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Self-evaluation of The Success of the Main Clinical Skills Given in Medical
Faculty

Burcu Kucuk Bicer, Gazi University, Turkey
Sevil Ilhan, Gazi University, Turkey

The European Conference on Education 2020
Official Conference Proceedings

Abstract

Background: The aim of medical education before graduation is to train qualified
physicians who have the knowledge, skills and attitudes that can provide qualified
services, who can improve themselves continuously, acquire problem-solving skills
and have clinical competence. We would like to determine how the interns feel about
their practice and knowledge and just before the field. Methods: A questionnaire was
developed by the medical education specialist according to the curriculum. Every skill
was majored from I(insufficient)-10(sufficient) points. The questionnaire was tested
with 10 students. The forms made of 25 questions were sent by Google forms and 172
(51%) interns replied. Ethical approval was taken from the university committee.
Results: Of the participants 62.8% was female and 61.1% was born in 1995. 18.1% of
the students repeated the class. 29.2% of interns gave a score of 5 and below to the
question of gaining the ability to make the diagnosis of the patient. 40.3% didn’t gain
the ability to make decisions on both the therapy and the tests; %93 didn’t gain the
implementation of intrauterine device skill, 20.9% didn’t gain the ability to suture,
%15.3 didn’t gain the ability of CPR. 40.3% thought that they’re not clinically
sufficient.Conclusion: The medical education and the curriculum might be revised
and the theoric burden on students can be reduced. Moreover pratical skills can be
thought on more simulators and simulated patients.

Keywords: Curriculum, Skills, Clinic, Competence, Theoretic Burden
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Introduction

The aim of undergraduate medical education is to train qualified physicians who have
the knowledge, skills and attitude to provide qualified service. These students should
improve themselves continuously after their graduation. The medical students shold
be able to gain problem solving skills and have high clinical competence (Amin Z et
al., 2012; Tip Egitiminin Temelleri).

Clinical competence is not only having clinical skills, it is a much more complex
concept that arises from the interaction of knowledge and performance and includes
many characteristics (Challis M; Portfolio-based learning and assesment in medical
education; 1999) such as the use of knowledge, correct behavior and professionalism
(Amin Z et al., 2012; Tip Egitiminin Temelleri).

Medical education prepares physicians with the knowledge, skills, and features of
professionalism needed to deliver quality patient care. Medical education research
seeks to make the enterprise more effective, efficient, and economical. Short and
long-run goals of research in medical education are to show that educational programs
contribute to physician competence measured in the classroom, simulation laboratory,
and patient care settings with advances in science and technology, medical education
has evolved in the last 40 years to provide a suitable environment and opportunities to
train physicians with sufficient competence levels. Therefore, in clinical education,
assessment and evaluation methods that evaluate knowledge about many system
diseases and multidimensional occupational skills are needed.

It is recommended to integrate measurement and evaluation methods into clinical
practices in clinical training, and to structure and implement them through
performances, both in the process to support development and at the end of the
training process for decision making (Kogan JR et al., 2009; Tools for direct
observation and assessment of clinical skills of medical trainees: A systematic
review).

It is stated that multiple-choice questions, short-answer, true-false, matching, gap-
filled exam methods used in education are insufficient in evaluating high-level
cognitive processes such as problem solving, critical thinking, analytical thinking, and
decision-making (Tengiz FI et al., 2014; Klinikte Egitimde Yeni Bir Olgme Yontemi:
Mini Klinik Degerlendirme). Different achievements should be evaluated with
multiple assessment methods (Norcini J et al., 2007; Workplace-based assessment as
an educational tool). Medical education includes intensive knowledge as well as
applied fields. Performance-based assessment methods are recommended to be used
especially in the evaluation of these applied areas (Vleuten V., 199; How can we test
clinical reasoning?). By Miller in 1990; Four clinical competence levels are defined:
knows how, shows how and does. The Miller pyramid shown in Figure 1 shows the
relationship of knowledge and experience and evaluation methods.

ISSN: 2188 - 1162 2
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Knows how

Figure 1. Miller's Pyramid

The aim of this study is to determine how Intern students felt about some of their
practice and skills after six years in the medical school, using the questionnaire
method, which is one of the evaluation methods that can be used in the clinical period.

