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Abstract 
 

The paper presents the key findings of the quantitative research into international student’s 
perspective of education in China and Türkiye. Adopting a scalar investigation, the research 
deconstructs education into three levels: students, institutions, and higher education, to explore 
the dynamics and interactions of four key domains: environment, economics, academics, and 
interaction. Utilizing a quantitative research survey adapted from the two most employed 
student surveys in the world, a total of 387 surveys were collected from international students 
studying in higher education in China and Türkiye. The research reveals how students are 
active participants in educational choice within the country-respective unique field of 
internationalization. Key finding notes consistent ratings for Content Satisfaction and 
Developmental Expectations with different elements of push and pull profiles for China and 
Türkiye respectively. Other significant findings include different in scoring distribution due to 
home region of international students, how help provided for language was noted for high 
corelation with Content Satisfaction and Developmental Expectations, and the effects of 
Likelihood of Unforeseen Cost on orientation of staying in the hosting country post education. 
Research findings reveal the interaction dynamics of how domains trade-off between each other 
in education choice abroad. 
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Introduction 
 
Education is very much a social process within the context of a society. It serves as a foundation 
upon which different capitals are built (social, economic, human etc). What presents with the 
value of these capitals are that demands follow. From an anthropologic perspective, institutions 
are regionally driven in the sense of knowledge production and applied principles, due to the 
functional nature of education as a tool to understand and solve problems (Altbach and Knight 
2007; Goldstein 1984; Roeder 2001). Research on internationalization however, notes how 
reality seems to continuously stray away from the initial understanding and purpose of 
education (Kemp, 2016; Knight 2015; Yemini & Sagie 2015). Criticism of the current stage of 
international education revolves around the understanding of degree mills, visa factories, 
branding, quality assurance and brain-drain, to name a few (Knight, 2013). A trend observed 
with internationalized education is that it couples economic and social policies in the possibility 
of employment and settlement, which also corresponds to the demands for these capitals. These 
capitals are resources that many different entities often seek, thus the development of policies 
to attract international students to stay in the hosting countries (Ballantine et al. 2017; 
Blessinger & Bliss, 2016). Internationalization of education has elevated from a regional 
concern to an international endeavour steeped in complex relations of market orientation and 
economic and social policies. 
 
Two different tiers of human movements can be observed in this context: individual (agent) 
and national level. At the individual level, the opportunity for an improved livelihood that 
comes with educational advancement is often a factor in choosing the location for education 
endeavours (Marginson, 2019). Individuals often select host countries with more mature 
industries for higher education. The purpose of education in this context, serves as a means to 
improve socioeconomic status, both in terms of educational levels and environment (hosting 
country) (Ballantine et al., 2017). Education choice thus becomes an increasingly complex 
decision involving complex domains of consideration for an individual. The second tier of 
human movement at the national level has often been associated negatively with the notion of 
“brain drain” (Leask, 2015). The concept of brain drain was used in the 1960s to denote the 
permanent knowledge and welfare loss suffered by sending countries due to the movement of 
British scientists to the US. Around the same time, Schultz and Becker also drew an association 
between the role of education to human capital formation in economic development (Cañibano 
& Woolley, 2012). At both economic and social policies levels, countries are both attracting 
international students as different forms of capitals. 
 
Evidence of the evolution of higher education could be observed from China and Türkiye where 
their success heralds another significant change for internationalization where South-South and 
even North-South movements are being observed. De Wit (2014) drew upon the work of 
Altbach and noted how international education used to primarily focus on south-north and 
north-north movements as broad concepts but current trends see the rise of new economies of 
southern countries in China, India and Brazil. Altbach and De Wit constantly highlighted the 
shifting dynamics and the need to consider them and their implication in the larger context of 
global education where changing student demographic challenges not only the understanding 
of spaces and scholarships but also the outcomes which are linked in an intricate fashion. China 
and Türkiye demonstrated significantly different engagement to the larger structural elements 
of the global system despite how significantly different they both are historically and 
infrastructurally. While exist some level of criticism of their education systems, their success 
at drawing international students demonstrates that they system is working. Despite their 
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achievements, little literature readily acknowledges or celebrates their status as the respective 
first and second largest hosting destination for international students in the global south. 
 

