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Abstract

When students face academic difficulties and seek help it is considered to be an
adaptive behaviour. However, studies indicate that some students are reluctant to
adapt and seek academic help when they need it. Education in Indonesia is slowly
moving from a teacher centred to a student centred focus. Under a student centred
focus, students should have a much more central role in the processes of their learning.
This study aims to investigate Indonesian primary schools students’ perceptions of
academic support available to them and their own academic help-seeking behaviour
(AHS). Fifty five students from five primary schools in Jakarta participated in focus
group interviews. QSR NVIVO 10 software was used to identify the main themes that
emerged from the data. Results indicate that students find it difficult to ask for
academic help even though they believed that they should ask for help when they
need it to improve their academic success. Student identified factors that support and
inhibiting AHS are presented. The study also confirms that teacher’s behaviours are a
significant influence on students AHS. The impact of peers and students’ own internal
factors on AHS are also considered. Listening to the students’ voices about their
experience of asking for academic help provides a better understanding of the nature
of AHS. Also this study provides guidance to facilitating a more conducive and
effective environment for students’ AHS in Indonesian schools; and this in turn may
provide some directions for other contexts.
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Introduction

Many students encounter academic difficulty when they are trying to understand new
materials, and undertaking tasks such as exercises in class, and doing assignments and
homework. When students face such difficulties, it is useful for their learning if they
are first aware that they need assistance (Newman, 2000) and then in recognising their
need request help from their teachers or peers. This behaviour is considered to be
adaptive behaviour (Karabenick & Knapp, 1988; Nelson-Le Gall & Glor-Sheib, 1985;
2000). Their behaviour is described as adaptive because the students have to adjust
their behaviour from their normal approach of being reluctant to seek help to a
proactive approach in seeking help.

Many studies have found that some students are reluctant to seek academic help when
they need it (Butler, 1998; Newman & Goldin, 1990; Ryan, Gheen & Midgley, 1998;
Ryan, Hicks & Midgley, 1997). Students who are reluctant to seek help also rarely
take an active role in their own learning, in particular, when they face learning
challenges and difficulties. When students do not seek help when they need it, they
are at a significant disadvantage in their learning and academic performance
compared with other students (Ryan & Pintrich, 1997; Ryan, Pintrich, & Midgley,
2001).

Why is it important for students to seek help? In order to answer this question we
need to remind ourselves of what learning is. Learning occurs within a learner; it is
the learner that is the active person in the process of learning (Biggs, 2003). Clearly
though learning also often involves teaching, which is a process of facilitating
learning through the provision of guidance and information by the teacher. However,
it is the learner that needs to make sense of and incorporates new information and
skills. Impediments to learning can occur at a number of stages in the process, but
critically, if the learner is not able to incorporate new things (learning), then clearly
learning has not occurred. In learning, a student often identifies and uses resources;
particularly human resources such as their teachers and their peers. One of the things
that teachers often do is to provide scaffolding and encouragement for students so
they can further access resources to facilitate their learning (Rasku-Puttonen,
Eteldpelto, Arvaja, & Hikkinen (2003).

When students face learning difficulties they often use problem-solving approaches
(Marais, van der Westhuizen, & Harm, 2013). Students are faced with problems of
understanding, and need to make choices about what to do about the problem.
Ignoring the problem is avoidance, and this rarely results in learning. In order to learn,
when problems that prevent learning emerge, students need to be able to identify and
solve such problems. They often do this on their own, but they are also often
challenged to engage and collaborate socially with others sharing their own and
drawing on others knowledge and opinions (McCaslin & Good, 1996).

Education in Indonesia is undertaking significant reformation. This is in part driven
by the Indonesian Government implementing policy aimed at improving the quality of
learning process and services, to achieve better learning outcomes (Depdiknas, 2007).
These changes in education in Indonesia are bringing about a paradigm shift from a
teacher centred approach into a student centred approach with a strong emphasized on
learning inquiry (Harsono, 2006; Marsigit, 2006). Under a student centred approach
the student has a much more central role in directing and controlling the processes of



their learning. It requires active learning (Biggs, 2003) and participatory learning
(Warhurst, 2006) as opposed to traditional modes of “instruction” (McDermott, 1997).
There is a change of focus and Teachers and students have different roles under this
new paradigm. In bringing about a paradigms shift, it is not unusual for there to be
resistance and difficulties (Bjork, 2004; Marsigit, 2006; Richards, Gallo, & Renandya,
2001; Yeom, Acedo, & Utomo, 2002). Despite positive Government policy,
traditional systems and processes of education in Indonesia are well entrenched
historically and culturally. This entrenchment is across the whole of society including
parents, employers and students, and teachers in particular have difficulty in
undertaking the paradigm shift required.

