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Abstract

The professional development of faculty members is considered a strategic priority at both
global and local levels due to its prominent and long-lasting impact. A faculty member’s
professional and knowledge development reflects a dynamic ability to meet the rapidly
growing and changing demands of the 21st century. Self-professional development is distinct
from other professional development approaches due to its flexibility in time, place, and
content, in addition to its diverse tools, methods, and techniques. It moves beyond the narrow
traditional scope of workshops and training courses to embrace continuous and sustainable
learning and the concept of lifelong education. This paper aims to identify modern
approaches and strategies related to faculty members’ self-professional development through
reviewing the relevant literature addressing self-Professional development across different
sectors, with emphasis on the educational field. The review reveals several strategies that can
be categorized into five main domains: psychological strategies, scientific strategies, research
strategies, behavioral strategies, and technological alignment strategies.

Keywords: self-professional development, faculty members, higher education, professional
growth strategies, academic competency

1afor

The International Academic Forum
www.iafor.org

ISSN: 2189-101X 263



The Asian Conference on Education & International Development 2026 Official Conference Proceedings

Introduction

Higher education is a central driver of development and progress in any nation and serves as
a catalyst for advancement across multiple dimensions, including economic, social, and
health sectors. Higher education institutions are increasingly viewed as anticipated
developmental engines; therefore, interest has grown in concepts of Total Quality
Management and institutional accreditation as essential pillars of an efficient educational
system capable of meeting international and local demands amid rapid changes. Accordingly,
investing in the human capital that fuels the movement of higher education institutions
defines the standards of excellence for their outputs. Moreover, educational quality, research
productivity, and community services are among the key criteria for institutional evaluation
of educational establishments (Kuznetsova et al., 2022).

Professional development for faculty members has thus become a strategic objective both
globally and locally, given its significant and lasting impact. The ongoing professional and
cognitive development of faculty reflects dynamism and responsiveness to the demands of
the rapidly evolving 21st century. Within the context of Saudi Vision 2030, the development
of educational personnel represents one of the general goals of education. Additionally, one
of the strategic objectives of the Ministry of Education is the enhancement and development
of the competencies and skills of educational professionals (Ministry of Education, 2021).
International standards also align in recognizing faculty professional development as a global
benchmark for the qualitative performance of higher education institutions and their
outcomes (Al-Ajaji, 2017).

Although numerous initiatives and programs have emerged to support faculty development
including quality centers and development deanships adopted by most universities many
studies have reported persisting shortcomings in the professional development of faculty
members (Al-Dosari & Issa, 2022). Given the variability observed in faculty performance
within university settings, and the resulting impact on educational outcomes and intended
goals, it has become essential to explore methods and strategies that ensure the professional
growth of faculty members. When the academic environment does not provide structured
development programs, professional growth must originate through self-directed efforts

which an issue examined in the present scholarly paper.

Faculty Members as Teachers, Researchers, and Social Developers

The roles assigned to faculty members are multifaceted; their responsibilities are not limited
to teaching alone. They are also expected to contribute research that enhances human life and
creates better lived experiences, in addition to leaving a meaningful impact in serving and
developing their communities. According to Article Twenty-Five of the Bylaw Regulating
Faculty Affairs, the criteria for faculty promotion include: scholarly production, teaching, and
community service. The role of faculty members is therefore diverse and rich in terms of their
contributions to the personal and societal development of students and the broader
community.

Faculty members are capable of fostering students’ intellectual awareness, as confirmed by
Al-Noor (2021) in her study, and of reinforcing values of national reconciliation, as
illustrated in the study of Al-Dhuwadi (2024). They also play a key role in cultivating a
culture of peace, as demonstrated by the findings of Al-Zarzakh, Osman, and Khairiyah
(2020). Furthermore, they prepare students to become academically, professionally, and
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ethically qualified individuals of high caliber, and they serve as sources of knowledge
generation through the production of rigorous scientific research that enriches the field (Al-
Bawi & Ibrahim, 2017).

The role of faculty members in community service is reinforced through research that
translates into practical applications and practices contributing to community growth and
development, in addition to strengthening the role of scientific research within society (Al-
Bawi & Ibrahim, 2017).

Professional Development of Faculty Members

Professional development refers to the process through which individuals learn directly or
indirectly via planned experiences and programs that enhance both the individual and the
work environment. The professional development of faculty members is of substantial
importance, as it directly influences the quality of academic performance in higher education
institutions and, consequently, the quality of education (Giilbahar & Adnan, 2020). This
development serves as a means of enhancing faculty competence and increasing their
competitive advantage in the academic sphere.