Research Methodology 
 
The research adopts a quantitative approach from a field theory paradigm. In their 
understanding of stability and changes, Fligstein and Mcadam (2015) notes how stability does 
not refer to a static structure in that any changes are not possible but are rather, managed in an 
iterative dance of strategies and tactics responses to actors, that which maintains stability (pg. 
84). Their proposition suggests that there is some form of equilibrium in mechanics in stability, 
and that change is triggered in the event that these mechanics did not or could not predict or 
manage the impending crisis. While prior research has established that rather than any 
individual distinct constructs exerting force singularly, there display an interactional trait of 
decision-making regarding education pursues (Kirachi & Canan, 2021; Plourde et al., 2013), 
many such as Edgerton and Roberts (2014) and Nash (2002) noted the importance of 
disentangling different domains for better investigation of phenomenon. Hilgers (2009) and 
Akram (2012) noted that interactions are important mechanics to investigate as they capture 
the ever-growing and changing variety of principles of both structural and agency elements. 
While a vast range of literature concurs on the key domains of environment, economics, and 
academics affecting education decision (de Haas, 2021; Edgerton & Roberts, 2014; Kirachi & 
Canan, 2021; Kruuse, 2022; Mok, 2018; Plourde et al., 2013; Shchegolev et al., 2016), a fourth 
domain of Interaction was made distinct to capture additional elements of broader interaction 
that are products of the initial three domains.  
 
Research Question  
 
Global development sees the shifts in the traditional understanding of the South-North 
movement to trends of South-South or even North-South movements, challenging the 
otherwise dominance by the North. The emergence of such highlights the realities and 
pragmatics that current society functions in, that both students and institutions are engaged in 
an ebb and flow of power exchange, that which is not adequately understood. Adopting a field 
theory approach, the research seeks to investigate the interaction of established domains 
consideration in education choice and the profile of development of international education in 
China and Türkiye from the international student perspective. Two research questions present 
in: (1) What interaction dynamics can be observed between domains of consideration to 
education access abroad? and (2) How can the dynamics inform the process of 
internationalization? 
 
Research Design  
 
The research design adapts from the most widely employed student surveys in the world in the 
National Survey of Student Engagement (NSSE) from the United States and the National 
Student Survey (NSS) from the United Kingdom. To compliment the consideration of access 
properties, an additional toolkit of the Toolkit for Access and Participation Evaluation (TAPE) 
by Horton (2023) was employed in question phrasing and domain consideration. The 
questionnaire consists of 15 questions of which three are short answer questions (8, 9, and 15) 
for respondent responses. Scaling scores of 1 being the least and 10 being the most will be used 
for students to rate each question for either knowledge or importance. A Likert of 1–10 scale 
was employed as the broader spread of results that can be generated for more substantiative 
analysis.  
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Participants 
 
Recruitment of student participants were done via participating universities in China and 
Türkiye.1 A total of two universities were recruited from China and four were recruited from 
Türkiye. Both universities from China rank within the top 50 in China and the top 500 globally 
and host over twenty thousand students with over two thousand international students on-site 
and are noted to be Comprehensive (综合类) type universities. Of the four participating 
universities from Türkiye, three universities were noted as public universities and one was 
noted as a foundation university. All four universities rank within the top 30 in Türkiye and 
between the top 1000–1500 globally and host over twenty thousand students with over one 
thousand international students. 
 
A total of 231 questionnaires were collected for international students studying in China. 
Gender distribution was noted at 105 females, 122 males, 3 not disclosed, and 1 others. 
Distribution by age groups sees 120 for students aged 16–24, 57 for 25–29, 45 for 30–34, and 
5 for 35–39. Program distribution sees 37 students in Diploma programs, 109 in Degree 
programs, and 85 in Postgraduate programs. Cohort distribution based on home region noted: 
Africa 24, Central and East Asia 53, Europe 15, Middle East 9, North Americas 2, and 
Southeast Asia 127.  
 
Figure 1 
Participant Demography (China) 

 
A total of 156 questionnaires were collected for international students studying in Türkiye. 
Gender distribution was noted at 80 females and 76 males. Distribution by age groups sees 90 
for students aged 16–24, 37 for 25–29, 17 for 30–34, 6 for 35–39, and 6 for 40+. Program 
distribution sees 42 students in Diploma programs, 35 in Degree programs, and 79 in 
Postgraduate programs. Cohort distribution based on home region noted: Africa 20, Central 
and East Asia 41, Europe 21, Middle East 45, South Americas 2, and Southeast Asia 27. 

