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Abstract

People with dyslexia need their teachers to have enough knowledge about the subject in order
their learning can be effective. The “spelling, writing and reading area learning disorder”, as
defines the Dyslexia Brazilian Association (DBA), does not impede learning, as it is not an
impairment; but the teachers should take some differentiated attitudes. This paper aims to
contribute with the teachers with some suggestions for activities and adaptations for the tests.
English classes and activities, besides the manner as the teacher used to deal with a 9th-grade
dyslexic student, were analysed. We have also observed whether the Pedagogical Coordinator
has provided some direction to the educator to develop his work along with the pupil.
Through reflexive conversations with many teachers of this particular school, these
professionals got the conclusion that is not possible just to wait that all guidance and
upgrading comes from the Pedagogical Coordination; it is very much important that each one
can be the responsible for their continuous updating so that their pedagogical practice be
more efficient. It is also desirable to confirm, with the results of this paper, whether the
teaching-learning activities results reflect better the subject learning when the educator is not
worried about the questions related to spelling, that are the biggest problem of dyslexic
students.
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1. Introduction

The classroom of an elementary school has an average of 30 students, and this number can be
much higher. Each of these students is a different person. With different problems,
afflictions, anxieties, desires, facilities and difficulties to a greater or lesser degree. It is part
of the teachers' job to realise and understand these particularities so that they can guide and
assist the students in their learning in the best way possible.

In recent years, the subject of "dyslexia" has been much discussed. Most of the time,
however, it is related to the Portuguese language. However, even with regard to this
language, we have noticed doubts among some teachers about how to deal with dyslexic
students, how to work on their contents, how to evaluate them properly, without facilitating
or simplifying their tests.

When we think of a dyslexic student, who wants or needs to learn a foreign language, the
problem seems to be even greater because of the much smaller amount of sources and
resources for teachers to seek.

We can then ask a few questions: how is this teacher trained and oriented to work, in English
language classes, with students who present dyslexia? Does he need to take any specific
courses? And the students, how should these students act?

Before answering these questions, however, we need to make some clarifications: What is
dyslexia? Is it an illness, abnormality, disorder or dysfunction? What are its characteristics?
Are students, children or teenagers able to learn the English language at the same pace as
"normal" students? What would be an appropriate teaching sequence for such students?

With the intention of helping to clarify these questions we will do our research by observing
some English Language classes and activities, in an elementary private school in Santo
André, Sao Paulo. We will analyse the classes, reflect, point out some situations and propose
suggestions to solve problems, if any. We will also make suggestions for didactic sequences
and answer these questions based on renowned authors that we will use as bibliographic
reference.

2. Literature Review
2.1  The Importance of Information

In this article we will investigate some ways of working with dyslexic students in English
language classes, as some difficulty is noticed on the part of the teachers in conducting these
classes and also on the part of the students in accompanying the English classes because of
(but not only) phonetic and orthographic issues. It is then discussed what would be the real
reasons for the difficulties of these teachers and pupils.

It is then hoped to find out:

Is the teacher informed before receiving the student?;

How should he start work?;

What is a child with special educational needs?

Is dyslexia a special educational need?

Will the didactic sequence be the same for all students in the class?;

AN NN NN



v Is there a need to make any kind of change?;
v How does the evaluation take place?

We do not intend to judge this teacher's classes, but to take an objective look at them and help
this professional to perceive situations that he/she may not be aware of because of his/her
involvement in the teaching and learning process.

We will reflect critically, investigate and point out solutions to the difficulties raised by both
the teacher and the students.

2.2 Dyslexia?

Dyslexia means difficulty (dys) with words (lexia). It is a disorder that affects the skills of
reading, writing and spelling. It is the alteration of a neurological process that leads the child
to have difficulty reading and understanding what he or she reads despite his or her
intelligence being normal.

According to teacher Me. Marcia Regina Zemella Luccas, (2014) a dyslexic person
"possesses adequate intelligence and cognition to develop learning and has no intellectual
deficit. She is not 'disabled', she only learns in a different way".

The National Association of Dyslexia, in its question-and-answer section informs us of the

following about the regular school and the bilingual school:
“The dyslexic child must attend regular school. It is important that school staff know
the characteristic aspects of dyslexia, the reader function of the dyslexic and are ready
and available to meet these special needs. A bilingual school is not suitable for a child
with language difficulties as he or she will have to deal with several languages
simultaneously, with different phonetic and grammatical structures, which will make
learning the written language more complex".

