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Abstract

This study examines differentiated instruction (DI) practices in Malaysian ESL secondary
school reading classrooms, focusing on strategies and challenges. With the integration of the
Common European Framework of Reference (CEFR) into Malaysia’s English curriculum and
the adoption of mixed-ability classrooms under the Kurikulum Standard Sekolah Menengah
(KSSM), differentiated instruction has become essential for addressing diverse student needs.
The research draws on Tomlinson’s DI framework, emphasizing content, process, and
product differentiation tailored to students’ readiness, interests, and learning profiles. A
qualitative case study design explores how three ESL teachers in the Petaling Perdana district
implement DI strategies, using semi-structured interviews, classroom observations, and
document analysis. Thematic analysis reveals impending strategies such as collaborative
learning, tiered assignments, and digital tools integration to enhance engagement and
comprehension. However, potential significant challenges include time constraints,
insufficient resources, and inadequate professional training pose threats to effective
implementation. The findings aim to inform professional development initiatives, addressing
the practical barriers to DI and fostering more inclusive and effective teaching practices. By
addressing these challenges, the study contributes to enhancing English reading literacy in
mixed-ability Malaysian ESL classrooms, aligning with national educational goals and global
educational equity standards.
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Introduction

The Malaysian English language curriculum, transformed with the full implementation of the
Common European Framework of Reference (CEFR) in 2021, aims to enhance students'
English communication skills. The Ministry of Education has revamped the English program,
emphasizing reading as a fundamental skill. Effective reading instruction is crucial for
language acquisition, with approaches like top-down and bottom-up instruction highlighted
(Ismail et al., 2022). Mixed-ability classrooms have been introduced under the Kurikulum
Standard Sekolah Menengah (KSSM), fostering inclusivity in education, which aligns with
UNESCQO’s Sustainable Development Goal 4. Therefore, differentiated instruction is
essential for addressing the diverse proficiency levels in these classrooms, allowing teachers
to meet varying student needs. Tomlinson's model includes three components: content,
process, and product, adapting lessons to students’ readiness, interest, and learning profiles,
ensuring equitable learning opportunities (Tomlinson, 2001).

Malaysian students' reading literacy has declined since 2015, with PISA 2022 scores
indicating a significant gap compared to OECD averages. A notable issue is the ineffective
one-size-fits-all teaching method prevalent in classrooms. In mixed-ability settings, proficient
students can become disengaged while struggling students may feel overwhelmed. Research
suggests that differentiated instruction can meet the diverse needs of these learners (Ismail et
al., 2022). Teachers have employed various strategies to address differences, such as tiered
assignments and peer tutoring. However, significant challenges remain for effective
implementation, including limited training and resources, time constraints, and the
complexities of managing diverse instruction simultaneously.

The study aims to analyse differentiated instruction practices among Malaysian ESL
secondary school teachers, specifically focusing on 1) types of tasks used in reading lessons
considering content, process, and product, 2) implementation of differentiated strategies
based on students' readiness, interests, and learning profiles and 3) challenges faced in
accommodating varied reading abilities. The findings will enhance understanding of
Malaysian ESL teachers' challenges and strategies in differentiated instruction, contributing
to more equitable reading education. Identifying effective strategies offers insights for
professional development and aligns with national educational goals. Limitations include a
small sample size, potentially affecting the generalizability of findings and the risk of
response bias during interviews. Observational limitations may also occur if participants are
uncooperative. Additionally, context-specific findings may not apply universally across
Malaysia.

Theoretical Background of the Study

This study is based on social constructivism theory, emphasizing collaborative learning and
the role of teachers as facilitators. The theory intersects with Tomlinson's differentiated
instruction model, focusing on the Zone of Proximal Development (ZPD) and tailoring
instruction to meet students at their knowledge levels. Tomlinson’s differentiated instruction
model addresses diversity in mixed-ability classrooms through differentiation in content,
process, and product. This study will analyze how teachers apply these components and
explore strategies to accommodate students' readiness, interests, and profiles.



