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Abstract

The paper presents the key findings of the quantitative research into international student’s
perspective of education in China and Tiirkiye. Adopting a scalar investigation, the research
deconstructs education into three levels: students, institutions, and higher education, to explore
the dynamics and interactions of four key domains: environment, economics, academics, and
interaction. Utilizing a quantitative research survey adapted from the two most employed
student surveys in the world, a total of 387 surveys were collected from international students
studying in higher education in China and Tiirkiye. The research reveals how students are
active participants in educational choice within the country-respective unique field of
internationalization. Key finding notes consistent ratings for Content Satisfaction and
Developmental Expectations with different elements of push and pull profiles for China and
Tiirkiye respectively. Other significant findings include different in scoring distribution due to
home region of international students, how help provided for language was noted for high
corelation with Content Satisfaction and Developmental Expectations, and the effects of
Likelihood of Unforeseen Cost on orientation of staying in the hosting country post education.
Research findings reveal the interaction dynamics of how domains trade-off between each other
in education choice abroad.
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Introduction

Education is very much a social process within the context of a society. It serves as a foundation
upon which different capitals are built (social, economic, human etc). What presents with the
value of these capitals are that demands follow. From an anthropologic perspective, institutions
are regionally driven in the sense of knowledge production and applied principles, due to the
functional nature of education as a tool to understand and solve problems (Altbach and Knight
2007; Goldstein 1984; Roeder 2001). Research on internationalization however, notes how
reality seems to continuously stray away from the initial understanding and purpose of
education (Kemp, 2016; Knight 2015; Yemini & Sagie 2015). Criticism of the current stage of
international education revolves around the understanding of degree mills, visa factories,
branding, quality assurance and brain-drain, to name a few (Knight, 2013). A trend observed
with internationalized education is that it couples economic and social policies in the possibility
of employment and settlement, which also corresponds to the demands for these capitals. These
capitals are resources that many different entities often seek, thus the development of policies
to attract international students to stay in the hosting countries (Ballantine et al. 2017;
Blessinger & Bliss, 2016). Internationalization of education has elevated from a regional
concern to an international endeavour steeped in complex relations of market orientation and
economic and social policies.

Two different tiers of human movements can be observed in this context: individual (agent)
and national level. At the individual level, the opportunity for an improved livelihood that
comes with educational advancement is often a factor in choosing the location for education
endeavours (Marginson, 2019). Individuals often select host countries with more mature
industries for higher education. The purpose of education in this context, serves as a means to
improve socioeconomic status, both in terms of educational levels and environment (hosting
country) (Ballantine et al., 2017). Education choice thus becomes an increasingly complex
decision involving complex domains of consideration for an individual. The second tier of
human movement at the national level has often been associated negatively with the notion of
“brain drain” (Leask, 2015). The concept of brain drain was used in the 1960s to denote the
permanent knowledge and welfare loss suffered by sending countries due to the movement of
British scientists to the US. Around the same time, Schultz and Becker also drew an association
between the role of education to human capital formation in economic development (Cafiibano
& Woolley, 2012). At both economic and social policies levels, countries are both attracting
international students as different forms of capitals.

Evidence of the evolution of higher education could be observed from China and Tiirkiye where
their success heralds another significant change for internationalization where South-South and
even North-South movements are being observed. De Wit (2014) drew upon the work of
Altbach and noted how international education used to primarily focus on south-north and
north-north movements as broad concepts but current trends see the rise of new economies of
southern countries in China, India and Brazil. Altbach and De Wit constantly highlighted the
shifting dynamics and the need to consider them and their implication in the larger context of
global education where changing student demographic challenges not only the understanding
of spaces and scholarships but also the outcomes which are linked in an intricate fashion. China
and Tirkiye demonstrated significantly different engagement to the larger structural elements
of the global system despite how significantly different they both are historically and
infrastructurally. While exist some level of criticism of their education systems, their success
at drawing international students demonstrates that they system is working. Despite their
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achievements, little literature readily acknowledges or celebrates their status as the respective
first and second largest hosting destination for international students in the global south.

Research Methodology

The research adopts a quantitative approach from a field theory paradigm. In their
understanding of stability and changes, Fligstein and Mcadam (2015) notes how stability does
not refer to a static structure in that any changes are not possible but are rather, managed in an
iterative dance of strategies and tactics responses to actors, that which maintains stability (pg.
84). Their proposition suggests that there is some form of equilibrium in mechanics in stability,
and that change is triggered in the event that these mechanics did not or could not predict or
manage the impending crisis. While prior research has established that rather than any
individual distinct constructs exerting force singularly, there display an interactional trait of
decision-making regarding education pursues (Kirachi & Canan, 2021; Plourde et al., 2013),
many such as Edgerton and Roberts (2014) and Nash (2002) noted the importance of
disentangling different domains for better investigation of phenomenon. Hilgers (2009) and
Akram (2012) noted that interactions are important mechanics to investigate as they capture
the ever-growing and changing variety of principles of both structural and agency elements.
While a vast range of literature concurs on the key domains of environment, economics, and
academics affecting education decision (de Haas, 2021; Edgerton & Roberts, 2014; Kirachi &
Canan, 2021; Kruuse, 2022; Mok, 2018; Plourde et al., 2013; Shchegolev et al., 2016), a fourth
domain of Interaction was made distinct to capture additional elements of broader interaction
that are products of the initial three domains.

