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Abstract  
The purpose of this research were to understand the curriculum leadership practices of 
administrators in Ateneo De Manila University, Philippines by which there actual 
leadership practices were observed and analyzed. This is based on the interview 
gathered, pertinent curriculum data reviewed and actual curriculum transactions of the 
respondents. The research is a qualitative case study. The Interviews were conducted 
face to face, and then transcribed. The findings from this study describe practices used 
for actual administration of a university in its curriculum related developments. 
Administrators recognize that their curriculum leadership practices would help them 
establish curriculum patterns related endeavors of the university especially in the 
review of the university core- curriculum. As administrators continue to face 
challenges associated with providing adequate curriculum leadership practices for 
future curriculum leaders, building capacities with teaching and administrative 
curriculum leaders are recommended, so that a continuum of curriculum leadership 
supports could be provided to meet the diverse curricular needs of the university. 
Given the complexity of curriculum leadership practices, identification of a singular 
comprehensive analysis of actual leadership practices is not reasonable but should be 
done in a variety of ways and methods.  
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Introduction 
 
This modern time is characterized by different changes and demands that 
administrators are to become leaders of continuous curriculum development. This 
constant reviewing of the curriculum in the changing society is important to education 
today and its future for the students and the community it belongs to. 
 
The primary concern of administrators as educational program leaders is no longer 
what is used to be that of overwhelming institutional problems and generating support 
for and assistance with instructional improvement. It should be concerned with how to 
get the faculty, staff and the community to change and to influence the direction of 
leadership change. The current pressures, demands and issues in Philippine education 
system like the K to 12 educational reforms is more complex than in many other 
countries. Today, all schools are under the jurisdiction of the government that 
advocates the educational concepts of democracy. The administrator’s effective 
leadership is a key that opens the said kind of working atmosphere. What our teachers 
teach, and what our students learn is heavily influenced by the school administrators’ 
curriculum leadership practices. 
 
Methodology 
 
This study is a qualitative approach. In general, qualitative research methods are 
especially useful in discovering the meaning that people give to events they 
experience (Bogdan & Biklen, 2003; Denzin & Lincoln, 2000). The purpose of this 
study was to discover the meaning that administrators give to the their collection, 
analysis and use of curriculum related data to improve the overall curriculum 
standards of the school. 
 
For the current study, I explored participants’ experiences by asking the following 
what questions: (a) To what extent do administrators have access to curriculum 
related data that inform their decisions on how to improve the over all curriculum 
success of the school? (b) To what extent do administrators use curriculum data to 
improve success in school? (c) What do administrators perceive it would take to 
enhance the effectiveness of their current efforts to improve the curriculum standards 
of the school? 
 
Qualitative research methods used in this study included: purposive sampling, semi- 
structured interviews, and systematic and concurrent data collection and data analysis 
procedures. This study, based in the constructivist paradigm, used a case study 
approach to explain the curriculum leadership practices of administrators’ perceptions 
and experiences with understanding curriculum as an important component of the 
overall leadership framework of managing the university. This chapter describes the 
research paradigm, approach, and design used to achieve the purpose of the study.  
 
A qualitative approach is most appropriate for this study because it fosters a better 
understanding of the curriculum leadership experiences of the participants 
(administrators) and their own understandings of how they collect, navigate, and work 
with curriculum related matters. This study allows participants the opportunity to 
articulate the ways they collect and analyze the university curriculum as to its 
processes and future. The use of rich, critical description provides in-depth, detailed 



accounts of the participants’ experiences. The essential elements of a qualitative 
research process are generally defined as including epistemology, a theoretical 
perspective, and methodology (Crotty, 1998). This chapter defines and discusses each 
of these components in relation to this study. 
 
Research Findings 
 
The results of this qualitative semi-structured research dealt on the curriculum 
leadership practices of administrators. Through this section, the results are important, 
to look into the curriculum leadership practices of administrators in Ateneo De 
Manila University. Relevant themes regarding the problem are presented followed by 
narrative discussion. 
 
Theme# 1 – Curriculum Profile defined as Curriculum leaders will have an 
understanding of the university core curriculum processes (standards, essential skills, 
and essential knowledge) as he/she transitions from one leadership role as a teacher 
and administrator. 
 
The Administrators as key curriculum leaders can sympathize with the frustration like 
what athletes feel when their coaches call play after play but never manage to call the 
play that will help the athletes get the ball into the end zone. Likewise, administrators 
as curriculum leaders often are expected to make reform efforts work after the 
important decisions are made by curriculum “experts.” But it seems with the vast 
years of curriculum exposure to the university they have been molded to become 
experts. 
 