Some difficulties, however, are related to understanding (listening) and writing, presented by
dyslexic people are the exchange or non-identification of letters. For example, the brain can
understand XENTE or CHENTE instead of GENTE, GADO instead of GATO; the letter W
can be confused with the letter M; the letters D - B, B - P can be seen with the same format or
heard with the same sound and the same can occur with the letters S, SS, C, C, X and Z.

These (and other) obstacles that already occur in the mother tongue of the learner, will
certainly occur in English language classes, because it will be necessary for him/her to read,
listen, pronounce, remember, sequence and write in English.

This is when the teacher's role becomes very important. Depending on how these barriers are
worked out in the family and school partnership, the development of this young person will
take place progressively without having emotional distresses, because another issue faced by
dyslexic students is low self-esteem due to circumstances in which humiliations happen, even
in unintentional ways.



2.3  Special Educational Needs?

According to LDB n°® 9394/96 in its Chapter V, article 58:
Special education refers to the type of school education "offered preferably in the regular
education network for students with special needs" (Ministry of Education).
And Resolution No. 95, of November 21, 2000, based on the provisions of the Federal and
State Constitutions, the Law of Guidelines and Bases of National Education, the Statute of
the Child and Adolescent and Indication No. 12/1999 and Resolution No. 5/2000 of the State
Council of Education, considers in its Article 1st that:
"Students with special educational needs are those who present significant physical,
sensory or intellectual differences resulting from innate or acquired factors, of a
permanent or temporary nature, which result in difficulties or impediments in the
development of their teaching-learning process". (Mario Covas Reference Center)

In this way, we can confirm that dyslexic students do not need to be considered as having
special educational needs, but they should have special attention during classes so that their
disorder does not impede their intellectual evolution.

2.4  Specific Reading Disorder

The definition of reading difficulty according to the International Classification of Diseases

(ICD) is the following:
“The main feature is a specific and significant impairment in the development of
reading skills that is not solely accounted for by mental age, visual acuity problems, or
inadequate schooling. Reading comprehension skill, reading word recognition, oral
reading skill, and performance of tasks requiring reading may all be affected. Spelling
difficulties are frequently associated with specific reading disorder and often remain
into adolescence even after some progress in reading has been made. Specific
developmental disorders of reading are commonly preceded by a history of disorders in
speech or language development. Associated emotional and behavioural disturbances
are common during the school age period.” (WHO, 2010).

2.5 The Teacher

It is more common these days for undergraduate courses to comment on, or actually study,
class situations with dyslexic students experienced in regular schools by undergraduate
students.

There are many more teachers who are interested and concerned about the subject and how
they can improve their practices so that these students are not left on the sidelines; to this end,
they seek out and carry out on-site and distance learning courses, exchanging experience with
professionals, often from different states and even countries.

Nevertheless, the universe of teachers who are unaware of dyslexia or who prefer to remain
out of date on the subject is enormous. There are several reasons, but they are not our goal in
this article.

All students need the full attention of the teacher. Those who have some special need, even
more. In the case of dyslexia, but for any disturbance or disorder, it is the teacher who is
close to the student, analysing and evaluating their progress and difficulties.



It is not for the teacher to diagnose, he/she is not a health professional. But according to the
Brazilian Association of Dyslexia (2019, page 01)

“It is at school that dyslexia, in fact, appears. There are dyslexics who reveal their
difficulties in other environments and situations, but none of them compare to the
school, a place where reading and writing are permanently used and, above all, valued".

And it is in daily work with his students that the teacher's gaze is always attentive to the
behaviour, advances and difficulties of the students that distrust may appear and then ask the
family for a referral to a specialist to determine whether the child or young person really has
dyslexia.

In class, it is up to the teacher to look for ways to vary his classes to include this student with
others in the class, not to separate him, as Vygotsky mentions (1991, pp. 86/87) "Many
educators, recognising that the speed of learning can vary from child to child, isolate the
'slow learners' from their teachers and companions through the use of programmed and often
mechanised instruction".

Not to feel sorry, but to be open to dealing with differences, keeping in mind that students
with some special need may have slower learning. In addition, their attitudes should be
positive and constructive, as well as a valid appreciation of the strengths of the dyslexic
learner - since the feeling of inferiority can always be present, because they have more
difficulty than their peers.