 
1 While some universities gave consent to be named, others did not. All universities were not named to retain 
consistency 
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Figure 2 
Participant Demography (Türkiye) 

 
Analysis 
 
The research seeks to create an agential scaler field that is representative of international 
students to facilitate investigation into the development of internationalized higher education. 
The mean score of each investigated parameter was aligned to constructs of Environment, 
Economic, Interaction, and Academic identified earlier in the chapter for the scale construction. 
 
Another aspect used for scale construct was the actors and interaction dynamics observed in 
the mechanics of interaction: 
 
Figure 3 
Relationship Triad 

 
Four relationship dynamics were observed in (1) Student-Institution (Host), (2) Institution 
(Host)–Student, (3) Institution (Host)–Student (Home), and (4) Education (Host)–Student 
(Home). An interaction anomaly that is observed specifically in the context of international 
education would be that the trait of a home country overlaps that of a student. While this type 
of interaction would traditionally be separated to address a separate actor, the anomaly presents 
in that the separate actor would not exist without the Student-Agent as the extension of the 

The Asian Conference on Education & International Development 2026 Official Conference Proceedings

ISSN: 2189-101X 757



home country. Interactions of Education (Host)–Institution (Host) would also not be observable 
to students because any interaction would be observed as a type (4) relation as the interactions 
are directly applied to all students from their respective countries. Particularly in the context of 
state-controlled education enterprises where studentship is controlled at national level. 
International students are unable to operate outside of the context of nation-to-nation 
interactions but are rather subjected to decisions made at a higher scaler level. 
 

Findings 
 
The following findings noted presents as subset of a broader dataset collected and analysed for 
the research. Each domain that questions asked in the survey were attributed to a domain with 
an additional consideration of the interaction type that the question context presents. While 
each domain was initially already attributed with primary and secondary factors, they were 
reflectively adjusted upon consultation with respective universities (two base universities from 
China and four from Türkiye). Key findings highlighted in this paper includes the scaled model 
constructed from the secondary factors weighted against the means of means of primary 
contributing factors. The following illustrates the scaled model of international education from 
the international student’s perspective and key findings of Language and Cost due to 
Unforeseen Circumstances. 
 
China 
 
The analysis conducted noted the specific difference for China in terms of relationship types 
and contributing factors. Knowledge of Nations was found to be largely attributed to the 
acceptance of institutions in the home country, thus changing the relationship type to (3). The 
timeframe was also noted to be decided by education policy determined by China thus the 
relationship type was adjusted to (4). Other changes and realigned factors for scaling due to 
relation found include Acceptance of Certificate at Home duplicated in Institution; Future in 
Home Country duplicated in Pathway and Knowledge of Institution; Choice due to Economic 
Development duplicated in Likelihood of Unforeseen Cost; Choice due to Professional Identity 
Development in Knowledge of Institution. 
 
Table 1 
Adjusted Primary and Secondary Factors Regressed for Effects (China) 
Environment  
R-Type Primary contributing 

factor  
 R-Type Secondary 

contributing variables  
 

*3 *Nation |             
 

7.277056     
 

4 
1 
*4 
*4 

Choice_Econ |    
Choice_Lif |   
*Pre_Time |       
*Pre_Imm |         

7.588745     
7.722944 
7.30303      
7.510823 

1 Choice_Unf~t |         
 

7.294372     3 
1 
*4 

Home_Fut |        
Host_Fut |      
*Choice_Econ |    

7.424242     
7.311688  
7.588745     

Economic  
1 Choice_Cost |       7.813853     

 
4 
4 
4 

Edu_Cost |        
Acc_cost |           
Living_cost 

7.69697     
7.796537      
7.645022     
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Interaction  
1 Pathway |    7.835498     

 
3 
*3 
*3 

Dev_Exp|          
*Home_Ac |        
*Home_Fut |        

7.588745    
7.714286     
7.424242     

1 
 

Con_satis |         
 

7.077922     
 

1 
1 
2 
2 

Cope_skill |        
Cope_Lan |        
Help_skill |        
Help_Lan |         

7.354978     
7.437229     
7.151515     
7.199134     

Academic  
1 Institution |        7.25974     2 

2  
*3 
2 
*3 
*3 

Pre_Cont |           
Pre_Ass |      
*Home_Ac |        
Pre_Know |        
*Choice_Piden | 
*Home_Fut |        

7.030303     
7.060606     
7.714286     
7.406926      
7.761905     
7.424242     

 
The following presents the scaled model for the context of China when influence of factors 
were weighted for. 
 
