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Abstract 
The fundamentals of studies that focus on research methods and data analysis techniques in 
the disability field focuses on finding out the research gaps. The same research gaps could 
serve as the areas for the researchers in applying proper methods and data analysis techniques 
so that the depth and breadth of the subject matters related with a disability, especially 
children with disabilities and their education can be analyzed properly and effectively in the 
coming days. Unfortunately, this kind of research is still rare in Nepal. This study aimed to 
access the diversity of research approaches, designs, variables, data collection and analysis 
techniques, as well as research subjects in studies published/issued on the subject matter of 
disability, children with disabilities and inclusive education in Nepal from the year 2010 to 
2020. Content analysis was used as the research tool in this study in which as many as 31 
detailed studies were analyzed. The results revealed that the most widely used approach, 
design, variable, data collection and analysis techniques, as well as the subject which 
frequently used, were qualitative, document review and compilation, persons with disabilities 
(PWDs), document review, descriptive analysis and children with disabilities respectively. 
There were a variety of approaches, designs, data collection and analysis techniques, as 
considerable as research subjects that have been used in the studies carried out in Nepal. 
Moreover, there are findings where some studies with the same research design have applied 
different data collection and data analysis techniques. Thus, it is suggested to the next 
researchers to choose the most appropriate methods and consider the identified gaps areas in 
research in the coming days.  
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Introduction 
	
Research activities in the education field are the crucial indicators that support to assess the 
development of the education system in a country (Cai et al., 2017). This is because of the 
crucial role to be played by the educational research in influencing policy in education and 
increasing knowledge for education practitioners (Goktas et al., 2012; Ion & Iucu, 2015; 
Tseng, 2012). Some previous research reports in the education field are often used for the 
basis of educational improvement and to determine how education works in a variety of 
situations (Lodico et al., 2010).  
 
When we talk about education and educational research, it is a general idea that the research 
should incorporate the needs and deeds of every sector most specifically, the vulnerable 
sections of society including caste, ethnicity and of course disability to find out the 
complexity and severity of the sector. 
 
Related to its frequency, research in the disability sector has gathered momentum in the 
recent years. This condition is reflected in the rapidly increasing rate of educational research 
with the spotlight on the disability sector. This growing number of educational research is 
evident from the proliferation of journals with their central discourses focused on different 
sectors including disability. Even the academic level studies are being carried out with due 
focus on disabilities and education sector including inclusive education and education of 
marginalized people for ensuring quality education for every child.  
 
Education including all other fundamental rights is the right of every child/citizen regardless 
of their gender, caste, ethnicity, race, disability and any forms of vulnerability. It is 
guaranteed by the constitution of Nepal, 2015. Similarly, the United Nations Convention on 
the Rights of Persons with Disabilities (CRDP), 2006 has special provisions for the persons 
with disabilities and children. These all provisions and entitlements are focused to ensure the 
fundamental rights of persons/children with disabilities.  
 
In the context of ensuring the rights, different sectors' roles and responsibilities are always of 
paramount importance. The state functionaries including academic and non-academic/social 
sectors should work together to ensure the rights of persons/children with disabilities. These 
sectors can at least contribute from their sides to gather the information and reveal the 
situation of such persons/children to contextualize the situation and recommend for proper 
considerations to ensure their fundamental rights.  
 
In gathering the information, revealing the situation and contributing to the sector, there is 
always the need of proper studies. The proper studies are the studies that ensure proper 
methods and proper data analysis tools and techniques. The methodological aspects including 
data collection techniques, tools and data analysis techniques are always a matter of 
discussion.  
 
