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Abstract 
As the world evolves, a lot of transformation equally happens in the teaching domain: 
educational theories, teaching methods, learning approaches as well as how human beings 
interact with the world. This forms the basis of reviews that are carried out in recognition of 
societal advancements as well as to satisfy the need to align to what is emerging. The 
educational sector, likewise, carries out syllabus reviews amongst many others. Botswana as 
a case in point depicts systematic syllabus reviews at sustained intervals of 10 years for 
different teaching subjects. French teaching on the other side, a relatively new teaching 
subject, has benefited from two syllabus reviews. The two syllabus reviews have differed in 
target and in achievements, with each review seemingly getting closer to producing satisfying 
results for all stakeholders: students, teachers and policymakers alike. Data analysed through 
desktop review and interviewing teachers has provided the basis for this research. 
Conclusions emanating from this analysis have pointed to the necessity of frequent syllabus 
reviews towards achieving the desired educational objectives. A correlation between the 
teaching landscape of French as a Foreign language today, across the globe with the 
Botswana Junior Certificate of Education Syllabus in French has been established and has 
made the Botswana syllabus of French at Junior Schools to speak to what prevails at 
International level. 
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Introduction 
 
Skills development in our societies has become the cornerstone through which policymakers 
and implementers gauge the level of advancement of a society in consonance with the speed 
at which the world is developing. As much as the intention of most governing bodies is to be 
at par with the world, this intention is equally guided by country-specific objectives and 
reporting mechanisms that track progress and inform on the reorganization of strategies. The 
different forms of reviews constitute part of such strategies which serve a dual purpose at 
different levels. The education sector, like many others, has instituted syllabus reviews which 
accords policymakers an opportunity to interrogate teaching objectives and values, and to 
subsequently reflect on the teaching practices adopted. An examination into the Botswana 
Education system depicts systematic syllabus reviews carried out at sustained intervals of 10 
years. The French language teaching syllabus having been developed first in 2000 has 
undergone two reviews – in 2010 and the subsequent one giving way to implementation in 
January 2020. The first year of implementation brought in a ray of light into the French 
fraternity where student performance had always been at a low rate thereby bringing into 
question the performance and aptitude of teachers. With the 2023 end of JCE results in 
French being amongst the highest all over the country, we seek to investigate how a reverse 
process of reviewing a syllabus can be useful in achieving educational objectives. We will 
therefore carry out a desktop review to interrogate the guiding principles of the syllabus 
review in general, the rationale guiding this exercise in question in Botswana, and how 
implementation concretised the intended objective of the review. We will also interview 
teachers to get a view of whether teaching in the new syllabus has facilitated knowledge 
sharing with their students as well as appropriation of learning by students. In conclusion, the 
paper will open a discussion on whether the revision of the syllabus augers for long-term 
effects on the language proficiency of learners as well as a good understanding of a foreign 
language syllabus as well as learning environment. 
 
This research paper constitutes a follow-up of a research question that formed the basis of our 
last paper entitled "The Place of French in Botswana's Language in Education Policy: 
Contradictions and Paradoxes?”1 where the possibility of elimination of French in the school 
curriculum was volatile, justified by low pass rates in French Junior certificate examinations. 
Recently, there has been a complete shift in the landscape of examination results which led to 
us interrogating this shift, elucidating factors leading to this kind of shift and guiding 
policymakers on the best direction to achieving sustainability of positive results.  
 
Aims of Study 
 
The aim of this study is to interrogate whether the two syllabus reviews of the French Junior 
Certificate education level served a purpose of achieving the educational objectives of the 
country in terms of skills development, facilitating knowledge sharing with students and 
achieving long-term effects on the language proficiency of learners. Furthermore, we attempt 
to understand whether there is evidence of a good understanding of what a foreign language 
syllabus entails, while taking into consideration what an appropriate learning environment is. 
 