Figure 4 
Scaled Model for China 

 
 
At the agential scale, one type of dynamics was observed for significant dynamics in student-
institution interaction type. This was particularly noted for in the Interaction domain where 
contributing factors included different influence from Language demands, skill demands, 
economic, motivations, and future orientation. Another dynamic noted for some effect was 
noted in the Environment domain where influence was observed from factor of Acceptance of 
Certification at Home. The Acceptance of Certification at Home was similarly observed to 
exert influence on the Academics domain though with less significance. The dynamics reflects 
the effective of political relation and affiliation noted for in how different degrees of exerted 
influence. The profile suggest that the Interaction domain needs to be addressed to increase 
stability of international education in China. 
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Other Notable Findings 
 
When initial findings were tabulated for Programs, and it was found that there were generally 
high scoring for Content Satisfaction and Developmental Expectations for international 
students studying in China. However, when the scoring was adjusted for Home Region, 
asymmetry in scoring was observed for the regions of Middle East and Europe (Southeast Asia 
included for comparison). 
 
Table 2 
Content Satisfaction and Developmental Expectations 
Adjusted Scoring for Program 

 

Adjusted Scoring for Home Region 

 
 
When Content Satisfaction was regressed with coping with skills and language demands and 
the help provided, it was observed that being able to cope with the skills demands was a 
significant indicator for China. Coping with Skills Demands and Help Provided for Skills were 
noted for consistency across all program levels. Language demands and help provided were 
found to varied widely. 
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Table 3 
Regressing Scores for Skills and Language Coping and Help Provided 

 

The Asian Conference on Education & International Development 2026 Official Conference Proceedings

ISSN: 2189-101X 761



When Motivation was accounted for, specific effects were observed for Employment Abroad 
and Personal Development. 
 
It was found that at some significance (R-square = 0.2867) for Employment Abroad that 
Choice due to Economic Development displayed a negative correlation at −0.401 while Life 
Course and Cost of Education were found to display correlation at 0.474 and 0.444 
respectively. This suggests that the economic development in China had little to inverse effect 
for students choosing to study in China but rather the life stage progress and general cost of 
education. 
 
For Personal Development, moderate significance was found (R-square = 0.4640) for Choice 
due to Economic Development at 0.217, Life Course at 0.332, Cost of Education at 0.246, and 
Likelihood of Unforeseen Cost at −0.208. This indicates that when personal development 
serves as the main motivation to choose China, factors of economic development, life stage 
progression, and cost of education all play significant role. The negative correlation of the 
likelihood of unforeseen cost serves as an affirmation of the predictability of the cost involved. 
 
Table 4 
Motivation and Choice 
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Türkiye 
 
The analysis conducted noted the specific difference for Türkiye in terms of relationship types 
and contributing factors. Both Futures in Home and Host Nation were noted to contribute to 
Knowledge of Nation thus relationship type was adjusted to (4). Coping with Language was 
adjusted to (4) due to a requirement of language for all international students studying in 
Türkiye. Knowledge of Institution was adjusted to (4) as acceptance and recognition of 
certification is determined by regional agreements. Likelihood of Unforeseen Cost was noted 
to contribute more significantly as an economic decision as indicative from the analysis. 
Acceptance of Certificate at Home was noted to contribute only to the institution and thus 
relationship type was adjusted to (1). Other changes and repositioned factors for scaling due to 
relation found include Futures in Home Country duplicated in Knowledge of Institution; 
Developmental Expectation duplicated in Knowledge of Nations; Choice due to Economic 
Development duplicated in Likelihood of Unforeseen Cost; Prior Knowledge of Content in 
Knowledge of Nations; Futures in Host Country in Pathway. 
 
