
Workplace Happiness of Teachers in Lop Buri, Thailand: 
A Study Based on the Workplace Well-being Concept 

Phuwadon Chulasukhont, Thepsatri Rajabhat University, Thailand 
Namthip Ongardwanich, Naresuan University, Thailand 

Wanwisa Yamkrachang, Thepsatri Rajabhat University, Thailand 
Jitlada Rodploy, Thepsatri Rajabhat University, Thailand 

Khemika Sa-nguanpuak, Thepsatri Rajabhat University, Thailand 

The Asian Conference on Education & International Development 2025 
Official Conference Proceedings 

Abstract 

Workplace happiness plays a pivotal role in enhancing teachers' performance and the overall 
quality of education. Despite its importance, research on teachers' workplace well-being in 
rural provinces of Thailand, such as Lop Buri, remains limited. This study adopts the 
Workplace Well-being framework to evaluate workplace happiness among teachers and 
analyze variations based on demographic factors. The research aims to: 1) assess the level of 
workplace happiness among teachers in Lop Buri Province, and 2) compare workplace 
happiness across demographic variables. A quantitative research design was employed, with 
a sample of 357 teachers selected through stratified random sampling. Data were gathered 
using a structured questionnaire derived from the Workplace Well-being model, 
incorporating dimensions such as autonomy, skill utilization, social support, and work-life 
balance. The findings revealed that workplace happiness among teachers was at a high level 
overall, with significant differences observed across demographic categories such as debt 
status, school size, and commuting distance. Appropriate status, opportunities for personal 
development, and social support emerged as key factors influencing teachers' happiness. The 
study underscores the need for educational institutions to create supportive work 
environments and promote professional recognition and personal development to improve 
teachers' well-being. These findings provide valuable insights for policymakers and 
administrators to develop interventions that enhance workplace happiness, thereby 
contributing to better educational outcomes in Lop Buri Province.  
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Introduction 
 
Workplace happiness has gained significant attention in recent decades due to its direct 
impact on employee performance, organizational commitment, and overall quality of life 
(Fisher, 2010; Warr, 2013). It encompasses not only positive emotions but also job 
satisfaction, work-life balance, and a sense of self-worth within the organization. The concept 
has been examined through various dimensions, such as organizational support, opportunities 
for personal growth, and engagement in meaningful tasks, all of which contribute to work 
efficiency, employee loyalty, and mental well-being (Lyubomirsky et al., 2005). In Thailand, 
workplace happiness is influenced by cultural factors, including respect and support from 
leadership, which differ from Western models that emphasize autonomy and performance-
based rewards (Hofstede, 2011). Recent studies have highlighted concerns about teachers’ 
workplace happiness, as excessive workload, stress, and inadequate compensation negatively 
impact their well-being. A 2023 survey by Reader’s Digest ranked teachers as one of the least 
happy professionals in Thailand, with primary concerns including workload, low salaries, and 
curriculum pressures. Additionally, a 2023–2024 survey by Suan Dusit Poll and the 
Teachers’ Council of Thailand revealed that 65.77% of teachers seek to reduce non-teaching 
responsibilities, while 62.18% desire salary adjustments to match the cost of living. 
Recognizing these challenges, the Thai government has emphasized the need to enhance 
teachers’ workplace happiness to improve teaching effectiveness and student outcomes 
(Bangkok Business News, 2023). 
 
The workplace well-being framework, developed by Peter Warr (2013), provides a 
theoretical foundation for analyzing workplace happiness, comparing essential workplace 
factors to “vitamins” that must be balanced to promote well-being. Applied to teachers, these 
factors include job autonomy, social support, and work-life balance, all of which contribute to 
job satisfaction and mental health. In Thailand, teachers' happiness is closely linked to school 
culture and community relations, especially in rural schools where resource limitations create 
additional challenges (Zembylas & Barker, 2007). Studies have shown that reducing non-
teaching workload allows teachers to focus on instructional quality, aligning with findings 
from the Suan Dusit Poll. The Lop Buri context presents unique challenges, with teachers 
reporting excessive administrative tasks, project responsibilities, and extracurricular activities 
that interfere with classroom time. Many teachers struggle with work-life balance, leading to 
chronic stress and job dissatisfaction (Kyriacou, 2001). Additionally, concerns about job 
stability arise from changing education policies and economic factors affecting career 
progression and compensation. Some schools also face resource shortages, requiring teachers 
to invest their personal funds in educational materials. These factors underscore the urgent 
need for policies that address teachers’ well-being to improve job satisfaction and retention. 
 
