S1, S7 2
worlds
Combining concepts S1,S3 2
Gaining a different 2
perspective S2, S8
The cycle of nature S5 1
The age of consumption S4 1
Using different materials S2 1
In practice Artistic perspective S5, S11 2
Feelings It improved my 2
technological skills. S3, S7
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Technological damages S1, S4 2
Feeling of satisfaction S3 1
To be able to explain 1
indirectly S2

Being a part of nature S4 1
People adapt to the 1
environment they live in. S8

Based on the responses to the question “What emotions did the Land Art practice evoke for
you?”, the most frequently recurring code under the Land Art theme was “creative thinking”
(f=3). This code reflects students’ awareness of their relationship with nature and the artistic
production process. S3 stated that the Land Art practice enabled a deeper connection with
nature and allowed them to view their surroundings from a different perspective [S3].

An analysis of the responses to the question “Which core elements did you draw upon while
synthesizing the Land Art and Futurism movements?” revealed that the most frequently used
code under the Futurism theme was “speed and movement” (f = 4). This finding indicates that
students conceptually internalized the fundamental dynamics of Futurism. S1 noted that
engaging with the concepts of speed and movement fostered an awareness of the pace and
rhythm of life [S1].

In response to the question “Did your perspective on contemporary art approaches
change?”, the most dominant code under the Contemporary Art theme was “no, my opinion
did not change” (f = 8). This result suggests that the practice did not lead to an attitudinal
change for all students. S10 expressed that their understanding of contemporary art did not
align with their personal perspective on art [S10].

When the responses to the question “What was the most challenging aspect of the design
process?” were examined, the most frequently repeated code under the Design theme was
“listening to nature” (f = 3). This code indicates that students developed environmental
awareness and a critical stance in their designs. S9 explained that the aim of their work was to
draw attention to the destruction of nature caused by human intervention [S9].

Finally, based on the responses to the question “How do you evaluate the contributions of
this practice to your artistic and intellectual development?”, the code “artistic perspective”
emerged most prominently under the Feelings During the Practice theme (f = 2). S5 stated
that the practice contributed to developing a deeper and more holistic artistic perspective
toward nature and art [S5].
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Conclusion and Recommendations

This study examined the process of digitally documenting the artistic productions created by
undergraduate students in art education in natural environments, based on the fundamental
principles of the Futurism movement, through 19-second video designs. Adopting an
interdisciplinary perspective, the study analyzed the effects of this practice on students’
experiential engagement with contemporary art practices, technological literacy levels, and
creative thinking skills. Although students initially experienced technical and conceptual
challenges, it was observed that they gradually adapted to interdisciplinary art approaches,
enhanced their creativity, enriched their modes of artistic expression, and increased their
awareness of contemporary art practices.

The findings based on evaluations conducted by three experts indicate that pre-service visual
arts teachers demonstrated significant development in creative thinking and problem-solving
skills. This result is consistent with Robinson’s (2011) assertion that short-term creative
projects are particularly effective in fostering divergent thinking skills. Similarly, the
observed increase in students’ awareness of contemporary art supports the findings of
Charman and Ross (2006), who argue that contemporary art education broadens students’
artistic perspectives. These researchers emphasize that artistic practices conducted in natural
environments enhance students’ sensitivity to both environmental and contemporary art
issues. Furthermore, the high level of performance and strong engagement observed during
the application process align with Csikszentmihalyi’s (1997) concept of flow, which suggests
that learning motivation increases significantly when individuals become fully immersed in
creative activities.

However, the limited prioritization of contemporary art within students’ general interests
reflects a common trend in the art education literature. Eisner (2002) highlights that students’
artistic preferences are shaped by personal experiences, cultural backgrounds, and
educational processes. Similarly, Gude (2013) notes that interest in traditional art forms tends
to be more prevalent among students receiving foundational art education.

The content analysis of responses to open-ended questions revealed that the study was
effective in fostering awareness of contemporary art, although individual differences in
students’ tendencies were evident. Hetland et al. (2013) emphasize that even students
participating in the same educational process may exhibit significant individual differences in
artistic preferences. Likewise, the OECD report The Effects of Arts Education prepared by
Winner et al. (2013) states that the impact of arts education on individuals is strongly
influenced by factors such as personality traits, learning styles, and cultural background.