Table 5 
Adjusted Primary and Secondary Factors Regressed for Effects (Türkiye) 
Environment  
R-Type Primary contributing 

factor  
 R-Type Secondary 

contributing variables  
 

*4 
 

*Nation |             
 

7.032051 
 

4 
4 
1 
2 
4 
*4 
*3 
*2 

Choice_Econ |    
Choice_Piden | 
Choice_Lif |   
Pre_Time |       
Pre_Imm |         
*Host_Fut |      
*Dev_Exp|          
*Pre_Cont |           

7.294872     
7.339744     
6.826923    
7.621795    
7.416667    
7.185897 
7.49359    
7.198718      

Economic  
1 Choice_Cost |       7.705128     

 
4 
4 
4 

Edu_Cost |        
Acc_cost |           
Living_cost 

7.429487     
7.089744     
7.275641     

*1 *Choice_Unf~t |         7.442308     
 

4 
4 

*Home_Fut |       
*Choice_Econ |    

7.346154 
7.294872     

Interaction  
1 Pathway |    8.288462 3 

*4 
Dev_Exp|          
*Host_Fut |      

7.49359     
7.185897 

1 
 

Con_satis |         
 

7.160256     
 

1 
*4 
2 
2 

Cope_skill |        
*Cope_Lan |        
Help_skill |        
Help_Lan |         

7.314103     
7.570513      
6.384615      
6.852564     

Academic  
*3 *Institution |        6.621795 

 
2  
*1 
2 
*4 

Pre_Ass |      
*Home_Ac |        
Pre_Know |      
*Home_Fut |        

7.019231    
7.583333     
7.717949    
7.346154 
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The following presents the scaled model for the context of Türkiye when influence of factors 
were weighted for. 
 
Figure 5 
Scaled Model for Türkiye 

 
 
At the agential scale, two types of dynamics were noted for spikes in student-institution and 
Environment-student. In the Interaction domain, influence was observed from the Language 
help/demand, Skill help/demand, as well as the influence from the Future Orientation. The 
influence on the Economics domain was noted to be due to influence from Cost of Education. 
In the Environment domain, the main influence was observed from the Nation being the main 
influence on choice of education abroad and Future Orientation while the Academic domain 
draws from Acceptance of Certification at Home and Future Orientation. The profile suggests 
that international education may be an unstable enterprise that would need much calibration 
for stability. 
 
Other Notable Findings 
 
When initial findings were tabulated for Programs, and it was found that there were generally 
high scoring for Content Satisfaction and Developmental Expectations for international 
students studying in Türkiye. However, when the scoring was adjusted for Home Region, 
asymmetry in scoring was observed for the regions of Middle East and Europe (Southeast Asia 
included for comparison). The effects found were directly inverse of China. 
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Table 6 
Content Satisfaction and Developmental Expectations 
Adjusted Scoring for Program 

 

Adjusted Scoring for Home Region 

 
 
When Content Satisfaction was regressed with coping with skills and language demands and 
the help provided, it was observed that being able to cope with the language demand was 
correlated with moderate significance for Diploma and Postgraduate programs. Help with 
language proved to be very highly correlated at the Degree program level at high significance. 
 
Table 7 
Regressing Scores for Skills and Language Coping and Help Provided 
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When Motivation was accounted for, specific effects were observed for Personal Development 
and Professional Development. 
 
It was found that at high significance (R-square = 0.6274) for Personal Development that only 
Choice due to Life Course was found to display a correlation at 0.255. Notably, the correlation 
of Likelihood of Unforeseen Cost serves as concern that was not observed from China. 
 
It was found that at moderate significance (R-square = 0.4044) for Professional Development 
that Choice due to Economic Development and Choice due to Life Course were noted for 
positive correlation at 0.342 and 0.238 respectively. 
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Table 8 
Motivation and Choice 

 
The context of Likelihood of Unforeseen Cost was further investigated for Türkiye as it 
displayed a different dynamic from China. It was found at high significance (R-square = 
0.8678) for students from Europe that when the Institution highly correlated (1.583) to the 
education choice, the future orientation of students were observed to display negative 
correlation at -0.582. It was observed for the region of Middle East with moderate significance 
(R-square = 0.5785) that the Likelihood of Unforeseen Cost correlated with Choice due to 
Economic Development (0.331) and Future in Host Country (0.376). similar effects were 
observed for China for international students from Central and East Asia at moderate 
significant (R-square = 0.5197) at 0.251 and 0.441 respectively. 
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Table 9 
Effects of Likelihood of Unforeseen Cost 