We have observed in other Indonesian classrooms, when teachers asks students
whether the students have any difficulties in understanding the materials or not they
rarely get a reply or response. Students usually just sit passively and wait for the
teacher’s instructions. Teachers too are well established in using teacher centred
approaches in their teaching and rarely facilitate interactive sessions with students
(Bjork, 2004; Kristiansen & Pratikno, 2006). However, under a student centred
learning approach, students must be actively engaged in the learning process
(Motschnig-Pitrik & Holzinger, 2002). Students need to be able to monitor their own
learning and actively seek help as they need it, and in this process it is important for
them to be able to ask questions. There is lack of research on the topic of academic
help seeking behaviour in Asia and in particular in Indonesia and this study
contributes to the literature on this topic and provides an opportunity to better
understand the changing nature of education in Indonesia.

This study investigated student academic help-seeking behaviour in the classroom,
and aims to understand student behaviour in their natural setting. It captured the
different views of students about academic help-seeking. Specifically, it explored on
6-year primary school students’ perceptions of their own behaviour related to
academic help seeking behaviour in Jakarta Indonesia.

Methodology

Data was collected from September 2012 through to January 2013 in East Jakarta,
Indonesia. The study used a qualitative approach in exploration of students’
perceptions about their academic help-seeking behaviour; primarily through focus
group interviews. These interviews captured the participants’ point of view about the
importance of help-seeking behaviour for them.

Participants

Fifty five students (male = 26; female = 29) across five primary schools participated
in eleven focus group interviews in this study. The participants of this research were
from sixth grade primary schools. The average age of these students in this study was
11.14 years old.

Data collection and analysis

Data was collected through semi-structured focus group interviews. Students were in
groups of six to seven and under the guidance of the research discussed a series topic
about students’ academic help-seeking behaviour. Both closed and open-ended



questions were used in this process and the discussions were recorded using an audio
recorder. QSR NVIVO 10 software was used to organise and analyse the digital data.
Some examples of interview questions that were used are: 1)”What did you do if you
have problems with your learning process?”, 2) “What is it about a teacher that makes
it difficult to ask him/her for help? Tell me about it”

Data analysis involved a close examination of student responses at various levels from
the broad topic level down to specific examples and nuances. Coding related to a
response by a group of students and by individual student, often down to a word or
phrase level. The coding of these data sets resulted in hundreds of code tags, which
were then further refined in groups allowing the different main themes to emerge.
That is, the themes emerged from the data (Saldana, 2009).

Results and discussion

Major themes regarding students’ perceptions on academic help-seeking that emerged
are: the nature of academic help-seeking; the role of teachers; peers factors and
students’ personality. Details of each theme are described as follows. Pseudo-names
are used in this paper.

The nature of academic help-seeking

Students indicated that asking for academic help when they need it is important to
them. As the participants in this study were students at sixth grade they were very
concerned about the National Exam that they were due to undertake in a few months.
Their answers to questions in the interviews reflected this situation. Generally they
wanted to get a high score so that they could continue their schooling. Most of the
students contended that they do need to approach their teachers or other people that
might help them to help them solve academic problem. As quoted from one
participant, ”For us it is also [important ] so that we can understand how to solve a
problem...So that we can get the highest NEM score. (FGI-1: Aditya, 19/11/12).

Students also said that they recognise that seeking academic help and support is
important to them because it can help them improve their understanding of subject
materials. Some stated that by asking questions they would be in a better position to
solve similar problem in the future; increase their own understanding and knowledge
and to satisfy their curiosity. Some students also indicated that asking questions is
important because it might help them to get a better mark that will lead them to better
academic achievement. However, although they were aware of the importance of
seeking help, many of these students were still reluctant to ask for academic help from
their teachers even though their teachers gave them the opportunity to ask for help.
One participant said: “I never ask for help to my teacher, ever” (FGI-5: Karimah,
10/12/12).

This study found that the reasons for not asking help varied from being “afraid of
their teacher” to “I do not ask for help because I am lazy”. Another student stated that
“she does not know what to ask”. Another said that he was being /azy. One participant
confessed that she felt shy to ask for help in the classroom. From all the reasons that
students gave in the focus group interviews, the researcher categorized them into three
main themes which were: the role of the teachers, the role of peers and the students’
own internal factors. Each of these themes will be described in the next section.



Student may have different attitudes towards academic help-seeking and reasons to or
not to seek academic help when it is needed. Some students did not ask for help even
though they could not solve the problems on their own. According to Nelson Le-Gall
(1982), the decision whether or not students asked for help is based on the cost-
benefit that might apply to the student. If the cost outweighs the benefit then they will
be unlikely to ask for help. The characteristic from the sixth grade students is that they
start to find out and realize of social comparison with their peers. Since seeking
academic help involved an interaction with other people, therefore students would
likely start to think about the risk before asking help from other (Butler, 1998).

