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Abstract 
 

The novice counseling supervisor is at an early stage in the development of their supervisory 
practice, experiencing anxiety, doubts, and conflicts related to their abilities, role identity, and 
supervisory relationships. Therefore, in addition to supervising counselors, they also require 
“supervision of supervision.” This study employs a case study method to present the process 
of a novice counseling supervisor engaging in “constructivist-oriented sandtray supervision.” 
The purpose is to observe and reflect on the supervisory process, synthesizing how this 
supervisory model facilitates learning for novice counseling supervisors. Constructivist-
oriented sandtray supervision emphasizes the mutual subjectivity between the supervisor and 
the supervisee. Through discussion and reflection, it allows for the emergence of personal 
knowledge specific to the novice counselor supervisor, integrating the sandtray therapy method. 
This approach provides a free and safe exploratory environment to reduce supervisee anxiety, 
visualizes supervisory issues through sensory and tactile engagement, and uses metaphors to 
increase awareness of the supervisee's inner states, countertransference, and parallel processes. 
It also aids the supervisee in expressing emotions, reconstructing meaning, and taking action. 
The research findings indicate that the process of constructivist-oriented sandtray supervision 
can be divided into four stages: (1) the pre-supervision stage, involving non-verbal 
communication through object selection and placement; (2) clarifying the supervisee's 
confusion and case conceptualization; (3) developing a deeper conceptualization of the 
supervisee’s issues; and (4) helping the novice supervisor recognize themselves in the 
supervisory relationship with the supervisee. Reflecting on this process offers the potential to 
expand the possibilities of novice counseling supervisor models. 
 
 
Keywords: novice counseling supervisor, constructivism, sandtray 
 
 
 
 
 
 
 
 

iafor 
The International Academic Forum 

www.iafor.org  



 

Introduction 
 
As a counselor in a helping profession, reflection is one of the critical competencies for 
continuously enhancing professional expertise and promoting clients' best interests. As a 
counseling supervisor, in addition to promoting the reflection and professional development of 
counselors in the process of supervision, how can counseling supervisors develop their own 
professional competence in supervision? In the supervision course training of the doctoral class, 
the author is a learner in the novice stage, and after receiving the process of constructive 
orientation sandtray supervision, the author's vision of consulting supervision has been opened: 
it turns out that the way of consulting supervision can be so creative and diverse, especially 
under the concept of constructive orientation, you can have further reflection and learning on 
the author's supervision process. Therefore, the author tries to sort out the literature on the 
application of constructive orientation to sandtray supervision, and analyzes the records of the 
process of receiving constructive orientation sandtray supervision in the classroom, as a 
reflection on the learning process of novice counselor supervisors, and also helps to become a 
model for assisting supervisees to reflect on learning in the future. 
 

The Learning Needs and Challenges of Novice Counseling and Supervision 
 
The Development Process of Novice Counseling and Supervision 
 
The professional development process of a counselor, like the education and training process 
of a counselor, has different learning needs, dilemmas or breakthroughs from the novice to the 
proficient stage. Novice counseling supervisors, much like novice counselors, often exhibit 
traits such as anxiety, naivety, high motivation, self-focus, concern about whether each action 
is “correct,” a preference for structure, and reliance on “supervision-of-supervision.” Their 
engagement with and identification of the supervisory role may remain unclear, with anxiety 
stemming from their new role potentially impacting their self-efficacy. Similar to the 
professional development process of counselors, novice supervisors must confront various 
challenges (Fickling & Tangen, 2017; Hess, 1986; Stoltenberg & Delworth, 1987; Watkinson 
et al., 2021). Research on novice supervisors, such as Gazzola et al. (2013), has examined the 
challenges faced by doctoral students supervising master's-level trainees, including the 
transition from the counselor role to the supervisor role and engagement in less pleasant tasks. 
Consequently, supervision-of-supervision for novice supervisors must address not only 
supervisory techniques, theories, and ethical considerations but also their emotional responses 
and cognitive processes during the supervision process. Similarly, Su (2015) found that novice 
supervisors in training and at the early stages of practical supervision frequently expressed the 
need for structured supervision-of-supervision arrangements. These studies indicate that novice 
counseling supervisors are in the initial stages of supervisory development. Their lack of 
mastery in areas such as role identification, theory, techniques, and ethics creates a significant 
need for supervision-of-supervision. Therefore, understanding how supervision-of-supervision 
can facilitate the growth of novice counseling supervisors remains a critical area of inquiry for 
both counseling supervisors and educators in supervisor training programs. 
 
