
Beyond the Game: 
Enhancing Emotional and Physical Childhood Resilience With FlexiŠerming 

 
 

Stephan Drescher, Foundation Science21, Czechia 
Blanka Drescher, Foundation Science21, Czechia 
Leonard Bernau, Foundation Science21, Czechia 

 
 

The European Conference on Education 2024 
Official Conference Proceedings 

 
 
Abstract 
FlexiŠerming is an innovative method aimed at cultivating resilience in children through 
playful engagement, grounded in the experiences of an educator and father of four. This 
approach utilizes a simple, adaptable game to develop resilience as a learnable and 
expandable skill, addressing contemporary challenges such as overprotection, ubiquitous 
technology, and increasing social and emotional detachment. FlexiŠerming involves a game 
that merges physical activity with the playful overcoming of challenges, thereby training 
children's physical and emotional resilience. The method is based on social learning theory 
principles, emphasizing the significance of imitation and role-playing in children's cognitive 
and emotional development, and fostering social interactions and empathy. FlexiŠerming is 
presented not just as a game but as a life lesson, easily integrated into both home and 
educational settings, offering an affordable, inclusive, and flexible way to bolster resilience in 
children, preparing them to face life's challenges with confidence and determination. 
 
 
Keywords: Resilience, Childhood Development, FlexiŠerming, Social Learning Theory, 
Playful Engagement 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

iafor 
The International Academic Forum 

www.iafor.org  



Introduction to Modern Challenges in Child Development 
 
The modern era presents numerous challenges for children's development, including 
overprotection, ubiquitous technology, and increasing social and emotional detachment To 
address the growing need for effective, accessible, and low-cost methods that can be easily 
implemented in everyday educational settings—such as schools, kindergartens, and 
families—to foster resilience in children, it is crucial to explore innovative approaches. 
 
1. FlexiŠerming: An Innovative Approach to Building Resilience 
 
FlexiŠerming, a novel approach rooted in social learning theory, provides a playful yet 
powerful solution that meets these demands. This method offers a practical and impactful 
way to enhance children's resilience in a variety of educational contexts, making it a valuable 
contribution to contemporary educational practices. Developed by an educator and father, 
FlexiŠerming presents a method to cultivate resilience as a skill, preparing children to face 
life's challenges with confidence and determination.  Resilience in children, understood as the 
capacity to adapt and thrive amidst adversity, is gaining recognition as a fundamental aspect 
of healthy development. In a rapidly changing world where challenges such as family stress, 
socioeconomic hardships, and environmental uncertainties are increasingly common, 
resilience is not merely a desirable trait but a vital necessity. This discussion delves into the 
significance of resilience in children, the factors that contribute to its development, and 
strategies for fostering resilience. 
 
2. Resilience as a Developmental Process in Childhood 
 
Resilience is not an innate quality but a dynamic process that develops over time through the 
interaction of various individual, familial, and environmental factors. According to Condly 
(2006), resilience allows children to overcome significant adversities and achieve successful 
social and academic outcomes. His review highlights that resilience is shaped by a complex 
interplay of factors, including the child’s own characteristics, family support, and the broader 
community context. For instance, children who are able to navigate through challenging 
circumstances often exhibit strong problem-solving skills, emotional regulation, and a 
supportive social network. These findings underscore the importance of creating supportive 
environments that can foster resilience, especially in at-risk children who are exposed to 
higher levels of stress and adversity. 
 
Masten and Barnes (2018) further expand on the concept of resilience by discussing the 
advances in developmental resilience science. They emphasize that resilience should be 
viewed as a common and dynamic process, influenced by multiple systems ranging from 
biological to sociocultural. Their work stresses the importance of early intervention and the 
role of healthcare practitioners, educators, and family caregivers in nurturing resilience. They 
argue that human resilience is not a rare trait but a fundamental aspect of healthy 
development that can be cultivated through targeted strategies. For example, Masten and 
Barnes highlight the significance of timing in interventions, noting that the earlier the 
intervention, the more effective it is in fostering resilience. This perspective aligns with the 
idea that resilience is not a fixed attribute but one that can be developed and strengthened 
over time through appropriate support and guidance. 
 