To address these concerns, this study investigates the factors influencing workplace 
happiness among teachers in Lop Buri, utilizing the workplace well-being framework. 
Conducted by researchers from the Faculty of Education at Thepsatri Rajabhat University and 
experts in related fields, the study aims to identify key factors such as social support, work-
life balance, and professional recognition, which are critical to fostering a positive work 
environment. By analyzing these elements, the research seeks to provide deeper insights into 
creating supportive workplace policies that enhance both teacher well-being and instructional 
effectiveness. The findings will contribute to the development of strategies that improve 
teachers’ happiness, thereby fostering a sustainable and high-quality education system in Lop 
Buri (OECD, 2019). 
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Research Objectives 

This research aims to 1) assess the level of workplace happiness among teachers in Lop Buri 
Province, and 2) compare workplace happiness across demographic variables.

Methodology 

Sample 

The population of this study consisted of 3,362 government school teachers in Lop Buri 
Province, under the Office of the Basic Education Commission (OBEC) (Office of the Basic 
Education Commission, 2024). The population was categorized by affiliation as follows: 
1,172 teachers under Lop Buri Primary Educational Service Area Office 1, 1,197 teachers 
under Lop Buri Primary Educational Service Area Office 2, and 993 teachers under Lop Buri 
Secondary Educational Service Area Office. 

The sample size was determined using Yamane’s formula (1973) with a confidence level of 
95% and a margin of error of 5%, resulting in an appropriate sample size of 357 teachers. To 
ensure proportional representation across different affiliations, proportional stratified random 
sampling was applied. The stratification was based on the teachers' affiliation with each 
educational service area office, and random selection was employed within each stratum to 
ensure accuracy and representativeness in accordance with the population structure.  

Conceptual Framework 

In this study, the researcher proposes the conceptual framework based on the Workplace 
Well-being Theory developed by Peter Warr (2013). This framework serves as the foundation 
for defining the content scope of the study as follows. 

Figure 1 
Conceptual Framework 

The research instrument was a questionnaire developed to assess workplace happiness based 
on the Workplace Well-being Framework proposed by Warr (2013). The questionnaire 
consisted of two main sections, as follows: 

The Asian Conference on Education & International Development 2025 Official Conference Proceedings

ISSN: 2189-101X 529



 

Section 1: General Information 
 
This section collected demographic data of the respondents, including gender, age, work 
experience, academic position, marital status, debt status, school size, school affiliation, and 
commuting distance. All items were presented in a checklist format. 
 
Section 2: Workplace Happiness Questionnaire 
 
This section consisted of 60 items designed to measure workplace happiness according to 10 
key dimensions of workplace well-being: opportunity for control, opportunity for skill use, 
clarity of goals, variety, social support, appropriate status, adequate financial reward, physical 
security, opportunity for personal development, and work-life balance. A 5-point Likert scale 
was used for each item, ranging from 1 = Lowest Happiness to 5 = Highest Happiness. 
 
Construction of Research Instrument 
 
The researcher conducted the following procedures to construct the research instrument for 
assessing teachers' workplace happiness.  
 
1) Studied relevant theories, academic texts, and prior research on workplace happiness, with 
particular focus on the educational context and the well-being of teachers, to develop the 
research framework and identify the variables of interest. 
 
2) Developed a closed-ended questionnaire based on the conceptual framework of Workplace 
Well-being proposed by Warr (2013), ensuring comprehensive coverage of its core 
dimensions. 
 
3) Submitted the initial draft of the questionnaire to five subject matter experts to assess 
content validity. The instrument was evaluated using the Index of Item-Objective Congruence 
(IOC), and necessary revisions were made according to expert suggestions. 
 
4) Conducted a try-out of the revised instrument with a group of 30 teachers from primary 
and secondary schools in Lop Buri Province (not included in the main study sample) to test 
the instrument’s reliability, calculated using Cronbach’s Alpha Coefficient. 
 
5) Administered the finalized questionnaire to the actual sample through field data collection. 
 
6) The research instrument used in this study was a closed-ended questionnaire designed to 
measure teachers' workplace happiness based on Warr’s (2013) Workplace Well-being 
Framework. 
 
