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Abstract 
 

Kurikulum Prasekolah 2026 (KP2026) will replace the Kurikulum Standard Prasekolah 
Kebangsaan (KSPK) Semakan 2017 as Malaysia’s new preschool curriculum. KP2026 marks 
the first of the six stages of the Ministry of Education’s focus on Kurikulum Persekolahan 
2027, with the preschool implementation in January 2026, followed by Primary 1 and 
Secondary 1 students in 2027. While government teachers were trained months before the 
official implementation, private teachers and operators must finance their own training, 
which was only made available towards the end of 2025. This study investigates the private 
preschool teachers’ preparedness in implementing the KP2026, focusing on three key areas: 
their concerns in the implementation of KP2026, how years of teaching experience influence 
these concerns, and the measures taken in preparation for the implementation of KP2026. 
Guided by Bandura’s (1997) Self-Efficacy Theory and Fuller’s (1969) Concerns-Based 
Model, this study employed a qualitative design. 6 private school teachers were interviewed, 
and the data collected were analysed via content analysis and categorised into themes to 
answer the research questions. Findings indicate that teachers, despite their years of teaching 
experience, express concerns for children’s learning outcomes and the adequacy of resources 
and guidance for the effective teaching and learning process. The common theme highlighted 
confusion and anxiety about implementing KP2026. 
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Introduction 
 
Malaysian children aged four to six attend preschool, also known as Tadika (Taman Didikan 
Kanak-kanak), where they receive pre-primary education before entering formal schooling in 
Primary 1.  
 
Malaysia’s national preschool curriculum is developed by the Curriculum Development 
Division of the Ministry of Education, with the mission of developing an integrated and 
useful school curriculum for the full development of individual potential and to meet the 
nation’s needs (Kementerian Pendidikan Malaysia [Ministry of Education Malaysia], n.d.-a). 
As part of this mission, Kurikulum Prasekolah 2026 [Preschool Curriculum 2026] will 
replace the National Preschool Standard-based Curriculum 2017 (KPSK 2017) as Malaysia’s 
new preschool curriculum.  
 
KP2026 is the first of the six stages of the Ministry of Education’s focus on the 2027 School 
Curriculum, with the preschool implementation in January 2026, followed by Primary 1 and 
Secondary 1 students in 2027 (Aeria, 2023; Bernama, 2023; Kementerian Pendidikan 
Malaysia [Ministry of Education Malaysia], n.d.-b). 
 
While government teachers were trained months before the official implementation, as early 
as July 2025 (Bahagian Pembangunan Kurikulum [Curriculum Development Division], 
2025). However, private teachers and operators must finance their own training, which was 
only made available towards the end of 2025 (ECCE Council, 2025). As such, the research 
questions for this study are as follows: 

1. What are the private preschool teachers’ concerns in implementing KP2026? 
2. How do years of teaching experience influence these concerns? 
3. What are the measures taken by private preschool teachers in preparing for the 

implementation of KP2026? 
 

Underpinning Theory 
 
Concerns-Based Model 
 
Fuller’s (1979) model investigates the developing concerns of teachers as they grow and gain 
experience. It was concluded that teachers in the Early Teaching Phase tend to be concerned 
about themselves and they are trying to discover the parameters of the school situation. For 
instance, how adequate are they in terms of content, class control, self-adequacy, as well as 
evaluation of supervisors and students. On the other hand, teachers in the Late Teaching 
Phase tend to be concerned with the students. To them, when their students gain or learn, that 
is their own gain as well. They want to learn about their students’ capacities and work on how 
to help them improve. They are still self-evaluating, but in terms of students’ gain or learning 
outcomes. The theory supports the first two research questions, to explore whether the years 
of teaching experience influence their concerns about implementing the KP2026. 
 
Self-Efficacy Theory 
 
According to Bandura (1977), self-efficacy is one’s belief in one’s ability to complete a task 
or achieve a goal successfully. There are four different sources of self-efficacy: experience 
(successful experience from the past), vicarious experience (live modelling or watching 
others perform a task successfully), verbal persuasion (positive feedback from others on 
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one’s ability to succeed) and physiological and emotional arousal (how one’s feeling can 
affect their confidence and perceived self-efficacy). An individual with high self-efficacy 
tends to feel more positive and excited over the change, however, one with low self-efficacy 
may feel more negative and anxious over the transition. The theory provides an interesting 
perspective on how private preschool teachers’ perceptions of their capabilities may influence 
their concerns and responses to the implementation of KP2026. 
 