Overview of Differentiated Instruction Practices in ESL

Differentiated instruction, designed for mixed-ability classrooms, allows teachers to adjust
their methods according to students’ varying needs. Strategies include collaborative learning,
tiered assignments, varied materials, and integrating digital technology (Alghonaim, 2020;
Allison, 2022; Bratsch-Hines et al., 2020; Clark, 2023; Jones et al., 2022; Labordo, 2024).
Research indicates that differentiated instruction can positively impact student proficiency
levels (Smith et al., 2023; Sun, 2023; Tajik et al., 2024; White & Vibulphol, 2020).

Differentiated Instruction Practices in ESL Reading Classrooms

In ESL reading classrooms, both top-down and bottom-up approaches are employed (Amini
et al., 2020). The bottom-up approach focuses on decoding linguistic units, while the top-
down method utilizes prior knowledge and context to derive meaning from texts. Effective
reading instruction requires systematic teaching of both approaches (Moats, 2020). However,
studies often overlook student variances in reading abilities and the necessity for equal
learning opportunities.

Differentiation of Content, Product, and Process

Teachers differentiate content by providing reading texts of varying difficulty levels, aiding
engagement and understanding (Moats, 2020). For example, studies by Sun (2023) and Saleh
(2021) show that allowing students to choose appropriate reading texts boosts confidence and
participation. Magableh and Abdullah (2020) found increased engagement and improved
reading performance when materials were differentiated. To differentiate the learning
process, collaborative strategies, such as group discussions, are effective. Clark (2023) notes
that grouping students with mixed proficiency fosters collaboration and support.
Additionally, differing time allocations based on reading capabilities can enhance student
opportunities to complete tasks (Ismail et al., 2022). Differentiating products involves varied
demonstration tasks, such as using digital tools or creative assignments, which allow students
to exhibit their understanding in various formats (Sun, 2023; Magableh & Abdullah, 2020).

Differentiation According to Students’ Readiness, Interests, and Learning Profiles

Teachers differentiate reading tasks based on students’ readiness by evaluating their
proficiency through activities like read-aloud sessions (Clark, 2023). Identifying reading
levels enables tailored task assignments. Addressing students’ interests is crucial for
motivation; studies show that providing varied genres increases engagement (Moats, 2020;
Sun, 2023). Accommodating diverse interests keeps students willing to read instead of seeing
it as a chore. Differentiating based on learning profiles caters to students' varied learning
styles, such as using technology to enhance understanding (Smith et al., 2023). Studies
indicate that integrating digital tools can improve student engagement and receptivity in
reading activities (Mifsud, 2021).

Impacts of Differentiated Instruction on Reading Skills

Research shows that differentiated instruction positively impacts ESL reading skills. Labordo
(2024) reported increased interest and critical thinking through collaborative learning
environments. Similarly, Silva-Maceda and Camarillo-Salazar (2021) found experimental
groups demonstrating improved reading comprehension performance compared to controls.



While these studies highlighted positive educational outcomes, they often occurred outside
natural classroom settings, which may not fully represent actual educational complexities.
Despite the benefits, numerous challenges hinder effective implementation, including limited
knowledge and resources.

Challenges to Effective Differentiated Instruction Implementation
General Challenges in ESL Contexts

While many studies recognize the advantages of differentiated instruction, numerous
implementation challenges persist. Significant challenges include teacher workload and time
constraints (Akhmetova et al., 2023; Endeshaw, 2021; Karimi & Nazari, 2021). Akhmetova
et al. noted that preparing differentiated lessons requires considerable time and effort, which
can overwhelm teachers. Large classroom sizes exacerbate these challenges. Teachers
struggle with classroom management and providing individualized support, making
differentiation more challenging (Akhmetova et al., 2023; Endeshaw, 2023). Insufficient
resources further complicate implementation (Hatmanto & Rahmawati, 2023). Educational
facilities like reliable internet, photocopying services, and projectors are necessary for
effective differentiated instruction, yet many teachers report a lack of funding for these
essentials (Idrus et al., 2021). Additionally, teachers’ knowledge gaps hinder effective
differentiation. While some teachers have theoretical knowledge of differentiated instruction,
they may lack practical experience or proper attitudes towards its implementation (Endeshaw,
2023). Students’ diverse needs also present significant challenges. Catering to individual
learning styles can complicate lesson delivery in mixed-ability classrooms (Hatmanto &
Rahmawati, 2023). Non-cooperative students can diminish the effectiveness of differentiation
strategies (Idrus et al., 2021).