The Importance of Reflection in the Learning Process of Novice Counseling Supervisors 
 
Reflection during the practical supervision process is a critical attitude for novice supervisors 
learning to become effective supervisors. In the professional development of counselors, self-
assessment and reflection are recognized as optimal strategies for supervisees to enhance 
learning in the context of client and supervisory relationships (Pearson, 2004). A prerequisite 



 

for becoming an effective supervisor is active engagement in the supervision process (Hawkins 
& Shohet, 2000). In this sense, awareness and reflection during supervision are essential skills 
for supervisory development. Reflective learning enables counselors and supervisors to 
reconstruct their counseling or supervision experiences and modify them into new action plans 
(Ward & House, 1998). 
 
Nelson et al. (2006) interviewed 13 doctoral students who participated in three semesters of 
supervision practical. Their findings revealed that dialogues during supervision constructed the 
process of “becoming a supervisor,” facilitating awareness and significant connections for 
novice supervisors. Osborn et al. (2007) reflected on a 15-week supervision process involving 
three roles—faculty supervisor, doctoral supervisor, and master’s-level counseling supervisee. 
They identified five shared activities that fostered collaborative learning in supervision. Among 
these, reflective dialogues during supervision, where supervisors and supervisees discuss 
assumptions, curiosities, perspectives, and feelings about cases, employed personal (e.g., “I 
wonder…”), invitational, and exploratory language. This approach positioned supervisors as 
co-participants in the learning process rather than as all-knowing experts. Su (2015) 
investigated eight novice supervisors who underwent training in the Self-Awareness 
Supervision Model. The results indicated that reflective practices in a meta-position helped 
novice supervisors better understand their stage of professional development, define their 
supervisory role, enhance self-awareness, and develop a personalized supervision style. 
 
In summary, addressing the learning needs of novice supervisors through reflective practices 
and dialogical exercises during their developmental process can reconstruct supervisory 
relationships, supervisee conceptualizations, and case conceptualizations. These practices 
significantly contribute to the enhancement of supervisory competence. 
 

Application of Constructivism in Sandtray Supervision 
 
Constructivism in Counseling Supervision 
 
Constructivism, as part of postmodern philosophy, contrasts with the positivist or post-
positivist “received view of science”. Constructivism emphasizes the “perceived view of 
science,” positing that knowledge is pluralistic, subjective, contextual, and constructed through 
individual experiences and social interactions (Chiu & Chen, 2014; Guiffrida, 2015). In 
psychology, constructivism has influenced many scholars, such as Jean Piaget’s theory of 
cognitive development in children and the constructivist theories of personality by Mahoney 
(2003) and Kelly (1955). These theories provide valuable insights into understanding clients' 
constructed perspectives, promoting growth and change. 
 
When applied to the counseling supervision process, constructivism similarly benefits 
supervisees. It has long been regarded as an effective approach for fostering critical self-
reflection, critical thinking, and tolerance for ambiguity in counselors (McAuliffe & Eriksen, 
2011; Nelson & Neufeldt, 1998). Guiffrida (2015) proposed the Constructivist Developmental 
Theory, which creates space for supervisees to reflect and actively construct counseling 
knowledge. This approach encourages supervisors to apply traditional supervision theories 
while assisting supervisees in understanding their interactions with clients through their unique 
constructs. It also helps supervisees process their experiences and challenges during change, 
providing the necessary counseling strategies. Guiffrida (2015) identified several constructivist 
supervision strategies that foster supervisee growth and development: (1) Positive regard; (2) 
Empathy; (3) Congruence; (4) Mindfulness guidance; (5) Partnership in the journey; (5) 



 

Reflective questioning; (6) Challenging change; (7) Experimental practices; (8) Narrative 
language; (9) Self-reflective exercises; (10) Constructivist counseling. Supervision allows 
supervisees to reflect on their counseling knowledge, relationships with clients, and personal 
issues. It is worth exploring whether applying this approach to supervisors themselves can 
similarly enhance their reflective capacity regarding supervisory knowledge, relationships with 
supervisees, and personalized supervisory challenges. 
 