Methodology 
 
Research Design 
 
A qualitative research method was employed, as it provides a rich and intricate understanding 
of individuals’ meanings, actions, attitudes, intentions, and behaviours in the study (Gonzales 
et al., 2008 as cited in Cohen et al., 2018). This approach is appropriate as the study aims to 
explore private preschool teachers’ concerns regarding the implementation of KP2026, 
whether years of teaching experience influence these concerns, and the measures taken to 
prepare for its implementation of KP2026. 
 
Participants and Sampling 
 
Purposive sampling was chosen because it allows researchers to select participants based on 
specific characteristics that meet the study’s aims (Cohen et al., 2018). In this study, six 
participants were recruited based on the following criteria: they were currently teaching 
children between the ages of four and six in private preschools in Malaysia, were aware of 
KP2026, and had not yet attended training related to the implementation. 
 
Data Collection and Analysis 
 
Interviews made a significant contribution to this study as it collected information that 
directly supported the aim of the study (Cohen et al., 2018). It also allows participants to 
share perspectives and motivations behind their practice. This approach provides participants 
with a platform to share underlying issues. A standardised open-ended interview was 
conducted with the participants, everyone was asked the same exact questions in the same 
exact order, which allows for more consistent responses (Patton, 1980 as cited in Cohen et 
al., 2018). Each participant’s consent was obtained prior to the interview session, and the 
purpose of the interview, how the data were being stored and utilised were also disclosed 
(Mukherji & Albon, 2018). Their privacy was protected through the promise of 
confidentiality, where their identity is unidentifiable and not traceable (Cohen et al., 2018). 
Hence, only pseudonyms were mentioned, namely CW, WK, LY, VS, JY and MS. Content 
analysis was employed in this study to analyse the data collected from the interviews and 
transcripts (Cohen et al., 2018). 
 

Findings and Discussion  
 
Concerns About Implementing KP2026 
 
The participants appear to be confused and uncertain due to limited information and late 
training opportunities. Their thoughts and feelings about the KP2026 are on a spectrum, with 
a majority of them on the confused, uncertain and showing hints of anxiety. CW was 
“speechless... nobody from HQ told us”, LY stated that it was “so sudden… and then you see 
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you have to implement a new curriculum… (a) few months before we enter a new year. So 
how?”  
 
Being “lost” and “blur” was a recurring subtheme. WK and VS both shared that they were 
“very lost and very blur” because “nothing (news) came to us” and they “don’t know what to 
expect” as they do not know “what changes they're going to bring that is going to affect us.” 
MS, however, is neutral as the new curriculum does not affect her “day to day.” On the other 
hand, JY and LY have a more positive outlook. JY is happy because special needs are 
included in the new changes, and LY’s excitement stems from her curiosity about what the 
changes are. 
 
Several themes appeared from their concerns. 
 
Figure 1 
Themes Emerged From Participants’ Concerns 

 
LY and WK were concerned about prioritising their current responsibilities as they are trying 
to “settle curriculum for the year first.” WK’s preschool just switched owners, from 
Montessori based to Mandarin academic based. To her, it is “already like a 360 degree 
change… suddenly… they say about this (KP2026) curriculum, I’m like whatever… this 
(current one) I (am) also not settled yet.” VS is waiting for clearer instructions from the 
ministry so that she can “make a decision and go on from there.” 
 
Some participants have confidence in their leadership. MS mentioned that “they're very 
experienced, so they know how to implement it quite well.” LY also mentioned that “My 
boss attended a training for the principal only, right after they announced the KP2026,” which 
convinced her principal to bring them along for a training. She appears confident to wait for 
her principal’s decision.  
 
JY, on the other hand, is worried about the change in practices, “there might be some teachers 
(and their) way of teaching. They may need to change to adjust to the new curriculum.” She 
was speaking from her experience of attending a professional course with her colleagues to 
learn about the Finnish Early Education Curriculum. She is open to change and willing to 
adapt but is more worried about her colleagues. She is also worried about complying with 
KP2026, she stated,  
 

How do we be very sure that we are actually implementing exactly the same 
curriculum as KP2026 is … because it's like we don't know…how much are they 
changing and how much we need to adjust on our own school curriculum (to match) 
with KP2026. 
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Transition to Primary seems to be a concern for CW, she perceives that the current KSPK 
2017 is “too easy for them.” Her school bought extra workbooks to supplement. Now that 
there is a change, she hopes the “new curriculum can help them do better when they go to big 
school in Primary 1.” 
 