Hejazi (2020) emphasized that professional development is essential for sustaining faculty
members’ resilience and maintaining their effectiveness amid the inevitable changes facing
higher education institutions changes driven by knowledge and technological expansion,
labor market demands, educational funding, sustainability, and globalization. Living in an era
defined by digital advancement makes changes in teaching methods inevitable, and keeping
pace with such developments is no longer optional for faculty members (Pratama et al.,
2024).

Despite the critical importance of professional development, the methods typically employed
tend to be conventional and do not adequately address the individual needs of faculty
members. Although various professional development centers and units exist, their work
often remains confined to offering sessions that resemble theoretical lectures, without
sufficiently accommodating the diverse needs required for contemporary and anticipated
faculty roles (Al-Dosari & Issa, 2022). Traditional approaches such as workshops and
training courses are not ineffective; however, they are no longer adequate given the rapid
advancements of the modern age and the intensifying global competitiveness.

Layla and Mustafa (2024) highlighted the importance of considering time and effort in
employee development and emphasized enabling individuals to choose the developmental
approach that best supports their long-term professional growth, in ways that align with their
unique needs.

Self-Directed Professional Development

Since the late twentieth century, and with the accelerating pace of institutional and global
growth, the concepts of professional development began to expand beyond the narrow scope
of traditional training to encompass continuous and sustainable learning and the broader
notion of lifelong education. This concept further evolved to include educational institutions
themselves, giving rise to what is known as the “learning organization,” all indicating a shift
toward continuous self-directed learning not confined to formal training alone.

ISSN: 2189-101X 265



The Asian Conference on Education & International Development 2026 Official Conference Proceedings

In some literature, this concept has been expressed as continuous professional development as
a reference to self-directed professional development, as seen in the study by Pratama et al.
(2024) conducted among aviation lecturers. Their findings indicated that self-directed and
continuous professional development had not reached the level required by the field, with
notable shortcomings in research and scholarly advancement. Due to its importance for
faculty members, the term “building teaching strength” is used in Vietnam to describe this
process, reflecting its continuous nature aimed at strengthening teaching capacity (Pham,
2021).

Given the effectiveness of this mode of development, numerous studies have recommended
the activation of self-directed learning for faculty members, including the studies of Abu
Zneid (2022) and Al-Enazi (2021). It has increasingly become recognized as one of the
essential tasks and responsibilities of faculty members.

Self-directed professional development differs from other development approaches by
offering flexibility in time, place, and content, alongside the diversity of its tools, methods,
and techniques. It also accommodates variations in individual differences and differing job
needs (Nurhayati, 2018). Several studies have highlighted the efficiency of self-directed
professional development in promoting active learner engagement and increasing motivation
by enabling individuals to tailor content according to their own needs, thereby creating a
fertile environment for learning (Khatoon, 2015).

Self-directed professional development holds particular significance in the modern era for
several reasons, as noted by Madani (2020). These include:

e The extensive technological advancement that facilitates training, development
processes, and access to updates both locally and globally, enabling individuals to
acquire necessary skills.

e Global competitiveness, which places higher education institutions under worldwide
evaluation regarding their efficiency and quality.

e Contemporary emphasis on concepts of creativity and scientific and research
innovation, which necessitate ongoing self-development.

e The multiplicity of faculty responsibilities, which require high levels of competence
and balanced performance.

e The need to develop essential skills that require continuous training and development
such as a range of specialized competencies identified by Nurhayati (2018) in his
study of English-as-a-second-language instructors.

Key Outcomes of Self-Directed Professional Development

Among the most significant outcomes are:
1. Enhancing job satisfaction and sense of responsibility.
2. Improving scientific research skills and fostering independence in scholarly creativity.
3. Promoting scientific and intellectual exchange among different educational
institutions.
4. Equipping faculty members with diverse and necessary skills tailored to their specific
needs.
Aligning faculty performance with contemporary demands.
6. Strengthening institutional belonging and loyalty, thus increasing intrinsic motivation
among faculty.
7. Fostering creativity in both teaching and research performance.

