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Abstract

In an increasingly globalized academic environment, doctoral candidates in Kazakhstan face
the challenge of navigating parallel research paradigms—Ilocal scholarly traditions and
international academic standards—particularly as the country aligns its higher education
system with Bologna Process requirements. This study employs interpretative
phenomenological analysis to explore how eight recent PhD graduates in humanities and social
sciences, who have published in both local and international venues, reconciled these divergent
expectations in their dissertation writing and publication endeavors. Data collected through
semi-structured interviews in March 2024, analyzed via thematic and constant comparative
techniques, revealed three interlinked themes: initial recognition of divergent writing
expectations, development of adaptive writing strategies, and navigation of publication-
specific challenges. Participants' strategies progressed from basic adaptations—such as
creating separate sections for national policy references and international theoretical debates—
to more sophisticated, integrative approaches that synthesized the practical and theoretical
dimensions of their work. These adaptive frameworks enabled candidates to respond
effectively to diverse supervisory feedback, satisfy local regulatory requirements, and position
their studies within broader global research conversations, while meeting publication demands
in both local and international journals. Ultimately, this negotiation process facilitated the
emergence of integrative scholarly identities, demonstrating that navigating parallel research
paradigms can strengthen doctoral candidates' writing practices and enhance their engagement
with multiple academic audiences. The findings contribute to discussions on academic
literacies, scholarly identity formation, and global-local knowledge dynamics, offering insights
for doctoral programs in transnational contexts.
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Introduction

The landscape of doctoral education has transformed dramatically in recent decades, shaped
by the forces of internationalization and globalization. This transformation has created new
opportunities for cross-border collaboration and knowledge exchange while introducing
complex challenges for doctoral candidates navigating diverse academic traditions. In
particular, the demands of writing for different academic audiences have become increasingly
significant as doctoral students engage with multiple research paradigms and scholarly
communities.

The internationalization of higher education has reshaped doctoral education through enhanced
mobility programs, cross-cultural partnerships, and evolving academic standards. These
changes have fostered rich opportunities for knowledge exchange and intercultural learning
(Cutri & Pretorius, 2019; Kraja et al., 2024). At the same time, this transformation has
introduced complexities, particularly in contexts where traditional academic models intersect
with emerging international standards. Doctoral candidates must now develop complex
approaches to academic writing that accommodate diverse scholarly traditions and reader
expectations (Brinkschulte et al., 2018; Golebiowski, 2018). This challenge is particularly
pronounced in multilingual contexts, where scholars must navigate not only different languages
but also distinct rhetorical structures and communicative goals (A. S. Canagarajah, 2006;
Englander, 2014).

The evolution of doctoral education in Kazakhstan exemplifies these global-local dynamics.
Since gaining independence, Kazakhstan's higher education system has undergone substantial
reforms aimed at aligning with international standards while preserving national characteristics
(Agbo etal., 2023; Nurgaliyeva et al., 2025). These changes have particularly affected doctoral
education, as the country transitions from its Soviet-era system to a Bologna-aligned model
emphasizing research-based PhD degrees. The transformation has introduced new
requirements for doctoral candidates, including the need to publish in both local and
international venues (Auanassova, 2023; Fimyar et al., 2023). This dual expectation creates
unique challenges for doctoral students who must navigate parallel research paradigms and
different academic writing traditions.

Despite growing scholarly attention to doctoral education in international contexts, gaps remain
in our understanding of how doctoral candidates navigate parallel research paradigms in their
academic writing practices (Kimmons & Johnstun, 2019; Kivunja & Kuyini, 2017). While
previous research has examined the challenges of working across different research paradigms,
these studies have primarily focused on methodological choices rather than the lived
experiences of doctoral candidates managing multiple academic writing traditions. Moreover,
the experiences of scholars in Central Asian contexts remain largely unexplored, despite the
region's unique position at the intersection of various academic traditions (Frick & Pyhilto,
2022; Waheed et al., 2021).