The role of teachers in students’ academic help-seeking

Previous studies have mentioned that teachers have significant roles in students’
academic help-seeking (Butler, 2006; Le Mare & Sohbat, 2002; Oortwijn, Boekaerts,
Vedder, & Strijbos, 2008). One of the important roles emerged in this current study
was their support and responses to students’ questions. Other studies have also found
this to be the case (Karabenick & Sharma, 1994; Kozanitis, Desbiens, & Chouinard,
2007). Another essential factor that was found in this current study, related to
students’ academic help-seeking, was the teachers’ characteristics, and this is also
identified by Le Mare & Sohbat (2002) as an issue in their study.

Teachers’ support and responses to students’ questions

During the interviews the students noted when their teachers provided a good answer
to their questions they will most likely ask more questions as stated by one student,
“Because the explanation is clear so that we can understand easily (FGI-1: Ewvi,
19/11/12). Furthermore, student valued a teacher who is always willing to answer
their questions seriously, “Because he (always) answered students’ questions without
being angry, seriously and not just joking” (FGI-2: Rio, 19/11/12). Students also
noted that teachers who respond nicely and with respect were favourable, If we ask
something she respects our questions. (FGI-1: Aditya, 19/11/12). Moreover, students
like it when their teacher re-explains slowly things that they do not understand
making sure that they comprehend the content and the principles (FGI-2: Rio,
19/11/12).

However, students also noted that some teachers gave them negative responses when
they had difficulties, which made them reluctant to seek academic help at the time.
When asked about how teachers answer their questions one student replied, “Well, yes
sometimes when I want to ask the teacher...she said to me, “You can find it in your
book, you should be able to do it by yourself” (FGI-2: Lisda, 19/11/12). Another
participants  explained that the teacher’s explanations sometimes were
unclear, "Sometimes (the explanations) made us dizzy (frustrated)” (FGI-1 and FGI-6:
Ulfa, Fani, 19/11/12). One participant said that he was afraid of being
laugh,”...because if I were mistaken (I was afraid of being) laugh...” (FGI-4:
Gunawan, 10/12/12). Several students worried that their teacher will angry to them if
they asked questions (FGI-1: Ulfa, 19/11/12). Another student complained that their
teacher made fun of their questions such as, “So that when [ want to ask something he
makes a joke and then I forgot what I want to ask. (FGI-9/10: Arif, 14/12/12).

Some students also recognized “don’t disturb me” message from their teachers.
Students shared that sometime they wanted to ask for academic help, however they



saw that their teacher was busy at her/his desk and did not and did not want to be
disturbed and the students were reluctant to ask for academic help from their teachers
under such circumstances. A quote from one of the participants, ’Sometimes we have
been asked to come forward. Sometimes we were ignored; she [just] concentrated on
her works and her laptop... (FGI-2: Eni, 19/11/12). These kinds of messages were
interpreted by the students as their teachers did not want to be interrupted by their
questions. A study from Babad et al. (1991) explained that students were able to
detect through teachers’ nonverbal behaviour (teacher immediacy) and recognized
whether or not their teacher truly care about their students. Richmond (2002) indicates
that teacher immediacy behaviours actually can be of benefit to the teacher in gaining
their students trust by showing to their students that they are competent and care.
When teachers gain students’ trust their students are more likely to feel comfortable to
ask for academic help and engage more on the learning processes.

Teacher’s characteristics

Another important factor emerged in this study was teachers’ characteristics. Students
identified what kinds of teachers’ characteristics encouraged or did not encourage
their academic help-seeking behaviour.

Characteristics such as “tough and stern teacher” or when teachers made fun of their
question and scary can undermine students’ academic help-seeking behaviour.
Furthermore, some students also noted that some of their teachers demonstrated
ignorance; lack of communication and having [a] loud voice which likely inhibit
them asking for academic help. Often students feel that their teachers did not
appreciate their questions as stated followed, “My teacher ignore my questions, I feel
that she did not appreciated me” (FGI-1: Ahmad, 19/11/12). Another student seemed
to have a sense that their teacher was always busy with themselves such as leaving the
class or busy with their own tasks (FGI-1; Evi, 19/11/12),”...Mrs Diana often leaving
our class for a workshop, or busy with her own task in her desks”.

Teachers’ characteristics that students’ viewed as being easy to approach were: nice,
clever; understanding, friendly and caring. Another student stated that having a close
relationship with their students is important for their teacher; as is smiling; being
humorous in class. They also perceived that a teacher who was relaxed and not too
formal as being easy to be approach and a patient teacher helped them be comfortable.
Other students pointed out that being firm, thorough and having a broad knowledge
are important characteristics. One student stressed that having access to senior
teachers with more capabilities and experience was important as stated below:

For example, if this teacher age is 21 years old than his/her experience is
only a little. That will be different from the teacher that older with much
more experience. (FGI-9/10: Ridwan, 14/12/12).