7) The population consisted of 3,362 government school teachers in Lop Buri Province, 
categorized into three affiliations: 1,172 in Primary Educational Service Area Office 1, 1,197 
in Area Office 2, and 993 in the Secondary Educational Service Area Office (Office of the 
Basic Education Commission, 2024). 
 
8) The sample size of 357 teachers was calculated using Yamane’s formula (1973) at a 95% 
confidence level and a 5% margin of error. The proportional stratified random sampling 
technique was employed based on school affiliation. 
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9) Quantitative data were analyzed using descriptive statistics including frequency, 
percentage, mean, and standard deviation to respond to the first research objective regarding 
the level of workplace happiness. 
 
10) To answer the second objective, inferential statistical analyses were conducted: 
Independent Samples T-Test for variables with two groups and One-Way ANOVA for those 
with more than two groups. LSD post-hoc tests were applied when significant differences 
were found. 
 
11) The findings were then summarized to address both research objectives, followed by the 
preparation of a final research report and synthesis for potential academic publication. 
 

Results 
 
The majority of the questionnaire respondents were female teachers, accounting for 78.71% 
of the total sample. Approximately 50.70% were under the age of 31, while 78.43% had less 
than 10 years of teaching experience. A significant proportion (72.27%) did not hold an 
academic rank, and most respondents (65.55%) were single. Regarding financial status, 
59.39% had debt obligations amounting to less than 10% of their monthly salary. 
Additionally, 42.02% were employed in small-sized schools, with 35.58% affiliated with the 
Lop Buri Primary Educational Service Area Office 1. In terms of commuting distance, 
63.02% of the respondents traveled less than 50 kilometers from their residence to their 
workplace. 
 
1) The first purpose of this research objective was to assess the level of workplace happiness 
among teachers in Lop Buri Province based on the framework of workplace well-being 
developed by Warr (2013). The assessment focused on ten key factors, namely: opportunity 
for control, opportunity for skill use, clarity of goals, variety, social support, appropriate 
status, adequate financial reward, physical security, opportunity for personal development, 
and work-life balance. 
  
The results of the analysis indicated that the overall level of workplace happiness among 
teachers was high, with a mean score of 4.01 and a standard deviation of 0.75. This suggests 
that the majority of respondents had positive perceptions of their work environment and 
experienced a generally high level of workplace well-being, As shown in Table 1. 
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Table 1 
Mean Scores of Workplace Happiness Factors 

 
 
Among the ten factors examined, “appropriate status” received the highest mean score (X̄ = 
4.18, S.D. = 0.85), indicating that teachers in Lop Buri felt they were appropriately 
recognized for their professional role. This reflects the importance of status recognition in 
fostering motivation, sense of value, and overall job satisfaction. Following this, the factors 
“opportunity for personal development” (X̄ = 4.09, S.D. = 0.86) and “social support” (X̄ = 
4.07, S.D. = 0.89) also received high ratings. These results demonstrate that the availability 
of professional development opportunities and the presence of supportive relationships 
among colleagues and administrators significantly contribute to teachers’ happiness at work. 
 
Other well-rated factors included physical security (X̄ = 4.05, S.D. = 0.89), opportunity for 
skill use (X̄ = 4.03, S.D. = 0.76), clarity of goals (X̄ = 4.01, S.D. = 0.80), and variety in work 
(X̄ = 3.98, S.D. = 0.79). These findings indicate that teachers generally perceived their work 
as secure, meaningful, and suitably challenging, contributing to a sense of autonomy and 
engagement. The factor “opportunity for control” (X̄ = 3.96, S.D. = 0.78) also showed a high 
level of satisfaction, suggesting that teachers had some degree of autonomy in managing their 
work responsibilities. 
 
The lowest-rated factor was “adequate financial reward”, with a mean score of 3.85 and a 
relatively higher standard deviation of 1.03, indicating greater variability in responses. 
Although this factor was still interpreted as “high” based on the criteria, the lower score 
reflects a concern among many teachers regarding the sufficiency of their compensation 
relative to their workload and living costs. This result is consistent with national surveys and 
previous research highlighting the impact of financial dissatisfaction on teacher well-being. 
 