 
 

 
1 Kaome B., Sechele-Nthapelelang R., & Bojosi O. (2023) The Place of French in Botswana’s Language in 
Education Policy: Contradictions and Paradoxes? ISSN: 2188-1162 The European Conference on Education 
2023: Official Conference Proceedings (pp. 1393-1403) https://doi.org/10.22492/issn.2188-1162.2023.111 
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Methodology 
 
To elucidate the research questions, we carried out desktop reviews on the syllabi from roll-
out in 2000 to the most recent review implemented in 2020. We also analysed literature on 
Education policies in general, and specifically in Botswana. The desktop review alone would 
not have sufficed for this study in terms of giving a live overview of the perceived impact of 
the syllabus reviews, hence the need to interview teachers on their experience with the syllabi 
and their appreciation of their teaching environment as well as their readiness for syllabus 
review and implementation. The interview was therefore administered on teachers of French 
in public Junior Secondary Schools, a population totaling about 149. We sampled 20% of the 
total French teaching population at Junior Secondary Schools. The survey tool was 
administered online using a stratified probability sampling method and we chose respondents 
based on age, years of experience, place of work (rural or urban areas). Anonymity was 
respected in analysis of data collected. 
 
This paper therefore captures this problematic by first appreciating the status quo of French in 
Botswana, especially the introduction and evolution of this language in schools and through 
policy decisions. We then explain the key terms and their adopted use in this paper. After 
bringing to clarity our choices of terms and how we intend using them we will now examine 
the essence of a syllabus review in general, the purpose intended in carrying out syllabus 
reviews and trying to find consonance with the syllabus review of the JCE syllabus of French 
in Botswana. This will lead us to the analysis of the responses by teachers on their perception 
of the syllabus review and how they have experienced its impact onto their teaching space. 
We shall conclude by drawing recommendations from the two processes of both desktop 
review and the survey on teachers' experiences.  
 
Literature Review 
 
A few factors must be taken into consideration as we address this issue of syllabus review of 
the subject French in Botswana. One key factor is that French is a Foreign language in 
Botswana, an anglophone country in Southern Africa with a population of 2,346,1792 as 
captured in the 2022 population census. The teaching and learning of French in Botswana 
therefore follow a policy decision to introduce minority languages in schools as well as a 
third language following the recommendation of the Revised National Education Policy of 
1994 (Obene B. Bojosi et. al., 2022). French is a new language in the Botswana education 
system, by year of introduction as well as by experience with the language. The following 
captures the chronological order of events leading to the status quo of French at present in the 
education system: 
 
Timeline on Key Factors on the Teaching of French in Botswana 
 
• 1999: 18 recently graduated BA holders are sent to France to be trained as teachers of 

French in preparation for the introduction of French in government schools as a pilot 
project.  

• 2000: Introduction of French as a foreign language in 15 Junior secondary schools as a 
pilot project.  

• 2000: Roll-out of the first JCE Teaching Syllabus in French. 
• 2003: Roll-out of the first JCE Assessment Syllabus in French. 

 
2 statsbots.org.bw/sites/default/files/2022 Population and Housing Census Preliminary Results.pdf 

The European Conference on Education 2024 Official Conference Proceedings

ISSN: 2188-1162 1107



• 2008: Signature of a Cooperation Agreement on Education and French Language between 
the French and Botswana governments. The Botswana government creates the posts of 
Principal Education Officer training for French, French officer at curriculum and the 
Botswana Examinations council (Kewagamang and Kaome, 2020).  

• 2010: Roll out of the first Revised JCE Teaching Syllabus in French. 
• 2013: Roll-out of the first Revised JCE Assessment Syllabus in French. 
• July 2013: Publication of an Audit Report on French Teaching in Botswana Secondary 

Education (reference). 
• 2015: Renewal of commitments of the Cooperation Agreement between the governments 

of France and Botswana (Senat & Australe 2016). 
• Currently 39 public junior schools and 7 senior secondary schools teach French (Bojosi 

O. B, Sechele-Nthapelelang R and Kaome B. W, 2022). 
• 2020: Roll-out of the second Revised JCE Teaching Syllabus in French. 
• 2023: Roll-out of the second Revised JCE Assessment Syllabus in French. 
 