The Application of Sandtray Therapy in Supervision Practice 
 
Sandtray therapy is an expressive therapeutic approach. It’s a nonverbal communication 
medium used by trained therapists to address clients' intrapersonal and interpersonal issues 
(Homeyer & Sweeney, 2017a, 2017b). Its adaptability, flexibility, and distinctiveness allow it 
to integrate various psychotherapeutic theories and techniques (Anekstein et al., 2014; 
McCurdy & Owen, 2008; Stark et al., 2015; Tsai, 2022). Armstrong (2012) identified several 
principles underlying the use of sandtray therapy: (1) Kinesthetic properties: The sensory 
experience of sand and the sense of control while arranging objects; (2) Indirectness: A safer 
way to express issues and emotions; (3) Emotional release: Allowing the expression of intense, 
even previously unrecognized, emotions; (4) Inclusiveness: Facilitating participation among 
family members; (5) Metaphor: Understanding symbolic meanings within clients' creations; (6) 
Deep Self-Disclosure: Catalyzing profound personal revelations. Due to its expressive, 
nonverbal, and metaphorical nature, sandtray therapy aids clients in gaining awareness and 
expressing themselves during counseling. Similarly, it has been widely adopted in supervision 
processes. Fall and Sutton (2004) emphasize that using sandtray therapy in supervision can 
lower supervisees' defensiveness, foster creativity, and activate right-brain processes. By 
intuitively representing client cases, supervisees enhance their case conceptualization skills. 
Markos and Hyatt (1999) found that sandtray representations of clients during supervision 
internships helped supervisees explore unconscious aspects of the counseling relationship. 
Furthermore, Markos et al. (2007) conducted sandtray-based supervision with master's-level 
counseling students, finding that creative supervision processes facilitated parallel processes, 
addressed countertransference issues, and heightened awareness of supervisees' conscious and 
unconscious thoughts and feelings. In Taiwan, research on sandtray supervision has primarily 
focused on novice counselors (Huang, 2014) and counseling interns (Hsieh, 2009; Lai, 2011; 
Liao, 2013; Lin, 2011; Tsai, 2022; Wu, 2012;). Studies have explored topics such as 
experiences during sandtray supervision, self-awareness, metaphors, significant subjective 
events, unspoken phenomena, supervisee anxiety, supervision effectiveness, and the 
development and evaluation of group sandtray supervision models.  
 
From the above research, the impacts of sandtray supervision on supervisees can be 
summarized as follows: (1) Providing a safe and open environment for exploration, reducing 
supervisee anxiety; (2) Visual and kinesthetic concretization of case-related issues; (3) 
Enhancing awareness of supervisee and client internal states, countertransference, and parallel 
processes through metaphors; (4) Facilitating emotional expression, reconstruction, and 
actionable insights. The purpose of this study is exploring how sandtray supervision influences 
the supervision process itself—regarding supervisees’ experiences and the aforementioned 
four dimensions. 
 
Constructivist-Oriented Sandtray Supervision 
 
Constructivism offers a framework where individuals construct their futures by drawing upon 
their perceptions of themselves and the world. Similarly, sandtray therapy employs symbolic 



 

representations to reconstruct and understand the world. This shared foundation makes it 
feasible to integrate constructivism with sandtray supervision. As in traditional sandtray 
supervision, constructivist-oriented sandtray supervisors provide sand and an array of symbolic 
objects for supervisees to utilize (Saltis et al., 2019). 
 
Saltis et al. (2019) suggest implementing constructivist-oriented sandtray supervision in 
practical training courses as a reflective teaching method. Watkinson et al. (2021) incorporated 
mindfulness into constructivist-oriented supervision to help counseling interns manage anxiety 
during their internships. Wu (2022) also applied constructivist-oriented supervision theory to 
enhance supervisees’ skills in conceptualization, processing, and personalization during 
supervision. 
 