Methods

The research was conducted on 6 semester students of medical faculty. The calculated
sample size of the students with 400 students is 150. All students were reached and
informed about the research via Whatsapp and E-mail. A questionnaire was sent via
Google forms, and the research was conducted by collecting the data filled in as a
result of clicking this link.

In the research, the frequency and distribution tables of the students were calculated
in SPSS 23.0 by using the percentage method. Sociodemographic variables such as
age and gender, grade repetition were requested from the students. These comparisons
were made with the chi-square test and / or the t-test.

Apart from these variables, some of the skills required to be done in the National Core
Education Program were asked using the Likert scale (UAK; 2014; Standards in
Medical Education in Turkey).

The questions were related to these topics:

The ability to make the Patient Problem / Diagnosis.
Medical Interview Skills

Physical Care Skill

Patient Approach / Professionalism

Clinical Decision Making

Consulting and Communication Skills

Patient Management / Event

Story taking, Information and data evaluation
Hypertension diagnosis, treatment initiation, information
DM diagnosis, treatment initiation, information
Interpreting Pulmonary Function Test

Interpreting chest radiography

ISSN: 2188 - 1162 3
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ECG interpretation

Being able to do first aid

Being able to do IV injection
Ability to insert a urinary catheter
Ability to wear an RIA

Ability to suture

Being able to do CPR

Heart and Lung auscultation
General Clinical competence

Ethics

Participation in the research is on a voluntary basis. The fact that the students are not
asked for names and any identifying information increases the reliability of the
answers in the form.

Approval was obtained from Gazi University Ethical Research Commission.

Results

172 students participated in the study in which practical skills of medical faculty
senior students were examined. Of the participants 62.8% was female and 61.1% was
born in 1995 (Table 1). Senior female students’ ages are lower than male medical

students (p=0.04).

Table 1. The sociodemographical features of the students

Male Female

N=64 % N=108 % P
Age 24.63+0.9 24.29+0.6 0.04
(meant+SD)
23 - - 3 2.8
24 39 60.9 77 71.3
25 12 18.8 24 22.2
26 11 17.2 2 1.9
27 2 3.1 2 1.9
Grade 14 21.9 14 13.0 0.126
repetition

Basic skills were asked using likert scale. According to the responses; male students
are more comfortable with taking anamnesis, interpreting pulmonary function test,
inserting a urinary catheter, wearing a RIA, suturing and doing CPR (p:0.048;
p:0.006; p:0.006; p:0.05; p:0.029 respectively). According to the senior students; male
students have higher general clinical competence than female students (p:0.002)
(Table 2).
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Table 2. The Response Percentages for Practical Skills*

: . Male Female
Basic Skills N o, N %, p
The ability to make the Patient | 56 87.5 83 76.9 0.086
Problem / Diagnosis.
Medical Interview Skills 62 96.9 97 89.8 0.090
Physical Care Skill 57 89.1 91 84.3 0.380
Patient Approach /|57 89.1 88 81.5 0.186
Professionalism
Clinical Decision Making 47 73.4 72 66.7 0.353
Consulting and | 52 81.2 97 89.8 0.111
Communication
Patient Management / Event 52 81.2 82 75.9 0.416
Anamnesis, Information and | 60 93.8 90 83.3 0.048
data evaluation
Hypertension diagnosis, | 47 73.4 84 77.8 0.518
treatment initiation,
information
DM  diagnosis, treatment | 49 76.6 79 73.1 0.620
initiation, information
Interpreting Pulmonary | 41 64.1 52 48.1 0.043
Function Test
Interpreting chest radiography | 55 85.9 83 76.9 0.148
ECG interpretation 60 93.8 91 84.3 0.066
Being able to do first aid 61 95.3 94 87.0 0.079
Being able to do IV injection | 61 95.3 101 93.5 0.627
Ability to insert a urinary | 64 100.0 96 88.9 0.006
catheter
Ability to wear an RIA 11 17.2 5 4.6 0.006
Ability to suture 61 95.3 86 79.6 0.005
Being able to do CPR 61 95.3 91 84.3 0.029
Heart and Lung auscultation 59 92.2 95 88.0 0.382
General Clinical competence | 57 89.1 74 68.5 0.002

*Gets a score 5 and over from likert scale

The scale scores were evaluated under three topics. According to Table 3; male
students have higher sufficiency in clinical topics (p<0.001), have higher clinical
knowledge (p<<0.001) and have better medical skills (p<0.001).