Definition of Key Terms 
 
Curriculum and Syllabus 
 
For Allen (1984), “Curriculum is a very general concept which involves consideration of the 
whole complex of philosophical, social, and administrative factors which contribute to the 
planning of an educational program. Syllabus, however, refers to that subpart of curriculum 
concerned with a specification of what units will be taught (as distinct from how they will be 
taught, which is a matter for methodology) (p. 61). Richard (2001) on the other hand, defines 
a syllabus as “a specification of content of a course of instruction which lists what will be 
taught and tested.” 
 
A syllabus is therefore a tool that guides the processes of teaching and learning, making them 
more effective. It directs the teaching approach the teacher will use and the learning strategies 
to be employed by the learners and “whether it is intended or not, the quality of the syllabus, 
is a fairly reliable indicator of the quality of teaching and learning that will take place ...” 
(Woolock, 2003, p. 9). In summary, we can say a syllabus is the means and forms of 
application of the curriculum.  
 
Syllabus Review 
 
We will start first with the definition of review before qualifying the kind of review we are 
focusing on, being the syllabus review. The Online Oxford Dictionary for languages defines a 
review as “a formal assessment of something with the intention of instituting change if 
necessary.” 3  A syllabus review is therefore an inquiry tool on teaching approaches and 
practices, to meet country-specific needs, and to consider changes that result in more 
equitable teaching approaches and practices.4 
 
Rationale for Doing a Syllabus Review 
 
A syllabus review is about critically and systematically reflecting on teaching, learning and 
routine. The main reason for a review is to improve the student learning experience by:  

 
3 Oxford Languages and Google - English | Oxford Languages (oup.com) 
4 https://www.unco.edu/nhs/stem-inclusive-excellence-collective/pdf/syllabus-review-protocol.pdf 
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• Identifying specific actions to address gaps within an academic program; 
• Increasing discussion and collaboration between stakeholders who play a role in the 

program;  
• Improving teaching and learning practices;  
• Providing an opportunity for critical reflection on the programme's curriculum; 
• Providing evidence to guide decision-making within the programme. 
 
Syllabus Review in Botswana 
 
As already stated in the definition that a review is an “assessment”, it is therefore in order that 
as we examine the issue of syllabus review, we go back to conditions surrounding the design 
of the syllabus:  

- who carried out the syllabus design/review;  
- who was the intended recipient/ beneficiary of the syllabus review; 
- at what intervals has the syllabus been reviewed;  
- what were the objectives guiding the review; and  
- what was the impact of the final product?  

 
The roll-out of the Teaching of French in Botswana as a pilot project points to the 
insufficiency in skills and specifically experience of stakeholders involved in the design of 
the first syllabus. The Mission Report of 11 July 2013 by CIEP5 on French Teaching in 
Botswana Secondary Education pointed to this insufficiency and produced a recommendation 
(number 6) which reads: 
 

“It is recommended that a team of experts in language curriculum design write new 
curricula. If such a team cannot be found, experienced teachers with a thorough 
knowledge in methodology of French could be identified and provided with a specific 
training in curriculum design. Current officers could also be trained to assist in such.”6 

 
The 3 Botswana Syllabi 
 
Since French was introduced in schools from the pilot project in 2000 to date, there have 
been three (3) JCE syllabi in place: 

1. 2000 JCE syllabus. 
2. Revised 2008 syllabus, implemented in 2010. 
3. Revised 2020 syllabus. 

 
There is need to note that French was the first foreign language introduced in public schools 
in Botswana, so the first syllabus of 2000 was the first of its kind, designed within the 
constraints of what was available in terms of resources, both human, financial as well as 
material. The 2010 syllabus was the first review carried out on the French syllabus; it had no 
benchmark in terms of reviewing a foreign language syllabus. This challenge was coupled 
with the inadequacy of skills in syllabus design and review, and we believe that is the reason 
there were no significant changes made to the syllabus. The last review giving way to the 
2020 syllabus implemented has been the most fruitful so far. Below is a tabular illustration of 
the syllabi and how each review transformed the focus. 