The diversity of approaches, methods and data collection techniques led to a variety of data 
analysis techniques employed in various research reports. Although Goktas et al. (2012) and 
Uzunboylu and Asiksoy (2014) informed descriptive analysis methods are the most 
commonly used data analysis techniques, yet various other techniques are also frequently 
used by various researchers. Examples of such analysis techniques are t-test, ANOVA, 
ANCOVA, correlation, regression, factor analysis, and nonparametric test (Karadag, 2010). It 
has been revealed that even though the data analysis techniques chosen are different, the 



 

studies use a similar design and research procedures (Dimitrov & Rumrill, 2003; Knapp & 
Ohio, 2009; Liou et al., 2006). 
 
Similar to other countries, the studies in the education sector by the academic students 
including education practitioners in Nepal tend to be increasing. One of the areas of 
education research in Nepal is often in the disability and inclusive education sector.  
However, the Inclusive Education Policy for Persons with Disabilities (2016) indicates that 
there is a lack of adequate investigative researches and practices for disable friendly 
evaluation, exam systems, and learning management of disabled students in Nepal. 
 
The minimum studies on disability perspectives inclusive education could be one of the 
factors impeding better education of children with disabilities in Nepal. However, this has not 
been checked and figured out exclusively about how many studies (researchers, 
investigations, reports, books, journals, etc.) were published in Nepal from disability 
perspectives inclusive education? What were the findings of such studies, what were the 
methods and data analysis techniques used in such studies? And what are the research gaps in 
terms of its methods and data analysis on disability perspectives inclusive education in 
Nepal? These are some of the questions which are not dealt with appropriately prior in Nepal.  
Thus, there is a need to address these prominent questions to contribute better in the field of 
disability and children with disabilities so that it will be easy to figure out the quantity and 
quality of disability based studies carried out in Nepal. 
 
As indicated by DoE, (2016) also, there is a need of comprehensive study in the sector of 
disability and more specifically children with disabilities. Hence, as being the inclusive 
education research practitioner, I attempted to write this paper based on disability and 
children with disabilities.  
 
This paper intends to find and explore the methods and data analysis techniques used by the 
available published/issued 'disability and inclusive education-based studies (researches, 
reports, books, journals) from the period of 2010 to 2020 in Nepal. By surveying research 
methods in various studies from the period 2010-2020, this paper is proposed to access the 
diversity of methods, analytical techniques, as well as research subjects used by the studies. 
Thus, the intention and agenda of this paper is basically to find out the methods and data 
analysis tools and techniques used by the studies carried out in the theme of disability in 
Nepal and provide recommendations on the basis of identified gaps of the studies for further 
research in the coming days in the field of disability and children with disabilities in Nepal to 
contribute better in the field of disability.   
 
Research Questions 
	
With the above context, this paper is designed to answer the following questions as what are 
the most frequently used research approaches (methods) used by researchers? What are the 
most repeatedly opted research designs in the studies? What are the most frequent variables 
studied? What is the most preferred data collection techniques used in the studies? What are 
the most frequently used analytical techniques to analyze the research data? And which are 
the most commonly selected research subjects studied by researchers? 
 
	



 

Research Method and Data Collection Process 
	
This study used content analysis as the research method/tool. The quantitative content 
analysis was used to know the frequency of the categorized aspects. After frequency of each 
of the aspects was figured out, the meaning making of such results were discussed 
qualitatively in this paper. As per the need of the content analysis, first I formulated the 
research question or objectives (described in research questions). Then, the studies on 
disability and children with disabilities were collected and selected according to the bases of 
this study. The third steps I followed was developing the content categories (6 categories 
were developed) then the content categories were analyzed in terms of frequency (no./ 
percentage) to reveal the results. Finally, the meaning making of such results were discussed 
qualitatively.  
 