Although the above discussions and studies primarily focus on the supervisory processes of 
counselors, they highlight the potential for enhancing novice supervisors’ reflective and 
awareness abilities. To explore this further, the author has synthesized the constructivist 
emphasis on individual experiential construction with the function of sandtray supervision in 
fostering supervisee growth. The resulting constructivist-oriented sandtray supervision model 
is outlined as follows: (1) role and task of the supervisor: Assist supervisees in reframing and 
reconstructing their perspectives on the supervision process, fostering new awareness and 
changes. The supervisor acts as a companion, collaboratively exploring and experiencing the 
supervisee’s supervision journey; (2) supervisory relationship: The supervisor establishes a 
relationship characterized by positive regard, empathy, and authenticity toward the supervisee; 
(3) supervisory format and stages: Formats include: one-on-one, one (supervisor) to multiple 
(supervisees), or peer supervision. stages include: clarifying supervision goals and establishing 
the supervisory relationship; understanding the challenges faced by supervisees and their 
perceptions of these challenges through sandtray therapy; reflecting on supervisees’ emotional 
responses to sandtray symbols and incorporating their emotions; Encouraging supervisees to 
adopt alternative perspectives within the sandtray to reflect and reconstruct their views on 
interactions; Integrating sandtray symbols and encouraging dialogue between supervisees and 
objects. (4) supervisory techniques: Mindfulness guidance and self-reflection exercises. 
 
The author analyzed the recorded supervision processes of doctoral students who received 
constructivist-oriented sandtray supervision. This initial exploration aims to examine the 
integration of constructivism and sandtray supervision in enhancing reflective capacities in 
novice supervisors. 

 
The Learning and Reflective Process of Novice Supervisors in Constructivist-Oriented 

Sandtray Supervision 
 
The supervisee under the author’s guidance was an intern counselor, a senior undergraduate 
majoring in a helping profession-related program. The supervisee had previous client 
experience but expressed confusion about the role of a specialized counseling teacher after 
discussing job situations with a professional counseling teacher during the internship. They 
were contemplating their future direction, considering a career in human resources while 
planning to reassess their decision after completing their educational internship. 
 
The supervisee’s client was a second-year middle school girl dealing with interpersonal, family, 
and academic issues, with interpersonal relationships being the primary concern. The client 
was dissatisfied with her social interactions at school, feeling anxious about not having a close, 



 

dependable friend. She expressed a strong desire for someone to confide in and feared being 
left alone. 
 
The supervisee initially sought supervision to address challenges in working with the client, 
aiming for sessions every two to three weeks. However, the supervision process concluded 
prematurely after only four client sessions, as the client decided to terminate counseling. This 
early termination also left the supervision process unfinished. The novice supervisor felt a 
sense of unease regarding this abrupt conclusion and sought to use this case as an opportunity 
to reflect on the supervision process. The supervision adopted a constructivist-oriented 
sandtray supervision approach as a demonstration. At the beginning of the supervision, the 
novice supervisor was invited to create a sandtray titled “Me, My Supervisee, and the Client” 
(Figure 1). The symbolic representations within the sandtray were analyzed and discussed 
throughout the supervision process (Table 1). Due to space limitations, only a portion of the 
transcript is presented below. 
 
Figure 1 
“Me, My Supervisee, and the Client” 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

Table 1  
Supervision Process and Strategy Explanation 
 

The Supervision Dialogue The Supervisee (Novice 
Supervisor)’S Explanations 

Supervisor 38: When I described the phenomenon of not 
being valued by the counselor, you see, what you 
just said—this is the kind of symbolic specificity 
that we get with sandtray supervision. If we weren’t 
using sandtray, we wouldn’t be able to be this 
concrete. For example, she (the 
supervisee/counselor) described to me how this cat 
(the client) has irregular scheduling. Normally, 
don’t we fix a certain time for sessions? But to 
accommodate the student, we align with whatever 
time she prefers. This cat (the client) has a very free 
schedule, choosing whatever time she wants, but 
since I (the supervisee/counselor) need to intern, I 
adjust my schedule to fit hers. The problem is, I (the 
supervisee/counselor) long for freedom, for 
autonomy. How does this affect her internally? 
What happens when I don’t express these things? 
But I describe this phenomenon and ask her (the 
supervisee/counselor)—this cat (the client), with 
an irregular schedule, while this cat (the 
supervisee/counselor) also desires wings 
(freedom)—how does she think? How does she 
feel? Something like that. We’re not assuming she 
has a certain feeling, but we are presenting the 
phenomenon to her (the supervisee/counselor), 
which is what we need to do. I've just laid out a lot 
of phenomena, right? 

The supervisor demonstrates how to 
use the characteristics of an object 
(autonomy) to guide the 
supervisee/counselor in recognizing 
their difficulties in case management 
(inability to autonomously decide on 
the case scheduling). 

 
Supervisee 36: I feel like this is what seems to be lacking in 

the conversation... 

 
The supervisee becomes aware of their 
own shortcomings through the 
supervisor's demonstration. 