Specific Challenges in Malaysia

Malaysian ESL teachers encounter similar challenges. Limited knowledge and training in
differentiated instruction impede its effective implementation (Lavania & Nor, 2021). The
introduction of the KSSM curriculum in 2018 did not provide adequate training for teachers
on differentiated practices. As a result, many teachers revert to traditional, teacher-centered
approaches amid increasing class sizes. Time constraints are prevalent in Malaysian
classrooms, where teachers struggle to plan and execute differentiated lessons alongside
heavy workloads (Ismail & Aziz, 2019; Lavania & Nor, 2021). Moreover, Malaysian
classrooms are often overcrowded, which exacerbates the challenges of differentiation (Umar
& Aziz, 2024). Further complicating matters, teachers may lack the understanding needed to
identify students' diverse needs effectively (Khairina Ismail et al., 2022). Recent studies have
indicated that curriculum-related issues, including textbook difficulty and insufficient support
for differentiation, hinder effective instruction (Lavania & Nor, 2021; Umar & Aziz, 2024).

If these issues remain unaddressed, teachers may revert to traditional methods, undermining
the goal of differentiated instruction in fostering student learning in mixed-ability
environments. Overall, substantial challenges impede the effective implementation of
differentiated instruction in Malaysian ESL classrooms. Addressing these obstacles is crucial
for enhancing student learning experiences and outcomes.



Research Design

The study employs a qualitative case study design, focusing on three Malaysian ESL
secondary school teachers with experience teaching mixed-proficiency students. According to
Cresswell (2017), qualitative research enables in-depth exploration of human experiences,
making it suitable for understanding differentiated instruction in ESL reading classrooms.
Semi-structured interviews, classroom observations, and document analysis (e.g., lesson
plans) will be used. Data will be analysed using Braun and Clarke's (2006) six-step thematic
analysis to address the research questions. A case study approach is appropriate for
investigating differentiated instruction practices, challenges, and strategies, as it allows in-
depth examination of specific instances (Merriam & Tisdell, 2015). While prior studies
largely used quantitative methods, such as questionnaires, this research fills a gap by
providing deep qualitative insights into the unique individual challenges faced by teachers.

Sampling Procedure

The study will focus on three ESL teachers from secondary schools in the Petaling Perdana
district, an urban area with diverse student demographics. Purposive sampling will be used to
select participants who meet the following criteria: at least three years of ESL teaching
experience, current experience teaching mixed-ability classrooms, and familiarity with
differentiated instruction methods. This method ensures the inclusion of participants with
rich, relevant insights (Cresswell, 2017).

The selection process involves consultation with the Petaling Perdana District Office for
recommendations, followed by contact through school principals. Participation is voluntary,
and informed consent will be obtained. Participants will be briefed on the study's purpose and
their right to withdraw at any time.

Data Collection Methods

Multiple data collection methods will be employed to enhance trustworthiness (Merriam &
Tisdell, 2015):

Semi-Structured Interviews.

Interviews will explore teachers’ understanding of differentiated instruction and their
strategies for accommodating student diversity. Questions will be pre-approved by an expert
and piloted with a non-participating teacher. Interviews will take place at participants’
schools, with additional questions asked as needed.

Classroom Observations.
Observations will examine reading instruction practices in real-time. An observation

checklist will systematically document strategies and challenges, providing corroborative
data for interviews and documents.



Document Analysis.

Lesson plans and teacher reflections will be analysed to supplement interview and
observation findings. These documents provide evidence of instructional strategies and
challenges, enhancing data validity.

Data Analysis Techniques

Data will be analysed using Braun and Clarke's (2006) 6-step thematic analysis framework
with following order; familiarisation with data, generating initial codes, identifying patterns
and themes, reviewing themes, defining and naming themes and interpreting and reporting
findings. Atlas.ti software will aid in coding and organising data. Validity will be ensured
through expert review and member checking. Themes will align with Tomlinson’s
differentiated instruction framework, addressing research questions on strategies and
challenges.