To find the results of research questions, first I collected/compiled available studies of the 
period (2010-2020) based on inclusive education and persons/children with disabilities and 
education by visiting libraries (Tribhuvan University and Kathmandu University, School of 
Education), inquiring with the experts of inclusive education and disability, scholars/students 
studying and doing researches in disability and inclusive education, collecting documents 
from them, and searching via search engines basically the journals. There were three bases 
(Disability and education, Persons/Children with disabilities and education, and inclusive 
education of children with disabilities) for the collection of the studies. The major purpose of 
determining the categories was to ensure the maximum no. of studies in the field of disabled-
focused inclusive education. Collecting studies in the field of disability and children with 
disabilities found problematic due to limited no. of studies carried out in the context of Nepal 
from the scholars and researchers. On the one hand, there were limited no. of studies and on 
the other hand, it was very hard to get access to the studies as most of the studies were not 
uploaded even in Google scholars. Limited academic studies were there in the university’s 
libraries. So, it was tried to contact directly to the authors to get access and became successful 
either. This kind of challenge might not happen in other fields of studies. After collecting all 
the studies of the mentioned period, the documents were tabularized in the form of the 
document title, researcher/writer, institute, and published year. 
	
There were six aspects analyzed in this study. Each collected studies were reviewed and 
classified based on six aspects: (i) a research approach (3 categories), (ii) research design (19 
categories), (iii) investigated variables (24 categories), (iv) data collection techniques (9 
categories); (v) data analysis techniques (18 categories); and (vi) research subjects (14 
categories). The aspects were determined by itself as to analyze the results from different 
dimensions as much as possible so that probable recommendations in disability field in Nepal 
can be given effectively. The aspects used in this study were adapted going deeply to each 
study and from the previous studies. The appearance of the various categories in each aspect 
of each study was recorded and positioned as the raw data in this study. Then, the raw data 
was converted as a percentage and number. No. or percentages describe the frequency of 
occurrence of a category on a particular aspect from 31 studies based on the subject line were 
analyzed. 
 
Results and Discussion 
	
The thematic approach of the studies was inclusive education, children with disabilities and 
disabilities and the education sector. Besides, the title of the studies, researcher/writer, and 
institutions were the other areas that undoubtedly determined the types of studies published 



 

from 2010 to 2020 in Nepal. After searching, a total of 31 studies were found in the study 
theme. There were 12 studies from children with disabilities; 11 studies from disability-
based; 7 studies from inclusive education; and one study from the education sector 
incorporating the ideas of inclusive education and disability. 
 
Similarly, in types of studies, the academic level research was in higher number (12) 
followed by journal articles (7), then reports (6) and non-academic studies/books (6). There 
were academic studies including journals are in higher no. (19) than the others in the 
category. The report, book, and non-academic studies were carried out from different I/NGOs 
in Nepal on the subject matter. 
 
The collected academic studies were from the Ludwig-Maximilians-University, Munich; 
University of Canterbury, New Zealand; Graduate School of Daegu University, Korea; 
Kathmandu University, School of Education; Oslo and Akershus University College of 
Applied Sciences; Faculty of Social Sciences, Flinders University, Adelaide, South Australia; 
Utrecht University, Netherlands; Graduate School of the Social Sciences University of 
Amsterdam; Maastircht University, Faculty of Health, Medicine and Life Sciences, 
Netherlands; Vrije Universiteit, Amsterdam, Netherlands; and University of Tsukuba, Japan.  
 
In academic researches with the university, there seemed to be high contribution from the 
scholars of Nepal. A total of 9 studies were conducted by Nepali scholars on the subject 
matter whereas only three foreigners with foreign universities have done the studies. Most 
Nepali scholars (5) have done studies with the affiliation of international universities of 
abroad rather than national universities. From the national university, only Kathmandu 
University-affiliated scholars have done studies on the thematic subject. None of the studies 
were carried out by foreigners with the affiliation of the national university on the subject 
matter. 
 
Frequency of Each Research Approach Category 
 
The graph illustrating the percentage distribution of various research approaches used in the 
studies is presented in Figure 1. Based on the graph presented in Figure 1, of the 31 studies 
analyzed, the majority of research is qualitative (18, 58%). Furthermore, the second and third 
positions are mixed research (7, 23%) and quantitative research (6,19%).  
 