 
Supervisor 39: And from the cat, we also see the qualities of 

interaction with others and with the outside world. 
She’s not ready to let me ask, so I’ll ask myself, 
“Should I do this?” And then I’ll say, “Wow, this 
quality... what do you think?” I wouldn’t 
immediately say it’s like a cat, but I’ll turn it around 
and ask: What is the quality of a cat? When I was 
reflecting on the cat’s qualities, a lot of things came 
up. She really needs affirmation, needs care, but 
you can’t get too close to her. She doesn’t need to 
be too close, but after having enough security, she 
will naturally come closer, right? Isn’t this the way 
the supervisee/counselor needs? Is this how she 
needs it? She doesn’t tend to ask the client for in-
depth things. Could it be because she herself is not 
used to such a way? A lot of things are pointed out 
but not explored in depth. 

 
(There is more content) 

 
The supervisor demonstrates how to 
start with the qualities of an object, 
allowing the supervisee to share more 
comfortably, and from this, the 
supervisee becomes aware of the 
parallel process in the counseling and 
supervision relationship. 

  
 
 



 

Comprehensive Analysis and Discussion of the Supervision Process 
 
Before Supervision: Non-verbal Messages of Object Selection and Placement 
 
Before the supervision session began, the supervisor and peer supervisors had already reviewed 
the supervision topics provided by the supervisee, including the supervisee’s/counselor’s 
background, case conceptualization, and a transcript of the supervision process. In the process 
of selecting objects, the supervisee not only sought clues based on the original 
conceptualization but also made decisions intuitively and subconsciously to choose appropriate 
objects. The supervisor encouraged the supervisee to select two objects to symbolize different 
roles, allowing the images of the client, supervisee/counselor, and supervisee self to be 
presented in more varied ways, rather than being limited to a single representation. During the 
placement of the objects, the size contrast, positions, and directions of the objects subtly 
revealed the supervisee's thoughts and feelings regarding the client, the supervisee/counselor, 
and their interaction. The supervisee realized that before describing the supervision issue or 
before any inquiry or clarification from the supervisor, the objects and arrangement in the 
sandtray already conveyed rich non-verbal messages. 
 
Supervision Initiation Phase: Clarifying the Supervisee’s Confusions and Case 
Conceptualization 
 
At the beginning of the supervision session, the supervisor first inquired: “What is the issue 
you would like to focus on in supervision?” This question, centered on the supervisee, allowed 
the discussion to focus on the supervisee's concerns, better addressing their needs. Through 
self-deprecating humor, the supervisor lightened the atmosphere, alleviating the supervisee’s 
initial worries and tension about the supervision process. This made the supervisee and their 
classmates laugh, helping them feel more relaxed and at ease. 
 
The supervisor then asked the supervisee to provide an example of an interaction with the 
supervisor, demonstrating how to enter the supervisee's phenomenological field, showing 
curiosity and attempting to understand the situation, which brought the supervisor closer to the 
supervisee's described confusion. The supervisee shared an example of the supervisor's 
response to the case’s closure, as well as their own response and reflection. The supervisor first 
affirmed the supervisee's original response, suggesting that the only adjustment needed was in 
the sequence of the response, and expressed approval. At this point, the supervisee seemed to 
feel reassured, no longer fearing judgment, and gained more courage to continue exploring. 
 
Regarding the supervisee’s/counselor’s state, the supervisor further inquired, “Could it be that 
the supervisee/counselor is also accustomed to this way of responding? So, in terms of 
understanding the case’s feelings and thoughts less, that’s what I’m curious about.” This was 
an attempt to encourage the supervisee to reconsider the supervisee’s/counselor’s traits and 
habits, as described by the supervisee, and their impact on the supervisory relationship, subtly 
expanding the supervisee’s conceptualization and awareness of the supervisee/counselor. 
 
The supervisor then asked the supervisee to share the background and issues of the client the 
supervisee/counselor was working on. This prompted the supervisee to reflect on the goal of 
supervision, which, beyond helping the supervisee become more aware and improve 
professional skills, primarily aimed to foster the supervisee's ability to support the growth of 
the case. At the same time, in understanding the case, it also led to awareness of the parallel 
processes between the supervisee/counselor and the client, as well as between the 



 

supervisee/counselor and the supervisee. Additionally, the supervisor encouraged the 
supervisee to share their conceptualization of the case and invited the peers to imagine the 
interpersonal patterns the “cat” (symbolizing the case) learned in its family environment. The 
supervisor also asked, “What is going on with the cat in its relationships?” This allowed the 
supervisee and peers to break free from preconceived notions about the case and use the cat’s 
traits and behaviors to explore potential interpersonal issues, opening up more possibilities in 
the conceptualization process. 
 