Research Question

Global development sees the shifts in the traditional understanding of the South-North
movement to trends of South-South or even North-South movements, challenging the
otherwise dominance by the North. The emergence of such highlights the realities and
pragmatics that current society functions in, that both students and institutions are engaged in
an ebb and flow of power exchange, that which is not adequately understood. Adopting a field
theory approach, the research seeks to investigate the interaction of established domains
consideration in education choice and the profile of development of international education in
China and Tiirkiye from the international student perspective. Two research questions present
in: (1) What interaction dynamics can be observed between domains of consideration to
education access abroad? and (2) How can the dynamics inform the process of
internationalization?

Research Design

The research design adapts from the most widely employed student surveys in the world in the
National Survey of Student Engagement (NSSE) from the United States and the National
Student Survey (NSS) from the United Kingdom. To compliment the consideration of access
properties, an additional toolkit of the Toolkit for Access and Participation Evaluation (TAPE)
by Horton (2023) was employed in question phrasing and domain consideration. The
questionnaire consists of 15 questions of which three are short answer questions (8, 9, and 15)
for respondent responses. Scaling scores of 1 being the least and 10 being the most will be used
for students to rate each question for either knowledge or importance. A Likert of 1-10 scale
was employed as the broader spread of results that can be generated for more substantiative
analysis.
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Participants

Recruitment of student participants were done via participating universities in China and
Tiirkiye.! A total of two universities were recruited from China and four were recruited from
Tiirkiye. Both universities from China rank within the top 50 in China and the top 500 globally
and host over twenty thousand students with over two thousand international students on-site
and are noted to be Comprehensive (£252) type universities. Of the four participating
universities from Tiirkiye, three universities were noted as public universities and one was
noted as a foundation university. All four universities rank within the top 30 in Tiirkiye and
between the top 1000-1500 globally and host over twenty thousand students with over one
thousand international students.

A total of 231 questionnaires were collected for international students studying in China.
Gender distribution was noted at 105 females, 122 males, 3 not disclosed, and 1 others.
Distribution by age groups sees 120 for students aged 1624, 57 for 25-29, 45 for 30-34, and
5 for 35-39. Program distribution sees 37 students in Diploma programs, 109 in Degree
programs, and 85 in Postgraduate programs. Cohort distribution based on home region noted:
Africa 24, Central and East Asia 53, Europe 15, Middle East 9, North Americas 2, and
Southeast Asia 127.

Figure 1
Participant Demography (China)
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A total of 156 questionnaires were collected for international students studying in Tiirkiye.
Gender distribution was noted at 80 females and 76 males. Distribution by age groups sees 90
for students aged 1624, 37 for 25-29, 17 for 30-34, 6 for 35-39, and 6 for 40+. Program
distribution sees 42 students in Diploma programs, 35 in Degree programs, and 79 in
Postgraduate programs. Cohort distribution based on home region noted: Africa 20, Central
and East Asia 41, Europe 21, Middle East 45, South Americas 2, and Southeast Asia 27.

" While some universities gave consent to be named, others did not. All universities were not named to retain
consistency
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Figure 2
Participant Demography (Tiirkiye)
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Analysis

The research seeks to create an agential scaler field that is representative of international
students to facilitate investigation into the development of internationalized higher education.
The mean score of each investigated parameter was aligned to constructs of Environment,
Economic, Interaction, and Academic identified earlier in the chapter for the scale construction.

Another aspect used for scale construct was the actors and interaction dynamics observed in
the mechanics of interaction:

Figure 3
Relationship Triad

Education

Home Country (4)

) Institution

Four relationship dynamics were observed in (1) Student-Institution (Host), (2) Institution
(Host)—Student, (3) Institution (Host)—Student (Home), and (4) Education (Host)—Student
(Home). An interaction anomaly that is observed specifically in the context of international
education would be that the trait of a home country overlaps that of a student. While this type
of interaction would traditionally be separated to address a separate actor, the anomaly presents
in that the separate actor would not exist without the Student-Agent as the extension of the
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home country. Interactions of Education (Host)—Institution (Host) would also not be observable
to students because any interaction would be observed as a type (4) relation as the interactions
are directly applied to all students from their respective countries. Particularly in the context of
state-controlled education enterprises where studentship is controlled at national level.
International students are unable to operate outside of the context of nation-to-nation
interactions but are rather subjected to decisions made at a higher scaler level.