An Institution’s curriculum development transcends beyond curriculum leadership 
practices of their leaders. This is not to say that curriculum background as to 
educational degree are not essential to an administrator’s success toward Curriculum 
Leadership practices, but it contributes easier in understanding the processes and 
procedures of curriculum. Administrators as Curriculum Leaders does not need to be 
curriculum experts, but they do need to lead their schools with full knowledge of the 
university Core Curriculum processes, the new assessments tied to those standards, 
and the rigor embedded in both as presented by the three respondents. 
 
Theme # 2 – Curriculum defined as the concept of Curriculum is dynamic as to the 
experiences and changes that occur in a university, its narrow-sense, it is viewed as a 
listing of courses to be taught. In a broader sense, it refers to the total learning 
experiences of a person not only in schools but in society as well. 
 
This definition of curriculum leads us to view that discipline and influence of a 
university defines the meaning of a curriculum. This is evident in the Ateneo de 
Manila University educational system as made mentioned the respondent: “That is 
why the origin of the Jesuit curriculum from the Ratio Studiorum, a document that 
was created for the need to have a system of education. This document was 
fundamental in giving structure to the Jesuits and making their educational system, as 
a system, possibly the greatest in the history of the world. Its colleges, universities, 
and high schools spread throughout the world. The document is not a theoretical 
treatise on education; it is a practical code for establishing and conducting schools. It 
sets up the framework, gives statements of the educational aims and definitive 



arrangements of classes, schedules, and syllabi, with detailed attention to pedagogical 
methods and, critically, the formation of teachers. It is a plan of studies and a 
structured plan that determines what will be taught, when and how will it be taught”. 
Curriculum has been define as chunks of knowledge and competencies called the core 
as it includes Humanities, Sciences, Languages and many more.  
 
Theme # 3 – Leadership defined as the focusing both on what is being learned (the 
curriculum) and how it is taught (the instruction). Being the administrator, one is 
responsible for making sure that the university has a quality curriculum and that it is 
implemented effectively. 
 
Respondent put emphasis: “Setting things right and preparing the school to make sure 
it is ready to move forward and definitely a lot more than just management”. 
Leadership is seen as the balancing of the present and future curriculum endeavors as 
mentioned by their current underpinning of the curricular changes brought about by 
the K to 12 educational reforms and the Association of South East Asian Nation 
(ASEAN) 2015 integration. Leadership in the minds of the administrators means the 
shaping of the values and standards of the university.  
 
Theme # 4 – Leadership Style defined as the ways and methods through which a 
person influences his or her subordinates as well as followers. It is also the way a 
person represent a style for his being a curriculum leader. 
 
Empowering leadership has very high values for individuals and their opinions. 
That’s why they encourage critical thinking and in turn get blessed with highly 
innovative, motivated followers. They understand that they are most effective when 
their followers are the most empowered. This way their goal becomes finding the 
perfect spot for every individual’s gift and talent-mix, celebrating great ideas and 
honoring excellent workers.  
 
The qualities required to show curriculum leadership can be demonstrated by all types 
of people in many different ways and as we have seen with many differing styles. 
They can all be equally effective in performing a curriculum leadership role. 
However, to be successful, especially over the longer term, people need to understand 
their style of leadership and how this may impact on others as given by the three 
respondents. 
 
Theme # 5 – Curriculum Leadership defined as the role an administrator play in 
helping enable the university to achieve its goals and vision as well as referring to all 
the experiences that learners go through in a program of education. It pushes a person 
to exercise functions that enable the achievement of one’s goal to provide quality 
education to the learners 
 
The Role and Functions of an Administrator as a Curriculum leader is that one need to 
know how the curriculum design informs instructional design. Glatthorn (1997) 
provides us with essential functions of curriculum leadership carried out at both the 
school and classroom levels. Curriculum leadership functions at the school level to: 
Develop the school’s vision of quality curriculum. One respondent put emphasis on 
this: It should remain relevant in the global larger scheme of the Loyola Schools.  



Theme # 6 – Vision sets out what the university wants to accomplish, and should 
inspire members of the community.  It can be described as to how things would be 
different as a result of the university’s activities, how it wants to be seen by others, 
describe objectives that are achievable in the near future. It helps establish the unique 
contribution that the university makes to society as well as a memorable way to 
describe the university’s reason for being. 
 