The present study addresses these gaps by examining how doctoral candidates in Kazakhstan
navigate parallel research paradigms in their academic writing practices. This investigation is
guided by the following research question: How do doctoral candidates in Kazakhstan navigate
parallel research paradigms in their academic writing practices across local and international
academic contexts? Through semi-structured interviews with eight recent PhD graduates who
have published in both local and international venues, this investigation reveals how scholars
develop strategies to navigate different academic expectations. The study's timing, coinciding



with developments in Kazakhstan's academic publishing requirements, provides insights into
how doctoral candidates adapt to evolving institutional demands while maintaining scholarly
integrity.

Drawing on academic literacy theory, scholarly identity formation frameworks, and
perspectives on global-local dynamics in knowledge production, this study employs an
interpretative phenomenological analysis approach to wunderstand participants' lived
experiences. This theoretical integration provides a framework for examining how doctoral
candidates develop their academic writing practices while negotiating different scholarly
traditions. The analysis reveals scholars' progression from initial recognition of divergent
expectations through the development of intricate writing strategies to successfully navigate
publication requirements in different academic contexts.

The findings from this investigation contribute to both theoretical understanding and practical
applications in doctoral education. The project attempts to shed light into how emerging
scholars navigate parallel research paradigms. Additionally, the study offers insights for
improving doctoral writing pedagogy and support systems. It advances our theoretical
understanding of academic writing development in contexts characterized by competing
scholarly traditions. The focus on humanities and social sciences disciplines, where theoretical
and methodological negotiations are particularly complex, provides insights for institutions
supporting doctoral candidates across different academic traditions.

Methods

This study employed a qualitative research design utilizing interpretative phenomenological
analysis (IPA) to examine how doctoral candidates in Kazakhstan navigate parallel research
paradigms in their academic writing. The selection of IPA as the methodological framework
aligned with the aim to understand participants' lived experiences while acknowledging the
dual role of the researcher in making sense of participants' meaning-making processes (Smith
& Osborn, 2015). This methodological choice facilitated a deep exploration of the complexities
inherent in navigating multiple academic traditions.

Research Context and Participant Selection

Situated within the context of Kazakhstani higher education institutions operating under the
national regulatory framework for doctoral education, this investigation adopted a purposive
sampling approach (Patton, 2017). Through this sampling strategy, I recruited eight recent PhD
graduates (designated as Participants A through H) who had successfully defended their
dissertations in humanities and social sciences within the past two years. The deliberate
selection of this two-year timeframe served multiple purposes: it ensured participants could
provide detailed accounts of their experiences while their memories remained fresh yet
afforded sufficient temporal distance for meaningful reflection on their doctoral journey.
Moreover, this period coincided with developments in Kazakhstan's academic publishing
requirements, thereby offering insights into how doctoral candidates navigated these evolving
expectations.

The selection criteria stipulated that participants must have defended their dissertations in
Kazakhstani institutions and published both in local journals from the approved list of the
Ministry of Education and Science and in international peer-reviewed journals with impact
factors, as mandated by national regulations. The deliberate focus on humanities and social



sciences emerged from these disciplines' distinctive challenges in reconciling local and
international academic traditions, particularly regarding theoretical frameworks and
methodological approaches.

Data Collection

The primary data collection instrument comprised semi-structured interviews, an approach that
facilitated both coverage of key topics and exploration of emerging themes (Brinkmann,
2016). Through an iterative development process, the interview protocol emerged from pilot
interviews with two doctoral candidates and incorporated feedback from senior researchers
well-versed in the Kazakhstani doctoral education system. This carefully crafted protocol
encompassed five principal thematic domains: demographic background, doctoral study
experience, dissertation defense process, perspectives on research quality, and research
dissemination practices. The questioning strategy progressed methodically from descriptive to
increasingly analytical inquiries. This encouraged participants to engage in reflection about
their experiences navigating differing academic expectations and research paradigms.

The data collection phase commenced in March 2024 and continues to evolve. From an initial
pool of 42 potential participants meeting the established criteria, eight have thus far contributed
through interviews. The ongoing recruitment and interview process adheres to theoretical
sampling principles, proceeding until theoretical saturation materializes—that critical juncture
at which new interviews cease to yield substantively novel insights into doctoral candidates'
navigation of parallel research paradigms (Charmaz, 2006).