Mid-supervision Phase: Deep Conceptualization of the Supervisor 
 
After the initial exploration of the case conceptualization, the focus of supervision shifted back 
to the counselor (supervisee). When the supervisor asked the supervisee, “Is the counselor also 
a feline like the case? How does the counselor view this cat? What are the interpersonal 
difficulties in this situation, and how does the counselor understand it?” the supervisee found 
this line of inquiry interesting, as replacing “How does the counselor view the client?” with 
“How does the cat view the cat?” allowed for richer symbolic meaning. This shift enabled the 
supervisee to construct a new understanding of the relationship between the counselor and the 
client. When the counselor observed that the client was unwilling to explore their own issues 
in relationships, the supervisor’s curiosity was piqued: “Doesn’t this cat want to confront this 
other cat?” This prompted the supervisee to consider the counselor's handling approach. When 
the counselor asked the client why they might feel disregarded in interpersonal interactions but 
the client struggled to respond, the supervisor used a metaphor, saying, “You ask the cat, why 
do you have this habit? I’d say, I don’t know; it’s just how I am!” This prompted the supervisee 
to realize that the counselor’s way of clarifying the case’s interpersonal issues—”exploring the 
case’s thoughts and feelings about interpersonal phenomena”—was more effective than 
“asking the case to think about the causes of their interpersonal problems,” which helped to 
better understand the case's situation and challenges. 
 
In discussing the supervisee's conceptualization of the supervisee/counselor, the supervisor 
asked the supervisee to share another symbolic object of the counselor besides the “cat”—the 
“wings.” The supervisee responded that the wings symbolized the counselor’s thoughts about 
their role and the course, as well as the decision to terminate the course and supervision, as if 
the counselor had a direction they wished to fly toward. The supervisor responded, “This cat 
has its wings, and it wants to fly,” but also inquired, “What hit him, such that he didn’t even 
want to finish the course? What exactly is going on?” The supervisor invited peers to 
brainstorm, and the peers offered their observations and guesses, encouraging the supervisee 
to think more diversely. The supervisor then clarified, “What are the traits of the cat? Because 
the cat doesn’t get close or deeply involved. As soon as you don’t want to talk, I’ll withdraw, 
or I won’t get close. Not getting close or involved seems to be the cat’s interpersonal pattern. 
What are the traits of the cat?” This led everyone to collectively reflect on the supervisor’s 
traits and interpersonal patterns, as well as their influence on the counseling process and future 
career choices. Using the cat’s traits as a metaphor not only concretized the supervisee’s 
subconscious imaginations and feelings toward the supervisee/counselor but also further 
clarified and verified the supervisee’s/counselor’s characteristics, providing a clearer and more 
detailed understanding compared to the supervisee’s verbal descriptions. 
 
End of Supervision Phase: Seeing Myself Through the Relationship With the Supervisee 
 
Finally, the focus of supervision shifted back to the relationship between the supervisee and 
the counselor. The supervisor humorously asked, “How is this rabbit going to deal with these 



 

two cats?” and “The treasure hasn’t even been dug up yet (the supervisory relationship is 
already ending),” allowing the supervisee to temporarily shift their focus from herself to the 
symbolic objects and gain clearer insight into the interactions between themselves, the 
counselor, and the client. After responding with empathy to the “rabbit’s” (supervisee's) 
frustration, the supervisor suggested, “If there’s an opportunity for the cat to look at the rabbit, 
try moving this cat a little bit. The cat can have a chance to look at the rabbit. You can move 
its position.” During the process of moving the objects, the supervisee seemed to be moved and 
made a realization: the shifting of the viewpoint and the change in positioning offered an 
opportunity to witness the potential for a change in their relationship. The supervisor then 
inquired, “In this position, what kind of rabbit does the cat see?” prompting the supervisee to 
try and perceive their role and function from the counselor’s perspective, and in doing so, 
providing affirmation. 
 