 
 



3. Neuropsychological Approaches to Strengthening Resilience in Children 
 
The integration of neuropsychology and prevention research is explored by Greenberg 
(2006), who emphasizes its importance in promoting resilience. He argues that preventive 
interventions targeting the enhancement of executive functions—such as inhibitory control, 
planning, problem-solving skills, and emotional regulation—are essential for building 
resilience in children and youth. According to Greenberg, these cognitive and emotional 
skills act as protective factors that enable children to manage stress, navigate social 
relationships, and make informed decisions, thereby strengthening their overall resilience. He 
also highlights the critical role of educational settings in fostering these skills, noting that 
schools are uniquely positioned to implement resilience-building programs that can have a 
lasting impact on children's development. The convergence of insights presented in this 
article illustrates that resilience in children is a multifaceted construct that can be nurtured 
through a combination of individual, familial, and systemic interventions. Supportive 
environments and the role of community are crucial in fostering resilience, while the dynamic 
and developmental nature of resilience underscores the need for early and sustained 
interventions. Additionally, cognitive and emotional skills are integral to resilience and can 
be enhanced through targeted educational programs. Supporting studies in this article 
illustrate the effectiveness of these approaches in cultivating resilience in children. In 
conclusion, resilience is a vital component of healthy child development, enabling children to 
cope with and overcome the adversities they may encounter. The research reviewed here 
suggests that resilience is not a static trait but a dynamic process that can be cultivated 
through intentional and well-timed interventions. By understanding the factors that contribute 
to resilience and implementing strategies to promote it, educators, healthcare providers, and 
caregivers can play a crucial role in supporting the well-being and success of children, 
particularly those at risk. As society continues to face new challenges, the importance of 
fostering resilience in the next generation cannot be overstated, making it a priority in both 
research and practice. 
 
4. The Role of Play in Developing Resilience and Cognitive Skills 
 
Play, particularly role-play, is increasingly recognized as a fundamental component of child 
development, contributing significantly to the cultivation of social-emotional, cognitive, 
language, and physical skills (Milteer, Ginsburg, & Mulligan, 2012). Through imaginative 
activities, children engage in role-play, which allows them to explore various social roles, 
refine linguistic and communicative abilities, and deepen their understanding of the 
surrounding environment (Yogman et al., 2018). Role-play is particularly instrumental in 
enhancing executive functions such as self-regulation, problem-solving, and goal-directed 
behavior—skills that are crucial not only for academic success but also for overall life 
outcomes. This structured and secure environment facilitates the rehearsal and refinement of 
these skills, enabling children to explore potential outcomes, negotiate social norms, and 
collaborate with peers, thereby fostering empathy, social cognition, and a prosocial 
orientation (Masten & Obradović, 2008). Moreover, play serves a critical role in mitigating 
the detrimental effects of toxic stress by providing a controlled and supportive setting where 
children can express and process emotions associated with stressful experiences, which is 
essential for building resilience (Feldman, 2020). This resilience equips children with the 
psychological tools necessary to effectively navigate adversity and thrive in challenging 
circumstances. FlexiŠerming, an innovative approach designed to engage children in physical 
activity through playful challenges, further emphasizes the importance of role-playing and 
imitation in fostering cognitive and emotional growth. The method is adaptable, allowing for 



modifications based on the children's needs and contexts, and it encourages them to face 
difficulties, learn from failures, and develop perseverance. 
 
Early mastery of rules through play is also crucial for children's social and cognitive 
development, as it helps them understand social conventions and commitments (Hardecker, 
Schmidt, & Tomasello, 2017). By mastering rule use in early childhood, children enhance 
their ability to navigate complex structures, which is fundamental for later cognitive and 
social competence (Mathy et al., 2015). These processes collectively underscore the 
importance of integrating play into early childhood education and care practices to promote 
holistic well-being and long-term success: Here’s an overview of the set of rules that apply 
for FlexiŠerming: 

a. Arena Setup: 
• Fighting/playing only in the "Arena" with a diameter of 3-5 metres. 

b. Greeting: 
• Before each round, greet each other by crossing the tips of your clubs. 

c. Game Duration: 
• Play until a predetermined number of points is reached (3 points is a quick game 

of 2-4 minutes). 
d. Scoring: 

• Points are only awarded for hitting the head or the torso. 
• Arms and legs do not count and can be used for defense. 

e. Fair Play: 
• The aim of the game is FairPlay. 
• Each player reports a hit on their body. 
• A code word, e.g., "stop" signals that a pause is needed. 