Each interview spanned 60 to 90 minutes and was conducted in the participant's preferred
language (Kazakh, Russian, or English), acknowledging the inherently multilingual nature of
Kazakhstan's academic environment. All interviews underwent audio recording with
participant consent and subsequent verbatim transcription. For narratives captured in Kazakh
or Russian, certified translators performed the English translation, with rigorous back-
translation verification ensuring semantic fidelity.

Data Analysis

The analytical framework integrated thematic analysis, following Braun and Clarke's (2006)
six-phase approach, with elements of constant comparative analysis (Kolb, 2012). This
methodological synthesis facilitated the identification of patterns in participants' navigation of
parallel research paradigms. The analytical journey commenced with open coding of the initial
three transcripts, from which emerged a preliminary coding framework subsequently applied
to the remaining narratives. Dedoose, a web-based qualitative data analysis platform, supported
the organization, coding, and analysis of the dataset while maintaining a comprehensive audit
trail.

The pattern identification process unfolded across three distinct analytical planes. Initially, I
identified recurring linguistic and conceptual elements across individual transcripts, generating
preliminary descriptive codes. Subsequently, these codes underwent cross-case examination to
unveil relationships and connections suggestive of broader patterns. Finally, through an
iterative process of aggregation and refinement, related patterns coalesced into potential
themes, continuously validated against the primary data.



In examining emergent patterns, particular attention was devoted to contradictory or divergent
cases, viewing these apparent anomalies as opportunities for theoretical refinement rather than
analytical impediments. When participant experiences deviated from established patterns,
detailed comparative analyses clarified the contextual factors underlying these variations. This
nuanced approach revealed that seemingly contradictory experiences often represented
different phases in participants' developmental trajectories rather than fundamental
inconsistencies.

The progression from raw data to theoretical constructs involved multiple iterations of
increasingly abstract coding and analysis. Through axial coding, initial descriptive codes
gradually consolidated into broader categorical frameworks, examining relationships between
categories and their properties. Subsequently, selective coding facilitated the integration of
these categories around core themes that captured the essence of participants' experiences.
Throughout this analytical journey, meticulous documentation of decision-making processes
was maintained, with regular returns to the primary data ensuring interpretative validity.

Ethical Considerations

The investigation adhered to the ethical guidelines established by the American Educational
Research Association (AERA Code of Ethics, 2011), which provides guidance for educational
and social science research, particularly regarding the protection of participants in qualitative
studies. Participation in the study was entirely voluntary, and participants were informed of
their right to withdraw from the study at any time without any negative consequences. Each
participant received a detailed information sheet outlining the study's purposes, procedures,
and their rights, followed by signing an informed consent form prior to their involvement.

Multiple layers of anonymity protection were implemented throughout the research process.
Internal anonymity was ensured by removing all references that could identify participants
within their institutions, including their specific departments, research topics, or unique
academic trajectories. External anonymity was maintained through the use of alphanumeric
codes (Participants A through H) rather than pseudonyms, as even fictional names could
potentially reveal gender or ethnic background. All participating institutions were anonymized,
with any potentially identifying characteristics (such as location within Kazakhstan, size, or
specific institutional policies) omitted from the manuscript. All identifying information was
removed during the transcription process, and any quoted material was carefully screened to
ensure it contained no identifying markers. Institutional names, specific journal titles where
participants had published, and other contextual details that could compromise anonymity were
either omitted or replaced with generic descriptors.

Findings

Analysis of interview data from eight recent PhD graduates (Participants A through H) reveals
how doctoral candidates in Kazakhstan navigate the complex terrain of parallel research
paradigms in their academic writing. Through thematic analysis of interview transcripts,
involving iterative coding and constant comparison, three distinct but interconnected themes
emerged from the data: initial recognition of divergent writing expectations, development of
adaptive writing strategies, and navigation of publication-specific challenges. Together, these
themes illustrate the progression from early awareness to elaborate management of dual
academic writing contexts.