 

Table 10 
Effects of Likelihood of Unforeseen Cost (China) 
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Discussion 
 
The findings of the research indicated generally high scores across different key measures of 
pathway choices, content, and developmental expectations. The findings support how 
international education in both China and Türkiye is developing and maturing in its own ways. 
Referring to similar themes noted in the NSS results for 2025 indicates positivity measures of 
78% to 88% for undergraduates (all), while undergraduates with postgraduate (all) indicated 
positivity measures of 74.5% to 87.5%. Scores for themes in China, adjusted to the four 
domains, indicates values between 72.6% and 78.1%. Scores for Türkiye indicates values 
between 66.2% and 82.8%. A notable point is the dependency on the Environmental domain, 
particularly for Türkiye, which suggests the importance of international and political 
assemblies in education. Relatively, factors suggest that international students studying in 
Türkiye demonstrate greater dependency on political and international factors in their 
educational decisions, as observed in how the country itself serves as the main attraction for 
education. This is similarly indicated in the significant effects of Environment and Academics 
that are exerted on students’ home countries. Where the four domains are unevenly distributed 
for Education (Academic)–Institution (Host), the effects observed for Environment and 
Academics are likewise subject to agreements at the political level. It is important to note that 
these types of interaction dynamics cannot trade-off when accounting for actors and principles 
of directional force exertion in field theory, as proposed by Fligstein and McAdam (2015). 
When compared across regions of origin, differences become more distinct, in that international 
students from Europe scored education in China significantly lower compared to Türkiye, with 
differences of approximately ±1.30–1.35 across all investigated parameters. Scores from 
international students from the Middle East are also found to be distinct between China and 
Türkiye, with differences of approximately ±0.34–1.53. Both developed and developing 
regions of international education should acknowledge and be aware of how international 
policies and assemblies exert significant influence on education, even at the agential level of 
students. 
 
Two particularly aspects of difference found was with language and skill demands/help 
provided and the Cost of Education. When Content Satisfaction was weighted with coping with 
skills and language demands and the help provided, it was observed that being able to cope 
with the skills demands was a significant indicator for both countries. While coping with skills 
demands are to an extent homogenous across different programs, coping with language 
demands, and the providence of help provided varied widely. Contextually, it should be noted 
that if the medium of instructions for the program could be conducted in another language, 
Chinese would not be a requirement for enrolment in China. This is different for Türkiye where 
even when the program is conducted in another language (e.g. English), Turkish is a mandatory 
requirement for enrolment. The effect of help provided for language contributing to content 
and developmental expectations are however, noted for consistency even when Chinese is not 
a requirement when Turkish is. The significance of the role that language plays in the context 
of international education is therefore evident not only in language requirements, but in the 
provision of support. Operationally, providing first-language support (e.g., Putonghua for 
China and Turkish for Türkiye) also opens possibilities for other forms of social engagement, 
such as remaining in the country after education. 
 
The second aspect found to have significant influence was the Cost of Education, which, as 
initially predicted, exhibited high predictability for Developmental Expectations across both 
countries. When analysed further, China and Türkiye were found to display very different 
profiles when factoring in motivations for education and future orientation. While the 
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Likelihood of Unforeseen Cost was noted for a negative correlation when different motivations 
were controlled for, positive correlations were observed for some regions when regions were 
controlled for respective countries. This proved to be consistent for both Türkiye and China, 
where correlations with future prospects in host countries were noted, with the only exception 
being the region of Europe. This suggests that both the relative economic development between 
the home and host regions, as well as the political relationship and affiliation between the home 
and host countries, exert significant influence on education choices abroad. 
 

Conclusions 
 
In summary, the research revealed findings of different domains of influence on education 
choices abroad. While macro factors would reveal different models of international education 
development for respective countries of China and Türkiye, some micro considerations 
displayed similar effects. At the macro level, international education China would appear to be 
more stable compared to Türkiye which appears to be less stable according to stability 
principles as proposed by Fligstein and Mcadam (2015). More research into how different 
factors further understand the influences of factors such as Acceptance of Certification, Help 
provided for Language, and Help provided for Skills. 
 
Further research is needed to better understand how factors such as Acceptance of Certification, 
Help provided for Language, and Skills influence outcomes. 
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of the manuscript.   
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