Findings

The following findings noted presents as subset of a broader dataset collected and analysed for
the research. Each domain that questions asked in the survey were attributed to a domain with
an additional consideration of the interaction type that the question context presents. While
each domain was initially already attributed with primary and secondary factors, they were
reflectively adjusted upon consultation with respective universities (two base universities from
China and four from Tiirkiye). Key findings highlighted in this paper includes the scaled model
constructed from the secondary factors weighted against the means of means of primary
contributing factors. The following illustrates the scaled model of international education from
the international student’s perspective and key findings of Language and Cost due to
Unforeseen Circumstances.

China

The analysis conducted noted the specific difference for China in terms of relationship types
and contributing factors. Knowledge of Nations was found to be largely attributed to the
acceptance of institutions in the home country, thus changing the relationship type to (3). The
timeframe was also noted to be decided by education policy determined by China thus the
relationship type was adjusted to (4). Other changes and realigned factors for scaling due to
relation found include Acceptance of Certificate at Home duplicated in Institution; Future in
Home Country duplicated in Pathway and Knowledge of Institution; Choice due to Economic
Development duplicated in Likelihood of Unforeseen Cost; Choice due to Professional Identity
Development in Knowledge of Institution.

Table 1
Adjusted Primary and Secondary Factors Regressed for Effects (China)

Environment
R-Type | Primary contributing R-Type | Secondary
factor contributing variables
*3 *Nation | 7.277056 | 4 Choice Econ | 7.588745
1 Choice Lif| 7.722944
*4 *Pre_Time | 7.30303
*4 *Pre Imm | 7.510823
1 Choice Unf~t | 7.294372 | 3 Home Fut | 7.424242
1 Host Fut | 7.311688
*4 *Choice Econ | 7.588745
Economic
1 Choice Cost | 7.813853 | 4 Edu Cost | 7.69697
4 Acc _cost | 7.796537
4 Living cost 7.645022
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Interaction
1 Pathway | 7.835498 | 3 Dev_Exp| 7.588745
*3 *Home Ac | 7.714286
*3 *Home Fut | 7.424242
1 Con_satis | 7.077922 | 1 Cope_skill | 7.354978
1 Cope Lan | 7.437229
2 Help_skill | 7.151515
2 Help Lan | 7.199134
Academic
1 Institution | 7.25974 |2 Pre Cont | 7.030303
2 Pre Ass | 7.060606
*3 *Home Ac | 7.714286
2 Pre Know | 7.406926
*3 *Choice Piden | 7.761905
*3 *Home Fut | 7.424242

The following presents the scaled model for the context of China when influence of factors

were weighted for.

7.6376018

2.10849

Environment
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—e— Academic

Linear (Environment)
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Figure 4
Scaled Model for China
Agent China — Scaled Effects for Domains and Relationship Types
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At the agential scale, one type of dynamics was observed for significant dynamics in student-
institution interaction type. This was particularly noted for in the Interaction domain where
contributing factors included different influence from Language demands, skill demands,
economic, motivations, and future orientation. Another dynamic noted for some effect was
noted in the Environment domain where influence was observed from factor of Acceptance of
Certification at Home. The Acceptance of Certification at Home was similarly observed to
exert influence on the Academics domain though with less significance. The dynamics reflects
the effective of political relation and affiliation noted for in how different degrees of exerted
influence. The profile suggest that the /nteraction domain needs to be addressed to increase

stability of international education in China.
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Other Notable Findings

When initial findings were tabulated for Programs, and it was found that there were generally
high scoring for Content Satisfaction and Developmental Expectations for international
students studying in China. However, when the scoring was adjusted for Home Region,
asymmetry in scoring was observed for the regions of Middle East and Europe (Southeast Asia
included for comparison).

Table 2
Content Satisfaction and Developmental Expectations
Adjusted Scoring for Program Adjusted Scoring for Home Region
-> Country = China, Program = Degree -> Country = China, Region = Middle East
Variable ‘ Obs Mean Std. dev. Variable ‘ Obs Mean Std. dev.
Pathway 109 7.59633  2.095495 Pathway 9  6.666667  3.391165
Con_satis 109  6.844037  1.958714 Con_satis 9 7.222222  2.166667
Dev_Exp 109  7.376147  1.989738 Dev_Exp 9 7.222222  2.333333
-> Country = China, Program = Diploma -> Country = China, Region = Europe
Variable Obs Mean Std. dev. Variable Obs Mean Std. dev.
Pathway 37  7.567568  2.619802 Pathway 15 6.933333 2.051712
Con_satis 37 6.972973  2.315245 Con_satis 15  5.933333  2.153624
Dev_Exp 37 7.e27027  2.217186 Dev_Exp 15  6.466667  1.355764
-> Country = China, Program = Postgraduate -> Country = China, Region = Southeast Asia
Variable Obs Mean Std. dev. Variable Obs Mean Std. dev.
Pathway 85  8.258824  1.884479 Pathway 127  7.858268  2.030421
Con_satis 85 7.423529  2.117818 Con_satis 127 6.92126  2.064847
Dev_Exp 85  8.105882  1.927394 Dev_Exp 127  7.771654  1.936242