At the same time, the supervisor keenly observed, “Their (the supervisee's and counselor’s) 
qualities are quite different, aren’t they? The rabbit is faster, the cat is slower. What should the 
rabbit do? Let’s see if we can give the rabbit a chance to see the cat.” At this point, the 
supervisee seemed to have found a way to synchronize with the counselor: slowing down, 
waiting, and accompanying, and was able to anticipate how such an adjustment could bring 
changes to the supervisory relationship. The realization in that moment left a lasting impression 
on the supervisee. Finally, returning to the relationship between the counselor and the client, 
the supervisor asked, “If we go back, and the cat and the rabbit synchronize like this, they’ve 
been together for some time, and they both know what happens when the cat (the client) 
encounters the rabbit. They also know what happens to themselves. When the cat encounters 
the rabbit again, what will be different?” By reflecting on the changes in the counselor’s 
behavior due to the supervisor’s accompaniment, the supervisor allowed the supervisee to 
consider the potential changes in their interactions with the client, as seen through the lens of 
parallel process. 
 
At the close of supervision, the supervisor encouraged the supervisee by saying, “The rabbit is 
also learning, but the rabbit is very active,” and “The rabbit is very wise; it knows when to 
stop,” affirming the supervisee’s potential for growth despite the many uncertainties and areas 
of self-awareness the supervisee experienced during their interactions with the counselor. This 
affirmation helped the supervisee recognize their potential for growth. 
 
Reflection and Integration: Combining Constructivist Approach and Sandtray 
Supervision Through Real Experience 
 
In the process of receiving constructivist sandtray supervision in counseling supervision, the 
author experienced the supervisor’s positive and active engagement (affirming the supervisee's 
awareness and agency), empathy (understanding the supervisee’s frustration), genuineness and 
consistency (believing the supervisee can find the answers and guiding them to think in this 
way), partnership (allowing the supervisee to determine the theme of the supervision), 
reflective questioning (assisting the supervisee in exploring feelings and thoughts about the 
counselor and the case, as well as their awareness of changes in their positions), experimental 
exploration (using the symbolic and metaphorical aspects of objects and their movement to 
promote reflection), narrative language (asking open-ended questions to express curiosity 
about the supervisee’s thoughts and feelings), and self-reflection exercises (practicing 
throughout the sandtray exercise). These practices align with the concrete implementation of 
the constructivist supervisory approach proposed by Guiffrida (2015). 
 



 

Regarding the functions of sandtray supervision, the author could feel that it provided a free 
and safe environment for exploration, reducing anxiety. The supervisee had the freedom to 
select objects and decide the direction and depth of the discussion, which allowed for a sense 
of security when expressing thoughts and feelings through the objects. The use of objects and 
the process of placing and moving them concretized the issues related to the casework through 
visual and kinesthetic experiences (presenting the supervisory interaction and relationships 
through images made the process vivid and intuitive, and the action of moving the objects 
triggered changes in psychological processes). Furthermore, through the metaphor of the 
objects, the supervisee became more aware of the internal states of the case and themselves, 
countertransference, and parallel processes (gaining deeper understanding and awareness of 
the interpersonal qualities and patterns of the client, counselor, and supervisee through the 
symbolic traits of the objects). Lastly, sandtray supervision helped the supervisee express 
emotions (articulating worries and anxieties), reconstruct perspectives and actions (seeing the 
positive effects of the changed supervisory relationship from the counselor’s viewpoint, and 
understanding how they could change). These experiences also echo the findings in the 
literature on the impact of sandtray supervision on supervisees, as discussed in the previous 
sections of this paper. 
 

Conclusion 
 
In reviewing the literature on the constructivist approach and sandtray supervision, similarities 
between the two can be identified: both constructivism advocates for using one’s sense of self 
and the world to construct the future, while sandtray uses symbolic representations to rebuild 
and understand the world. The focus in both approaches is on understanding, reconstructing, 
and taking action based on the subjective thoughts and feelings of the individual. Through 
personal experiences and reflections during learning process, the author have indeed found that 
the combination of a constructivist approach and sandtray supervision is not only applicable in 
counselor supervision but can also be employed in the supervision process of novice 
supervisors. By applying this reflective and dialogic approach in the development of novice 
supervisors, it allows the supervisee to reconstruct and take new actions in their supervision 
relationships, conceptualization of themselves as supervisees, and case conceptualization. The 
novice counseling supervisor not only assist supervisees in fostering more reflection and 
growth but also cultivate her/himself into a more aware and mature supervisor. 
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