 
Figure 1. The distribution of the Studies based on the Research Approach 



 

Based on the research approach used, qualitative research has a greater frequency than other 
research approaches. The characteristics of the studies carried out in other countries are 
largely focused on quantitative research but here the studies are mainly inclined to qualitative 
and mixed ones. Goktas et al. (2012) who conducted similar research in Turkey reported that 
the quantitative approach dominated educational research. The report is in contrary to the 
report of Uzunboylu and Asiksoy (2014) report which reports on the same country as Goktas 
report. Similarly, research conducted in Indonesia by Fauzi and Pradipta (2018) reported the 
domination of R& D and quantitative researches.  
 
The high percentage of qualitative research and mixed in disability and inclusive education 
sector in Nepal is maybe because of the seriousness and needed subjective analysis 
triangulation in the findings of the issues. On the other hand, the smallest percentage of 
quantitative research is maybe because they were less desirable for the researchers due to its 
complexity in using tools and its interpretation on objectively verified validity on the reality. 
Some of the studies used a quantitative study approach to validate the findings objectively. 
The studies from Aryal, 2013; Adhikari, 2015; Shrestha, 2017; Disability Research Center, 
2016; RCRD, 2012; and Lamichhene, 2014 used quantitative research approach. The studies 
from Thapaliya, 2018; Thapa, 2012; Dawadi, 2019 ; Shrestha, 2019; Thapa, 2017; John, 
2018; Brandt, 2015; Mol et al., 2014; UK AID, 2019; Thapaliya, 2016; HRDC, 2018; Baral, 
2018; Banskota, 2011; Banks et al., 2019; Sugimura et al., 2017; HR Watch, 2011; NFDN, 
2015; and Basnet et al., 2010 used qualitative research approach. Similarly, the studies from 
Regmi, 2017; Oosterlee, 2012; NIRT, 2017; DIRD, 2014; Shrestha et al., 2012; Lamichhane, 
2015; and Lamichhane, 2017 used mixed research approach.  
 
Frequency of Each Research Design Category 
 
The selection of research design will serve as a guideline for how and where the research 
direction will be conducted (Grimshaw et al., 2000). In Figure 2, it can be seen, from 31 
studies, document review and compilation (5 studies), descriptive quantitative (3 studies), 
case study (3 studies), descriptive qualitative (3 studies) were the most frequently used 
research designs. On the other hand, some studies are phenomenological, ethnography, 
convergence parallel, descriptive (document review, consultation, survey), exploratory and 
analytical, evaluation, binary logistic regression, and correlation including bivariate and 
multivariate logistic regression research.  
 
Based on the research design, descriptive research is the most common design found in the 
studies. However, this study also revealed that several studies use similar approaches and 
research objectives, but have different research designs. It is believed that the field conditions 
of educational studies prevent the possibility of researchers doing the random selection and 
random design on research subjects (Liou et al., 2006).  
 
In addition, in line with data obtained in the research approaches aspect, in the research 
design aspect, quantitative research designs were still minimally found in the studies. 
Ethnography and phenomenological, convergence, logistic and multiple regression, 
correlational studies were found minimally through this study. However, it does not mean 
that quantitative and best qualitative researches have never been conducted in the sector 
focusing on Nepal.  



 

	
Figure 2. The distribution of the Studies Based on Research Design 

 
Frequency of Each Research Variable Category 
 
Various studies used various variables in the research. The diversity of those variables is 
presented in Figure 3. Based on the graph presented in Figure 3, it can be seen that studies 
studying education and employment of PWDs (3 studies) and status of PWDs (3 studies) 
were the most common studies. Furthermore, studies that examine inclusive education 
policies, classroom practices (2 studies), inclusive education status (2 studies) and inclusive 
education challenges (2 studies) occupy the second position. On the other hand, other studies 
were based on general and special teachers' attitudes, general teachers' attitude, classroom 
pedagogy, inclusive education practices, accessibility and availability of schools for the 
children, education sector, enrollment, retention and success of the students, development 
programs and disability, education of visually impaired children, schooling of GWDs, early 
childhood education and development programs, learning experiences, teaching practices, 
inclusive education strategy, disability discourse, quality of life of disabled, education 
barriers, the status of CWDs, disability policy and special needs education. These were the 
research variables found in the studies carried out from 2010-2020 in the sector in Nepal.  