Communicating ones vision to others in very important as curriculum leaders because 
no one can decide to follow them until they know what direction they are headed in. If 
your vision is one that touches a chord with many people and if you can communicate 
it well, people will join you in reaching towards your goals. 
 
As a curriculum leader, one should be communicating his vision all the time as 
exemplified by the three respondents. The community sees curriculum leaders as 
inspiring and keeping them on the right track. The more curriculum leaders are 
enthusiastic and clear about where they are going, the more likely it will be that they 
will follow their leader. 
 
Theme # 7 - Guiding Principles are the very foundation of every curriculum 
leader in an organization of which defines what is truly important for its 
success. It also serves as a template for building and growing an 
organization. 
 
The core curriculum, the prime tool of development through which the university 
spirit of excellence and service are expressed and delivered on to students Through 
this, students are brought to appreciate the key ideas and systems of analysis of the 
fields that contain their academic origin, as well as the range and extensiveness of 
human knowledge. It emphasizes unity among different disciplines by communicating 
how they are related to each other and how they bring unique viewpoints to the same 
issue or problem. The core curriculum mirrors the universal goal of developing men 
and women who are academically competent as well as deeply rooted in values. 
Guiding principles create a university culture where everyone understands what’s 
important. In the case of the respondents, it's the core curriculum that defines the 
wholeness of the university.  
 
Theme # 8 - Systems, Structures, Resources and Processes provides guidance to all 
administrators as curriculum leaders by laying out the official reporting relationships 
that govern the workflow of the organization. It is the formal outline of an 
organization's structure makes it easier the transformation of the organization’s 
curriculum, as well, providing a flexible and ready means for development. Without 
systems, structures, resources and processes the university community may find it 
difficult to know who they officially report to in different situations, and it may 
become unclear exactly who has the final responsibility for what. 
 
Curriculum Leadership and community issues turn out to be much more important 
than we may have realized. On the surface, everyone talks about the importance of the 
community and curriculum leadership but too often, administrators puts this on the 
back burner when the heats on to deliver results or meet the guidance. Structure is 
strategy. 



Systems, Structures, Resources and Processes are linked with each other. A decision 
to change one requires an all out effort to change the other. But that structural change 
must be well thought out and based on a thorough cause and effect analysis. A 
Curriculum Leader does not just change a structure to change it. One has to make sure 
the changes will support that strategy. At the same time, you do not just implement a 
better leadership and engagement approach in a company or alter the organizational 
chart without evaluating how that is going to effect the firms ability to carry out its 
current strategies. 
 
Theme # 9 - Research, Teaching and Community Service: The Curriculum leader 
role as a faculty and member of a university whose role generally encompasses three 
areas of responsibility: Teaching, Research, and Service. Curriculum leader spends in 
each area varies generally by institution type and more specifically from institution to 
institution. 
 
The university has clearly stated missions supporting community-university 
engagement and calling for broad conceptions of scholarship; yet these are often 
juxtaposed with very traditional ways of viewing the curriculum leader role. As 
expressed by respondents in the study, the research university culture directs 
curriculum leaders to focus on progressive means and outlets for research, teaching 
and community service. However, the respondents view that when they have been 
involved in the community through their teaching, research, and service, they have 
been highly productive as curriculum leaders. 
 
Theme # 10 – Changes is the application of a structured process and set of tools for 
leading curriculum innovations to achieve a desired outcome. It emphasizes the 
“people side” of it and targets curriculum leadership within all levels of a university 
including administrators, faculty, staff, students and other members of the 
community. When changes are done well, the community feels engaged in the change 
process and work collectively towards a common objective, realizing benefits and 
delivering results. 
 
The challenge for many organizations is finding or building sufficient quantities of 
Curriculum Leaders open for changes and then giving them the time required to 
effectively undertake the role. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 
 
 
 
 
 
 
 
 

 
 
 
 

Figure 1: Emerging Conceptual Framework of the Study 
 
Discussion and Conclusion 
 
The result of the study along with related literatures show the curriculum leadership 
practices of the administrators in Ateneo De Manila University goes beyond the walls 
of the institution. All stakeholders are involved as to actual curriculum leadership 
practices. Stakeholders include two bodies namely first the internal stakeholders 
which composes of the administrators, faculty members, curriculum leaders, staff, 
students and parents. The second are the external stakeholders including different 
government educational agencies, the corporate and private institutions as well as 
foreign related educational bodies. 
 
Curriculum Leadership practices of administrators would help the university to 
establish patterns of behavior among the community throughout the curriculum 
development processes undertaken. The aim for university administrators should be to 
use research-based curriculum leadership strategies, practices, and programs that have 
proven successful when they plan interventions and programmatic changes for the 
university curriculum.  
 