Theme 1: Initial Recognition of Divergent Writing Expectations

Doctoral candidates in Kazakhstan first encounter parallel research paradigms through
contrasting writing expectations and feedback on their early doctoral work. These initial
experiences shape their understanding of how they need to approach their dissertation writing
to satisfy different academic audiences.

Encountering Divergent Academic Writing Conventions.

The first indication of parallel paradigms emerges when students receive conflicting feedback
on their writing style, structure, and research framing. This phenomenon emerged clearly in
Participant B's account: "I had never heard of the phrase 'theoretical gap' until I took a research
methods course with a visiting professor. I realized later that my local mentor and my
international tutor were talking about research in completely different ways." This observation
highlights how fundamental writing conventions—even at the level of identifying research
problems—differ between paradigms.

These divergent expectations manifest in multiple aspects of academic writing. Several
participants described receiving contradictory guidance about essential components of their
work. For instance, Participant C explained that "I had to include a special section on how my
study aligns with a state policy document," while simultaneously addressing their international
supervisor's requirement to "identify a current debate in international journals." This dual
demand reveals how students must navigate competing priorities in structuring their written
work from the earliest stages.

The clash between writing conventions becomes particularly apparent in the organization and
presentation of research proposals. Participant A's experience illustrates this tension: "I was
surprised by the tight departmental protocols," which prescribed specific formats for
dissertation structure, even as her international supervisor emphasized that "structure was
flexible and could be adapted to the research question." This dichotomy between rigid local
formatting requirements and more flexible international standards presents an early challenge
that students must navigate throughout their writing process.

Furthermore, these tensions extend to citation practices and engagement with literature.
Analyzing the participants' responses shows a consistent pattern: local supervisors often
emphasize practical applications and statistical evidence, while international mentors stress
theoretical framing and critical engagement with global scholarship. As Participant C observed:
"I was panicking. Which approach should I prioritize? If I disappointed my local committee, I
might not pass the department review. But if I ignored international standards would I be able
to publish in a high-impact journal." This quote exemplifies the anxiety that emerges when
students first realize they must satisfy two distinct sets of writing expectations.

Initial Response to Writing Challenges.

As doctoral candidates become aware of these parallel expectations, they begin to recognize
the need for strategic approaches to their writing. While their initial responses may be
characterized by confusion and anxiety, this recognition serves as a crucial turning point. As
Participant D notes, "I eventually saw it as a chance to strengthen my thesis." This perspective
shift marks the beginning of students' journey toward developing more sophisticated writing
approaches that can bridge different academic expectations.



The early recognition of divergent writing expectations serves as a foundation for
understanding how doctoral candidates in Kazakhstan approach their dissertation writing.
These initial encounters not only shape their immediate writing practices but also prompt the
development of more elaborate strategies that will be essential throughout their doctoral
journey.

As participants moved beyond their initial recognition of parallel expectations, they began
developing increasingly complex approaches to manage these divergent demands. Their
strategies evolved from basic coping mechanisms into complex frameworks that effectively
integrated multiple academic perspectives. While initial recognition of parallel paradigms
marked participants' early doctoral journey, their subsequent development of adaptive
strategies revealed a more advanced engagement with these competing demands.

Theme 2: Developing Adaptive Writing Strategies

Building upon their initial recognition of divergent expectations, doctoral candidates begin
developing refined writing approaches that bridge different academic requirements. These
strategies evolve from basic coping mechanisms into complex frameworks that effectively
integrate multiple academic perspectives.

From Basic Adaptation to Strategic Integration.

The writing approaches that doctoral candidates devise tend to be straightforward adaptations
to immediate challenges. An early challenge emerges in balancing theoretical engagement with
practical applications. International supervisors typically emphasize theoretical framing and
engagement with global literature, while local supervisors prioritize practical implications and
policy relevance. This tension is eloquently captured by Participant G: "My local professor
would ask, 'How does your research help Kazakhstan?' Meanwhile, my external supervisor
kept pushing, "Which global debates and discussions are you contributing to?"