Overall, the findings indicate that contemporary art education serves as a supportive and
developmental tool for pre-service visual arts teachers, while also demonstrating that interests
and orientations may vary individually. Although contemporary art practices are effective in
revealing students’ creative potential, this effect may not be observed at the same level for
every pre-service visual arts teacher. In this regard, Knight (2006) emphasizes that the effects
of innovative art projects vary from individual to individual, underscoring the necessity of
adopting flexible and pluralistic approaches in art education.

In conclusion, this study demonstrates the positive effects of futurist land art and video-based

practices on the artistic, intellectual, and creative development of pre-service visual arts
teachers, while also highlighting the importance of individual differences in art education.
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These findings provide important insights for art educators. In particular, it is recommended
that pluralistic approaches accommodating student diversity and different learning styles be
adopted in the integration of contemporary art practices into curricula. Furthermore, future
research may contribute to enhancing the effectiveness of art education by examining in
greater depth the factors influencing students’ artistic preferences.

Recommendations

Based on the findings of the study, the following recommendations are proposed for art
educators, curriculum designers, and practitioners:
e “Slow art” projects documenting the gradual transformation of designs created with
natural materials may be developed.
e Artist-studio collaborations may be established, and workshops with local or
international contemporary artists may be organized.
o Students’ productions may be shared in public spaces through exhibitions and critique
sessions.
e Elective modules may be offered to allow students to choose between traditional and
contemporary art practices.
e Peer assessment and self-assessment tools may be incorporated into the learning
process.
e Students may be encouraged to document their experiences throughout the process
through visual journals (vlogs).
e Collaborations with local art institutions may be promoted to strengthen students’
engagement with contemporary art.

ISSN: 2189-1036 53



The IAFOR International Conference on Education in Hawaii 2026 Official Conference Proceedings

References

Antmen, A. (2014). Sanat¢ilardan yazilar ve agiklamalarla 20. yiizyil Bati sanatinda akimlar
[Art movements in 20th century Western art with artists’ writings and statements] (5th
ed.). Sel Yayincilik.

Artut, K. (2009). Sanat egitimi kuramlari ve yontemleri [ Theories and methods of art
education] (7th ed., p. 72). An1 Yayincilik.

Bozdag Kalayci, K. L. (2007, September 5-7). Sanat egitiminde giincel sanat sorunsali [The
issue of contemporary art in art education] [Conference presentation]. 16th National
Educational Sciences Congress, Gaziosmanpasa University, [stanbul, Tiirkiye.

Charman, H., & Ross, M. (2006). Contemporary art and the role of interpretation: Reflections
from Tate Modern’s summer institute for teachers. International Journal of Art &

Design Education, 25(1), 28—41.

Csikszentmihalyi, M. (1997). Creativity: Flow and the psychology of discovery and
invention. Harper Perennial.

Efland, A. D. (2002). Art and cognition: Integrating the visual arts in the curriculum.
Teachers College Press.

Eisner, E. W. (2002). The arts and the creation of mind. Yale University Press.

Eris, B. (2024). Diisleyen, diisiinen, doniisen insan [The dreaming, thinking, transforming
human] (16th ed.). Alfa Yayinlart.

Gablik, S. (1991). The reenchantment of art. Thames & Hudson.

Geng, A. (1983). Dada [Doctoral dissertation, Dokuz Eyliil University]. Dokuz Eyliil
University Publishing.

Gengalp, B. (2019). Dijital araglarin gorsel sanatlar dersinde kullanilmasinin ogrencinin
yvaratictligina yonelik gorsel sanatlar ogretmenlerinin goriigleri [Visual arts teachers’
views on the use of digital tools in visual arts lessons and their impact on students’
creativity] [Unpublished master’s thesis]. Bahgesehir University.

Germaner, S. (1997). 1960 sonrasi sanat: Akimlar, egilimler, gruplar, sanat¢ilar [Post-1960
art: Movements, tendencies, groups, artists] (1st ed., pp. 44-52). Kabalc1 Yayinevi.

Gombrich, E. H. (1997). Sanatin dykiisii [The story of art] (O. Erduran & E. Erduran, Trans.;
16th ed., p. 15). Remzi Kitapevi. (Original work published 1950)

Graham, M. A. (2014). Art, ecology, and art education: Locating art education in a critical
place-based pedagogy. Studies in Art Education, 55(2), 112—127.