The data collected from the interviews in this case study have generated numerous 
topics for discussion, including the use leadership styles of administrators in character 
education programs and/or school wide leadership development programs—which 
include protocols to administer, supervise, model, and implement consistently the 
core curriculum initiatives designed to improve the over all learning outcomes for all 
students. 
 
The results of this study suggest that emerging themes extracted from the university 
administrator’s curriculum leadership practices is that having consistent data 
collection and analysis of curriculum leadership practices will lead to improvements 
of the over all curriculum development processes of the university.  



 

References 
 
Alutto J. A. and Belasco J. A. (1972) A typology for participation in organization 
decisionmaking. Administrative Science Quarterly 17(1): 27–41. 
 
Altheide, D. L., & Johnson, J. M. (1994). Criteria for assessing interpretive validity in  
qualitative research. In N.K. Denzin & Y. S. Lincoln (Eds.), Handbook of 
qualitative research (pp. 485-499). Thousand Oaks, CA: Sage. 
 
Australian Education Union (2004). Educational Leadership and Teaching for the 
Twenty First Century: Project Discussion Paper.  Retrieved at 
http://www.aeufederal.org.au/Debates/elat21pap.pdf] 
 
Bass, B. M., & Avolio, B. J. 1997. Full range leadership development: Manual for the 
multifactor leadership questionnaire. Palo Alto, CA: Mindgarden. 
 
Ball, S.J. (1994), Education Reform: A Critical and Post-structural Approach, Open 
University Press, Buckingham. 
 
Bauzon, P. (2001). The Curriculum: Meaning, Nature and Criteria. In Foundations of  
Curriculum Development and Management. Mandaluyong, National Capital 
Region: National Book Store. 
 
Bell, B. & Gilbert, J. (1994). Teacher development as professional, personal, and 
social development. Teaching & Teacher Education, 10(5), 483-497. 
 
Berends, M., Bodilly, S. and Kirby, N. (2002), Facing the Challenge of Whole School 
Reform: New American Schools after a Decade, Rand, Santa Monica, CA. 
 
Biggs, J. (1991). Teaching for Learning: the View from Cognitive Psychology. 
Hawthorn, Vic.: Australian Council for Educational Research. 
 
Bishop, P. and Mulford, B. (1999), “When will they ever learn? Another failure of 
centrally imposed change”, School Leadership and Management, Vol. 19 No. 2, 
pp. 179-87. 
 
Blackmore, J. (1999), Troubling Women: Feminism, Leadership and Educational 
Change, Open University Press, Buckingham. 
 
Blasé, J. and Blasé, J. (1999). Principals’ instructional leadership and teacher 
development: teachers’ perspectives. Educational Adminstration Quarterly, 35(3), 
349-378. 
 
Board of Education (1997). Report on review of 9-year compulsory education. Hong 
Kong : Board of Education. 
 
Bogdan, R. C., & Biklen, S. K. (2003). Qualitative research for education: An  
introduction to theories and methods (4th ed.). New York, NY: Pearson 
Education Group. 
 



 

Britt, M.S., Irwin, K.C. & Ritchie, G. (2001). Professional Conversations and 
Professional Growth. Journal of Mathematics Teacher Education, 4(1), 29-53. 
 
Bruner, J.S. (1960). The Process of Education. Cambridge : Harvard University Press. 
 
Bruner, J.S. (1966). Toward a theory of instruction. Cambridge, Mass. : Belknap 
Press of Harvard University. 
 
Clements, C. and Washbush, J.B. (1999), “The two faces of leadership:considering 
the dark side”, Journal of Workplace Learning: Employee Counselling Today, 
Vol. 11 No. 5, pp. 170-5. 
 
Coburn, C. (2006), “Framing the problem of reading instruction: using frame analysis 
 to uncover the microprocesses of policy implementation”, American Educational 
Research Journal, Vol. 43 No. 3, pp. 343-79. 
 
Cooper, B.S., Fusarelli, L.D. and Randall, E.V. (2004), Better Policies, Better 
Schools: Theories and Applications, Pearson Education, Boston, MA. 
 
Cuban, L. (1990), “Reforming again, again, and again”, Educational Researcher, Vol. 
19 No. 1, pp. 3-13. 
Creswell, J. W. (2005). Qualitative research design: An interactive approach (2nd 
ed.). Thousand Oaks, CA: Sage. 
 
Crotty, M. (1998). The foundations of social research; Meaning and perspective in 
the research process. London: Sage Publications.  
 