Teachers’ Confidence Level of the Transition to KP2026 
 
The participants appeared confident of what is expected of them for the transition, but it 
comes with conditions, categorised into three key areas:  
 
Current Practices in the Preschool 
 
CW and MS indicated that their confidence stems from their preschool’s current practices. 
For instance, CW noted that “we (are) already doing extra homework for children (to) get 
ready for Primary 1. This shouldn’t be so difficult for us.” Confidence is also drawn from 
practices of the school’s management,  
 

I wouldn't say I'm so confident myself. I think right now I'm very confident in the 
principals. I'm very confident in the team. I know it will be an adjustment, of course. I 
don't think that the principals will make crazy changes in such a short time, (I’m) 
expecting to just roll with it. 

 
This suggests that for her, confidence is filtered through her trust in school-level management 
to facilitate a smooth transition. 
 
Qualifications of Teachers 
 
WK highlighted that she is confident despite having concerns because she believes she is 
“well trained” by her undergraduate lecturers. She thinks that “university really helps you get 
ready… thesis writing also, after you can go (thesis writing, you can) through any of the 
challenge.” To WK, she credited the resilience she gained from her undergraduate thesis 
writing to her ability to tackle new challenges.  
 
Need for More Training and Guidance 
 
The findings indicate that without formal workshops, the participants remain in a state of 
uncertainty. WK admitted that KP2026 is “doable,” provided there is guidance, “You let me 
attend the course, then I would know what to do.” Because workshops are not offered yet, she 
thinks “of course, I would be blurred, confused.” This sentiment was echoed by JY as well, 
she believes that she “needs more training, guidance and sharing among the teachers to be 
more confident in implementing effectively.” 
 
Aside from the conditions, the data also highlighted the psychological and strategic 
approaches the participants adopted toward KP2026. The participants perceive the transition 
as an intrinsic opportunity for professional evolution, rather than an external burden. “That's 
why I don't feel like it's a challenge,” WK reframed her mindset. She stated that the new 
curriculum implementation “really is a nice way… You challenge yourself, you learn new 
things, this is called upskilling.” 
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Years of Teaching Experience Plays an Influence on Teachers’ Concerns 
 
The participants are private preschool teachers with 6 to 13 years of teaching experience. 
When mapped against Fuller’s (1969) Concerns-Based Model, all of them appear to not be in 
the “Early Teaching Phase,” where they have concerns about themselves or their ability to 
adapt and transition to this new KP2026 curriculum on short notice. Instead, they seem to be 
in the “Late Teaching Phase,” where they are more concerned about their children’s 
(students’) learning outcomes. VS (11 years), JY (5 years), and MS (6 years) expressed 
similar views: they are “used to the changes” happening in their preschools and throughout 
their experiences working in different types of preschools and their practices. They noted that 
with experience comes an understanding of children’s behaviours, differentiation of lessons 
to meet individual learning needs, assessment of children’s learning outcomes, and, most 
importantly, seeking support from colleagues when they are struggling.  
 
The findings suggest that the teachers’ experience significantly influences their concerns 
about implementing KP2026, especially their confidence in adapting to the change. However, 
experience alone did not determine their preparedness, as mindset, personality, and 
management support also played important roles. They all displayed consistent willingness to 
adapt. CW (13 years), the most senior participant, maintained a rather stoic and adaptive 
mindset, she said, “whatever comes, just come.” MS (6 years), on the other hand, stated that 
“I've already acknowledged that change is going to happen either way, whether or not you're 
ready. So there's no point in stressing about it. We just go with it.” This indicates that 
seasoned teachers have a “positive outlook” (as noted by VS, 11 years) on the transition.  
 