2.6  Tips for the English Language Teacher
The following suggestions could benefit all students in the class, not just dyslexics. It is not

necessary to do everything together. We are presenting some possibilities which the teacher
will use as he/she sees fit. All age groups are covered.

v use of flash cards — help in memorizing the spelling of the new vocabulary;

v activities that activate memory and reasoning;

v activities on coloured and/or printed sheets — draw attention, highlight certain points;
v diverse and fast activities — prevents the student from being embarrassed by being

further behind than the other students;
activities where movement is necessary — helps with content retention;
oral repetitions — orality involves the student during learning;
music;
use of simple fonts in sentences or texts — makes it easier to attach;
sitting at the front;
sitting away from doors and windows;
short and simple instructions — so that the student doesn't get lost in the instructions
d keep doing the activities;;
clear and achievable objectives;
encouragement — to develop self-confidence, since it is possible that they have low
If-esteem;
adaptation of activities: - more time, or
o fewer alternatives, or
o fewer questions, or
o assistance in reading statements.
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v treat them naturally;

v in oral reading, that it is only the teacher and the student, so that there is no
embarrassment — or indication in the previous class of which stretch the student will read,
or even a smaller excerpt.

Activities involving interaction between colleagues, in which one helps or explains the
subject to the other, are also very beneficial.

3. Methodology

An action-research will be done in a class of an Elementary Private School in the city of
Santo André, Sao Paulo. I will follow this class, with the authorization of the direction and
the teacher responsible for the English language classes. The use of the school's didactic
material and the didactic sequence will be observed, as well as the instructions received by
the teacher from the Pedagogical Coordinator.

4. Observation and Analysis of Some Lessons

With the permission of the School Director, the Pedagogical Coordinator and the English
Language Teacher, some classes were attended during one semester. For the students it was
said that the teacher's classes would be analysed and that, for this, I would need to check
some notebooks at certain times. There was no problem at all.

The teacher would come in and greet the 9th grade students, make the call and put the class
schedule, all in English. She was in the habit of explaining what would be done so that the
students would know "how the class would go"; however, in some classes she reversed the
events to surprise the students so that "they wouldn't always expect the same" - she explained.

During the explanations she looked at all the students to see if they were following her
reasoning, she questioned them and when necessary she returned to the subject. In a few
moments she spoke in English - a few moments - most were actually only spoken in
Portuguese.

At no time did the dyslexic student ask questions, it was always the teacher who reached her.
Sometimes repeating what she had just said, other times mimicking in her direction, or
writing on the blackboard and looking to see if she was following the explanation.

The following detailed activities are not sequential and not all are evaluative, but each one
was done at the end of a set of at least three classes, with the exception of the first activity,
which was an initial diagnostic activity.

In figure 1 we have an individual interpretative diagnostic activity that the teacher brought
along on the second day of class. The intention of the teacher was to confirm or not her
forecasts for the initial subjects of that class.

It was not recorded in the evaluation, but the students could use the physical dictionary and
the student did so. It was not necessary for the teacher to guide her to take it as it was
necessary with other non-dyslexic students.

I have noticed that in questions 3, 4 and 5 the teacher highlights the points to be answered in
different ways, although she did not capitalise on what was desired in question 4. These



highlights help the dyslexic student, even though it may sometimes be that the student needs
the help of a reader, depending on the degree of his/her dyslexia. There was no need for a
reader for the observed student. She never asked and when asked about the need she refused,
saying it was not necessary.

It is highlighted in the evaluation criteria that this evaluation is adapted with fewer questions;
even so, the teacher, when verifying that the student made a mistake in question 5, registers
that the same rephrases the question on the back of the exam (figure 2), which the student
does; however, the subject (the difference between the verb tenses) has not yet been
dominated by the student.

At this moment I notice that the teacher does not make any mark regarding the student's
spelling mistakes, as she did in exercise 3. She only corrects the contents. As we have seen
before, it is not interesting to mark the spelling mistakes of these students, because we know
that it is not due to lack of study or intelligence that these mistakes happen, but due to the
recognition that the brain does not do or does it in a wrong way.

In this activity the student achieves the established interpretative objective, despite having
made a mistake in one of the questions. The other incorrect question was about the difference
between the verb tenses that were used in the text. At the same time, in question 3 she is able
to recognise the verb tenses used in the text.

By making these adaptations, the teacher allows the student to demonstrate whether she really
understood the content without any vexing and discriminatory situations. Lina Knudsen, in
her Master's Dissertation, page. 19/20 deepens the above written:

“They may need, for example, to be given more explicit instructions especially when it is
given to them in written form, be it in their native language or the FL. Longer assignments
may need to be divided up into smaller steps in order to help the student organize his/her time
as well as to plan efficiently. Reading assignments should be given a day before the other
students so that the dyslexic student will have adequate time to read and comprehend the
text.”