Curriculum Development Council (2001). Learning to Learn : Life-long Learning and 
Whole-person Development. Hong Kong : Curriculum Development Council 
 
Darling-Hammond, L & McLaughlin, M.W. (1995). Policies that Support 
Professional Development in an Era of Reform. Phi Delta Kappan, 76(8), 597-604. 
 
Datnow, A. (2005), “The sustainability of comprehensive school reform models in 
changing district and state contexts”, Educational Administration Quarterly, Vol. 
41 No. 1, pp. 121-53. 
 
Day, C. (1993). Reflection: a necessary but not sufficient condition for professional 
development. British Educational Research Journal, 19(1), 83-93. 
 
Denzin, N. K., & Lincoln, Y. S. (2003). The landscape of qualitative research: 
Theories and issues (2nd ed.). Thousand Oaks, CA: Sage. 
 
Dinham, S. (2005). Principal leadership for outstanding educational outcomes,  
Journal of Educational Administration, 43(4), pp. 338–356. 
 
Duke D. L. , Showers B. K. and Imber, M. (1980) Teacher and shared decision 
making: the costs and benefits of involvement. Educational Administration 
Quarterly 16(1): 93–106. 
 



 

Ebert II, E., Ebert, C., & Bentley, M. (2013, July 19). Curriculum Definition. 
Retrieved March 7, 2014, from 
http://www.education.com/reference/article/curriculum-definition/ 
 
Education Commission (2000). Learning for Life, Learning through Life : Reform 
Proposals for the Education System in Hong Kong. Hong Kong Special 
Administrative Region of The People's Republic of China, Education 
Commission. 
 
Esterberg, K. G. (2002). Qualitative methods in social research. Boston, MA: 
McGraw-Hill.  
 
Elliott, J. (1991). Action Research for Educational Change. Buckingham: Open 
University Press. 
Evans, S. E., & Evans, W. H. (1985). Frequencies that ensure skill competency. 
Journal of Precision Teaching, 6(2), 25-35. 
 
Evers, C.W. and Lakomski, G. (1996). Exploring Educational Administration. 
Oxford: Elsevier. 
 
Flyvbjerg, B. (2006). Five misunderstandings about case-study research. Qualitative 
Inquiry, 12(2), 219-245. 
 
Frost, D. & Durrant, J. (2002). Teacher-led Development Work: Guidance and 
Support. London: David Fulton. 
 
Frost, D. & Durrant, J. (2003). Teacher leadership: rationale, strategy and impact. 
School Leadership & Management, 23(2), 173-186. 
 
Fullan, M. (1993). Change Forces: Probing the Depths of Educational Reform. 
London: Falmer Press. 
 
Fullan, M. (1993), Change Forces: Probing the Depths of Educational Reform, Falmer 
Press, New York, NY. 
 
Fullan, M. (2001), The New Meaning of Educational Change, 3rd ed., Teachers  
College Press, New York, NY. 
 
Fullan, M. (2002). Principals as Leaders in a Culture of Change. Paper prepared for 
Educational Leadership, Special Issue, May 2002. 
 
Fullan, M. (2003), The Moral Imperative of School Leadership, Corwin Press, 
Thousand Oaks, CA. 
 
Fitzgerald, T. and Washbush, J.B. (2001), “Cape York justice study report”, 
Department of the Premier and Cabinet, Brisbane, Queensland, available at: 
www2.premiers.qld.gov.au/ about/community/capeyorkreport.htm. 
 
Glatthorn, A. (1997). Differentiated supervision. Alexandria: ASCD. 
 



 

Glatthorn, A. (2000). Principal as curriculum leader. Thousand Oaks, CA: Corwin 
 
Grace, G. (1995), School Leadership: Beyond Education Management, Falmer Press, 
London. 
 
Green, J., Camilli, G., & Elmore, P. (2006). Complementary methods in educational 
research. Washington, DC: American Educational Research Association. 
 
Gronn, P. (2003), “Leadership: who needs it?”, School Leadership and Management, 
Vol. 23 No. 3, pp. 267-90. 
 
Gordon, S.P. (2004). Professional Development for School Improvement: 
Empowering Learning Communities. Boston: Allyn & Bacon. 
 
Gronn, P. (2003) The new work of educational leaders: Changing leadership practice  
in an era of school reform. London: Paul Chapman. 
 
Gubrium, J., & Holstein, J. (1997). The new language of qualitative method. New  
York, NY: Oxford University Press. 
 