The teachers' preparedness for KP2026 can be further understood through Bandura’s (1977) 
Sources of Self-Efficacy. In terms of experience, the participants’ years of teaching 
experience helped them gain confidence. As years go by, they are used to the changes in the 
preschool, especially in children’s development, behaviours, learning styles, as well as their 
own teaching pedagogy and methodology. Next, vicarious experiences were gained by 
modelling their colleagues’ successful experiences. JY witnessed and experienced first-hand, 
adapting activities from an American curriculum to meet the Malaysian context, as well as 
the current KSPK 2017 curriculum. This helps her perception that transitioning to KP2026 is 
not a big concern. Verbal persuasion from colleagues played a big role. MS shared that she 
enjoyed the camaraderie at her preschool. She stated, “That's the good thing about having a 
good management team. If you're struggling, you can always be like, hey, you know, ... I'm 
having kind of a tough time … and it opens up a discussion with the whole team.” The last 
source is physiological and emotional arousal, the responses ranged from “anxiety and 
confusion” (low efficacy) to “excitement and curiosity” (high efficacy). LY expressed 
curiosity about the changes, indicating a positive emotional state conducive to learning. 
 
Measures Taken in Preparation for the Implementation  
 
Attending formal training or workshops was acknowledged by participants as a necessary and 
non-negotiable step in preparation for the implementation of KP2026. Beyond formal 
channels, collaboration amongst staff members in the preschool was also essential. JY stated 
that it should be done to ensure that classroom activities are “aligned with KP2026.” She 
further underlined that constant communication with colleagues is crucial to ensure 
expectations and outcomes align with the initial plan and do not deviate from it. MS 
emphasised the necessity of discussion to ensure that changes are integrated into the school 
and align with current practices, without “shocking” teachers and students.  
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Some of the participants adopted a wait-and-see approach in preparation for the transition. 
LY, for instance, is relying entirely on school leadership, stating that everything is “based on 
the boss (principal)” and that her principal “settled everything in school from 0–100,” 
therefore, they just follow their principal’s instructions and guidelines. Participants also relied 
on book suppliers to provide materials aligned with the “government standards” of KP2026. 
CW and VS were waiting for “reputed book suppliers” so that they could “buy good books.” 
 
Spectrum of Teacher Preparedness 
 
The findings show that teachers’ preparedness exists on a continuum, broadly categorised 
into not prepared, neutral, and prepared. VS and MS expressed that they were not prepared 
for the transition. “Just waiting for the books to come and hoping that the seller will give me 
some direction,” stated VS. MS perceived that how can they be expected to plan and 
implement with so little information made known about the curriculum. 
 
One participant demonstrated a neutral stance. JY thought the curriculum change was 
manageable, but she needed more discussions to feel more confident in implementing 
KP2026.  
 
In contrast, some participants reported feeling prepared for KP2026. They attributed their 
readiness to prior training (resilience from undergraduate studies), confidence in training and 
workshops available prior to the 2026 academic school year, and their mindset of “always 
ready.” 
 
Overall, the findings indicate that participants used a variety of strategies to prepare for the 
transition to KP2026, including attending training and workshops, discussing with 
colleagues, and seeking advice from school management. However, some participants also 
adopted a wait-and-see approach, depending on principals or book vendors for additional 
guidance and instructional materials.  
 

Conclusion 
 

The current study investigated Malaysian private preschool teachers’ preparedness for 
implementing the Kurikulum Prasekolah 2026 (KP2026). The findings revealed that limited 
information and delayed training opportunities for KP2026 left many of them confused, 
uncertain, and anxious. Despite these concerns, teachers appeared to have moderate 
confidence in adapting to the new curriculum, supported by their years of teaching experience 
and professional mindset. 
 
The findings suggest that teachers’ preparedness was influenced not only by experience but 
also by management support, collaboration with colleagues, and access to training resources. 
Many private preschool teachers expressed willingness to adapt to curriculum changes, 
however, their preparedness was shaped by access to training, institutional guidance, and 
professional collaboration. 
 
These results can be explained by Bandura’s (1977) Self-Efficacy Theory, which proposes 
that teachers’ confidence in implementing a new curriculum is influenced by prior experience 
of success, vicarious experience, support from colleagues, and emotional state, all of which 
affect their confidence and perceived self-efficacy. Moreover, Fuller’s (1969) Concerns-
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Based Model is also reflected in the results, as teachers in the Late Teaching Phase expressed 
concerns related to actual implementation of the curriculum and its possible effects on 
children's learning. 
 