Lastly, work-life balance received a mean score of 3.93 (S.D. = 0.98), showing that while 
most teachers maintain a positive view of their ability to balance personal and professional 
responsibilities, there is still room for improvement. Given the importance of maintaining 
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equilibrium between work demands and personal life, this area remains a critical factor for 
promoting long-term teacher retention and happiness. 

In summary, the findings confirm that teachers in Lop Buri Province perceive themselves as 
experiencing a high level of workplace happiness, especially in terms of professional 
recognition, development, and support. However, financial compensation and work-life 
balance are two areas that require ongoing attention to further enhance teacher well-being in 
the context of Thai educational institutions. 

2) To address the second research objective, statistical analyses were conducted to compare
the levels of workplace happiness among teachers in Lop Buri Province across various
demographic variables.

Independent Samples t-test and One-Way ANOVA were used to examine whether significant 
differences existed based on gender, age, work experience, academic position, marital status, 
debt status, school size, school affiliation, and distance from home to school. The results 
revealed that statistically significant differences (p < .05) in workplace happiness were found 
among teachers when grouped by debt status, school size, and commuting distance. 

Teachers with lower levels of personal debt reported higher levels of workplace happiness, 
suggesting that financial well-being is a key factor contributing to job satisfaction. 
Additionally, teachers working in smaller schools demonstrated different levels of workplace 
happiness compared to those in larger institutions, possibly due to differences in workload, 
resource access, or organizational dynamics. Furthermore, the distance between home and 
school had a significant effect on workplace happiness, with shorter commuting distances 
associated with higher happiness scores. This finding aligns with existing research indicating 
that commuting time can affect stress levels and work-life balance. 

In contrast, no statistically significant differences in workplace happiness were observed 
based on gender, age, years of teaching experience, academic rank, marital status, or school 
affiliation. These results suggest that while certain structural or contextual factors impact 
workplace happiness, many individual demographic characteristics do not lead to significant 
differences in perceived well-being at work. Overall, the findings highlight the importance of 
addressing economic and environmental factors in efforts to improve teacher well-being and 
foster a more supportive educational workplace. 

Conclusion and Discussion 

According to the results mentioned above, this study shows interesting points as follows. 

1) The findings from this study indicate that teachers in Lop Buri Province experience a high
level of workplace happiness, with an overall mean score of 4.01 (S.D. = 0.75). This suggests
that despite occupational challenges, teachers perceive their work environment positively in
terms of workplace well-being. The highest-rated factor was status recognition (X̄ = 4.18,
S.D. = 0.85), underscoring the importance of professional acknowledgment in fostering job
satisfaction. This aligns with recent research indicating that professional recognition
enhances teachers' motivation and organizational commitment (Skaalvik & Skaalvik, 2020).
Additionally, social support (X̄ = 4.07, S.D. = 0.89) emerged as a significant factor,
reinforcing the view that a supportive work environment plays a critical role in teacher well-
being (Choi et al., 2022).
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Although financial aspects typically influence job satisfaction, the adequate financial reward 
factor received the lowest score (X̄ = 3.85, S.D. = 1.03), suggesting that compensation 
remains an area of concern. This finding is consistent with recent studies that highlight 
financial dissatisfaction as a key contributor to stress and burnout among teachers (OECD, 
2021). Despite these concerns, work-life balance was rated relatively high (X̄ = 3.93, S.D. = 
0.98), indicating that teachers maintain some equilibrium between professional and personal 
responsibilities. Research has shown that work-life balance is a significant predictor of 
teacher retention and job engagement (Kim & Park, 2022). 
 
The Workplace Well-being Framework (Warr, 2013) provides a useful theoretical foundation 
for interpreting these results, conceptualizing workplace happiness as a function of job 
autonomy, social support, and opportunities for skill development. The results highlight 
opportunities for personal development (X̄ = 4.09, S.D. = 0.86) as a highly valued 
component, supporting the argument that professional growth contributes to long-term job 
satisfaction (Klusmann et al., 2020). Additionally, workplace safety (X̄ = 4.05, S.D. = 0.89) 
was rated highly, reflecting teachers’ perceptions of a secure and stable working 
environment. This finding aligns with recent literature emphasizing the role of psychological 
and physical safety in enhancing employee productivity and well-being (Bakker & de Vries, 
2021). 
 