As students gain experience, their approaches become more elaborate. Rather than simply
alternating between different writing styles, successful candidates develop what might be
termed "adaptive writing frameworks." Participant F explains this evolution: "I moved from
writing separate versions for different audiences to developing an integrated approach. I
structured my thesis to include a national relevance chapter—citing governmental strategies—
followed by a chapter emphasizing the broader theoretical debate." This strategic organization
demonstrates how students learn to layer different types of academic discourse within their
dissertations.

Advanced Integration Strategies.

The development of adaptive writing strategies extends to methodological presentations, where
students learn to present their research methods in ways that satisfy multiple academic
audiences simultaneously. Participant H describes this approach: "I ended up coding and re-
coding my data in two ways: first in purely statistical terms, to show that I had 'hard evidence,'
and then thematically, to present richer narratives that connected my findings to wider
theoretical debates." This dual approach reflects an advanced pattern where students learn to
layer their methodological discussions, incorporating both the precise statistical reporting
valued by local supervisors and the theoretical justification expected by international mentors.



The most nuanced strategy that emerges from the data is what Participant B terms "progressive
integration." This approach moves beyond simple combination of perspectives to create a truly
synthesized narrative. "I learned to weave together practical implications and theoretical
insights," explains Participant G, "creating a narrative where each strengthens the other rather
than competing for space." This represents the highest level of writing development, where
students can seamlessly integrate different academic expectations into a coherent whole.

The progression from basic adaptation to strategic integration suggests not just a linear
development of writing skills, but rather a fundamental transformation in how doctoral
candidates conceptualize their role within multiple academic communities. While these
adaptive writing strategies proved effective for dissertation writing, participants soon
discovered that the publication process presented unique challenges requiring additional
specialized approaches. The transition from dissertation writing to publishing demanded even
more precise calibration of their writing strategies.

Theme 3: Navigating Publication-Specific Challenges

Having developed strategies for navigating different publication requirements, participants
began to see broader benefits beyond just successful publication. Their experience with
managing parallel publication demands contributed to their overall development as scholars.

Distinct Demands of Publication Writing.

Publication venues in Kazakhstan's dual academic context demand fundamentally different
approaches to presenting research. As Participant E explains:

A local journal submission focuses heavily on practical outcomes and policy
recommendations, while an international journal requires extensive theoretical
positioning and engagement with global debates. Unlike in my dissertation, where I
could balance both, each article needs to be precisely calibrated for its specific
audience.

Building on this observation, Participant C describes the specific challenges of reviewer
feedback: "International reviewers pushed me to strengthen theoretical frameworks, while local
reviewers wanted more emphasis on immediate applications. Unlike supervisor feedback,
which I could integrate over time, journal revisions demand immediate and precise responses
to sometimes contradictory requirements."

These distinct publication demands required participants to move beyond the integrative
strategies they had developed for dissertation writing. While their earlier approaches provided
a foundation, the specificity of journal requirements and the immediacy of reviewer feedback
necessitated more targeted and flexible writing strategies. Participants responded by
developing approaches that allowed them to maintain the integrity of their research while
meeting diverse publication expectations.

Developing Publication Strategies and QOutcomes.
Participants developed strategies to navigate these publication challenges, moving beyond

simple adaptation to create flexible approaches that could be deployed strategically across
different publication contexts. Participant F articulates a common approach: "I developed a



core argument that could be framed either theoretically or practically, depending on the
audience. The evidence and findings stayed the same, but the entry points and emphasis would
shift completely depending on the publication venue." This strategic flexibility in framing
research appear to point to an evolution of the integration strategies developed during
dissertation writing.

The development of publication-specific strategies often involved careful consideration of how
to position research for different audiences. Participant D notes: "By developing different
versions of my research for different publications, I've actually strengthened my overall
argument. Each version helps me see new aspects of my research that I can incorporate into
future work." This reflection suggests that the process of adapting research for different
publication venues can enhance rather than compromise the quality of scholarly work.

The effectiveness of these strategies became particularly evident in how participants managed
the review process across different publication contexts. Participant B describes this strategic
approach:

For international journals, I learned to foreground theoretical frameworks and situate
my findings within global debates, while in local journals, I emphasized practical
implications and policy recommendations. The key was maintaining the integrity of my
research while adapting its presentation.