When Content Satisfaction was regressed with coping with skills and language demands and
the help provided, it was observed that being able to cope with the skills demands was a
significant indicator for China. Coping with Skills Demands and Help Provided for Skills were
noted for consistency across all program levels. Language demands and help provided were
found to varied widely.
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Table 3
Regressing Scores for Skills and Language Coping and Help Provided
-> Country = China, Program = Degree
Source SS df MS Number of obs = 109
F(4, 104) = 28.22
Model 215.646669 4 53.9116673 Prob > F = 0.0000
Residual 198.701955 104 1.91059572 R-squared 0.5204
Adj R-squared = 0.5020
Total 414.348624 108 3.83656133 Root MSE = 1.3822
Con_satis | Coefficient Std. err. t P>t [95% conf. interval]
Cope_skill .4810206 .1224475 3.93 0.000 .2382027 .7238385
Cope_Lan .1930476 .0759935 2.54 0.013 .0423496 .3437456
Help_skill .2209934 .1024329 2.16 0.033 .017865 .4241217
Help_Lan .0254463 .0868156 0.29 0.770 -.1467124 .197605
_cons .2544611 .6491357 0.39 0.696 -1.032799 1.541721
-> Country = China, Program = Diploma
Source Ss df MS Number of obs = 37
F(4, 32) = 23.92
Model 144.604312 4 36.151078 Prob > F = ©.0000
Residual 48.3686612 32 1.51152866 R-squared = 0.7494
Adj R-squared = 0.7180
Total 192.972973 36 5.36036036 Root MSE = 1.2294
Con_satis | Coefficient Std. err. t P>t [95% conf. interval]
Cope_skill .4168302 .1462983 2.85 0.008 .1188302 .7148301
Cope_Lan .2319301 .1504725 1.54 0.133 -.0745724 .5384326
Help_skill .0637422 .1320972 0.48 0.633 -.205331 .3328154
Help_Lan .3049536 .1392461 2.19 0.036 .9213185 .5885887
_cons -.0891063 .7696243 -0.12 0.909 -1.65678 1.478567
-> Country = China, Program = Postgraduate
Source SS df MS Number of obs = 85
F(4, 80) = 15.90
Model 166.882898 4 41.7207245 Prob > F = ©.0000
Residual 209.870043 80 2.62337554 R-squared = ©0.4430
Adj R-squared = 0.4151
Total 376.752941 84 4.48515406 Root MSE = 1.6197
Con_satis | Coefficient Std. err. t P>|t]| [95% conf. interval]
Cope_skill .248208 .1088601 2.28 0.025 .0315695 .4648465
Cope_Lan .357645 .0956862 3.74 0.000 .1672234 .5480667
Help_skill .32180666 .1175992 2.74 0.008 .0877766 .5558365
Help Lan .0407911 .1302795 0.31 0.755 -.2184733 .3000555
_cons .085995 1.005407 8.09 0.932 -1.91483 2.08682
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When Motivation was accounted for, specific effects were observed for Employment Abroad
and Personal Development.

It was found that at some significance (R-square = 0.2867) for Employment Abroad that
Choice due to Economic Development displayed a negative correlation at —0.401 while Life
Course and Cost of Education were found to display correlation at 0.474 and 0.444
respectively. This suggests that the economic development in China had little to inverse effect
for students choosing to study in China but rather the life stage progress and general cost of
education.

For Personal Development, moderate significance was found (R-square = (0.4640) for Choice
due to Economic Development at 0.217, Life Course at 0.332, Cost of Education at 0.246, and
Likelihood of Unforeseen Cost at —0.208. This indicates that when personal development
serves as the main motivation to choose China, factors of economic development, life stage
progression, and cost of education all play significant role. The negative correlation of the
likelihood of unforeseen cost serves as an affirmation of the predictability of the cost involved.

Table 4
Motivation and Choice

-> Country = China, Motivation = Employment abroad

Source SS df MS Number of obs = 59

F(5, 53) = 4.26

Model 69.1482859 5 13.8296572 Prob > F = 0.0025

Residual 172.038155 53 3.24600292 R-squared = 0.2867

Adj R-squared = 0.2194

Total 241.186441 58 4.15838691 Root MSE = 1.8017
Pathway | Coefficient Std. err. t P>|t]| [95% conf. interval]
Choice_Econ -.4014188 .1963473 -2.04 0.046 -.7952417 -.007596
Choice_Piden .2193312 .1851751 1.18 0.242 -.1520831 .5907455
Choice_Lif .4739322 .1861933 2.55 0.014 .1004758 .8473886
Choice_Cost .4443356 .1727438 2.57 0.013 .0978554 .7908158
Choice_Unf_cost -.0554925 .1946113 -0.29 0.777 -.4458334 .3348483
_cons 2.301431 1.433246 1.61 0.114 -.5732968 5.176159