The study's overall findings highlight the significance of strengthening private preschool 
teachers’ support systems and providing earlier training opportunities to further enhance 
teachers’ readiness and facilitate smoother implementation of KP2026 in private preschool 
settings. 
 
 

Declaration of Generative AI and AI-Assisted Technologies in the Writing Process 
 
The author declares that Grammarly, an AI-assisted writing software, was used in 
proofreading and refining the language used in the manuscript. The usage was limited to 
correcting grammatical and spelling errors and rephrasing statements for accuracy and clarity. 
The author further declares that, apart from Grammarly, no other AI or AI-assisted 
technologies have been used to generate content in writing the manuscript. The ideas, design, 
procedures, findings, analyses, and discussion are originally written and derived from careful 
and systematic conduct of the research. 

The Asian Conference on Education & International Development 2026 Official Conference Proceedings

ISSN: 2189-101X 322



 

References 
 
Aeria, S. (2023, December 24). Revamping school learning. The Star. 

https://www.thestar.com.my/news/education/2023/12/24/revamping-school-learning  
 
Bahagian Pembangunan Kurikulum [Curriculum Development Division]. (2025, July 28). 

Bengkel Penataran Kurikulum Prasekolah 2026 Zon Selatan: Bermula 21 hingga 24 
Julai 2025, Bengkel Kerja Penataran Kurikulum Prasekolah 2026 berjaya [Southern 
Zone Kurikulum Prasekolah 2026 Dissemination Workshop: From 21 to 24 July 
2025, the Kurikulum Prasekolah 2026 Dissemination Workshop was successfully 
conducted.] [Status update]. Facebook. 
https://www.facebook.com/story.php?story_fbid=1059303353058421&id=100069362
972851&rdid=cyGQx0KyazrmQjrx#  

 
Bandura, A. (1977). Self-efficacy: Toward a unifying theory of behavioural change. 

Psychological Review, 84(2), 191–215. https://doi.org/10.1037/0033-295X.84.2.191 
 
Bernama. (2023, December 6). Ministry adopting fresh approach for 2027 school 

curriculum. https://bernama.com/en/news.php?id=2251743 
 
Cohen, L., Manion, L., & Morrison, K. (2018). Research methods in Education. (8th ed). 

Routledge. https://doi.org/10.4324/9781315456539 
 
ECCE Council. (2025, October 13). REGISTRATION OPEN! KP2026 MASTER TRAINER 

PROGRAMME Organised by ECCE Council in collaboration with OUM & BPK, 
KPM. Date: [Status update]. Facebook. 
https://www.facebook.com/eccecouncil/posts/pfbid02RGvcVN2vfNnpKWtkNSAffpu
zYWFZLtZ5qW7EuXFEzoApE4Gov2TiGgVC8MF7fsXNl?rdid=nRxBK8rhrJKsSB
Yi#  

 
Fuller, F. F. (1969). Concerns of teachers: A developmental conceptualization. American 

Educational Research Journal, 6(2), 207–226. https://doi.org/10.2307/1161894 
 
Kementerian Pendidikan Malaysia [Ministry of Education Malaysia]. (2025). Kurikulum 

Prasekolah 2026: Dokumen Kurikulum Prasekolah [Preschool Curriculum 2026: 
Preschool Curriculum Document]. Bahagian Pembangunan Kurikulum [Curriculum 
Development Division]. 

 
Kementerian Pendidikan Malaysia [Ministry of Education Malaysia]. (n.d.-a). Curriculum 

Development Division. https://www.moe.gov.my/bahagian-pembangunan-kurikulum 
 
Kementerian Pendidikan Malaysia [Ministry of Education Malaysia]. (n.d.-b). Kurikulum 

Persekolahan 2027 [School Curriculum 2027] [Brochure]. 
https://www.moe.gov.my/storage/files/shares/images/KPM/UKK/2023/12_Dis/Kurik
ulum%20Persekolahan%202027%20Terkini.pdf?_t=1704163931  

 
Mukherji, P., & Albon, D. (2018). Research methods in early childhood: An introductory 

guide (3rd ed.). SAGE. 
 
Contact email: mennsze.c@help.edu.my 

The Asian Conference on Education & International Development 2026 Official Conference Proceedings

ISSN: 2189-101X 323