 
4.1. Cost-Effective Strategies for Enhancing Learning in Everyday Practice 
 
Teachers benefit from using straightforward and cost-effective methods in their daily practice 
to improve children's overall learning behavior. Easily implementable techniques, such as 
distributed practice and retrieval practice, have been shown to significantly improve learning 
outcomes without substantial costs, making them accessible for teachers to use effectively in 
the classroom (Dunlosky et al., 2013). Additionally, these cost-effective methods not only 
foster creativity and cooperation among students but also enable teachers to work 
collaboratively with children and to foster cooperation within the learners group (Butler et al., 
2014). FlexiŠerming can be easily integrated into both home and school environments. In 
schools, teachers can incorporate FlexiŠerming into physical education or recess activities. At 
home, parents can use the method as a way to bond with their children while teaching them 
valuable life skills. The method's adaptability makes it suitable for children of all ages and 
abilities, promoting inclusivity and accessibility. Integrating educational practices from 
school into the home environment is beneficial for children, as it ensures consistency in 
teaching strategies and supports their learning progress across different settings (Sandler & 
Coren, 1981). Studies have shown that increased parent engagement in home learning 
activities, facilitated by practices used in early childhood education, is associated with better 
academic readiness and overall development in children (Barnett et al., 2020).  



Figure 1: Male PE teacher      Figure 2: 7 years old boys  
  

Figure 3: Mother and son    Figure 4: Female teacher 
 
Conclusion 
 
The extensive application and observation of the implemented method over several years, 
both in private settings and within the educational system, have yielded significant findings. 
The method was rigorously employed by the author and eight physical education teachers 
across three different schools, as well as in the Science21 Foundation's student program, 
engaging children and educators alike. These longitudinal observations, supplemented by 
substantial feedback, lead to several key conclusions regarding the method's effectiveness. 
 
Preliminary results from various implementations of FlexiŠerming indicate significant 
improvements in children's physical and emotional resilience. Educators and parents have 
reported increased confidence, better stress management, and enhanced social interactions 
among children who participate in FlexiŠerming activities. These findings highlight the 
potential of FlexiŠerming as a valuable tool for fostering resilience in children. Initially, 
participants' fear of pain transforms into a profound sense of respect, illustrating a shift in 
emotional response. This evolution is accompanied by notable improvements in emotional 
and mental stability, indicating that the method contributes significantly to psychological 
resilience. Participants exhibit enhanced self-awareness and spatial perception, coupled with 
improved reflexive responsiveness, which underscores the method's impact on cognitive and 
physical faculties. Moreover, the method fosters heightened self-control and discipline among 
participants. It ingrains the ability to comprehend and adhere to a simple set of rules, 
demonstrating its educational value in teaching respect for regulations. Additionally, the 



method enhances positive self-perception and self-reflection, crucial elements for personal 
growth and self-improvement. Participants also develop a better understanding of their own 
limits and those of others, which is essential for fostering empathy and social cohesion. 
 
Feedback from educators highlighted the method's flexibility and cost-effectiveness, as it 
requires no special equipment or dedicated spaces and can be implemented within a wide 
range of timeframes. Teachers frequently utilized the method during physical education 
classes, either in short, focused sessions or as part of class competitions. Furthermore, 
classroom teachers favored the method during afternoon sessions to energize and activate 
students.  
 
In conclusion, the method not only promotes physical and mental well-being but also instills 
essential life skills and values, making it a valuable tool in both educational and personal 
development contexts. Its adaptability and ease of use, combined with its minimal resource 
requirements, further enhance its applicability and appeal within various educational settings. 
The success of FlexiŠerming can be attributed to its foundation in social learning theory, 
which underscores the role of social interactions and imitation in learning. By addressing 
contemporary challenges such as overprotection and social detachment, FlexiŠerming offers 
a practical and effective means of building resilience. Compared to other methods, 
FlexiŠerming stands out for its adaptability, inclusivity, and ease of integration into various 
settings. FlexiŠerming presents a novel approach to enhancing childhood resilience through 
playful engagement. Grounded in social learning theory, it addresses modern challenges and 
offers a flexible, inclusive, and affordable way to prepare children for life's adversities. 
Future research should continue to explore the long-term impacts of FlexiŠerming and its 
potential applications in diverse contexts. 
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