-> Country = China, Motivation = Personal Development

Source SS df MSs Number of obs = 87

F(5, 81) = 14.02

Model 180.65663 5 36.1313259 Prob > F = 0.0000

Residual 208.676704 81 2.5762556 R-squared = 0.4640

Adj R-squared = 0.4309

Total 389.333333 86 4.52713178 Root MSE = 1.6051
Pathway | Coefficient Std. err. t P>|t]| [95% conf. interval]
Choice_Econ .2173982 .1115532 1.95 0.055 -.0045577 .439354
Choice_Piden .1146967 .1335008 0.86 0.393 -.150928 .3803215
Choice_Lif .3320183 .1339367 2.48 0.015 .0655263 .5985102
Choice_Cost .2463438 .132453 1.86 0.067 -.0171961 .5098836
Choice_Unf_cost -.2084831 .1112637 -1.87 0.065 -.429863 .0128967
_cons 2.474257 .7671364 3.23 0.002 .9478965 4.000618
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Tiirkiye

The analysis conducted noted the specific difference for Tiirkiye in terms of relationship types
and contributing factors. Both Futures in Home and Host Nation were noted to contribute to
Knowledge of Nation thus relationship type was adjusted to (4). Coping with Language was
adjusted to (4) due to a requirement of language for all international students studying in
Tiirkiye. Knowledge of Institution was adjusted to (4) as acceptance and recognition of
certification is determined by regional agreements. Likelihood of Unforeseen Cost was noted
to contribute more significantly as an economic decision as indicative from the analysis.
Acceptance of Certificate at Home was noted to contribute only to the institution and thus
relationship type was adjusted to (7). Other changes and repositioned factors for scaling due to
relation found include Futures in Home Country duplicated in Knowledge of Institution;
Developmental Expectation duplicated in Knowledge of Nations; Choice due to Economic
Development duplicated in Likelihood of Unforeseen Cost; Prior Knowledge of Content in
Knowledge of Nations,; Futures in Host Country in Pathway.

Table 5
Adjusted Primary and Secondary Factors Regressed for Effects (Tiirkiye)

Environment
R-Type | Primary contributing R-Type | Secondary
factor contributing variables
*4 *Nation | 7.032051 | 4 Choice Econ | 7.294872
4 Choice Piden | 7.339744
1 Choice Lif| 6.826923
2 Pre Time | 7.621795
4 Pre Imm | 7.416667
*4 *Host Fut | 7.185897
*3 *Dev_Exp| 7.49359
*2 *Pre_Cont | 7.198718
Economic
1 Choice Cost | 7.705128 | 4 Edu Cost | 7.429487
4 Acc _cost | 7.089744
4 Living cost 7.275641
*1 *Choice Unf~t | 7.442308 | 4 *Home Fut | 7.346154
4 *Choice Econ | 7.294872
Interaction
1 Pathway | 8.288462 | 3 Dev_Exp| 7.49359
*4 *Host Fut | 7.185897
1 Con_satis | 7.160256 | 1 Cope_skill | 7.314103
*4 *Cope_Lan | 7.570513
2 Help_skill | 6.384615
2 Help Lan | 6.852564
Academic
*3 *Institution | 6.621795 | 2 Pre Ass | 7.019231
*1 *Home Ac | 7.583333
2 Pre Know | 7.717949
*4 *Home Fut | 7.346154
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The following presents the scaled model for the context of Tiirkiye when influence of factors
were weighted for.

Figure 5
Scaled Model for Tiirkiye

Agent Turkiye — Scaled Effects for Domains and Relationship Types
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At the agential scale, two types of dynamics were noted for spikes in student-institution and
Environment-student. In the Interaction domain, influence was observed from the Language
help/demand, Skill help/demand, as well as the influence from the Future Orientation. The
influence on the Economics domain was noted to be due to influence from Cost of Education.
In the Environment domain, the main influence was observed from the Nation being the main
influence on choice of education abroad and Future Orientation while the Academic domain
draws from Acceptance of Certification at Home and Future Orientation. The profile suggests
that international education may be an unstable enterprise that would need much calibration
for stability.