Table 3. Evaluation of Responses Under Three Topics

Male Female

Responses mean+SD min- N mean+SD min- N p
max max

Clinical 6.83+1.9 1-9 64 5.44+1.8 1-9 108 | <0.001
sufficiency
General 50.03+15.1 | 16-70 64 |42.86+12.0| 7-60 108 | <0.001
Clinical
Knowledge
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Medical 98.9+18.7 | 50-124 | 64 | 82.54+18.8 | 23-112 | 108 | <0.001
Skills

Conclusion

This study presents the survey results for intern students to evaluate the effectiveness
of the basic clinical skills education. To do that, the questionnaire (25 questions) is
developed by the medical education specialist according to the curriculum. Through
the survey results, it is observed that 29.2% of interns gave a score of 5 (among total
10 grade) and below to the question of gaining the ability to make the diagnosis of the
patient. And, the analytical results also show that 40.3% of interns didn’t gain the
ability to make decisions on both the therapy and the tests; %93 didn’t gain the
implementation of intrauterine device skill, 20.9% didn’t gain the ability to suture,
%15.3 didn’t gain the ability of CPR. 40.3% thought that they’re not clinically
sufficient.

In conclusions, the medical education and the curriculum performed in the study
might be revised and the theoric burden on students can be reduced. Moreover use of
simulation in medical training today has a scope of teaching and learning with
offering potential advantages in the realm of clinical assessment. The simulation
technologies can have bigger roles in training of medical students (Olle Ten C. et al.,
2007; Peer teaching in medical education: twelve reasons to move from theory to
practice).
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Abstract

Student evaluation of teaching effectiveness plays an important role in Higher
Education. Evaluations serve as Formative (identify areas of improvement in the
process) and Summative (assess the end goal) measurements of teaching. Educational
institutions collect these evaluations in both qualitative and quantitative forms.
Qualitative evaluations serve as a bridge for students to express their feelings about
the teaching methodology used, instructor efficiency, classroom environment,
learning resources, and others. Identifying student emotions help instructors to have
good intellectual insight about the actual impact of teaching. Teaching models include
traditional models, modern flipped classroom models, and active learning approaches.
The light-weight team is an active learning approach, in which team members have a
little direct impact on each other’s final grades, with significant long-term
socialization. We propose and extend the previous method for assessing the
effectiveness of the Light-weight team teaching model, through automatic detection
of emotions in student feedback in computer science courses by using the Neural
Network model. Neural Networks have been widely used and shown high
performance in a variety of tasks including but not limited to Text Classification and
Image Classification. It is highly deemed to work great with a huge volume of data. In
this study, we discuss how sequential model can be used with smaller data sets and it
performs well, compared to the baseline models such as Support Vector Machines and
Naive Bayes.

Keywords: Classification, Educational Data Mining, Neural Networks, Student
Evaluations, Teaching Methods
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1. Introduction

Quality of education is one of the primary factors which requires constant attention
and improvement. Student evaluations of teaching serve as both formative and
summative measures in the process of quality education. Literature dates to 1920's
(Wachtel, 1998) with the works of Remmers to assess the student evaluation
agreements with alumni and peers (Remmers, 1928), (Remmers, 1930). Educational
institutions collect student evaluations in both quantitative and qualitative forms. The
quantitative feedbacks include a Likert-type scale in which responses are scored along
with a range, to capture the level of agreement and disagreement. Qualitative
feedbacks serve as a bridge for students to express their feelings about the teaching
method used, instructor efficiency, classroom environment, learning resources, and
others.