This ability to maintain research integrity while meeting diverse publication requirements
emerged as a crucial skill.

The path to publication success involved learning experiences for all participants. Participant
H describes the process: "It took several attempts to find the right balance between theoretical
sophistication and practical implications that different journals require." While international
journals demanded extensive theoretical framing, local journals emphasized practical
applications. As Participant A reflects: "Managing these different publication demands made
me a more capable scholar, able to communicate effectively with diverse academic audiences."
These experiences suggest that navigating parallel publication requirements, though
challenging, ultimately may contribute to researchers' development as versatile scholars
capable of engaging with multiple academic communities.

Synthesis and Theoretical Implications

These three themes reveal a progression in how doctoral candidates develop their academic
writing capabilities within Kazakhstan's dual-paradigm environment. Beginning with
recognition of divergent expectations, they move through the development of adaptive writing
strategies, and ultimately learn to navigate publication-specific challenges. This journey results
in the development of elaborate writing approaches that allow them to contribute meaningfully
to both local and international academic discourse while maintaining scholarly integrity.

The progression revealed in these findings reflects broader theoretical concepts about academic
writing development and scholarly identity formation in contexts of competing academic
traditions. The evolution from initial recognition through strategic adaptation to advanced
integration mirrors what scholars have described as the development of academic literacy in
multilingual contexts. However, the particular challenges of navigating parallel research
paradigms in Kazakhstan's academic environment add new dimensions to our understanding



of how emerging scholars develop their academic writing capabilities. The strategies these
doctoral candidates develop suggest that rather than simply choosing between competing
academic traditions, they create innovative approaches that allow them to bridge different
scholarly worlds while maintaining their academic integrity.

The findings from this study suggest that while managing parallel research paradigms creates
additional complexity in academic writing, it ultimately leads to more robust and versatile
scholarly communication skills. The strategies developed by these doctoral candidates not only
serve their immediate academic needs but also contribute to their development as scholars
capable of engaging with diverse academic audiences. Moreover, their experiences provide
insights into how emerging scholars can successfully navigate the increasingly globalized
landscape of academic publishing while maintaining connections to local academic
communities.

Discussion and Conclusion
Understanding Academic Writing in Competing Scholarly Traditions

This findings explained academic writing development through an integrated theoretical
framework that synthesizes three distinct yet interconnected perspectives: academic literacies
(Lea & Street, 2006), scholarly identity formation (Gardner & Doore, 2020), and global-local
dynamics in knowledge production (Alperin, 2011). Within contexts of competing scholarly
frameworks, this theoretical synthesis reveals intricate interrelationships among literacy
practices, identity construction, and power relations in transnational academic spaces. Through
this multifaceted lens, our analysis revealed how emerging scholars' navigation of divergent
academic expectations transcends mere linguistic or stylistic adaptation, embodying instead a
fundamental process of academic socialization and knowledge construction.

Reconceptualizing Academic Growth.

Our analysis reveals that scholars' navigation of competing academic traditions follows more
intricate pathways than previously theorized. Whereas existing models often posit linear
progression in academic writing competence (Gonzalez-Ocampo & Castello, 2018), our
findings point to a recursive, multidimensional process. The initial encounter with divergent
expectations, rather than inducing cognitive dissonance, catalyzes what emerges as "adaptive
metacognition" - a cognitive capability through which scholars actively reconstruct their
understanding of knowledge creation and dissemination across diverse academic contexts.

This adaptive metacognition manifests not merely as awareness, but as a dynamic capability
enabling doctoral candidates to strategically reconstruct their writing approaches while
maintaining scholarly integrity. Nevertheless, this interpretation demands scrutiny through
alternative lenses. Several participants' narratives suggest that navigating dual scholarly
frameworks might initially constrain rather than enhance writing development, particularly in
contexts of limited institutional support. This tension between enablement and constraint
emerges as a critical factor in understanding how competing academic traditions shape
scholarly development.



Identity Formation and Agency in Knowledge Production.