Other Notable Findings

When initial findings were tabulated for Programs, and it was found that there were generally
high scoring for Content Satisfaction and Developmental Expectations for international
students studying in Tiirkiye. However, when the scoring was adjusted for Home Region,
asymmetry in scoring was observed for the regions of Middle East and Europe (Southeast Asia
included for comparison). The effects found were directly inverse of China.
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Table 6
Content Satisfaction and Developmental Expectations
Adjusted Scoring for Program Adjusted Scoring for Home Region

-> Country = Turkiye, Program = Degree -> Country = Turkiye, Region = Middle East

Variable ‘ Obs Mean Std. dev. Variable ‘ Obs Mean Std. dev.
Pathway 35 8.114286 2.458735 Pathway 45 8.2 2.684975
Con_satis 35 7.371429 2.450519 Con_satis 45 6.888889 2.451551
Dev_Exp 35 7.628571 2.544726 Dev_Exp 45 7 2.099784
-> Country = Turkiye, Program = Diploma -> Country = Turkiye, Region = Europe
Variable Obs Mean Std. dev. Variable Obs Mean Std. dev.
Pathway 42 7.666667  2.405955 Pathway 21 8.285714  1.764734
Con_satis 42 6.761905 2.818143 Con_satis 21 7.285714 2.472708
Dev_Exp 42 7.047619 2.537066 Dev_Exp 21 7.761905 2.624972

-> Country = Turkiye, Program = Postgraduate -> Country = Turkiye, Region = Southeast Asia

Variable Obs Mean Std. dev. Variable Obs Mean Std. dev.
Pathway 79 8.696203 1.254269 Pathway 27 8.111111 1.671787
Con_satis 79 7.278481 1.701709 Con_satis 27 7 1.88108
Dev_Exp 79 7.670886 1.465164 Dev_Exp 27 7.740741 2.363059

When Content Satisfaction was regressed with coping with skills and language demands and
the help provided, it was observed that being able to cope with the language demand was
correlated with moderate significance for Diploma and Postgraduate programs. Help with
language proved to be very highly correlated at the Degree program level at high significance.

Table 7
Regressing Scores for Skills and Language Coping and Help Provided

-> Country = Turkiye, Program = Degree

Source SS df MS Number of obs = 35
F(4, 30) = 31.04

Model 164.443335 4 41.1108336 Prob > F = 0.0000
Residual 39.728094 30 1.3242698 R-squared = 0.8054
Adj R-squared = 0.7795

Total 204.171429 34 6.00504202 Root MSE = 1.1508
Con_satis | Coefficient Std. err. t P>|t] [95% conf. interval]
Cope_skill .7701743 .1996436 3.86 0.001 .3624477 1.177901
Cope_Lan .1480134 .1623981 0.91 0.369 -.1836478 .4796746
Help_skill -.6393914 .2670772 -2.39 0.023 -1.184836 -.0939469
Help_Lan .8149333 .2516615 3.24 0.003 .300972 1.328895
_cons -1.03886 .8130574 -1.28 0.211 -2.699345 .6216243
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-> Country = Turkiye, Program = Diploma

Source SS df MS Number of obs = 42
F(4, 37) = 11.73
Model 182.04384 4 45.5109599 Prob > F = ©.0000
Residual 143.575208 37 3.88041103 R-squared = ©8.5591
Adj R-squared = 9.5114
Total 325.619048 41 7.94192799 Root MSE = 1.9699
Con_satis | Coefficient Std. err. t P>|t]| [95% conf. interval]
Cope_skill .4902397 .15439 3.18 0.003 .1774158 . 8030636
Cope_Lan .2869264 .1412861 2.03 0.050 .0006535 .5731993
Help_skill .2507207 .1763191 1.42 0.163 -.1065357 .6079771
Help_Lan .165482 .2161986 0.77 0.449 -.2725779 .6035419
_cons -1.222194  1.387959 -0.88 0.384 -4.034466 1.590078

-> Country = Turkiye, Program = Postgraduate
Source SS df MS Number of obs = 79
F(4, 74) = 10.85
Model 83.4947588 4 20.8736897 Prob > F = 0.0000
Residual 142.378659 74 1.92403593 R-squared = 0.3697
Adj R-squared = 0.3356
Total 225.873418 78 2.89581305 Root MSE = 1.3871
Con_satis | Coefficient Std. err. t P>|t]| [95% conf. interval]
Cope_skill .0147471 .1313088 0.11 0.911 -.2468914 .2763856
Cope_Lan .3659165 .1115547 3.28 0.002 .1436389 .5881941
Help_skill .3328714 .1116089 2.98 0.004 .1104857 .555257
Help_Lan -.0484068 .0982803 -0.49 0.624 -.2442345 .147421
_cons 2.442739 . 7962997 3.07 0.003 .8560768 4.0294

When Motivation was accounted for, specific effects were observed for Personal Development
and Professional Development.

It was found that at high significance (R-square = 0.6274) for Personal Development that only
Choice due to Life Course was found to display a correlation at 0.255. Notably, the correlation
of Likelihood of Unforeseen Cost serves as concern that was not observed from China.