This study found that teachers’ behaviour, both verbal and non-verbal, influence
students’ academic help-seeking. The way teachers responded to students’ questions
are important to enhance students’ academic help-seeking behaviour. These findings
are in line with a study from Karabenick and Sharma (1994) who found that teachers’
support of college students’ questions influenced the way in which students formulate
questions. Furthermore, a study on undergraduate students from Kozanitis et al (2007)
showed that teachers support and responses directly determined students instrumental



help-seeking approaches. Both of these studies from Karabenick and Kozanitis were
conducted in quantitative approaches. The research described in this paper captures
the students’ voices and because of this provides rich exemplars and deeper
understanding of students’ perceptions of their teachers’ responses two their academic
help seeking needs.

This current study also reveals that students asking for academic help from their
teachers also depend on the teachers’ characteristics. Some of the results in this study
were similar to the results from Le Mare and Sohbat’s study (2002). According to Le
Mare and Sohbat there are ten categories of teachers’ characteristics that students
identify, which are willingness, competence, reaction to self and others, expectation,
global personality, relationship with children, predictability, the teacher’s mood,
familiarity and the teachers gender. In our study we identify seven categories which
were willingness (my teacher ignore my questions), competence (broad knowledge),
reaction to self and others (make fun of my questions), expectation (you can find it on
your book), global personality (nice, patient, tough, stern), relationship with children
(lack of communication, close to students) and teacher’s mood (bad mood). However,
our study also identifies that the age of the teacher is also an important factor for some
students. Some students perceived that the more senior their teacher is the more
capable they are of teaching and providing answers to questions that student asked.

Based on the findings above it is critical for the teachers to avoid behaviour that might
interpreted by their students as being in different or disrespectful towards them.
Teachers should build good relationships with their students, and communications
including body language is a critical component in this process. A student makes the
decision to ask for academic help from their teachers based on their perception of how
the teacher will respond to the request. In seeking academic help students undertake a
form of cost-benefit analysis. If that perception is that their teacher will be indifferent
to the request or not provide them with the caring support that they need, they will be
unlikely to proactive engage in academic help seeking from their teacher.

The role of peers in students’ academic help-seeking

The impact of peers plays an important role in students’ decision of whether or not
they seek academic help (Nelson-Le Gall, 2006; Newman, 2002; Oberman, 2000;
Roussel, Elliot, & Feltman, 2011; Shim & Finch, 2013). Students in this current study
were in their early adolescence and there is much literature that indicates the impact
of peers on academic help seeking for adolescent children (Erickson, 1968 cited
inTrucco, Wright, & Colder, 2013).

From the interviews it was found that students preferred to ask academic help from
their friends rather than from their teachers. One student noted, “I feel more
comfortable and the answers are more complete” (FGI-10: Barry, 14/12/12). Some
students who are more capable can be a learning resource for other students. One
student in an interview recounted how another more capable student took on the role
of teacher in work groups:

Well yes, sometimes she becomes our teacher when we study together.
(FGI-1, Evi, 19/11/12)

Another benefit that students derived from their peers was they gained new



information from questions asked by other students. They recognised that they also
can get help when other students ask their teachers for help. Moreover, students
identified their classmates as a learning resource and characterized some other
students as smart, serious, calm, can explain how to solve problems, unselfish and
humble. Newman and Gauvain (1996, cited in Newman 2000) noted that peers can act
as a learning resources and an alternative helper when students either cannot approach
their teacher or the teacher is unavailable.

This current study found that peers are a significant influence on academic support
and in the provisioning of academic support. This study shows the need to support
students gaining benefit from students helping themselves to maximalise their
opportunities of academic help from peers. Since students are more comfortable
seeking help from their classmates, teacher should reconsider this fact. Teachers can
help in facilitating peer-to-peer academic support, and where this results in improve
student learning outcomes teacher teachers also benefit. Teachers can provide a
learning environment that decreased this anxiety. Study from Ryan and Pintrich
(1997) showed that students in low achievement still eager to ask for academic help
when they perceived that the classroom stressing more on mastery than performance
goal orientations. One approach to such facilitation can be by teachers choosing
teaching methods that enhance student interactions. Peer-to-peer tutorial methods
provide students the opportunities to learn from each other in order to completing a
task. Group work provides flexible interaction between students where they can
express and communicate their need of academic help a lot easier and more
comfortably. According to Newman (2000) commenting on student in higher classes,
this method also gives students a chance to share their thoughts, goals and strategies.
Furthermore, Newman also notes that these opportunities were useful to develop
questioning skills needed in asking academic help.

Students in our study were concerned about what their friends thought about them.
Many of them stated that the reason that they do not ask for help to their teacher in the
classroom was merely because they were afraid of the response that they might get
from their classmates. Some of them were worried about being laugh at or ridiculed
by their friends if they ask the wrong questions. “I do not ask because I feel shy when
my friends look at me, how come my other friend already know (that matter) and I am
the one who do not know so I feel shy and I do not ask” (FGI-10” Lara, 14/12/12).

This is in line with previous studies that mentioned students were masking their
inability and not asking their teachers in the classroom because they were afraid that
their classmates will see them as inadequate in the particular subject matters. Students
perceived that the cost of asking academic help outweighed the benefit, therefore they
did not ask for help (Karabenick & Knapp, 1991; Newman & Goldin, 1990; Ryan &
Pintrich, 1997).