 

	
Figure 3. The distribution of the studies based on research variables 

 
Frequency of Each Data Collection Techniques 
 
Various data collection techniques have been used in various researches. From 31 analyzed 
studies, 9 data collection techniques have been identified. According to the graph presented 
in Figure 4, the most frequently used data collection techniques were document review (15), 
interview (14), and questionnaire (11). Other techniques were used in the studies and those 
were statistical tests (6), FGD (5), observation (4), in-depth interview (4), discussion (3) and 
KII (1).  



 

	
Figure 4. The Distribution of the Studies based on Data Collection Techniques 

 
Frequency of Each Data Analysis Techniques 
 
The diversity of data analysis techniques used in articles that have been analyzed in this study 
is presented in Figure 5. Based on the graphs shown in Figure 5, the most commonly used 
data analysis techniques were descriptive analysis (22) then correlational (4), data 
compilation and analysis (4), logistic regression (3), policy analysis (3), regression (2), and 
descriptive and inferential analysis (2). There were other analysis techniques applied by the 
studies among them narration, theoretical analysis, scoping review, content analysis, context 
and practice analysis, literature review and case collection and analysis. 
 
In the data collection and data analysis techniques, document review, interview, 
questionnaires, tests, and observations were the most popular techniques selected for data 
collection, while percentages, mean/SD, and interpretation were the most commonly used 
data analysis techniques. Thus, in general, the data obtained in the studies were more often 
analyzed using descriptive rather than inferential statistics. The frequent selection of 
descriptive statistics as a technique of data analysis is in line with Karadag (2010). 



 

 
Figure 5. The Distribution of the studies based on Data Analysis Techniques 

 
Frequency of Each Research Subjects 
 
In the category of disability, children with disability, inclusive education, the focus of the 
study was not limited to teachers and classrooms only. Various levels of disability and 
inclusive education were studied. The diverse subjects of the studies that have been analyzed 
in this study are presented in Figure 6. According to the graph shown in Figure 6, of the 31 
studies, the research subjects that most frequently used were children with disabilities (10). 
After that purely disability (9) has the second position. Then the other studies subjects were 
rounded up on special school teachers (2), people with disabilities (2), visually impaired 
students (2), poor and disadvantaged ethnic groups (2). Besides these, other subject studies 
were classroom, students with or without disabilities, special and general school teachers, 
girls with disability, early children living with disabilities, students with intellectual 
disabilities, marginalized groups and special needs education.  



 

	
Figure 6. The Distribution of the Studies based on Research Subjects 

 
Gaps Noticed  
 
Through the content analysis of the studies from its methods and data analysis techniques, it 
is found that some good studies were carried out in the field of inclusive education, children 
with disabilities and their education and disability as a whole in Nepal. However, there is still 
a gap in producing no. of studies in the field of inclusive education, children with disabilities 
and disability, considering the acute and vulnerable situations of disabled children in Nepal.  
 
It has been found that there were minimum studies carried out from a quantitative approach. 
The studies domination can be seen as there were qualitative and mixed approach researches 
in the field. The subjectivity of the subject matters is somehow fulfilled, though the available 
research designs, research subjects are not fully accustomed. There seems to be a gap in 
determining and checking the facts through objectively analyzed findings.  
 
Through methodological approaches, it has been found that most of the researches were 
carried out in qualitative research based worldviews. Minimum researches were carried out 
from quantitative research based worldview. It may be because that the selection of topic and 
its needed gravity of analysis demanded to go basically for qualitative and mixed research 
approach thereby theory, paradigm and design were set accordingly. In contrary, when we go 
to the research trend in entire world in disability sector, there is a predomination of empirical 
works. A large number of quantitative studies are found with cross-sectional. However in the 
world, there is still dearth of more longitudinal research to test the evolution of the variables 
(Caraballo et al., 2020).  
 