 
5 Christian OLLIVIER & Laurent PUREN. (2013) ASSESSMENT MISSION: FRENCH TEACHING IN 
BOTSWANA SECONDARY EDUCATION. 22 April 2013 to 3 May 2013. Reunion Island, 11 July 2013 
6 Ibid. "CIEP Reunion Mission Report. 2013. Assessment mission: French Teaching in Botswana Secondary 
Education. 22 April 2013 to 3 May 2013. 
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Table 1: French Teaching Syllabi and Subsequent Reviews 
Component 2000 2010 2020 

Objectives  Informed by Vision 2016 
aspirations and Threshold 
level. 
 

Inspired by Vision 2016 
aspirations. 

Informed by Vision 
2036 and the Common 
European Framework of 
Reference for 
Languages (CEFRL). 

Syllabus type Structural, Notional/ 
Functional 

Structural, 
Notional/Functional 

Task based 
 

Methodology Said to be communicative 
but scrutiny shows the 
syllabus is skewed 
towards the traditional 
method  

Communicative approach Outcome based 
learning, which is 
action-based approach 

Assessment aims 

 

- First done in 2003 - First done in 2013 
- To ensure proper 

assessment of all the 
important skills in the 
curriculum 

-  To enable both 
teaching and 
assessment to cater for 
all ability levels.  

-  To provide an efficient 
evaluative mechanism 
of the curriculum 

-  To encourage an 
investigative approach 
to learning 

-  To provide 
internationally 
recognised standards.  

- To enable the students 
to realise their full 
potential; 

- To foster the 
development of the 
communication skills;  

-  To reinforce 
candidates’ ability to 
handle and interact 
meaningfully with 
given materials; • 

-  To encourage 
candidates to apply 
learned skills to 
manipulate life 

First done in 2023 

 
A comparative analysis of the three syllabi depicts an evolution from a traditional grammar-
teaching approach to a communicative and task-based approach, from a syllabus that was 
simply structured from limited resources and exposure to a syllabus that is aligned to the 
world trends in teaching and learning, aligned with the CEFL. We can confidently assert that 
the syllabus reviews were necessary, and every step of the review brought Botswana closer to 
achieving objectives of teaching French as a Foreign Language as well as closer to aligning 
with the current teaching and learning approaches in Education.  
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Findings 
 
In interrogating the participants in our survey, we sought to know how long they had been 
teaching French, their opinions on how the syllabus impacts teaching and learning, their 
views on the current syllabus used, if in-service training opportunities are deemed adequate 
and if they support the current syllabus review intervals. Here is what emerged from the 
survey. 
 
1. Teaching experience: The participants' experience ranges between 11 and 17 years. 
 
2. The importance of French in Botswana: On this question, 3 benefits emerge; 

a. French teaching and learning helps in career opportunities. 
b. It promotes better reasoning skills. 
c. It helps connect people. 

 
The career opportunities benefit is the most emphasized. 
 
3. General appreciation of French teaching in Botswana: French teachers take a sense of 
pride in the kind of learners they have produced. Their fulfilment comes from seeing their 
former students taking part in the economy thanks to their knowledge of the French language. 
One participant says, 
 

“I feel partly fulfilled because of late, I see our former students joining the teaching 
fraternity, they are taking spaces in all sectors of the economy like the tourism sector, 
cultural centers and creative arts.” 
 

This is expressed mostly by older teachers whose alumni are already working. Teachers are 
also fulfilled by producing learners aware of the other's existence, learners with intercultural 
competence as expressed in the following, 
 

“I feel I have opened eyes of learners to a whole different world.” 
 
Frustrations 
 
Teachers mention mainly lack of resources and lack of government support. According to 
them, lack of authentic materials like makes teaching and learning difficult when it should 
have been easier. 
 