One of the emerging approaches in the field of teaching is the Active Learning
approach. Light-Weight teams (Latulipe et. al., 2015) is an Active Learning approach,
in which team members have no direct impact on each other's final grades, yet there is
a significant component of peer teaching, peer learning, and long-term socialization.
This innovative pedagogical approach has been studied in Computer Science
undergraduate courses and has been reported to have high levels of student
engagement (Latulipe et. al., 2015), (Macneil et. al., 2016).

Emotion Mining is the process of detecting and analyzing human feelings about
events, issues, and or services. Qualitative feedbacks aids in the process of identifying
student emotions. Authors Tzacheva et al. (Tzacheva & Ranganathan, 2018),
(Tzacheva et. al., 2019), study the effectiveness of teaching model and their impact on
student learning styles and experience in the classroom and identify factors that help
in performance and positive attitude of students towards Computer science course.
They propose a novel method for assessing pedagogical innovation through the
detection of emotions in text, produced by student participants, in computer science
courses. The results show that the implementation of Active Learning methods
increase positive emotions among students and improve their learning experience.

Educational Data Mining is a new field that involves identifying patterns of student
behaviors and learning by use of Machine Learning and Data Mining technologies.
Neural Networks in Data Mining is a mathematical model which has its roots in
biological neural network. Neural networks have achieved impressive results in
several classification tasks (Aono & Himeno, 2018), (Kim et. al., 2018), (Lai et. al.,
2015), (Severyn & Moschitti, 2015). It is widely perceived that Neural Networks
performs well with a huge volume of data. Since student evaluations of teaching have
limited data availability considering the number of students registering for a course,
very limited works have used Neural networks in the education data mining field.
Researchers use the classical machine learning models like Naive Bayes, Support
Vector Machine for sentiment classification of student evaluations data. In this work,
we use a sequential learning model on the student feedbacks for emotion classification
and compare with the traditional models.

The remainder of the paper is organized as follows, section II focusses on related
work; followed by method, experiments, and results in sections III and I'V.

ISSN: 2188 - 1162 10
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2. Related Works
2.1 Classification — Traditional Machine Learning Models

Authors (Leong et. al., 2012) use short message service (SMS) for student evaluation.
They perform Sentiment Analysis (‘positive’ and ‘negative’) on SMS texts.
Conceptual words and text link analysis visualization are used to explain the positive
and negative aspects of the lecture. Authors (Altrabsheh et. al., 2014), classify real-
time student feedback into three sentiment class ‘positive’, ‘neutral’, and ‘negative’
by experts. Naive Bayes, Complement Naive Bayes, Maximum Entropy, and Support
Vector Machine models were used for evaluation. Support Vector Machine and
Complement Naive Bayes yields better results compared to other models. Similarly,
authors (Dhanalakshmi et al., 2016) classify student’s feedback into ‘positive’ or
‘negative’ and suggest that Naive Bayes performs better with good recall.

Authors (Jagtap & Dhotre, 2014) use a hybrid approach combining Hidden Markov
Model (HMM) and Support Vector Machine (SVM) to classify student feedback with
sentiment polarity (“positive’ and ‘negative’). According to the authors, the advance
feature selection method and hybrid approach work well for complex data. But they
did not show the results of the classification model for validation.

Authors (Rajput et. al., 2016) use tag clouds, and sentiment scores from student
feedback data to identify insights about teacher performance. Multi-Perspective
Question Answering (MPQA) (Stoyanov et. al., 2005) sentiment dictionary is used to
find positive and negative polarity. Word frequency and word attitude are combined
to obtain the overall sentiment score for each feedback. They have compared the
sentiment score with the Likert scale-based teacher evaluation. Results show that the
Sentiment score with word cloud provides better insights than Likert scale results.

2.2 Classification — Neural Networks

Neural Networks are widely used in several classification tasks and proven to achieve
the best results. But it is still in the infancy stage with Educational Data. Most of the
works in the literature focus on predicting student performance using Artificial Neural
Networks. For instance, (Guo et. al., 2015) use multiple level representations with
unsupervised learning and fine-tune neural network layers through backpropagation.
They use High school data with different kinds of information including background
and demographic data, past study data, school assessment data, study data, and
personal data. Compared to the traditional methods like Support Vector Machines and
Naive Bayes, their model achieves better performance.