Ethical Considerations

The study adheres to ethical standards by ensuring confidentiality and anonymity.
Participants will be fully informed about the research purpose and procedures, and their
participation will be voluntary. Ethical approval from the university will be obtained, and
informed consent will be secured from participants and their schools.

Trustworthiness and Rigour

Trustworthiness will be ensured through triangulation by using multiple data sources
(interviews, observations, documents), expert validation in reviewing interview questions,
member checking by allowing participants to verify data accuracy and dependability in
ensuring consistent analysis through independent review.

Expected Findings

Teachers are expected to use strategies such as collaborative learning, varied materials, and
digital integration to address diverse student needs. Collaborative learning involves high-
proficiency students assisting peers, fostering a supportive learning environment. Digital
tools align with the Ministry of Education’s Digital Education Policy. Anticipated challenges
include time constraints, limited resources, and insufficient professional training. Teachers
may struggle with preparing differentiated materials due to heavy workloads and lack of
support.

Conclusion

This study aims to explore the challenges and strategies of Malaysian ESL teachers in
implementing differentiated reading instruction. Findings will inform professional
development programs and provide insights for other educators managing mixed-ability
classrooms. By addressing current gaps, the research seeks to contribute to more effective
teaching practices in Malaysian ESL contexts.



Acknowledgements

I extend my heartfelt gratitude to the organisers of the 16™ Asian Conference on Education
for providing a platform to present my research and for their exceptional efforts in making
the event a success. I am grateful to the keynote speakers and fellow presenters whose
valuable insights enriched the academic exchange at the conference. Special appreciation is
extended to the audience members who engaged with my presentation, offering thoughtful
questions and perspectives that deepened the discussion. Finally, I would like to thank my
supervisor, Dr. Shanina Sharatol Ahmad Shah and faculty members of the Faculty of
Education, Universiti Malaya, Malaysia, who have encouraged me throughout this research
journey. Their guidance and support have been instrumental in bringing this work to fruition.



References

Al-Subaiei, M. S. (2017). Challenges in Mixed Ability Classes and Strategies Utilized by ELI
Teachers to Cope with Them. English Language Teaching, 10(6), 182.
https://doi.org/10.5539/elt.v10n6p182

Alghonaim, A. S. (2020). Impact of Related Activities on Reading Comprehension of EFL
Students. English Language Teaching, 13(4), 15-27.

Allison, L. (2022). Effects of Mixed Ability Guided Reading Groups in the Elementary Effects
of Mixed Ability Guided Reading Groups in the Elementary Setting Setting.
https://nwcommons.nwciowa.edu/education_masters

AM, M., Hadi, S., & Istiyono, E. (2023). Trend Research Mapping of Differentiated
Instruction: A Bibliometric Analysis. Journal of Pedagogical Research, 7(3), 194-
210.

Amini, M., Zahabi, A., Amini, D., & Hosseini, S. S. A. (2020). A Review of Reading
Strategies and Models in Learning and Teaching of English as a Foreign Language.
AJELP: Asian Journal of English Language and Pedagogy, 8(2), 14-26.
https://doi.org/10.37134/ajelp.vol8.2.2.2020

Ankrum, J. W., & Bean, R. M. (2008). Differentiated reading instruction: What and how.
Reading Horizons: A Journal of Literacy and Language Arts, 48(2), 6.

Azahar, S., & Cheng, C. (2024). Understanding Malaysia’s decline in PISA scores: causes
and consequences.

Bratsch-Hines, M., Vernon-Feagans, L., Pedonti, S., & Varghese, C. (2020). Differential
effects of the targeted reading intervention for students with low phonological
awareness and/or vocabulary. Learning Disability Quarterly, 43(4), 214-226.

Chua, P. C., & Sulaiman, N. A. (2021). Reading comprehension problems in English among
Malaysian primary Year 4 ESL pupils. International Journal of Academic Research in
Progressive Education and Development, 10(2), 797-813.