N
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Barriers to Self-Directed Professional Development

Despite the various obstacles cited in the literature regarding faculty members’ motivation for
self-directed professional development, Nurhayati (2018) affirmed that such development is
largely shaped by the individual’s perception, awareness, and understanding of it, even
though external environmental factors may impose additional challenges. Among these
barriers are:

1. Insufficient awareness of self-development skills.

2. Limited understanding of the importance and impact of self-directed professional
development.
Technological illiteracy and lack of familiarity with modern technologies.
Adherence to traditional practices.
Lack of motivation and absence of intrinsic or moral reinforcement.
Weak proficiency in foreign languages, particularly English.

ANl

Method

This study adopted a qualitative literature review approach to explore contemporary practices
of self-professional development among faculty members. The methodology included:
1. Reviewing scholarly literature and empirical studies addressing professional
development in higher education.
2. Examining international and local studies discussing self-directed professional
development practices.
3. Analyzing recurring themes and practices related to faculty development.

Classifying the identified strategies into five main domains of self-professional development.

This analytical process enabled the development of a conceptual framework describing key
strategies that support continuous professional growth among faculty members.

Self-Directed Professional Development Locally and Globally

The Conventional Nature of Self-Directed Professional Development for Faculty
Members

A wide range of studies have addressed the professional development of faculty members,
highlighting diverse strategies, dimensions, and challenges. For example, Abu Samra and
Touthah (2017), in their study on the reality of self-directed professional development among
faculty members at Al-Quds Open University in Palestine, found high levels of self-directed
development, though not without obstacles such as heavy professional workloads and
difficulties in obtaining academic leave.

Similarly, the findings of Al-Muhaidib and Al-Dawood (2019) aligned with Abu Samra and
Touthah’s study regarding barriers to self-training, noting extensive academic and
administrative responsibilities. His study, which focused on self-training among academic
leaders at King Saud University, also highlighted the benefits of professional development,
including enhanced personal competencies and skills, and improved problem-solving abilities
characterized by a high degree of positivity.

ISSN: 2189-101X 267



The Asian Conference on Education & International Development 2026 Official Conference Proceedings

In Al-Dosari and Issa study (2022), which explored faculty self-directed professional
development from the perspective of academic leaders, results showed that participants
acknowledged its importance while simultaneously recognizing the presence of significant
obstacles.

Self-Directed Professional Development for Faculty Members Globally

Methods and strategies for self-directed professional development vary widely, with
opportunities expanding as technological advancements progress (Abou Assali, 2024). A
review of literature across various sectors—particularly studies focusing on educational
personnel reveals multiple strategies that support self-directed professional development and
assist faculty members in planning their academic growth autonomously.

These strategies can be categorized into five primary domains, referred to here as strategies:
e Psychological strategies

Academic strategies

Research strategies

Behavioral strategies

Technological alignment strategies

First: psychological strategies. Belief in the importance of self-directed professional
development represents one of the key strategies for ensuring the continuity and sustainability
of self-development. This has been emphasized by several studies (Abou Assali, 2024;
Nurhayati, 2018). An individual’s perception of the value of learning and self-development
constitutes a primary motivational driver for formulating self-directed development plans.
Abou Assali (2024) further confirmed that the outcomes individuals experience from self-
directed development such as self-empowerment, self-confidence, and a sense of autonomy
are among the strongest motivators for believing in the importance of self-development.
These outcomes, in turn, are reflected in increased engagement and sustainability in self-
directed professional development.

For instance, participants in Abou Assali’s study reported that the confidence, empowerment,
and autonomy teachers gained through self-directed professional development enabled them
to design and adapt their teaching methods creatively in ways that align with academic
content, students’ developmental stages, and classroom environments.

Another psychological strategy that supports self-directed professional development is self-
regulation, which has been implemented within higher education in Ukraine. This approach
involves developing a personal roadmap and possessing the ability and flexibility to modify
and enhance it according to emerging needs. Such practices have been identified as core
methodologies of self-directed professional development, as confirmed by the study of
Lynova and Bulvinska (2020). The authors noted that activating this approach enables faculty
members to select focused training aligned with their individual needs. However, they also
emphasized the importance of formally assessing self-directed development and producing
reports that document personal efforts in this domain, as well as unifying evaluation practices
across higher education institutions rather than relying on isolated individual monitoring of
faculty self-directed professional development.

Flexibility in education and work is also considered one of the psychological strategies that
encourage and motivate learning, by framing education through its diverse modes of delivery
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as a lifelong process. This is particularly important in light of continuous changes that require
adaptation to future transformations. For example, Harvard University has adopted the
concept of flexible work arrangements and established policies that ensure distinguished
performance, effective balance between learning and work, and equity. Such practices help
reduce psychological pressure on faculty members and provide them with greater
opportunities for learning and self-directed professional development (Harvard Information
for Employees, 2024).