In research design, the domination of document review, descriptive, and case studies has been 
observed. Some of the studies tried to go beyond the hegemonic practices of qualitative and 
quantitative research. However, the dearth of deconstructing the hegemonic practices in 
research designs and analyses were found. Besides descriptive, some studies tried their best 
to use the updated research designs in terms of convergence, phenomenological including the 
statistical tests as correlation, regressions, and inferential tests. But these were also indulged 



 

not to go beyond the assumptions in describing the findings with the use of rigorous 
descriptive analysis.  
 
It is a known fact that most of the researches are guided by theory. Separate theories were 
used in the researches namely constructionist, disability, ecological system & dysontogenesis, 
Giddens’ structure-agency, inclusive education, inclusive education & education for all, 
pedagogical discourse and alternative models of teaching-learning, positioning theory, theory 
of access and inclusion, interpretation, and theory of planned behavior. The 
paradigms/traditions of the study were non-positivist and post-positivist basically for 
qualitative and quantitative researches respectively. In non-positivist paradigm, nine types of 
research were found with six different angles. There were four types of research carried out 
from the angle of interpretive whereas other one-one research was carried out with the angle 
of ethnographic, pragmatism, social constructionist, social constructionist and interpretive 
and transcendental phenomenology.  
 
Talking about the theoretical approaches, each of the research design are not inclined to the 
theoretical ideas. The theoretical lapses are also figured out in some of the studies. Some of 
the academic studies were also carried out without theoretical backing in the studies. For 
inclusive education and disability-related studies, the theory of inclusive education and 
educational is inclined. Theoretically, inclusive education and educational theory (democratic 
theory) is linked directly to the study of inclusive education. The inclusive education and 
educational theory has the post-modernist paradigm where the social construct of disability in 
the perspective of right-outcome approach is accorded.  
 
As suggested by a paper on trends and opportunities in research on disability and work: An 
interdisciplinary perspective (2020), there is a need of triangulation of different 
methodologies because of the interdisciplinary nature of the topic as disability and inclusive 
education in establishing strategies and policies for the section of society.  
 
The selected studies tried to give angles for the triangulation of different methodologies. 23% 
studies were carried out utilizing the research approach as mixed. On mixed research 
approach, almost all studies used mixed research methodologies to triangulate the findings. 
However, the new dimension in terms of longitudinal research methodology was rarely found 
in the selected studies.	
 
The inclusive education and educational theory has the strategy of inclusiveness in the 
classroom. A paper presented by Knight (1999) argues that the theory are related with the 
democratic theory which has seven critical constructs or attributes as, the nature of 
educational authority; the ordering and inclusiveness of membership; the determination of 
important knowledge; the definition and availability of rights; the nature of participation in 
decisions that affect one’s life; the creation of an optimum environment for learning; and 
equality. 
 
The theory includes democratic authority, inclusiveness and democratic classroom, the 
democratic curriculum, student rights, the nature of participation in decisions that affect one's 
life, establishing optimum environments for learning, and equality. In the same paper, it has 
been argued that the above-mentioned things are the democratic requirements in the 
classrooms which are expected by inclusive education. These will determine whether the 
school and classroom can become inclusive or not. The envisioned goal of democratic theory 
in education is that all students, upon completion of secondary schooling, are capable of 



 

fulfilling the requirements of an informed, active, and responsible democratic citizen. Thus, 
from this construct of democratic theory, there is a huge gap in the Nepali context, which was 
not dealt with properly by the studies carried out previously in Nepal by using different 
theories by the studies.  
 