As students naturally compare their academic performance with their peers, they
become concerned about their self-worth and their image (Middleton & Midgley,
1997). The feedback that they gained from their classmates was often perceived as a
threat in the competitive classroom environment (Ryan & Pintrich, 1997). Under such
threat students were reluctant to openly admit their academic needs and there need for
academic help in the classroom (Newman, 2002). Other research also points out the
importance of peer acceptance (Ryan & Shin, 2011), social approval from classmate



(Ryan et al., 1997) and the desire to look ‘cool and popular’ (Ryan & Shim, 2006,
2008).

Academic help-seeking strategies involved not only cognitive ability but also the need
to approach other (teacher or peer) people. Asking for academic help might be seen as
embarrassment and the risk of receiving negative responses from their classmates
hinder these students to performing one (Newman & Goldin, 1990).

In summary, peers played an important role in the development and support of
students’ academic help-seeking behaviour, and peers provided a valuable resource
for student academic help. The students’ interviews suggested that there were number
of factors that determined from which classmates a student requested help. Students in
this study preferred to ask academic help form their peers. Therefore, teachers should
be able to provide learning activities that allowed students interact with their
classmates in solving problems.

Students’ personality

A student’s personality was one of the factors identified in this study that impacted
academic help-seeking. Students who actively engaged in asking for academic help,
especially from their teachers reflected the following characteristics: They are 1)
active; 2) brave and confident; 3) smart; 4) have a large vocabulary; 5) are curiosity;
and 6) they are diligent.

A study from van der Meij (1990) stated that in order to ask for academic help
students need to have adequate prior knowledge. This current study identified students
who ask academic for help are generally characterised as smart and capable students.
Several students he did not actively in gauging academic help seeking did so because
they did not know what to ask because they lacked prior knowledge related to the
content material.

This study also found some characteristics of students that might be barriers in
students’ academic help-seeking behaviour. The first characteristic that was identified
through the interviews is that students considered themselves as shy. One of the
reasons why most of the students do not ask for help was because they were too shy to
raise their hand and ask for help. One student responded “...1 feel a little shy to ask to
my teacher [for help] ...” (FGI-4: Dedy, 10/12/12). Such shy students are reluctant to
seek academic help even when they are aware that they need it.

A study from Coplan and Armer (2007) found that facing a new social situation made
young shy students nervous and also worried about how others might evaluate them.
Furthermore, even though these students would like to approach other people they
were strained by social fear and anxiety (Coplan, Prakash, O'Neil, & Armer, 2004).
This might explained why some students felt shy in approaching other people for help
especially their teachers.

A study from Exley (2005) in Indonesia mentioned that students in Indonesia were
described as “typically passive, shy and/or quiet learners”. Another study from
Paulhus et al (2002) also found that the East Asian students reported higher rates of
shyness compared to European heritage students. Students from East Asian seem to
be the most shy and are afraid of being wrong and afraid of being judged.



Students’ awareness and skills related to academic help-seeking

From the interviews this study also found that one of the factors that made students’
reluctant to seek academic help was the lack of students’ awareness that they had a
problem and their lack of skills related to engaging in academic help-seeking
behaviour.

Many students admitted that many times they do not know what to ask. One student
said: “I don’t know what to ask to my teacher” (FGI-5: Malik, 10/12/12). Another
stated, “Suddenly, I [am] blank (lost word) when I want to ask” (FGI-10: Eca,
19/12/12). The other participant said, “I am afraid that I ask the wrong questions”
(FGI-1: Andre, 19/11/12).

According to Nelson Le-Gall cited in (Stahl and Brome, 2009) there are a five step
model of students’ AHS included (1) the awareness of the need of assistance; (2)
deciding to seek help; (3) identifying potential helpers; (4) eliciting help and (5)
evaluating the behaviour. The first step for students to ask for help is the need to ask
academic help from their teachers or their peers.

This study found that many students tend to not ask for academic help since they do
not know how formulate a question properly or even know what to ask. This may be
related to their understanding of the learning material.

van der Meij (1994) describes that the first step, being aware of the need for help, is
often a stage of confusion. Students feel a gap between their prior knowledge and the
new information that they are receiving. Having an awareness of a problem or a gap
in understanding improves in students with increasing age (Newman, 1994). Students’
growing awareness leads them to decisions as to whether or not to ask for academic
help. However, even though they are aware of a gap some students still do not ask for
help since they do not have enough skills engage in the process of asking for help.
Teachers also may not help by providing guidance and structure that encourages and
facilitates help seeking. Teacher-centred classroom structures (Harsono, 2006)
provide little opportunity for students to take an active role in the learning process
including them proactively asking for academic help. Encouraging teachers to reduce
their dominance of classroom activities and getting them to encourage their students’
engagement directed towards seeking help will further increase their students’
awareness about the need for academic help-seeking.