Authors (Musso et. al., 2013), also use student background information along with
cognitive and non-cognitive measures to predict student academic performance using
Artificial Neural Networks achieve greater accuracy compared to the discriminant
analysis method.

While the above methods use non-text data for classification, the following
researchers use text data. An online discussion forum is a popular tool for student
communication and collaboration in web-based courses. Authors (Wei et. al., 2017)
use Stanford MOOC posts dataset (Agrawal et. al., 2015) to identify "confusion', or
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‘urgency' and sentiment of the posts. They propose a transfer learning framework
based on convolutional neural networks and long short-term memory models. Student
Evaluation of Teaching Effectiveness (SETE) serves as an important aspect in
validating the teaching models, resources, and effectiveness of teaching and learning
outcomes. Authors (Galbraith et. al., 2012) use Neural Networks to measure student
learning outcomes from SETE's.

There is not much work in applying Neural networks for sentiment classification from
student evaluation of teaching. In this work, we use a sequential model with 1D
convolution and word embedding for automatic classification of emotions from
student evaluations.

3. Methodology

We use a Web-Based course evaluation system to collect data for the study. This
system is administered by a third-party Campus Labs in assistance with the Center for
Teaching and Learning. The data is collected for the following span of 2013 to 2017
including Fall, Spring, and Summer sections of courses handled by the instructor.
After the data collection from Campus Labs, jsoup (Hedley, 2009) a Java library is
used to process the Html files and extract the comments. The data contains 1070
instances. Sample student comments are shown in Table. 1.

Table 1: Sample Student Comments
Comments
Easily available to communicate with if needed.
The course has a lot of valuable information.
There was no enthusiasm in the class. The instructor should make the class more
lively and interactive.

3.1 Pre-Processing

We use python Natural Language Toolkit (NLTK) (Perkins, 2010) to process the
Qualitative student feedbacks and make it suitable for emotion labeling and
classification. The steps include removing certain special characters like punctuation,
splitting the sentence into pieces of words called tokens, case-folding, stop-words
removal. The pre-processed dataset contains close to 800 records in the dataset.

3.2 Emotion Labeling

Labeling the data is the most significant task for any supervised machine learning
algorithm. In this work, we use the National Research Council - NRC Lexicon
(Mohammad & Turney, 2013), (Mohammad & Turney, 2010) for this purpose. NRC
Emotion lexicon is a list of English words and their associations with eight basic
emotions (anger, fear, anticipation, disgust, surprise, trust, joy, and sadness) and two
sentiments (positive and negative). The Annotations in the lexicon are at the WORD-
SENSE level. Each line has the format: <Term> <AffectCategory>
<AssociationFlag>.

Student comments are processed and if a match to a word is found then the score is
incremented accordingly based on the Flag value in the lexicon, here if a word is
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present twice then automatically based on the frequency score for that particular
emotion will be incremented. After the entire comment is processed the Emotion
which has the highest score is assigned as the final Emotion with respect to that
student comment.

3.3 Classification

Classification is the process of predicting the class labels of given data points, and it
belongs to the category of Supervised Learning. The learning algorithms for
classification are broadly divided into two types as lazy learning (memory-based
learning system) and eager learning (optimized learning system) algorithms. Lazy
learning algorithms store all the training data and defer the process until it receives a
query or test set to process. Whereas the eager learning algorithm learns the classifier
structure with the training data and uses the learning to predict the test instances. The
former takes less time learning and more time classifying while the latter is the
opposite.

Some examples of lazy learning algorithms include K-Nearest Neighbor, Case-Based
reasoning; while Naive Bayes, Neural networks, Decision Tree are examples of Eager
learning. In this paper, we use Keras (Gulli & Paul, 2017) a high-level neural network
API in python for automatic classification of emotion from student evaluation data.
The classification model is based on Keras sequential model, which is a linear stack
of layers. We use the 1D convolutional kernel with a dense (fully connected) layer
compiled with Adaptive Moment Estimation (Adam) optimizer and categorical cross-
entropy as a loss function. Finally, the model is trained using Epochs = 5 and Batch
size = 2.
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Figure 1: Neural Network Model Summary
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4. Experiments and Results

In this section, we describe our experiments and results. The data for this study is
collected from the Campus Labs website. The data extracted consists of 1070 records.
The pre-processed dataset contains close to 820 records in the dataset. For labeling the
data - student feedback comments with different types of Emotion, we use the
National Research Council - NRC Lexicon (Mohammad & Turney, 2013),
(Mohammad & Turney, 2010).