Second: Academic Strategies. Attending conferences represents a valuable professional
development opportunity due to the exchange of expertise and ideas they facilitate, in
addition to enhancing skills related to scholarly dialogue and academic discussion. Faculty
members may also benefit from available distance-learning opportunities, such as
participating in workshops and training courses both specialized and non-specialized that are
aligned with their academic roles and responsibilities. Furthermore, making use of
scholarship opportunities and academic sabbaticals allows faculty members to focus
intensively on self-directed professional development.

In Indonesia, the government offers programs that enable teachers to enroll for the purpose of
self-directed professional development. These programs also allow faculty members to
contribute by delivering courses and workshops, equipping teachers with diverse instructional
methods based on the latest research-driven practices, while simultaneously benefiting from
teachers’ experiential knowledge to meet the needs of the general educational field
(Nurhayati, 2018).

In China, which has achieved significant progress in the quality of its higher education
system, professional development for faculty members is viewed as a necessity that must be
sustainable. Opportunities are intentionally created to support faculty scientific advancement
through the establishment of high academic standards and national policies designed to
ensure continuous and sustainable scientific development (Pham, 2021).

Similarly, in the United States, strong emphasis on self-directed professional development is
considered a key factor influencing the quality of educational outcomes and students’
successful performance in international assessments. Consequently, the evaluation of faculty
professional competence is regarded as an ongoing process to ensure the continuity of self-
directed professional development (Pham, 2021).

Third: Research Strategies. Employing diverse research methodologies is essential for
identifying the most effective local and international practices that support professional
development. The use of research observation as a methodological tool has been highlighted
by Abou Assali (2024) in her study, where it was utilized to explore and examine teachers’
instructional creativity.

Vietnamese universities view the professional development of faculty members as a shared
societal and governmental responsibility, given its direct impact on economic growth and
societal well-being. Pham (2021), in his study focusing on faculty professional development,
emphasized that scientific research and annual publication output measured across the study
sample contribute significantly to the self-growth of faculty members, as well as to the
development of their institutions and stakeholders. Accordingly, encouraging scientific
research and establishing incentive systems for scholarly productivity are considered key
strategies for both personal and institutional growth.
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Fourth: Behavioral Strategies. Several studies have highlighted self-directed behavioral
practices that support professional self-development. Among these practices is self-reflection,
which was identified by Abou Assali (2024) in her study as a strategy that supports creative
teaching. Reflection on one’s own behavior and its analysis was found to be one of the
factors that foster creativity, alongside technological self-development. Such reflective
practices include writing, peer dialogue, and self-assessment.

Another behavioral strategy involves the ability to balance individual behaviors related to
fulfilling academic responsibilities with ongoing self-development. This aspect was
emphasized by Saric and Steh (2017), who underscored the importance of maintaining
equilibrium between professional obligations and personal growth. Innovation in
communication skills was also identified as a critical factor requiring focused attention in
Ukraine, as it enhances professional development and should be adopted as a general

workplace culture supported by educational leaders, in addition to technological competence
(Nychkalo et al., 2022).

Further studies focusing on self-directed professional development in Ukraine have indicated
that collaborative behavior in professional development represents one of the motivating
strategies for sustaining professional growth (Kuznetsova et al., 2022). This strategy is also
implemented at the level of the European Union, where peer interaction within the same
academic discipline supports interactive learning, thereby contributing to the professional
growth of faculty members through shared disciplinary understanding (Huijboom et al.,
2020).

Among the behavioral strategies that intersect with psychological strategies is the
development of self-leadership skills. Jooste and Frantz (2017) confirmed in their study that
enhancing self-leadership skills plays a vital role in self-influence and motivation, guiding
individuals toward optimal behavior. Self-leadership encompasses self-development and the
ability to confront the inherent challenges of higher education institutions. The authors
further noted that self-leadership increases levels of mindfulness, contributes to transforming
challenges into opportunities, reinforces belief in self-development as a pathway to personal
success, and ultimately directs individual behavior toward achieving personal vision. They
also emphasized that self-leadership is not limited to those holding formal leadership
positions; rather, it is a necessary behavioral competency for every faculty member to
construct and pursue their personal vision.