“When I started there was a clash between expectation and reality. When I started, I 
expected TFL to be easier but that was not the case. I expected 13–14-year-olds to be 
easy to teach but that is not the case. The lack of teaching aids like magazines, 
authentic tv shows make it difficult.” 

 
The materials said to be lacking are the likes of textbooks, televisions, and radios. One 
teacher, however, pointed out her frustration towards her colleagues citing that although there 
were in -service training opportunities to enhance their teaching skills, some teachers do not 
make effective use of such opportunities.  
 

 “Teachers are not doing enough to tap on the opportunities of TFL. There are people 
who do not attend the trainings we are offered online.” 
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4. Performance over the years: The teachers’ responses show that over the years French 
results have been unsatisfactory. 
 

“The performance was very poor with French being amongst the least performing 
subjects.” 
 
“Previously, the old syllabus led to high failure rates, but now students are 
performing better and understanding the material more effectively.” 

 
Improved results in 2023: All participants mention that in 2023 there has been a significant 
improvement in French results because of the new syllabus, 
 

“In 2023 there was a huge improvement with more than two thirds of schools scoring 
more than 50%, which is the national target. With this, French was graded no. 5 
subject from the bottom 2. The best performing school in French used to be in the 40s 
but this time around the best got over 70.” 
 
“There has been a change last year with the new syllabus.” 

 
Syllabi used: Long service teachers say they have used 3 syllabi while some of them say they 
have used only 2, expressing that the 2010 syllabus is similar to the 2000 one. So, most 
teachers here answered by saying they have used 2 syllabi, 2010 and 2020 or simply by 
saying the old and the new. Currently, all participants indicate they are using the syllabus 
implemented in 2020 and first assessed in 2023. 
 
5. Syllabus impact on teaching and learning: The participants say they know the impact of 
syllabus in the process of teaching and learning. For others the syllabus is a tool that guides in 
the approaches to use but for some, there is a written syllabus and the practiced one which 
takes into consideration factors on the ground as shown by this respondent, 
 

“Ideally, the syllabus must guide teaching and learning but in practice, you would 
find that the teaching is dependent on the teacher’s understanding and availability of 
resources. The number of students per class can be an impeding factor in 
implementing new methods of teaching. The excuse that teachers used to give on 
teaching methods was that the large numbers did not allow them to practice action 
based or communicative approaches but only the grammar-based method.” 

 
It is indeed true that a well-designed syllabus without the teacher’s good interpretation or 
without the necessary resources would not produce the desired outcome. 
 
Advantages of the new syllabus: the respondents give answers that are the characteristics of 
an action-based approach: 
 

“Assessment can be done during teaching as there is always a production at the end 
of each teaching sequence.” 
 
“It is learner centered.” 
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“It develops the learner’s autonomy as they can easily interpret the syllabus 
themselves. While in the past I could not share the syllabus with my students, this time 
around I have. The students usually work on their own before class.” 

 
A few participants also mention that the advantage of the new syllabus is that it has a 
teacher’s guide. 
 

“For the first time we have lesson plans, and a teacher’s guide which suggests 
teaching aids and how to approach everything.” 
 

Disadvantages: For the disadvantages, the respondents’ responses again fall on the 
characteristics of new teaching approaches. 
 
a. Student-teacher ratio:  
 
Ideally in a foreign language class, effective learning takes place when a teacher has less than 
20 students, but that is not the situation in government schools as expressed below; 
 

“The current syllabus calls for a fewer number in class which is not doable in most 
government schools.” 
 

b. Inadequate/lack of new technologies and other resources in schools: 
 

“It calls for usage of new technologies but those are not readily available in most 
government schools.” 
 
“Its main disadvantage is that it was implemented without the provision of requisite 
resources leading to most colleagues taking shortcuts in implementation.” 
 

c. Time consuming:  
 

“Action oriented approach needs a lot of time to prepare for classes.” 
 
6. Aptitude to interpret and implement the syllabus: Respondents indicate that they can 
interpret the syllabus because they were trained before implementation, the syllabus 
objectives are clear and easy to follow, there is a teacher’s guide that makes things easier, 
they rely on their exposure and experience.  
 