Conclusion and implication

This research identifies that academic help seeking is a complex issue. Many reasons
are identified why students may or may not engage in seeking academic help.
Engaging in academic help seeking depends on many factors such as teachers’
behaviour, peers and the students’ personality. Students in this study perceived that
asking academic help is an important behaviour. However, still many of them did not
ask for help.

A dominant finding of this research is that teachers play a central role in facilitating or
not facilitating academic help seeking. Academic help seeking requires students to
take an active role in the process. In many cases in Indonesia the classroom
environment needs to further undertake change from teachers centred to learner



centred so that children can more actively engage in activities in the class. Teachers
need to give students more opportunity to ask for help in the classroom, and to
achieve this teachers need to give students more guidance on what to ask, how to ask,
and where and when to ask for academic help. In bringing about this process teachers
too need to be helped in their understanding that when students receive help, even
from their peers, and consequently achieve better learning outcomes that this benefits
the teacher as well.



References

Babad, Elisha, Bernieri, Frank, & Rosenthal, Robert. (1991). Students as judges of
teachers’ verbal and nonverbal behavior. American Educational Research
Journal, 28(1), 211-234. doi: 10.3102/00028312028001211

Biggs, J. (2003).Teaching for Quality Learning at University (2nd edition).
Buckingham: Society for Research into Higher Education /Open University
Press.

Bjork, Christopher. (2004). Decentralisation in Education, Institutional Culture and
Teacher Autonomy in Indonesia. International Review of Education, 50(3-4),
245-262. doi: 10.1007/s11159-004-2622-6

Butler, Ruth. (1998). Determinants of Help Seeking: Relations between Perceived
Reasons for Classroom Help-Avoidance and Help-Seeking Behaviors in an
Experimental Context. Journal of Educational Psychology, 90(4), 630-643. doi:
10.1037/0022-0663.90.4.630

Butler, Ruth. (2006). An Achievement Goal Perspective on Student Help Seeking and
Teacher Help Giving in the Classroom: Theory, Research, and Educational
Implications. In S. A. Karabenick & R. S. Newman (Eds.), Help seeking in
academic setting: Goals, groups, and contexts. (pp. 15-44). Mahwah, NJ US:
Lawrence Erlbaum Associates Publishers.

Coplan, Robert J, & Armer, Mandana. (2007). A “multitude” of solitude: A closer
look at social withdrawal and nonsocial play in early childhood. Child
Development Perspectives, 1(1),26-32. doi: 10.1111/j.1750-8606.2007.00006.x

Coplan, Robert J, Prakash, Kavita, O'Neil, Kim, & Armer, Mandana. (2004). Do you"
want" to play? Distinguishing between conflicted shyness and social disinterest
in early childhood. Developmental psychology, 40(2), 244. doi: 10.1037/0012-
1649.40.2.244

Departemen Pendidikan Nasional (2007). Naskah Akademik Kajian Kebijakan
kurikulum SD. Retrieved from
http://puskurbuk.net/web13/download/prod2007/42 Kajian%20Kebijakan%20
Kur%20SD.pdf

Exley, B.E. (2005). Learner Characteristics of' Asian'EFL Students: Exceptions to
the'Norm'. Proceedings Pleasure Passion Provocation Joint National
Conference AATE & ALEA 2005, 1-16. Retrieved from
http://eprints.qut.edu.au/1792/1/1792.pdf

Harsono. (2006). Kearifan dalam Transformasi Pembelajaran: dari teacher-centered
ke student-centered learning. Jurnal Pendidikan Kedokteran dan Profesi
Kesehatan Indonesia, 1(1), 5-10. Retrieved from
http://www.scribd.com/doc/72527431/Kearifan-Dalam-Transformasi-

Pembelajaran




Karabenick, Stuart A., & Knapp, John R. (1988). Help Seeking and Need for
Academic Assistance. Journal of Educational Psychology, 80(3), 406-408.
Retrieved from
http://ezproxy.cdu.edu.au/login?url=http://search.ebscohost.com/login.aspx ?dire
ct=true&AuthType=ip,url,cookie,uid&db=pdh&AN=1989-03190-
001&site=chost-live

Karabenick, Stuart A., & Knapp, John R. (1991). Relationship of Academic Help
Seeking to the Use of Learning Strategies and Other Instrumental Achievement
Behavior in College Students. Journal of Educational Psychology, 83(2), 221-
230. Retrieved from
http://ezproxy.cdu.edu.au/login?url=http://search.ebscohost.com/login.aspx ?dire
ct=true&AuthType=ip,url,cookie,uid&db=eric&« AN=EJ436882 &site=ehost-live

Karabenick, Stuart A., & Sharma, Rajeev. (1994). Perceived Teacher Support of
Student Questioning in the College Classroom: Its Relation to Student
Characteristics and Role in the Classroom Questioning Process. Journal of
Educational Psychology, 86(1), 90-103.