Clark, A. L. (2023). Fourth and Fifth Grade Reading Teachers' Perceptions of Differentiated
Reading Instruction (Order No. 30529260). Available from ProQuest Dissertations &
Theses Global. (2864007806). https://www.proquest.com/dissertations-theses/fourth-
fifth-grade-reading-teachers-perceptions/docview/2864007806/se-2

Fong, P. C. (2020). Literacy among the Secondary Students in Malaysia. International
Journal of Social Science and Humanity, 2, 34-45.

Hassan, F. N. A., & Ajmain, M. T. (2022). The Differentiated Learning Method (DLM)
Practices in Malaysia. Innovative Teaching and Learning Journal, 6(2), 9-15.



Hatmanto, E. D., & Rahmawati, F. (2023). Unleashing the Potential: Exploring Attitudes and
Overcoming Challenges in Implementing Differentiated Instruction in the Philippines’
English Language Classrooms. In E3S Web of Conferences (Vol. 425, p. 02001). EDP
Sciences.

Hove, N. (2022). The inclusiveness of mixed ability grouping in Johannesburg primary
schools. South African Journal of Childhood Education, 12(1), 1047.

Hussain, M. N. M., & Mohamad, M. (2024). Enhancing Reading Comprehension for
Underprivileged Malaysian ESL Secondary School Students: A Module
Development. In SHS Web of Conferences (Vol. 182, p. 01006). EDP Sciences.

Isagjon, T. (2022). Strategies and techniques for improving EFL learners’ reading skills.

Ismail, A. K., Gopal, R., Swaran Singh, C. K., Maniam, M., & Nallaluthan, K. (2022).
Enhancing students’ participation through differentiated strategies in the ESL
classroom.

Ismail, M. I. H., & Aziz, A. A. (2019). TS25 school teachers’ perceptions of differentiated
learning in diverse ESL classrooms. Journal of Education and Social Sciences, 13(1),
95-107.

Krishnan, P. & Hui, M. L. (2019). Graphic Organizer Instruction in Teaching Reading
Comprehension to Low-proficient English as a Second Language (ESL) Students. In
Journal of Creative Practices in Language Learning and Teaching (CPLT) (Vol. 7,
Issue 3).

Labordo, D. C. (2024). Assessing the Influence of Differentiated Instruction on Enhancing
Reading Comprehension Skills among Learners: A Quasi-Experimental Study. New
English Teacher, 18(2), 13-28.

Lavania, M., & Nor, F. M. (2021). Factors influencing the implementation of differentiated
instruction in English language instruction in rural and urban secondary schools of
Johor Bahru. Creative Education, 12(6), 1235-1246.

Letzel-Alt, V., & Pozas, M. (2024). Inclusive education for refugee students from Ukraine—
An exploration of differentiated instruction in German schools. Journal of Research
in Special Educational Needs.

Magableh, I. S., & Abdullah, A. (2022). Differentiated Instruction Effectiveness on the
Secondary Stage Students' Reading Comprehension Proficiency Level in Jordan.
International Journal of Evaluation and Research in Education, 11(1), 459-466.

Magableh, I. S. 1., & Abdullah, A. (2020). Effectiveness of Differentiated Instruction on
Primary School Students' English Reading Comprehension Achievement.
International Journal of Learning, Teaching and Educational Research, 19(3), 20-35.

Magableh, L. S. I., & Abdullah, A. (2020). On the Effectiveness of Differentiated Instruction
in the Enhancement of Jordanian Students' Overall Achievement. International
Journal of Instruction, 13(2), 533-548.



Magableh, I. S. 1., & Abdullah, A. (2021). The impact of differentiated instruction on
students’ reading comprehension attainment in mixed-ability classrooms.
Interchange, 52(2), 255-272.

Mifsud, C. L. (2021). The Professional Development of Teachers Using Tablets in Bilingual
Primary Classrooms. In Handbook for Online Learning Contexts: Digital, Mobile and
Open: Policy and Practice (pp. 241-256). Cham: Springer International Publishing.

Moats, L. C. (2001). When older kids can’t read. Educational Leadership, 58(6), 36-40.

Moats, L. C. (2020). Teaching Reading" Is" Rocket Science: What Expert Teachers of
Reading Should Know and Be Able to Do. American Educator, 44(2), 4.