In conclusion, this study confirms that teachers in Lop Buri Province generally report a high 
level of workplace happiness, driven by factors such as status recognition, social support, and 
opportunities for professional development. However, concerns remain regarding financial 
compensation and workload balance, which should be addressed through policy reforms 
aimed at enhancing teacher well-being. Future research should incorporate longitudinal 
studies and qualitative methodologies to gain deeper insights into workplace happiness in 
different educational contexts. Implementing strategies such as financial incentives, workload 
management, and increased opportunities for skill development could further improve 
teachers' well-being and overall job satisfaction. 
 
2) The findings of this study indicate that workplace happiness among teachers in Lop Buri 
Province varies significantly across specific demographic variables, namely debt status, 
school size, and distance from home at a significance level of .05. These results suggest that 
financial stability, institutional context, and commuting distance contribute to variations in 
workplace happiness. Teachers with lower debt levels tend to report higher job satisfaction 
and well-being, which aligns with previous studies demonstrating that financial security plays 
a critical role in reducing occupational stress and enhancing overall job contentment (Kim & 
Kang, 2020). Similarly, school size appears to influence workplace happiness, as teachers in 
smaller schools may face distinct challenges related to workload distribution, resource 
availability, and social support networks. Research has shown that teachers in smaller 
institutions often experience higher job autonomy but increased administrative burdens, 
which can either enhance or diminish workplace well-being depending on the availability of 
support systems (Han et al., 2021). Furthermore, commuting distance significantly impacts 
workplace happiness, as longer travel times have been linked to increased stress, fatigue, and 
work-life imbalance (Chatterjee et al., 2019). 
 
Conversely, the study found that workplace happiness did not significantly differ based on 
gender, age, work experience, academic position, marital status, or school affiliation. These 
findings suggest that, despite individual differences, teachers in this province share similar 
perceptions of workplace happiness across these demographic categories. The non-significant 
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effect of gender aligns with recent literature suggesting that both male and female teachers 
generally experience comparable levels of job satisfaction when organizational conditions 
and professional responsibilities remain equitable (Richardson & Watt, 2021). Additionally, 
the absence of differences in happiness based on age and work experience indicates that 
teachers across different career stages may face similar challenges and derive similar benefits 
from their work environment. This contrasts with some earlier studies suggesting that novice 
teachers often report lower job satisfaction due to adjustment difficulties, whereas 
experienced teachers may struggle with burnout (Toropova et al., 2021). The lack of 
significant differences in workplace happiness across academic positions and school 
affiliations implies that institutional structures and policy frameworks might provide 
relatively uniform work environments, reducing disparities in teachers’ job satisfaction. 

The theoretical foundation of this study is supported by Warr’s (2013) Workplace Well-being 
Framework, which highlights how financial stability, environmental conditions, and work-life 
balance shape workplace happiness. The findings reinforce the importance of addressing 
financial concerns, improving commuting conditions, and optimizing resource allocation in 
different school settings to enhance teacher well-being. Moreover, the lack of significant 
variation across certain demographic factors suggests that workplace happiness may be more 
strongly influenced by structural and organizational conditions rather than personal attributes. 
Policymakers and school administrators should therefore prioritize strategies such as financial 
incentives, workload adjustments, and transportation support to ensure equitable and 
sustainable workplace well-being for all teachers. Future research should explore these 
factors using longitudinal data and qualitative methods to gain deeper insights into how 
demographic and contextual variables interact to shape workplace happiness in education.      

Limitation of the Study 

This study was limited in several ways. First, the data were collected solely from teachers in 
Lop Buri Province, which may not fully represent the perspectives of teachers across other 
provinces or educational contexts in Thailand. Second, the study employed a quantitative 
method using a self-report questionnaire, which may be subject to response bias, particularly 
in relation to sensitive items such as perceptions of salary and job stress. Third, the cross-
sectional nature of the data collection does not allow for longitudinal interpretation of 
changes in workplace happiness over time. Future research may address these limitations by 
incorporating mixed methods, expanding the geographic scope, and utilizing longitudinal 
designs to gain deeper and more generalizable insights into the workplace well-being of 
educators. 

Suggestions for Future Research 

1) Conduct longitudinal studies and qualitative research - Future studies should track
workplace happiness over time and explore teachers' experiences through interviews and
focus groups to gain deeper insights beyond quantitative data.

2) Explore regional and school-level variations - Comparative research across urban and rural
schools, as well as different school sizes, can help identify specific challenges and inform
targeted well-being policies.
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