“I also tap on my exposure and experience. Like I said the teacher’s guide also make 
things easier.” 
 
“Yes, I am able to implement it as it is easy to comprehend and follow.” 

 
7. Teaching method used: Teachers indicate that they use action based or learner 
centeredness method but there are those who mix depending on the situation like expressed 
by this respondent:  
 

“I use action based but I would say I mix action based and communicative 
approaches, sometimes traditional depending on the type of students I have and the 
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type of objective. You know there are times when the new teaching methods do not 
work at all and when it is like that, I used the traditional one.” 

 
8. Adequacy of in-service training: Respondents have diverging responses here, there are 
teachers who find the current in-service training to be sufficient. 
 

“Yes, les assises. Every year there is something new on the syllabus.” 
 
While the majority think the training provided is inadequate: 
 

“I believe we need more in-service training, and I have attended all that have been 
provided in the previous years.” 

 
9. In-service training relevance to teacher’s needs: It is seen as a skill enhancer. 
 

“Usually, it is driven towards our needs that we would have been asked. It improves 
our service delivery. It keeps refreshing us so that if there are new things we adapt.” 
 

10. Stakeholder recommendations integration: The results reveal that some teachers do 
not know if there is any stakeholder recommendation integration into the syllabus during 
syllabus design while others say there was never a time that feedback was needed from 
stakeholders. The results also show that some teachers were consulted before the syllabus 
design as we got responses like the one below:  
 

“I think with this current syllabus, our views as teachers were taken into 
consideration. We complained that the 2010 syllabus and the 2013 assessment 
syllabus were not aligned. Not only that, but the objectives were not suitable for a 
21st century learner. The content there, for instance, students could be asked to write 
a letter to a friend or a relative. That’s not relevant today. In this current syllabus, 
students are required to write emails and SMSs. Here they can relate because it is 
something they do in real life.” 
 

11. Syllabus review frequency: Teachers think that the current practice where the syllabus 
is reviewed after 10 years is too long and should be shortened. There are those who say it 
should be reviewed after every 3 years while others say after the 5th national exam following 
implementation. They think that learners’ needs keep changing and it is necessary to keep up. 
 

“I think after the national 5th assessment.” 
 
“The syllabus should be reviewed every 3-5 years.” 

 
12. Learning outcomes age appropriateness: The teachers find the learning outcomes to 
be learner appropriate to a larger extent. 
 

“Yes, but there are some objectives that are not age relevant, for instance booking a 
hotel. In real life we never have a 13 or 15-year-old booking a hotel room.” 
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13. Success stories: Some teachers think there are things to celebrate as one says, 
 

“There have been learners who did well in life because of their knowledge of the 
language.”  

 
14. Teacher proficiency level: Many think teachers have the right language proficiency 
level to teach but say it is acquired from in-service but not from initial training. 
 

“I cannot say the initial training prepared me, but in-service training did." 
 

15. Syllabus review recommendations: There are instances in the past where the syllabus 
was not changed although meetings were held. The teachers’ desire is for the review to be 
carried out and implemented. 
 

“Syllabus review must be syllabus review, not whereby people just meet but at the end 
of the day the syllabus in not changed like with the 2010 syllabus. That syllabus is 
similar to the 2000 one though there were recommendations from teachers that were 
not taken into consideration.” 

 
16. Integration of stakeholder recommendation: Teachers experessed the need for 
stakeholder recommendations to be taken on board. The first stakeholder that should be taken 
into consideration, according to them should be the practising teachers themselves: 
 

“The policy makers must visit schools to see how the syllabus is being applied and get 
reviews on it.” 
 
“The syllabus review must be done by practicing teachers as they have on-the-job 
experience, and they are confronted to the challenges that come with 
implementation.” 

 
Recommendations 
 
Considering the findings, we recommend continued syllabus reviews of the syllabus at an 
interval of 5 – 10 years, continued training of teachers to enhance skills-sets in the country 
for better implementation of the syllabus. In addition, there must be stakeholder consultations 
that also include the learners themselves. Finally, we recommend that all those who take part 
in the reviews must be trained accordingly. 
 