Our investigation unveils nuanced dynamics in scholarly identity formation that
simultaneously reinforce and challenge existing theoretical frameworks. While extant
scholarship emphasizes the potentially fragmenting effects of competing academic demands
(Tran & Vu, 2017), our findings reveal the emergence of what we conceptualize as "integrative
scholarly identity." This construct transcends mere adaptation, representing instead a
fundamental reconceptualization of academic authorship in transnational spaces.

Our interpretative phenomenological approach revealed that scholars' exercise of agency
manifests with greater complexity than previously documented in the literature. Moving
beyond simple choice between traditions, doctoral candidates actively construct innovative
forms of academic discourse that bridge established boundaries. Yet this manifestation of
agency warrants examination alongside alternative explanations, particularly considering how
institutional structures and power dynamics might shape these apparently autonomous choices.

Global-Local Dynamics: Transcending Traditional Academic Hierarchies.

The strategies developed by participants for negotiating publication requirements shed light on
a transformation in global-local academic relations that extends current theoretical
understanding. Transcending traditional center-periphery models (Alperin, 2011), our findings
reveal the emergence of what we conceptualize as "transcultural scholarly spaces." Within
these dynamic environments, the interplay between local and international academic traditions
manifests as dialogic rather than hierarchical, fostering innovative approaches to knowledge
creation and dissemination.

This reconceptualization of academic spaces emerges through scholars' strategic deployment
of diverse discourse patterns. Through careful analysis of participants' experiences, we observe
how these transcultural spaces facilitate not just the coexistence of different academic
traditions, but their productive synthesis into new forms of scholarly communication. This
synthesis manifests most prominently in how scholars reconstruct their research narratives for
different audiences while maintaining intellectual coherence.

Implications

The emergence of adaptive metacognition and integrative scholarly identities suggests
profound implications for transforming doctoral writing pedagogy (Gardner & Doore, 2020;
Rahman et al., 2024). Central to enhancing writing pedagogy is the development of structured
comparative analysis exercises, through which emerging scholars explicitly examine the
underlying assumptions of different academic traditions (Lea & Street, 2006). This
foundational approach, complemented by strategic integration workshops and dynamic peer
learning communities, creates a framework for developing sophisticated writing capabilities
(Gonzalez-Ocampo & Castelld, 2018; Woloshyn et al., 2024). To implement these pedagogical
innovations effectively, institutions could establish structures that acknowledge and validate
diverse academic traditions while actively fostering their integration (S. Canagarajah, 2022).
Such institutional frameworks should include multilingual writing support systems that
recognize linguistic diversity as an intellectual resource rather than a barrier to academic
development (Brinkschulte et al., 2018; Englander, 2014). Additionally, institutions could
actively cultivate mentorship networks that span both local and international academic
communities, while simultaneously supporting faculty development programs that prepare



instructors to guide scholars through competing academic expectations (Frick & Pyhilto, 2022;
Thao & Trut Thuy, 2024). These support structures ensure that doctoral candidates can develop
the necessary skills to navigate multiple academic traditions effectively.

Building upon these pedagogical transformations, this study's findings also suggest the need
for reconceptualizing academic publishing in transnational contexts (Alperin, 2011; Lei,
2023). The development of hybrid publication formats emerges as crucial, creating spaces
where different academic traditions can productively converge rather than compete (S.
Canagarajah, 2022; Stornaiuolo & Leblanc, 2014). This transformation requires changes in
how academic communities evaluate and disseminate knowledge, particularly through the
establishment of reviewer preparation programs that enhance recognition of diverse academic
discourse patterns (Amirbekova et al., 2022; Kaztayeva, 2024). Such programs can help
reviewers appreciate and evaluate different approaches to scholarly writing, thereby enriching
rather than constraining scholarly dialogue (Calle-Arango & Avila Reyes, 2024). When
coupled with mentoring networks and supportive institutional policies, these initiatives can
foster more inclusive publishing practices that enhance global academic discourse
(Dyussekeneva et al., 2024). The implementation of these innovations, working in tandem with
the pedagogical transformations described above, could potentially create an ecosystem that
supports doctoral candidates in developing truly transnational scholarly identities (Tran & Vu,
2017).
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