Fifth: Technological Alignment Strategy. In the study by Abou Assali (2024), participants
emphasized the effectiveness of technology and the efficiency of its use in supporting self-
directed professional development, particularly in enhancing creative teaching practices. For
example, they indicated that familiarity with and proficient use of diverse digital applications
serve as key resources in strengthening the effectiveness of the teaching and learning process.

Similarly, Pham (2021) emphasized that achieving high levels of educational competence at
both global and local levels requires the optimal activation of distance training and online
education, as these modalities provide a high degree of diversity and flexibility for learners.

Manifestations of Self-Directed Professional Development

Self-directed professional development is not a random or unstructured process; rather, it is
implemented through the development of a structured self-directed professional development
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plan that aligns with an individual’s interests and needs, is responsive to contemporary
demands, and remains flexible and adaptable according to evolving requirements. Such a plan
must also be associated with a clearly defined and feasible time frame for implementation.

Components of Self-Directed Professional Development

1. Developing a personalized self-directed professional development plan.
The role of the immediate supervisor in supporting faculty members and enhancing
aspects of their professional growth.

3. The role of professional development units and departments in fostering motivating
orientations toward self-directed development.

4. Periodic exploration of barriers to self-directed professional development and
providing support to identify solutions for overcoming these challenges.

Discussion

A review of the literature and previous studies reveals that self-directed professional
development has a significant impact on individuals’ professional competence at both the
personal level and in terms of professional performance. The findings also indicate that
professional development methods and approaches are not confined to a single framework,
strategy, or dimension; rather, they represent an integrated combination of development
across multiple domains, collectively leading to effective self-directed professional growth.
The literature consistently affirms that continuous self-development fosters a sustainability-
oriented mindset within education. Among the most prominent strategies supporting self-
directed professional development are technological flexibility and continuous alignment
with emerging technological advancements.

When examining the barriers to self-directed professional development most of which are
related to the heavy academic workload and responsibilities the importance of balancing
academic duties with self-development becomes evident. This finding is supported by Saric
and Steh (2017), who emphasized the necessity of achieving equilibrium between
professional obligations and ongoing development. Moreover, higher education institutions
bear responsibility for adopting a culture of self-directed professional development by
providing supportive opportunities and resources that facilitate this process, motivate faculty
members, and remove obstacles that hinder progress, such as technological constraints or
excessive workloads that limit opportunities for self-directed growth.

Finally, self-directed professional development is not limited to individual advancement
alone; rather, its benefits and outcomes extend to the institutional level, where the positive
impact is realized collectively and not solely at the personal level.

Recommendations

1. University development centers should prioritize the preparation and enhancement of
self-directed professional development.

2. Promoting a culture of continuous self-directed and institutional learning.

3. Updating professional development philosophies to explicitly include self-directed
professional development.

4. Engaging specialists in designing self-directed professional development plans.
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5. Providing financial and career-based incentives for participants in self-directed
professional development initiatives.

6. Recognizing faculty members’ professional competence and self-directed
development as part of promotion requirements.

7. Increasing training programs aimed at enhancing faculty members’ technological
competencies.

8. Encouraging academic departments to organize seminars and scholarly discussion
forums.

9. Strengthening the role of centers of expertise in enhancing self-directed professional
development by designing training programs tailored to individual needs.

10. Establishing continuous evaluation standards to assess faculty members’ professional
competence and self-directed development.

11. Encouraging Ministries of Education to adopt unified strategies and standards for
evaluating faculty self-directed development.

12. Developing mechanisms and reference frameworks by Ministries of Education for
self-directed professional development, based on expert opinions and recent studies in
the field.

Conclusion

Professional development of faculty members constitutes a strategic objective at both global
and local levels, given its significant and far-reaching impact. It reflects the dynamism of
faculty members’ professional and cognitive growth and their responsiveness to the demands
of a rapidly evolving and changing century—an era in which higher education institutions are
compelled to pursue continuous development and engage in global competitiveness.

Self-directed professional development is distinguished from other development approaches
by its flexibility in time, place, and content, as well as by the diversity of its tools, methods,
and techniques. It transcends the narrow traditional model confined to workshops and
training courses, expanding to encompass continuous and sustainable learning and the
concept of lifelong education. A review of the literature and studies addressing self-directed
professional development across various sectors particularly within the educational field
examined in the present study reveals multiple strategies that underpin self-directed
professional growth.

These strategies can be classified into five main domains: psychological strategies, academic
strategies, research strategies, behavioral strategies, and technological alignment strategies.
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