There are several classification algorithms that have been applied to text classification
problems. In this work, we use traditional Naive Bayes and Support Vector
Classification methods as a baseline to compare the neural network implementation.

4.1 Naive Bayes Classifier and Support Vector Machine Classifier

One of the popular uses of text pre-processing in the traditional methods is the use of
TF-IDF (Term Frequency - Inverse Document Frequency) which is a popular
weighting scheme used in information retrieval and text mining applications. It is a
statistical measure to evaluate the importance of words in the document or corpus.
TF-IDF is mainly composed of two terms: Term Frequency (TF) and Inverse
Document Frequency (IDF) as given below.

Mumber of tines tern t appears in a document

THE) = -
(® Total number of terms in the document

. Total number of documents
[DF(E) =

KNumber of decutments with term tin it

The student evaluations dataset is processed with TF-IDF and given as input to the
Naive Bayes and Support Vector classification. We achieve an accuracy of
approximately 74.79% with Naive Bayes and 77.97% with Support Vector Machine.

4.2 Neural Networks Classifier

For the text input to be understood by the neural network algorithm, it is required to
process the text before passing to the classifier model to be trained. For this purpose,
words are replaced with unique numbers and combined with the embedding vector to
make it semantically meaningful. We achieve an accuracy of approximately 76.7%
which is very much in close approximation with the traditional models.
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Accuracy - Classification Models

Neural Networks 76.7

SVM - 77,97

Classifier Model

Naive Bayes

I T T T T T T T T
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Figure 2: Classifier Accuracy
5. Conclusion

In this paper, we apply neural networks classifier for emotion detection in student
evaluation of teaching. We use Keras Deep Learning API. Using an appropriate
number of epochs for training on the source domain results in better performance. We
also compare the neural networks model with the traditional text classification models
like Naive Bayes and Support Vector Machine. We notice that neural networks yield
(76.7%) similar performance to traditional text classification models like Naive Bayes
(74.79%) and Support Vector Machine (77.97%), though the size of the dataset is not
big. which is a drawback when using neural networks for classification. In future, we
plan to extend this work by collecting student survey to identify actionable patterns
that help improve the teaching model learning environment to a better state.
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Abstract

Due to the constant stream of stimuli offered by technology, children are harder to
motivate, and therefore to teach. According to this, and following today’s emerging
technological society, states that it is important that school classrooms use and
explore technological means of information. Thus, in order to promote a meaningful
learning experience, we aim to explore different kinds of educational videos and their
effects on students’ motivation. During six months, and twice a week we worked with
40 children aged 4-5, learning English as a foreign language through the use of
educational videos. Our results suggest that children feel more motivated to learn with
videos that require their responding and reflective skills, rather than videos that only
require listening and memorization skills.
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Introduction

Considering today’s social, economic and cultural changes, it should be stressed that
each individual has its own personality and most importantly, that children learn at
their own pace. Kindergarten, as the students’ first step into the academic world, plays
a crucial role in the children’s motivation and engagement (Jasmins, 2014). As this
stage, educators must be prepared to embrace new pedagogical approaches, aiming to
promote the development of the child's personal and social skills, by encouraging to
communicate within a multicultural environment, stimulating their curiosity and also
their critical thinking (Brito, 2010).

Literature suggests that the use of new technologies in kindergarten may promote
motivation, new learning experiences, and the development of cognitive and social
skills, thus providing multiple learning resources (Fandifio, 2013; Prensky, 2012). The
use of the computer inside the classroom supports new learning approaches that are in
line with the digital demands of today’s society. Using technology within the
academic context offers several strategies to learn either languages, arts, or
calculation in a resourceful number of ways, allowing children to explore, to create, to
make mistakes, and to try again (Marta, 2017).