Green, W. A. (1995). Periodizing world history. History and Theory, 34(2), 99-111.

ISSN: 2189-1036 54



The IAFOR International Conference on Education in Hawaii 2026 Official Conference Proceedings

Gude, O. (2013). New school art styles: The project of art education. Art Education, 66(1), 6—
15. https://doi.org/10.1080/00043125.2013.11519203

Hetland, L., Winner, E., Veenema, S., & Sheridan, K. (2013). Studio thinking 2: The real
benefits of visual arts education (2nd ed.). Teachers College Press.

Huntiirk, O. (2016). Heykel ve sanat kuramlar: [Sculpture and art theories] (1st ed., pp. 233—
236). Hayalperest Yayinevi.

Kandinsky, W. (2013). Sanatta ruhsallik tizerine [ Concerning the spiritual in art] (G. Ekinci,
Trans.). Atikirkbes Yayinevi. (Original work published 1911)

Kastner, J., & Wallis, B. (1998). Land and environmental art. Phaidon Press.

Kaya, F. (2024, May 17). Dikkat siiresi 19 saniyeye diistii [Attention span has decreased to 19
seconds]. Insan ve Hayat. https://insanvehayat.com/dikkat-suresi-19-saniyeye-dustu/

Knight, W. B. (2006). Using contemporary art to challenge cultural values, beliefs, and
assumptions. Art Education, 59(4), 39-45.

Lynton, N. (2004). Modern sanatin 6ykiisii [The story of modern art]. (S. Ozis & C. Capan,
Trans.; 2nd ed.). Remzi Kitabevi. (Original work published 1991)

Marinetti, F. T. (1909). The futurist manifesto. Le Figaro.

Marinetti, F. T. (1973). The founding and manifesto of futurism (R. W. Flint, Cev.). Italian
Futurism. https://www.italianfuturism.org/manifestos/foundingmanifesto/

Merriam, S. B. (2009). Qualitative research: A guide to design and implementation (Rev.
ed.). Jossey-Bass.

Robinson, K. (2011). Out of our minds: Learning to be creative (2nd ed.). Capstone.

Tansug, S. (1993). Resim sanatinin tarihi [History of painting] (3rd ed.). Remzi Kitabevi.

Tastan, T. R. (2016). Sanat, doga ve teknoloji ekseninde sanatgilar ve yapitlar [Artists and
works within the axis of art, nature, and technology]. Idil Sanat ve Dil Dergisi, 5(19),

169-179.

Ulugay, N. O. (2017). Sanatin mekan1 ve mekanin sanati [The space of art and the art of
space]. Idil Sanat ve Dil Dergisi, 6(36), 2245-2258.

Winner, E., Goldstein, T. R., & Vincent-Lancrin, S. (2013). A7t for art’s sake? The impact of
arts education. OECD Publishing.

Yeykelis, L., Cummings, J. J., & Reeves, B. (2014). Multitasking on a single device: A video
analysis of computer use in high-density work environments. Computers in Human
Behavior, 35, 167-177. https://doi.org/10.1016/j.chb.2014.02.035

Yin, R. K. (1984). Case study research: Design and methods. Sage Publications.

ISSN: 2189-1036 55



The IAFOR International Conference on Education in Hawaii 2026 Official Conference Proceedings

Zainal, Z. (2007). Case study as a research method. Journal of Kemanusiaan, 5(1).

Contact emails: 230232008@mgu.edu.tr
tugbauzunbayrak@gmail.com

ISSN: 2189-1036 56



The IAFOR International Conference on Education in Hawaii 2026

Appendix

Expert Evaluation Criteria for S1-S11 Student Videos

Official Conference Proceedings

Criteria

S1 S2 S3 S4 S5

S6 S7 S8 S9 S10 Sl11

Expert-1

Land Use

Artistic Expression Skills
Subject Matter Relevance
Memorability

Originality

Total score

Expert-2

Land Use

Artistic Expression Skills
Subject Matter Relevance
Memorability

Originality

Total score

Expert-3

Land Use

Artistic Expression Skills
Subject Matter Relevance
Memorability

Originality

Total score

Successful: 5 points, Sufficient: 4 points, Average: 3 points, Insufficient: 2 points, Failing: 1 point

ISSN: 2189-1036

57