Muhamad, S. N., Latiff Azmi, M. N., & Hassan, 1. (2020). Reading interest and its
relationship with reading performance: A study of English as second language
learners in Malaysia. Humanities & Social Sciences Reviews eISSN, 2395-6518.

Nordin, N. H. B., Jamil, K. A. B. M., Zainol, N. Z. B., Kamarulzaman, A. S. B., & Mohamed
Ismail, N. F. B. (2024). ESL novice teachers' beliefs and practices on the teaching of
reading strategies. Malaysian Journal of Social Sciences and Humanities, 9(9),
€002979. https://doi.org/10.47405/mjssh.v919.2979

OECD. (n.d.). Country profile: Malaysia. OECD. Retrieved December 12, 2024, from
https://gpseducation.oecd.org/CountryProfile?primaryCountry=MY S&treshold=5&to
pic=PI#:~:text=0On%20average%2C%2015%2Dyear%2D,485%20points%20in%200
ECD%20countries

Podudu Moswane, A., Wankah Foncha, J., & Francis Abongdia, A. J. (2021). The use of
Differentiated Instruction by English teachers in building a reading culture in rural
high schools in Seshego in Limpopo, South Africa. English Scholarship Beyond
Borders, 7(2).

Rafi, F., & Pourdana, N. (2023). E-diagnostic assessment of collaborative and individual oral
tiered task performance in differentiated second language instruction framework.
Language Testing in Asia, 13(1), 6.

Ramli, R., & Nurahimah, M. Y. (2020). Self-efficacy and differentiated instruction: A study
among Malaysian school teachers. Universal Journal of Educational Research, 8(4),
1252-1260. https://doi.org/10.13189/ujer.2020.080416

Saleh, A. H. A. E. (2021). The effectiveness of differentiated instruction in improving
Bahraini EFL secondary school students in reading comprehension skills. REiLA:
Journal of Research and Innovation in Language, 3(2), 135-145.

Sapan, M., & Mede, E. (2022). The effects of differentiated instruction (DI) on achievement,
motivation, and autonomy among English learners. Iranian Journal of Language
Teaching Research, 10(1), 127-144.



Silva-Maceda, G., & Camarillo-Salazar, B. F. (2021). Reading comprehension gains in a
differentiated reading intervention in Spanish based on the Simple View. Child
Language Teaching and Therapy, 37(1), 19-41.

Smith, S., Carlo, M. S., Plaza, E. G., Santiago, C. Z., & Young, D. J. (2023). Leveraging
technology to increase access to differentiated instruction: A case study of a
synchronous remote delivery dual language intervention for English learners. Journal
of Interactive Learning Research, 34(1), 121-151.

Stingo, J. (2024). The Effects of Differentiated Instruction and Individualized Instruction on
Special Education Students.

Sun, X. (2023). Differentiated instruction in L2 teaching: Two extensive reading programmes
conducted during Covid-19 pandemic. Innovation in Language Learning and
Teaching, 17(2), 177-190.

Tajik, O., Noor, S., & Golzar, J. (2024). Investigating differentiated instruction and the
contributing factors to cater EFL students’ needs at the collegial level. Asian-Pacific

Journal of Second and Foreign Language Education, 9(1), 74.
https://doi.org/10.1186/s40862-024-00299-5

Tomlinson, C. A. (2001). How to differentiate instruction in mixed-ability classrooms. Ascd.

Umar , N. H., & Aziz, A. A. (2024). Differentiated Instruction in ESL Classrooms: Insights
from ESL Primary School Teachers. Jurnal Pendidikan Malaysia, 49(1), 67-80.

United Nations. (n.d.). Goal 4: Ensure inclusive and equitable quality education and promote
lifelong learning opportunities for all. Sustainable Development Goals. Retrieved
November 4, 2024, from https://sdgs.un.org/goals/goal4

White, P., & Vibulphol, J. (2020). How Tiered English Instruction Affects Reading
Comprehension of Thai Students in Mixed-Ability EFL Classrooms. Journal of
Educational Issues, 6(2), 425-442.

Ying, W. E. (2020). English Academic Vocabulary of Dual Language Programme and Non-
Dual Language Programme Secondary School Pupils in Selangor (Master's thesis,
University of Malaya (Malaysia)).