Learning a foreign language using technology is much more effective than learning
through a lecture-based class, providing the child a more dynamic, inclusive and
interactive learning approach, but will also preparing them to face the needs of
today’s society. According to Francis (2017), the inclusion of technology in education
provides a multiplicity of educational tools, such as videos, audios, and games, and
also, it promotes an inclusive, dynamic and interactive learning, thus boosting
engagement and motivation (Dornyei & Ushioda, 2011). Furthermore, the use of
multimedia animation, such as videos will help children to develop their vocabulary,
pronunciation, spelling, and reading skills, but also it enhances their motivation to
learn foreign languages (Beluce, & Oliveira, 2010).

Studies on Educational Psychology reveal that motivation is a construct responsible
for one’s behavior, leading them it make decisions and take action (Pereira, 2013). As
a construct, motivation has been, throughout the decades, difficult to define, changing
according to the social, cultural and economic context. Due to its complexity, the
literature suggests that the construct motivation can be observed through two
perspectives: intrinsic motivation and extrinsic motivation. Intrinsic motivation comes
from within, and it is mainly concerned with the self (children playing with each other
just because it is satisfying), whereas extrinsic motivation refers to rewards and social
recognition (Deci & Ryan, 2000). According to Brumen (2011), children are
intrinsically motivated to learn because they enjoy the process of learning. Thus,
promoting the children’s social and cognitive development, by surrounding them with
a stimulating learning environment, reinforcing their language proficiency, curiosity
and eagerness to learn, will result in a positive attitude towards the learning process
(Mosquera, 2017).

Methodology

This study used a qualitative design, as it provided the opportunity to participate,
observe, and to carry out a descriptive and interpretive work of the data collected

ISSN: 2188 - 1162 20



The European Conference on Education Official Conference Proceedings

throughout the research (Amado, 2014; Brannen, 2017; Bogdan, & Biklen, 1994).
When conducting this research project we aimed for a holistic perspective, in order to
explore the students’ opinions regarding the educational videos.

Research Question

Considering the scope of the research project, we wanted to analyze kindergarten
students’ motivation to learn. Thus, in order to explore the different kinds of
educational videos, and their effect on students motivation, we decided to focus on 3
particular research questions, such as:

(1) Do children feel motivated to learn through the use of educational videos?

(2) How do children perceive educational videos requiring their responding and
reflective skills?

3) How do children perceive educational videos requiring their listening and
memorization skills?

Participants

The study included 40 kindergarten students, ages 4 to 5 learning English as a foreign
language. They were enrolled at a private school in Lisbon, where the research project
was held.

Procedure: interview

The research instrument used in this study consisted of a semi-structured interview
with the 40 participants who were involved throughout the research (Oliver-Hoyo &
Allen, 2006). Data were recorded, transcribed and anonymized. We used the NVivo
software version 12 in order to review, analyze and organize words to produce a word
cloud (Guizzo, et. 1. 2013). The interviews were conducted between January 14th to
June 17th, 2019.

Data collection Procedure

Each lesson was divided in two parts (20 minutes for the first part and 25 minutes for
the second part). In the first part of the lesson, we showed four educational videos in
English, selected from different children’s channels on YouTube. The first two videos
required them to use their listening and memorization skills, while the other two
required them to use their responding and reflective skills. The second part of the
class was used to discuss the videos with the children. In order for us to understand
the children’s perspective regarding the videos, we conducted a semi-structured
interview with the children’s including four open-ended questions: (i) “Do you enjoy
watching videos during the English classes?”; (ii) “Did you like the video? Why?
Why not?”; (iv) “What did you like the most and the least?”’; (v) “Can you remember
some of the words used in the video?”. This moment of reflection enabled us to
understand which kind of video was most effective in terms of motivation,
engagement and learning. In total, we displayed 184 videos, being 92 of them focused
on the listening and memorization skills, while the other 92, were focused on
children’s responding and reflective skills.
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On the last lesson of the project we asked the children if they could remember some
of the words mentioned in the videos, or any particular moment throughout the 46
sessions.