It was found that at moderate significance (R-square = 0.4044) for Professional Development
that Choice due to Economic Development and Choice due to Life Course were noted for
positive correlation at (.342 and 0.238 respectively.
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-> Country = Turkiye, Motivation =

Personal Development

Source Ss df MS Number of obs = a7
F(5, 41) = 13.81
Model 119.127084 5 23.8254169 Prob > F = 0.0000
Residual 70.7452559 41 1.72549405 R-squared = 0.6274
Adj R-squared = 0.5820
Total 189.87234 46 4.12765957 Root MSE = 1.3136
Pathway | Coefficient Std. err. t P>|t| [95% conf. interval]
Choice_Econ -.1319395 .1342991 -0.98 0.332 -.4031621 .1392832
Choice_Piden -.0095959 .1433079 -0.07 0.947 -.2990121 .2798203
Choice_Lif .2549725 .1172656 2.17 0.036 .0181498 .4917951
Choice_Cost .1145093 .1223872 0.94 0.355 -.1326568 .3616753
Choice_Unf_cost .4966583 .1155187 4.30 0.000 .2633635 .729953
_cons 3.005518 .6431114 4.67 0.000 1.706729 4.304308
-> Country = Turkiye, Motivation = Professional Development
Source SS df MS Number of obs = 62
F(5, 56) = 7.60
Model 114.926477 5 22.9852955 Prob > F = 0.0000
Residual 169.267071 56 3.02262627 R-squared = 0.4044
Adj R-squared = 0.3512
Total 284.193548 61 4.65891063 Root MSE = 1.7386
Pathway | Coefficient Std. err. t P>|t]| [95% conf. interval]
Choice_Econ .3418441 .1511005 2.26 0.028 .0391534 .6445347
Choice_Piden .1424144 .1750354 0.81 0.419 -.2082238 .4930525
Choice_Lif .2375241 .1160225 2.05 0.045 .005103 .4699451
Choice_Cost -.0719225 .2533293 -0.28 0.778 -.579402 .4355571
Choice_Unf_cost -.2402978 .2707433 -0.89 0.379 -.7826619 .3020663
_cons 5.337592 1.135704 4.70 0.000 3.062503 7.612681

The context of Likelihood of Unforeseen Cost was further investigated for Tirkiye as it
displayed a different dynamic from China. It was found at high significance (R-square =
0.8678) for students from Europe that when the Institution highly correlated (/.583) to the
education choice, the future orientation of students were observed to display negative
correlation at -0.582. It was observed for the region of Middle East with moderate significance
(R-square = 0.5785) that the Likelihood of Unforeseen Cost correlated with Choice due to
Economic Development (0.331) and Future in Host Country (0.376). similar effects were
observed for China for international students from Central and East Asia at moderate
significant (R-square = 0.5197) at 0.251 and 0.441 respectively.
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-> Region = Europe, Country = Turkiye
Source SS df MS Number of obs = 21
F(4, 16) = 26.26
Model 157.200443 4 39.3001108 Prob > F = 0.0000
Residual 23.9424141 16 1.49640088 R-squared = 0.8678
Adj R-squared = 0.8348
Total 181.142857 20 9.05714286  Root MSE = 1.2233
Choice_Unf~t | Coefficient Std. err. t P>|t| [95% conf. interval]
Institution 1.582754  .3862956 4.10 0.001 .7638443 2.401664
Nation -.3931366  .1937285 -2.03 0.059 -.8038226 .0175494
Host_Fut -.5822672  .2112541 -2.76 0.014 -1.030106  -.1344286
Choice_Econ .4355414  .1108002 3.93 0.001 .2006556 .6704273
_cons -.1715365 .864226 -0.20 0.845 -2.003614 1.660541
-> Region = Middle East, Country = Turkiye
Source SS df MS Number of obs = 45
F(4, 40) = 13.73
Model 137.255975 4 34.3139938 Prob > F = 0.0000
Residual 99.9884691 40 2.49971173  R-squared = 0.5785
Adj R-squared = 0.5364
Total 237.244444 44 5.39191919 Root MSE = 1.581
Choice_Unf~t | Coefficient Std. err. t P>|t] [95% conf. interval]
Institution .2727333 .1659227 1.64 ©0.108 -.062609 .6080757
Nation .0800911  .1800036 0.44 0.659 -.2837097 .4438918
Host_Fut .3308935  .1100381 3.01 0.005 .1084983 .5532887
Choice_Econ .3760816 .1035468 3.63 0.001 .1668058 .5853574
_cons -.0223132 1.040796 -90.02 0.983 -2.12584 2.081214
Table 10
Effects of Likelihood of Unforeseen Cost (China)
-> Region = Central and East Asia, Country = China
Source SS df MS Number of obs = 53
F(4, 48) = 12.98
Model 127.410151 4 31.8525377 Prob > F = 0.0000
Residual 117.759661 48 2.45332626 R-squared = 0.5197
Adj R-squared = 0.4797
Total 245.169811 52 4.71480406 Root MSE = 1.5663
Choice_Unf~t | Coefficient Std. err. t P>|t]| [95% conf. interval]
Institution .0549831  .2373428 0.23 0.818 -.4222266 .5321929
Nation .2328107 .2398572 0.97 0.337 -.2494545 .7150759
Host_Fut .251485 .1209988 2.08 0.043 .0082006 .4947694
Choice_Econ .4409262 .1268956 3.47 0.001 .1857855 .696067
_cons -.2094333 1.108346 -0.19 0.851 -2.437913 2.019046