Conclusion 
 
After going through the literature, making a comparative analysis of the original syllabus and 
its reviews as well as on the basis of the responses from teachers, we can conclude that the 
syllabus review of 2010 has been carried out without much feedback from stakeholders and 
as such did not give way to a complete transition in the teaching of French as well as in the 
performance of students at completion of the JCE French syllabus. This was owing to several 
factors: 

a. Mismatch between the teaching and assessment syllabus. 
b. Little feedback from stakeholders leading to little input towards the 2010 review, 

hence no impact of the review. 
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On the contrary, we realise that the 2020 syllabus review has benefited from 20 years for 
skills-sets in the country to develop and to interact constructively to produce a syllabus 
review which has had an impact on the first batch of its output. This also owes to some 
understanding and evolution of teaching approaches at all levels of instruction in the country 
making it such that at completion of their teaching degree, teachers are in a better place to 
understand and implement communicative, action-based approach as well as output-based 
education. 
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Appendix 
 
Questionnaire for teachers of French  
 
This questionnaire is strictly confidential. All data collected will be anonymized, and it 
will be impossible to identify you or your school. Furthermore, the data collected will 
only be used for research purposes. Please answer all questions in the language of your 
choice: English or Setswana. If you have any questions regarding this study, please do 
not hesitate to write to us at the following addresses:  
 
Nthapelelangr@ub.ac.bw  
Bojosib@ub.ac.bw  
Kaomeb@ub.ac.bw  
 

1. How long have you been teaching French?  
 
 
 
2. What is your feeling of the importance of teaching French in Botswana?  
 
 
 
3. What is your general appreciation of your teaching of French since you started 
teaching French? Do you feel fulfilled? Do you feel frustrated? 
 
 
 
4. How has been the performance of learners of French over the years? 
 
 
 
5. In your teaching journey which syllabus did you use? 
 
 

 
6. From your perspective, how is teaching (from teaching methods and 
approaches to teaching aids as well as evaluation) and learning impacted by the 
syllabus used?  
 
 
 
 
 
7. Which syllabus is currently used in your school? (the year of development and 
implementation)  
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8. What would you say are the advantages and disadvantages of the syllabus that 
is currently in place?  
 
 
 
 
 
 
 
9. Are there any measures put in place to provide orientation to newly recruited 
teachers on syllabus interpretation and usage?  
 
 
 
 
 
 
 
10.  Do you feel you have the aptitude to interpret and implement the syllabus 
currently in use? Elaborate.  
 
 
 
11.  Which teaching method/ approach do you use in your classrooms?  
 
 

 
12.  Do you have sufficient resources (as described in the curriculum plan) to 
implement this curriculum?   
 
 

 
13.  Do you receive enough in-service training? If yes, how often do you attend?  
 
 
 
14.  If you answered yes to question 13 above, what is the relevance of the in-
service training to your needs and towards the general needs of the teaching of 
French in Botswana? 
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15.  Are there any measures put in place to ensure that the syllabus is periodically 
improved based on feedback from stakeholders?  
 
 
 
16.  In your opinion, how often should the syllabus be reviewed and why?  
 
 

 
17.  In your opinion, are the learning outcomes and educational content 
appropriate for the developmental age of students?  
 
 
 
18.  Since French was introduced in Botswana public schools, what are the success 
stories related to policy implementation? 
 
  

 
19.  Do you feel there is a skills match between the proficiency level required of a 
teacher to teach French at junior secondary school level and the actual skills sets 
that teachers possess?  
 
  

 
20.  Do you think the way the teaching of the French language is implemented in 
our education system is effective? Is the effort enough?  
 
 
 
21.  What recommendations would you provide to policymakers and implementors 
on syllabus reviews and roll-out?  
 
 
 
 
 
 
 

 
Thank you for taking the time to respond to this questionnaire.  
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