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Abstract

Student teachers’ ambition for becoming teachers is crucially vital in effectively
making the decision to be in the teaching profession. The current research endeavor
attempted to 1) study levels of motivation to be teachers, pedagogical knowledge,
perceiving of their teaching abilities, and the ambition for having a teaching
profession. 2) Also, the current research study developed and investigated the causal
model of student teachers’ ambition for becoming teachers. The sample consisted of
350 student teachers from three universities in Chiang Mai (Chiang Mai University,
Chiang Mai Rajabhat University, and The Far Eastern University). The data was
collected by means of a questionnaire with the reliability of 0.94-0.95 and analyzed
by using descriptive statistics calculated by SPSS. Also, the model for structural
equation was analyzed using Mplus. The results revealed as follows: 1. Student
teachers were highly motivated to become teachers and possessed a high level of
pedagogical knowledge, perceiving of their teaching abilities, and ambition to become
teachers. 2. The developed causal model of student teachers’ ambition for becoming
teachers was consistent with the empirical data. Factors that influenced their ambition
included the motivation to become teachers, the perceiving of their teaching abilities,
and pedagogical knowledge, all of which had a direct impact on their ambition for
becoming teachers. Meanwhile, pedagogical knowledge indirectly affected the
ambition for becoming teachers through their perceiving of teaching abilities.
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Introduction

Student teachers’ ambition for becoming teachers is crucially vital in effectively
making the decision to be in the teaching profession. To develop and increase number
of becoming teacher to be a professional one with teaching spirit is almost concerned
for school of teaching, to make an expert in pedagogy knowledge, teaching
profession, perceiving teaching ability and motivation to be a teacher promoting for
teachers’ ambition. (Ajzen & Fishbein, 1977; Alderman, 2013; Benjamin, Kattlyn, &
Cano, 2011; Bruinsma & Jansen, 2010; Cruz & Arias, 2007)

Student teachers’ ambition for becoming teachers is one of mental process and trust
that could be developed during studying. It was found from some research studies that
student teachers’ ambition is one of intention from self-confidence in teaching
profession. It could be developed by learning and experience in education, however, it
also found that decision making to be a teacher would be decreased due to the higher
level of academic years with lower perceiving teaching ability and motivation to be a
teacher. Some research studies showed the effects of motivation to be a teacher,
pedagogy knowledge, perceiving teaching ability, and teachers’ ambition for decision
making to be a teacher. It would be continued to study causal relation of student
teachers’ ambition to promote their intention for decision making to be a teacher.
(Garvis & Lemon, 2015; Ghanizadeh & Moafian, 2011; Justin & Maguire, 2011; Lee
& Chan, 2015; Sakui & Cowie, 2012; Schoopieray, 2006)

Research questions

1) Which level of motivation to be teachers, pedagogical knowledge, perceiving of
their teaching abilities, and the ambition for having a teaching profession for
becoming teachers?

2) How is the causal model of student teachers’ ambition for becoming teachers?
The purposes of this study were to

1) Study levels of motivation to be teachers, pedagogical knowledge, perceiving of
their teaching abilities, and the ambition for having a teaching profession

2) Develop and investigate the causal model of student teachers’ ambition for
becoming teachers

Scope of study

1) The student teachers’ ambition for becoming teacher was selected to study due to
its relation to decision making to be a teacher. It could be developed by learning
experience and during pre-service teaching experience. Also, it was noted that some
variables such as goal, background, and expectation, there would have limitation to
develop student teachers. Therefore, levels of motivation to be teachers, pedagogical
knowledge, perceiving of their teaching abilities, and the ambition for having a
teaching profession were selected for this study.



2) Fifth-year university student teacher was selected to be sample since the variables
in this study could be changed during two to four months of their pre-service teaching
experience.

Definition

Perceiving of teaching ability is student teachers’ self-confidence in classroom
management and pedagogy for the purpose of classroom efficiency and educational
commitment.

Motivation to be a teacher is power or encouragement from internal and external
factors affecting decision making to be a teacher when graduated.

Pedagogy knowledge is experiences regarding to teaching abilities for student
teachers.

Teachers’ ambition is intention to be a teacher when graduated.
Research Steps

Stage 1: Developing conceptual framework with identifying research problem,
research purposes, and definition by literature review

Stage 2: Developing model and measurement for variables

Stage 3: Data collection

Stage 4: Data analysis with descriptive and inference statistics from basic analytic
statistics as well as causal model

Stage 5: Research conclusion and report

Population and Sample

The Population of this study was fifth-year student teacher in public and autonomous
university during their pre-service teaching experience in different schools.