ISSN: 2189-101X

768



The Asian Conference on Education & International Development 2026 Official Conference Proceedings

Discussion

The findings of the research indicated generally high scores across different key measures of
pathway choices, content, and developmental expectations. The findings support how
international education in both China and Tiirkiye is developing and maturing in its own ways.
Referring to similar themes noted in the NSS results for 2025 indicates positivity measures of
78% to 88% for undergraduates (all), while undergraduates with postgraduate (all) indicated
positivity measures of 74.5% to 87.5%. Scores for themes in China, adjusted to the four
domains, indicates values between 72.6% and 78.1%. Scores for Tiirkiye indicates values
between 66.2% and 82.8%. A notable point is the dependency on the Environmental domain,
particularly for Tiirkiye, which suggests the importance of international and political
assemblies in education. Relatively, factors suggest that international students studying in
Tiirkiye demonstrate greater dependency on political and international factors in their
educational decisions, as observed in how the country itself serves as the main attraction for
education. This is similarly indicated in the significant effects of Environment and Academics
that are exerted on students’ home countries. Where the four domains are unevenly distributed
for Education (Academic)-Institution (Host), the effects observed for Environment and
Academics are likewise subject to agreements at the political level. It is important to note that
these types of interaction dynamics cannot trade-off when accounting for actors and principles
of directional force exertion in field theory, as proposed by Fligstein and McAdam (2015).
When compared across regions of origin, differences become more distinct, in that international
students from Europe scored education in China significantly lower compared to Tiirkiye, with
differences of approximately +1.30—1.35 across all investigated parameters. Scores from
international students from the Middle East are also found to be distinct between China and
Tiirkiye, with differences of approximately +0.34—1.53. Both developed and developing
regions of international education should acknowledge and be aware of how international
policies and assemblies exert significant influence on education, even at the agential level of
students.

Two particularly aspects of difference found was with language and skill demands/help
provided and the Cost of Education. When Content Satisfaction was weighted with coping with
skills and language demands and the help provided, it was observed that being able to cope
with the skills demands was a significant indicator for both countries. While coping with skills
demands are to an extent homogenous across different programs, coping with language
demands, and the providence of help provided varied widely. Contextually, it should be noted
that if the medium of instructions for the program could be conducted in another language,
Chinese would not be a requirement for enrolment in China. This is different for Tiirkiye where
even when the program is conducted in another language (e.g. English), Turkish is a mandatory
requirement for enrolment. The effect of help provided for language contributing to content
and developmental expectations are however, noted for consistency even when Chinese is not
a requirement when Turkish is. The significance of the role that language plays in the context
of international education is therefore evident not only in language requirements, but in the
provision of support. Operationally, providing first-language support (e.g., Putonghua for
China and Turkish for Tiirkiye) also opens possibilities for other forms of social engagement,
such as remaining in the country after education.

The second aspect found to have significant influence was the Cost of Education, which, as
initially predicted, exhibited high predictability for Developmental Expectations across both
countries. When analysed further, China and Tiirkiye were found to display very different
profiles when factoring in motivations for education and future orientation. While the

ISSN: 2189-101X 769



The Asian Conference on Education & International Development 2026 Official Conference Proceedings

Likelihood of Unforeseen Cost was noted for a negative correlation when different motivations
were controlled for, positive correlations were observed for some regions when regions were
controlled for respective countries. This proved to be consistent for both Tiirkiye and China,
where correlations with future prospects in host countries were noted, with the only exception
being the region of Europe. This suggests that both the relative economic development between
the home and host regions, as well as the political relationship and affiliation between the home
and host countries, exert significant influence on education choices abroad.

Conclusions

In summary, the research revealed findings of different domains of influence on education
choices abroad. While macro factors would reveal different models of international education
development for respective countries of China and Tiirkiye, some micro considerations
displayed similar effects. At the macro level, international education China would appear to be
more stable compared to Tiirkiye which appears to be less stable according to stability
principles as proposed by Fligstein and Mcadam (2015). More research into how different
factors further understand the influences of factors such as Acceptance of Certification, Help
provided for Language, and Help provided for Skills.

Further research is needed to better understand how factors such as Acceptance of Certification,
Help provided for Language, and Skills influence outcomes.

Declaration of Generative Al and Al-Assisted Technologies in the Writing Process
Grammarly was used in proofreading and refining the language used in the manuscript. The
usage was limited to correcting grammatical and spelling errors and rephrasing statements for

accuracy and clarity only. No other Al or Al-assisted technologies have been used for any part
of the manuscript.
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