Kozanitis, Anastassis, Desbiens, Jean-Francois, & Chouinard, Roch. (2007).
Perception of Teacher Support and Reaction towards Questioning: Its Relation
to Instrumental Help-Seeking and Motivation to Learn. International Journal of
Teaching and Learning in Higher Education, 19(3), 238-250. Retrieved from
http://ezproxy.cdu.edu.au/login?url=http://search.ebscohost.com/login.aspx ?dire
ct=true&AuthType=ip,url,cookie,uid&db=eric&« AN=EJ901297 &site=ehost-live

Kristiansen, Stein, & Pratikno. (2006). Decentralising Education in Indonesia.
International Journal of Educational Development, 26(5), 513-531. doi:
10.1016/j.ijjedudev.2005.12.003

Le Mare, L., & Sohbat, E. (2002). Canadian students' perceptions of teacher
characteristics that support or inhibit help seeking. The Elementary School
Journal, 239-253. doi: 10.1086/499702

Marais, Catherine, Van der Westhuizen, Gert, & Tillema, Harm. (2013). Teacher
Knowledge of Learners' Help-seeking in Mathematics Problem Solving.

African Journal of Research in Mathematics, Science and Technology
Education, 17(1-2), 63-73. doi: 10.1080/10288457.2013.826971

Marsigit. (2006). Pursuing Good Practice of Secondary Mathematics Education
through Lesson Studeis in Indonesia. Tsukuba Journal of Educational Study in
Mathematics, (25), 221-231. Retrieved from
http://www.human.tsukuba.ac.jp/~mathedu/2518.pdf

McCaslin, M, & Good, T.L. . (1996). The informal curriculum. In D. C. B. R. C.
Calfee (Ed.), Handbook educational psychology (pp. 622-672). New York:
Simon & Scuster Macmillan.

McDermott, Lillian. (1997). Guest Editorial: How We Teach and How Students
Learn--A Mismatch? Electronic Journal of Science Education, 2(2). Retrieved
from http://ejse.southwestern.edu/article/view/7576/5343




Middleton, Michael J., & Midgley, Carol. (1997). Avoiding the demonstration of lack
of ability: An underexplored aspect of goal theory. Journal of Educational
Psychology, 89(4), 710-718. doi: 10.1037/0022-0663.89.4.710

Motschnig-Pitrik, Renate, & Holzinger, Andreas. (2002). Student-centered teaching
meets new media: Concept and case study. Educational Technology & Society,
5(4), 160-172.

Nelson-Le Gall, S. . (2006). Peer Acceptance and Black Children's Help-Seeking in
School. Negro Educational Review, The, 57(1-2), 5-13. Retrieved from
http://www.oma.osu.edu/vice provost/ner/index.html

Nelson-Le Gall, S., & Glor-Sheib, Susan. (1985). Help Seeking in Elementary
Classrooms: An Observational Study. Contemporary Educational Psychology,
10(1), 58-71.

Newman, R. S. (2000). Social Influences on the Development of Children's Adaptive
Help Seeking: The Role of Parents, Teachers, and Peers. Developmental Review,
20(3), 350-404. doi: 10.1006/drev.1999.0502

Newman, R. S. (2002). How Self-Regulated Learners Cope with Academic Difficulty:
The Role of Adaptive Help Seeking. Theory into Practice, 41(2), 132-138.
Retrieved from
http://go.galegroup.com.ezproxy.cdu.edu.au/ps/i.do?1d=GALE%7CA90190501
&v=2.1&u=ntu&it=r&p=AONE&sw=w&asid=e¢770d61c40ced84fef60adelc26
89¢75

Newman, R. S., & Goldin, L. (1990). Children's reluctance to seek help with
schoolwork. Journal of Educational Psychology, 82, 92-100. Retrieved from
http://ezproxy.cdu.edu.au/login?url=http://search.ebscohost.com/login.aspx ?dire
ct=true&AuthType=ip.url,cookie,uid&db=psyhref& AN=JEP.HB.IB.NEWMA
N.CRSHS&site=chost-live

Newman, Richard S. (1994). Adaptive help seeking: A strategy of self-regulated
learning. In D. H. Schunk & B. J. Zimmerman (Eds.), Self-regulation of
learning and performance: Issues and educational applications. (pp. 283-301).
Hillsdale, NJ England: Lawrence Erlbaum Associates, Inc.