The sample consisted of 350 student teachers from three universities including public
and autonomous university in Chiang Mai (Chiang Mai University, Chiang Mai
Rajabhat University, and The Far Eastern University). The samples were selected by
multi-stage random sampling.

Table 1: the sample of this study

No University A B C Total

SEX | M 79 46 31 156

F 71 66 57 194

Total 150 112 88 350
Sub | Math 25 21 12 58
English 33 13 14 60
Science 21 23 20 64
Elementary 36 28 22 86
other 35 27 20 82

Total 150 112 88 350




Instrument

The data was collected by 40 items of questionnaire for student teachers with the
reliability of 0.94-0.95 and analyzed by using descriptive statistics calculated by SPSS
and Mplus.

Results

The results of this study were divided into 2 parts including 1) the results of
motivation to be teachers, pedagogical knowledge, perceiving of their teaching
abilities, and the ambition for having a teaching profession and 2) the results of the
causal model of student teachers’ ambition for becoming teachers with following
details;

1) High level of all variables were revealed with ambition for having teaching
profession at M = 3.74, SD = 0.55, perceiving of teaching abilities at M = 3.68, SD =
0.64, and pedagogical knowledge at M = 3.62, SD = 0.68 in priority as showed in
following table 2

Table 2: Level of motivation to be teachers, pedagogical knowledge, perceiving of
their teaching abilities, and the ambition for having a teaching profession.

Variables M Level SD Cv Sk Ku.

Motivation to be teachers | 3.61 High 0.54 | 19.88 | -0.27* | 0.04

Pedagogical knowledge 3.62 High | 0.68 | 20.48 | -0.24* | 0.16

Z
W= g

Percelving of teaching | 3 6¢ | pign | 0.64 | 21.64 | -0.29% | -0.14
abilities ' ' ' ' '

4 | Ambition for having a

. : 3.74 | High | 0.55 | 19.89 | -0.22* | -0.15
teaching profession

*p<.05

2) The developed causal model of student teachers’ ambition for becoming teachers
was consistent with the empirical data. Factors that influenced their ambition included
the motivation to become teachers, the perceiving of their teaching abilities, and
pedagogical knowledge, all of which had a direct impact on their ambition for
becoming teachers. Meanwhile, pedagogical knowledge indirectly affected the
ambition for becoming teachers through their perceiving of teaching abilities.
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Figure 1: causal model of student teachers’ ambition for becoming teachers
Recommendation

1) It is recommended for further study to explore the factors affecting the trend of
ambition for having a teaching profession with mixed methods to collect qualitative
and quantitative data for identifying information.

2) It is recommended to consider the change of ambition for having a teaching
profession for student teachers in different level of academic years including
freshman, sophomore, junior and senior.



References

Ajzen, 1., & Fishbein, M. (1977) Attitude-behavior relations: A theoretical analysis
and review of empirical research. Psychological bulletin, 84(5), 888.

Alderman, M.K. (2013). Motivation for achievement: Possibilities for teaching and
learning: Routledge.

Benjamin, G, S., Kattlyn, J, W., & Cano, J. (2011). Changes in teacher self—efficacy
from the student teaching experience through the third year of teaching. Journal of
Agricultural Education, 52(2), 128—139.

Bruinsma, M., & Jansen, E.P.W.A. (2010). Is the motivation to become a teacher
related to predservice teachers’ intentions to remain in the profession? European
Journal of Teacher Education, 33:2, 185-200.

Cruz, M. J. & Arias, C. (2007). Comparative analysis of expectancies of efficacy in
in-service and prospective teachers. Teaching and Teacher Education, 23, 641-652.

Garvis, S., & Lemon, N. (2015). Enhancing the Australian early childhood teacher
education curriculum about very young children. Early child development and care,
185(4), 547-561.

Ghanizadeh, A., & Moafian, F. (2011). The relationship between Iranian EFL
teachers' sense of self-efficacy and their pedagogical success in language institutes.
The Asian EFL Journal Quarterly, 13(2), 249-272.

Justin, D., & Maguire, M. (2011). Becoming a teacher: issues in secondary
education: issues in secondary teaching. England: Mcgraw-Hill company.

Lee, H.H., Kim, G. M. L., & Chan, L. L. (2015). Good teaching: what matters to
university students. Asia Pacific Journal of Education, 35(1), 98-110.

Sakui, K., & Cowie, N. (2012). The dark side of motivation: Teachers’ perspectives
on ‘unmotivation’. ELT Journal, 66, 412-427.

Schoopieray, S. E. (2006). Understanding faculty motivation to teacher online
courses. Presented at the 2006 Meeting of the Midwestern Educational Research
Association (MWERA) Columbus, October 12, 2006.