Going through some of the findings of the studies, the right outcome approach is not 
considered minutely in implementing inclusive education in Nepal. Theoretically, a rights-
outcome approach (right based approach) constructs an analysis of how society marginalizes 
people and how society can be adjusted to eliminate this marginalization (Rioux, 1997). 
There is a need of right outcome approach to address the problems of disabled but none of the 
studies carried out in Nepali context could reveal how right outcome approach is being 
implemented to ensure the rights of disabled in Nepal.  
 
It is found that there are different determining factors contributing to the success and failure 
of inclusive education but solely and critically the attitude and self-efficacy of teachers, who 
is the main implementer of inclusive education, are the main actors to implement it properly 
considering the diverse forms of disabilities.	 In teachers’ self-efficacy and knowledge and 
attitude, several researches have revealed that there is relationship between teachers’ self-
efficacy and inclusive education practices. A positive relationship between teachers’ attitude 
towards inclusion and their self-efficacy in practicing inclusion was reported in Tanzania 
(Hofman & Kilimo, 2014). Similarly, another study conducted in Canada indicated that 
higher self-efficacy for collaboration was the only predictor associated with more positive 
attitudes about inclusive education practices for students with developmental disabilities 
(Montgomery & Mirenda, 2014). It is found that teachers’ self-efficacy and attitude based 
studies were also not carried out particularly in Nepal considering the situation of children 
with disabilities.  
 
The contextual and organizational factors of inclusive education are not dealt with adequately 
in Nepal. The contextual factors (learning environment, inclusiveness, equality and 
participation) and the organizational factors (roles and responsibilities of educational 
authority, availability of rights, important knowledge in schools) were also spelled by Knight 
(1999) in democratic theory. He suggested that there is a need of such factors in school to 
provide better education to children with disabilities. From this angle, none of the studies 
carried out in Nepali context, could be one of the area for further research in the field.  
 
It is found that the inclusive education phenomenon is considered as integrated education, 
thus has created even more challenging atmosphere to the children with disabilities to cope 
with the situation. Why integrated practices are being applied in the name of inclusive 
education in Nepal? This has also not been dealt by any studies carried out so far. 
 
These identified gaps can be fulfilled through rigorous research in the field by the academia, 
scholars, researchers and I/NGOs sector. These are actually the knowledge gaps in disability 
sector that can be contributed through rich methodological including interdisciplinary 
approaches. The research subjects of the field are mostly fulfilled but particular section of 
disability like physical, hearing impairment, autism, multiple disabilities can be contributed 
in the coming days. 
 
Moreover, these findings can be linked to the concept of development education. 
Development education is an educational process that increases awareness and understanding 
of a rapidly changing, interdependent and unequal world (Irish Aid, 2006). Here in providing 



 

better education to persons/children with disabilities, the concept of development education 
can be linked to ensure lifelong education of such vulnerable section of society. The 
methodological aspect as well as essential elements of development education is the crucial 
parts in coming days to ensure better education to the vulnerable section of society including 
disability.  
 
Conclusion  
 
The study was a content analysis of studies in the field of children with disabilities, inclusive 
education and disability carried out in the context of Nepal from the year 2010-2020. There 
was a diversity of approaches, designs, variables, data collection techniques, data analysis 
techniques, and research subjects used in the various studies. Qualitative research approach 
was most commonly used research approach by the studies. Document review and 
compilation, descriptive quantitative, descriptive qualitative were the most repeatedly used 
research designs found in the studies. It is also found that some studies with the same 
research design applied different data collection and analysis techniques including statistical 
tools. Some of the non-academic researches were also carried out from I/NGOs in the field 
but there is still a dearth of adequate researches comparing to the no. of I/NGOs available in 
the country. So, it is suggested to carry out researches in the gaps figured out by this study by 
prioritizing disability, inclusive education, and children with disabilities and vulnerabilities in 
the coming days. From methodological perspectives, there is a need to deconstruct the 
methodological considerations in coming days by unfolding the traditional perspectives of the 
individual, community and society towards disability.  
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