Oberman, Paul S. (2000). Academic Help Seeking and Peer Interactions of High
School Girls in Computer Science Classes. Paper presented at the Annual
Meeting of the American Educational Research Association, New Orleans, LA.
Retrieved from http://files.eric.ed.gov/fulltext/ED443405.pdf

Oortwijn, M.B., Boekaerts, M., Vedder, P., & Strijbos, J.W. (2008). Helping
behaviour during cooperative learning and learning gains: The role of the
teacher and of pupils' prior knowledge and ethnic background. Learning and
Instruction, 18(2), 146-159. doi: 10.1016/j.learninstruc.2007.01.014

Paulhus, Delroy L, Duncan, Jacqueline H, & Yik, Michelle SM. (2002). Patterns of
shyness in East-Asian and European-heritage students. Journal of Research in
Personality, 36(5), 442-462. Retrieved from http://dx.doi.org/10.1016/S0092-
6566(02)00005-3




Rasku-Puttonen, Helena, Eteldpelto, Anneli, Arvaja, Maarit, & Hékkinen, Péivi.
(2003). Is successful scaffolding an illusion?—Shifting patterns of
responsibility and control in teacher-student interaction during a long-term
learning project. Instructional Science, 31(6), 377-393.

Richards, J.C., Gallo, P.B., & Renandya, W.A. (2001). Exploring teachers’ beliefs
and the processes of change. PAC journal, 1(1), 41-58. Retrieved from
http://www.academia.edu/4521742/Exploring_Teachers_Beliefs on_the Teachi
ng_of English in English Language Courses_in_Indonesia

Richmond, VP. (2002). Teacher nonverbal immediacy. Communication for teachers,
65, 82.

Roussel, Peggy, Elliot, Andrew J., & Feltman, Roger. (2011). The Influence of
Achievement Goals and Social Goals on Help-Seeking from Peers in an
Academic Context. Learning and Instruction, 21(3), 394-402. doi:
10.1016/j.learninstruc.2010.05.003

Ryan, A. M., Gheen, Margaret H., & Midgley, Carol. (1998). Why do some students
avoid asking for help? An examination of the interplay among students'
academic efficacy, teachers' social-emotional role, and the classroom goal
structure. Journal of Educational Psychology, 90(3), 528-535. doi:
10.1037/0022-0663.90.3.528

Ryan, A. M., Hicks, Lynley, & Midgley, Carol. (1997). Social goals, academic goals,
and avoiding seeking help in the classroom. The Journal of Early Adolescence,
17(2), 152-171. doi: 10.1177/0272431697017002003

Ryan, A. M., & Pintrich, Paul R. (1997). "Should I Ask for Help?" The Role of
Motivation and Attitudes in Adolescents' Help Seeking in Math Class. Journal
of Educational Psychology, 89(2), 329-341. Retrieved from
http://ezproxy.cdu.edu.au/login?url=http://search.ebscohost.com/login.aspx ?dire
ct=true&AuthType=ip,url,cookie,uid&db=eric&« AN=EJ550057 &site=ehost-live

Ryan, A. M., Pintrich, Paul R., & Midgley, Carol. (2001). Avoiding Seeking Help in
the Classroom: Who and Why? Educational Psychology Review, 13(2), 93-114.

Retrieved from
http://link.springer.com/article/10.1023%2FA%3A1009013420053

Saldafia, J. (2009). The coding manual for qualitative researchers: Sage Publications
Limited.

Shim, SS, & Finch, WH. (2013). Academic and social achievement goals and early
adolescents' adjustment: A latent class approach. Learning and Individual
Differences. Retrieved from http://dx.doi.org/10.1016/].1indif.2013.10.015

Trucco, Elisa M, Wright, Aidan GC, & Colder, Craig R. (2013). Stability and Change
of Social Goals in Adolescence. Journal of personality. doi:
10.1111/jopy.12069

van der Meij, H. (1990). Question asking: To know that you don't know is not enough.
Journal of Educational Psychology, 82, 505-512. Retrieved from
http://ezproxy.cdu.edu.au/login?url=http://search.ebscohost.com/login.aspx?dire




ct=true&AuthType=ip,url,cookie,uid&db=pdh&AN=1991-05877-
001 &site=chost-live

van der Meij, Hans. (1988). Constraints on Question Asking in Classrooms. Journal
of Educational Psychology, 80(3), 401-405. Retrieved from
http://ezproxy.cdu.edu.au/login?url=http://search.ebscohost.com/login.aspx ?dire
ct=true&AuthType=ip,url,cookie,uid&db=eric&« AN=EJ388074&site=ehost-live

van der Meij, Hans. (1994). Student questioning: A componential analysis. Learning
and Individual Differences, 6(2), 137-161. Retrieved from
http://doc.utwente.nl/26412/1/Meij94student.pdf

Warhurst, Russell P. (2006). “We Really Felt Part of Something”: Participatory
learning among peers within a university teaching-development community of
practice. International Journal for Academic Development, 11(2), 111-122.

Yeom, Min-Ho, Acedo, Clementina, & Utomo, Erry. (2002). The Reform of
Secondary Education in Indonesia during the 1990s: Basic Education
Expansion and Quality Improvement through Curriculum Decentralization.
Asia Pacific Education Review, 3(1), 56-68. Retrieved from
http://ezproxy.cdu.edu.au/login?url=http://search.ebscohost.com/login.aspx?di
rect=true&AuthType=ip.url.cookie,uid&db=eric& AN=EJ651997 &site=chost-
live