Hulpia, H., & Devos, G. (2009). Self-other agreement as an alternative perspective of  
school leadership analysis: An exploratory study. School Effectiveness and 
School Improvement: An International Journal of Research, Policy and 
Practice, 24(3), 296-315. 
 
Hallinger, P. and Heck. R.H. (1996). Reassessing the Principal’s Role in School  
Effectiveness: A Review of Empirical Research, 1980-1995. Education 
Administration Quarterly,(February: 5-44. 
 
Hadfield, M, A. Hargreaves, & C. Chapman (eds.). Effective Leadership for School 
Improvement. London: Routledge in Falmer. 
 
Hallinger, P. and Heck, R. (1996), “Reassessing the principal’s role in school 
effectiveness: a review of empirical research 1980-1995”, Educational 
Administration Quarterly, Vol. 32 No. 1, pp. 5-44. 
 
Harris, A. (2003). Teacher Leadership and School Improvement. In A. Harris, C. Day, 
D. Hopkins, M. 
 
Harris, A. (2004). Distributed Leadership and School Improvement: Leading or 
Misleading? Educational Management Administration & Leadership, 32(4), 11 
-24. 
 
Hopkins, D. (2003), “Instructional leadership and school improvement”, in Harris, A.,  
Day, C., Hopkins, D., Hadfield, M., Hargreaves, A. and Chapman, C. (Eds), 
 Effective Leadership for School Improvement, Routledge/Falmer, London, pp. 55-
71. 
 
Hopkins, D. and Levin, B. (2000), “Government policy and school development”, 
School Leadership and Management, Vol. 20 No. 1, pp. 15-30. 



 

 
Hoy, A. W., & Hoy, W. K. (2009). Instructional leadership: A learning-centered  
guide for principals, 3rd edition. Boston: Allyn and Bacon. 
 
 
Harris, A. and Lambert, L. (2003). Building Leadership Capacity for School 
Improvement. Milton Keynes: Open University Press. 
 
Henderson, J.G. and Hawthorne, R.D. (1995). Transformative Curriculum 
Leadership. 
New York: Teachers College Press. 
 
Ho, C. W. D. (2010). Teacher participation in curriculum and pedagogical decisions: 
Insights into curriculum leadership, Educational Management, Administration 
And Leadership, 38(5) 613–624. 
 
Jones, S. R., Torres, V., & Arminio, J. (2006). Negotiating the complexities of  
qualitative research in higher education. New York: Routledge. 
 
Kezar, A. (2006). Examining the ways institutions create student engagement: The 
role of mission. Journal of College Student Development 47(2), 149-171.  
 
Kezar, A. (2006). To develop or not to develop theory: That is the question? 
Handbook of Higher Education Research, Vol. XXI, 283-344. 
 
Kirk, D. and MacDonald, D. (2001) Teacher voice and ownership of curriculum 
change. Journal of Curriculum Studies 33(5): 551–567. 
 
Kellough, R., & Kellough, N. (1999). Secondary school teaching: A guide to methods  
and resources : Planning for competence. Upper Saddle River, N.J. : Merrill. 
 
Kvale, S. (1996). Interviews: An introduction to qualitative research interviewing. 
Thousand Oaks, CA: Sage Publishing, Inc. 
 
Lambert, L. (2000), Building Leadership Capacity in Schools, South Australian 
Secondary Principals Association. 
 
Law, E. & Galton, M. (2004). Impact of a school based curriculum project on teachers 
and students: A Hong Kong case study. Curriculum Perspectives, 24(3), 43-58. 
Leithwood, K., & Duke, D. (1999). A century’s quest to understand school leadership. 
In J. Murphy & K. S. Louis (Eds.), Handbook of research on education 
administration (2nd ed.), 45-72. San Francisco: Jossey-Bass. 
 
Leithwood, K., & Jantzi, D. (1999). Transformational school leadership effects: A 
replication. School Effectiveness and School Improvement, 10(4), 451-479. 
 
Lingard, R., Ladwig, J., Mills, M., Bahr, M., Chant, D., Warry, M., Ailwood, J., 
Capeness, R., Christie, P., Gore, J., Hayes, D. and Luke, A. (2001), The 
Queensland School Reform Longitudinal Study, Education Queensland, 
Brisbane. 