Figure 3 shows an evaluation exercise on Present Perfect tense, in which the physical
dictionary and a list of irregular verbs could be consulted. The teacher's aim was to check
whether the students had understood that they should look up the verbs in the Past participle.
There were no other adaptations apart from the consultations.

The student had no difficulties in dealing with the dictionary and verb list sequences. She
ended up missing two exercises, but did the activity on her own and was successful.

With activities 4 and 5 we can clearly observe what was described above in item 3
(Dyslexia?). The activity was to create sentences with the expressions used to, be used to and
got used to from explanations and examples of exercises already done in class. The student
did the activity, but it is noticeable that she forgets previously written words and makes
spelling mistakes typical of her dyslexic situation. In this scenario, it is possible to notice that
despite the spelling mistakes and forgetfulness of words, the student was able to understand
the content taught.



el ondine

S—
2 Lou e o hey To
do M oo npe 98 bao padhe

g

Yoapndin - \igun { Nl Nyl

Figure 1

Figure 2

Exercio

wrchsd @gomw b

& Wl thie PyiRm
Eqspt

3)2ea Prnen clraw
=)
<
] x‘

MLEZCL T
e ek G
wlsing, @ suns, Ghsen

¢do de

o avylstiva 110,00, sbjivande & malhens ra compeaznsdo da =sccihy verbel ny
=ngas Mrmmvas. 9o uliize ¢ Masnis Pafato G clccrdnoe 3153

# padam Sar cansaadas. Lssr Soneta aoud cu predy.

s

a 2 1 haer _1ha T3 Mhy DO

3 Hule

Ininds
@ hlod b wanl cwere

-t o clcecam:d

di o'

1A ety

o o thia crran
of Ihe Salue of oy
Jwen: Wacne ©igo

i

e Aps.

Quenn |

Diskar oitook of take w ik

7wt
Wduk ciernk

123 Jdanm Fae nasse e i
sludo of Halpwoed

a) wor

Diwers @hean

Figure 3



V god sl S Ly au
\ LA iy LN 1 Leie 2
3 Ol e 3 e 4m  co |
’ A Of 0 Lated LI,
2 Npol 5 ~ Py Y 4
Ay ned N Jeo al’s )"

Figure 4 Figure 5

5. Conclusions

Some English language classes were observed at a private school in the municipality of Santo
André, Sdo Paulo, in order to check how the English language teacher is trained, how she is
guided by the school coordinator and how this teacher works with students with dyslexia.

The answers we obtained to these questions, after conversations with teachers from
Elementary I, IT and High School, and in particular with the English Language Teacher from
Elementary II and High School, were that teachers should seek for themselves the knowledge
about dyslexia, although they can count on the Pedagogical Coordinator of this school unit.
They should read articles, take courses and exchange experiences with other teachers and, as
our suggestion, with health specialists as well.

It is possible to see clearly that from these studies, and the expansion of knowledge, the
repertoire of diversified activities to be worked with dyslexic students will increase. In this
way, the possibility that the teacher will be able to help this student towards his or her
learning will be much greater.

The student, whether a child, adolescent or adult, who has dyslexia, will face several barriers
in his or her life. It is necessary to avoid that their life is full of failures for the reason of not
being able to read or write properly, because depending on the type and level of these barriers
will be greater or lesser. When studying English as a foreign language this student will try to
overcome an even greater barrier. On your own it is possible, but quite difficult.

In these situations it is common that moments of shame, humiliation and bullying happen.
There are cases where the student no longer wishes to go to school. It is not possible not to
think about the emotional aspect of students, who are evolving human beings and will need to



read at all times in their social or professional life. Poorly conducted classes can traumatise
for the rest of their lives and prevent learning from taking place.

We reiterate, however, that the teacher should not diagnose, but always be attentive and when
knowing or perceiving something in his students should inform the coordination and the
family so that the appropriate arrangements with health professionals are made.

From these perspectives, we consider that the class teacher knew how to work with the
dyslexic student, because she treated her naturally, not exposing her at any time, while taking
care that she did not get lost or lag behind her other classmates. In fact, she was never treated
in an inferior way, her classmates and the school never bullied with her; the teacher was
always attentive to the needs of the student and in evaluations she used resources so that the
student had full conditions of achievement, because she knew that the young girl did not have
any disabilities, just a way of learning different from other students.
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