 

 
 
Leithwood, K., Louis, K.S., Anderson, S. & Wahlstrom, K. (2004). Review of 
Research: How Leadership Influence Student Learning. New York: The 
Wallace Foundation. (Online) [Available at http://www.wallacefoundation.org] 
 
Leithwood, K., Jantzi, D. and Steinbach, R. (1999), Changing Leadership for  
Changing Times, Open University Press, Buckingham.Lingard, R., Hayes, D., 
 
Leithwood, K., & Jantzi, D. (2006). Transformational school leadership for large- 
scale reform: Effects on students, teachers, and their classroom practices.  School 
Effectiveness and School Improvement, 202-227. 
 
Leung, K.W. (2002). Exploring Curriculum Leadership: A Case Study of School 
based Curriculum Development in a Local Primary School. Unpublished 
dissertation in partial fulfillment of the requirements of Master of Education, 
University of Hong Kong. 
 
Llewellyn, J. (1982). A Perspective on Education in Hong Kong: Report by a Visiting 
Panel. Hong Kong : Government Printer. 
 
Loucks-Horsley, S. (1996). Professional development for science education. In R.W. 
Bybee (Ed.). National Standards and the Science Curriculum (pp. 83-90). BSCS, 
`Kendall/Hunt: Dubuque. 
 
Louis, K. and Miles, M.B. (1990), Improving the Urban High School: What Works 
and Why, Teachers College Press, New York, NY. 
 
Louis, K., Marks, H.M. and Kruse, S. (1996), “Teachers’ professional community in 
restructuring schools”, American Education Research Journal, Vol.  
33 No. 4, pp. 757-98. 
 
Lumby, J. (2003) Transforming schools: managing the change process. In: Thurlow 
M, Bush, T. and Coleman, M.(eds) Leadership and Strategic Management in 
South African Schools. London: Commonwealth Secretariat, 101–116. 
 
MacBeath, J. & Moos, L. (2004) Democratic Learning : The Challenge To School 
Effectiveness. London/New York : Routledge/Falmer 
 
MacBeath, J. (1998). Effective School Leadership: Responding to Change. London: 
Paul Chapman. 
 
Macpherson, I. & Brooker, R. (1999). Introducing places and spaces for teachers in 
curriculum leadership. In I. 
 
Macpherson, T. Aspland, R. Brooker & B. Elliott (eds.). Places and spaces for 
teachers in curriculum leadership. Deakin West, ACT : Australian Curriculum 
Studies Association.  
 
Macpherson, I., Aspland, T., Brooker, R. & Elliott, B. (1999). (eds.) Places and 



 

spaces for teachers in curriculum leadership. Deakin West, ACT : Australian 
Curriculum Studies Association. 
 
Marlow, S. & Minehira, N. (1996). Principals as Curriculum Leaders: New 
Perspectives for the 21st Century. Retrieved on 28 March 2013 from 
http://prel.org/products/Products/Curriculum.htm 
 
Maxwell, J. A. (2005). Qualitative research design: An interactive approach (2nd  
ed.). Thousand Oaks, CA: Sage Publications. 
 
Merriam, S. A. (1988). Conducting effective interview. In Case study research in  
education (1st ed., pp. 71-86). San Francisco, CA: Jossey-Bass.  
 
Merriam, S. B. (2002). Qualitative research in practice: Examples for discussion and 
analysis. San Francisco, CA: Jossey-Bass. 
 
McLaughlin, M.W. (1987), “Learning from experience: lessons from policy 
implementation”, Educational Evaluation and Policy Analysis, Vol. 9 No. 2, pp. 
171-8. 
 
Miles, M., Ekholm, M. and Vandenberghe, R. (1987). Lasting School Improvement: 
Exploring the Process of Institutionalization. Leuven: ACCO. 
 
Mills, M. and Christie, P. (2003), Leading Learning, Open University Press, 
Maidenhead. 
 
Miller, John and Seller, Wayne (1985). Curriculum: Perspectives and Practice. 
New\York: Longman. 
 
Miles, M.B., & Huberman, A.M. (1994). Qualitative data analysis: An expanded   
sourcebook. Thousand Oaks, CA: Sage 
 
Ministerial Advisory Committee for Educational Renewal (MACER) (2004), “Report 
on indigenous education”, Recommendations to the Minister for Education and 
Minister for the Arts.  
 
Ministerial Council on Education, Employment, Training and Youth Affairs 
(MCEETYA) (2006), National Report on Schooling in Australia, 
Commonwealth, DEETYA, Camberra. 
 
Mullen, C. (2007). Trends and Issues in the Study of Curriculum Leadership. 
In Curriculum Leadership Development: A Guide for Aspiring School 
Leaders. Mahwah, New Jersey: Lawrence Erlbaum Associates. 
 
Nguni, S., Sleegers, P., & Denessen, E. (2006). Transformational and transactional  
leadership effects on teachers' job satisfaction, organizational commitment, and 
organizational citizenship behavior in primary schools: The Tanzanian case. 
School Effectiveness & School Improvement, 17(2), 145-177. 
 
Odden, A.R. (Ed.) (1991), Education Policy Implementation, State University of New 



 

York Press, Albany, NY. 
 
Oldfather, P., & West, J. (1994). Qualitative research as jazz. Educational Researcher,  
23(8), 22-26. 
 
Ovens, P. (1999). Can teachers be developed? Journal of In-service Education, 25(2), 
275-305. 
 
Patton, M. Q. (1987). How to use qualitative methods in evaluation (2nd ed.).  
Newbury Park, CA: Sage. 
 
Penuel, W.R., Fishman, B.J., Yamaguchi, R. and Gallagher, L.P. (2007), “What 
makes professional development effective? Strategies that foster curriculum 
implementation”, American Educational Research Journal, Vol. 44 No. 4, pp. 
921-58. 
 
Prasad, P. (2005), Crafting Qualitative Research. London: M.E. Sharpe. 
 
Press. Glickman, C.D. (2002). Leadership for Learning. Alexandria, VA: Association 
for Supervision and Curriculum Development. 
 
Retallick, J. (1999). Teacher Learning in New South Wales Schools: facilitating and 
inhibiting conditions. Journal of In-service Education, 25(3), 473-496. 
 
Reynolds, D., Harris, A., Clarke, P., Harris, B. and James, S. (2006), “Developing an 
 improvement program for schools facing exceptionally challenging circumstances”, 
School Effectiveness and School Improvement, Vol. 17 No. 4, pp. 425-39. 
 
Sergiovanni, T. (2007). Second Edition Rethinking Leadership: A Collection of 
Articles. Thousand Oaks, California: Corwin Press Publications: Sage 
Publications Company. 
 
Schon, D. A. (1983). The Reflective Practitioner. London: Temple Smith. 
 
Schon, D. (1989). Quotations. A Symposium on Schon's Concept of Reflective 
Practice: Critiques, Commentaries, Illustrations. Journal of Curriculum and 
Supervision, 5(1), 6-9. 
 
Schwandt, T. A. (2000). Three epistemological stances for qualitative inquiry:  
Interpretivism, hermeneutics and social constructionism. In N. K. Denzin & Y. 
S. Lincoln (Eds.), Handbook of Qualitative Research (pp. 189-213). Thousand  
Oaks, CA: Sage.  
 
Spillane, J.P., Reiser, B.J. and Reimer, T. (2002), “Policy implementation and 
cognition: reframing and refocusing implementation research”, Review of 
Educational Research, Vol. 72 No. 3, pp. 387-431. 
 
Stake, R. E. (1995). The art of case study research: Perspectives on practice.  
Thousand Oaks, CA: Sage.  
  



 

Stake, R. E. (2000). The art of case study research: Perspectives on practice (2nd ed.). 
Thousand Oaks, CA: Sage.  
Strauss, A., & Corbin, J. (1998). Basics of qualitative research: Techniques and 
procedures for developing grounded theory (2nd ed.). Thousand Oaks, CA: Sage. 
 
Sugrue, C. (2002) Irish Teachers' Experience of Professional Learning: Implications 
 for Policy and Practice. Journal of In-service Education, 28(2), 311-338. 
 
Taylor, S., Rizvi, F., Lingard, R. and Henry, M. (1997), Educational Policy and the 
 Politics of Change, Routledge/Falmer, London. 
 
Webb, R. (2005), “Leading teaching and learning in the primary school”, Educational 
 Management Administration and Leadership, Vol. 33 No. 1, pp. 69-91. 
 
Weber, J. (1997). Leading the Instructional Program. In, Smith, S.C. & Piele, 
P.K. (Eds.), School Leadership: Handbook for Excellence. (3rd ed.). 
Eugene, Oregon: ERIC, Clearinghouse on Educational Management, University 
 of Oregon. 
 
Wallace, J. D., Nesbit, C. R., & Miller, A. C. S. (1999). Six leadership models for 
 professional development in science and mathematics. Journal of Science  
Teacher Education, 10(4), 247-268. 
 
Yin, R. K. (2003). Applications of case study research (2nd ed.). Thousand Oaks, CA: 
Sage.  
 
Yin, R. K. (2009). Case study research: Design and methods (4th ed.). Thousand 
Oaks, CA: Sage. 
 

 

  

 