Results and Discussion
1) Word Frequency

According to the data collected, we used NVivo Software version 12 to analyze word
frequencies. We proceeded to include the transcription of the interviews in the
referred software, and concluded that the words that showed a higher frequency on
the words cloud (see Fig. 1). were the ones that were on the videos requiring

responding and reflective skills, namely: “jump”, “shut”, “happy”, “stop”, “open” or
“dance”.
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(Figure 1: Words cloud)
2) Motivation

Results showed that students were always enthusiastic about watching videos during
the English classes, asking questions such as “are we going to watch those videos?”,
“Can we watch it again”?, “Please play the one with the invisible man.”. Such
behavior emphasized that students’ motivation was in fact promoted by the use of
educational videos.

3) Educational Videos

According to a wider analysis of the data collected throughout this study, and
regarding the role of educational videos in kindergarten students’ motivation, we
came to the following results: (i) the content of the video represented a key factor
regarding students’ motivation; (ii) students also valued the actor’s body language and
facial expression. It was shown that students felt more engaged whenever the actor
was moving actively rather than just staying in the middle of the video singing or
acting; (iii) the actor’s tone was also important regarding students’ motivation. If the
tone was dull while singing the chants, students were more likely to get distracted.

In a narrower sense, we concluded that the videos requiring children’s reflective and
responding skills were more effective in terms of motivation and language learning
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because of several factors such as: (i) the use of bright and vivid colors and
landscapes in the background; (ii) the outfit used for each video. Children valued the
use of clothes similar to the ones they use. They also enjoyed it when the actors used
unusual outfits matching the topic discussed in the video; (iii) Dancing, gesturing and
pointing or talking to the camera. Such activities would make children respond to the
video either dancing, mimicking or answering the actors; (iv) regarding the videos
requiring their listening and memorization skills, data showed that in terms of
motivation and language learning, they were not so effective. Although children
enjoyed the chants and the animations in the first minute, they would quickly lose
their focus. While the video was playing children started to chat and to play with each
other. According to the data children couldn’t memorize as much vocabulary, when
compared to the other type of videos.

Conclusion

Our analysis suggests that the children’s are motivated by the use of educational
videos during the English class. Although we analyzed the use of two types of videos,
one of them promoting responding and reflective skills, and the other one promoting
listening and memorization skills, it was found that the use of videos promoting
children’s responding and reflective skills were much more rewarding in terms of
language learning, memorizing vocabulary, and also student engagement. On the
other hand, videos requiring listening and memorization skills were not as effective in
terms of language learning and student engagement. According to our results this kind
of videos were less valued due to the lack of interactivity and dynamics.

Considering that kindergarten is one of the most important educational stages in one’s
life, which plays an important role in adulthood (Coyle, Verdu, & Valcarcel, 2011),
researchers and educators must continue to pursue the most efficient pedagogical
approaches in order to promote a meaningful learning environment.
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Abstract

The article considers modern tendencies prevailing in the higher education system
while training technical specialists nowadays. According to the author, excluding the
humanitarian courses from curriculum results in the complete dissolution of
subjectivity in the impersonal world, which is deprived of ‘living’ knowledge, i.e.,
definite knowledge of a definite person. The application of such an approach is
illustrated by the actor-network theory (ANT). It supposes subject integration with his
moral imperatives and categories into the actor-network system being the social and
technological unity of material and non-material components. Such depersonalization
can be reckoned as a feature of the modern technologically computerized education.
While studying a number of works by ANT founders, it turned out to be clear that
such an approach eliminates any differences between natural and humanitarian,
engineering and philosophical knowledge. As a result, the net emerges consisting of
numerous actants. It is characterized by a collective action resulting in subjectivity
disappearance in the net interaction, which requires from every participant his
‘building-in’ a model with the functions being delegated him in advance. The report
concludes that an ‘alive’ component is disappearing from the higher education
nowadays when the main stress is being made on the knowledge acquired a priopi, not
a posteriori. It is high time thinking about the quality of the educational system
preparing ‘narrow-profile’ specialists. They may act as ‘bolts’ in actor-network
models that have lost their individuality and ability to any reflection.

Keywords: Higher Education, Specialist, Positive Thinking, Mind Experiment, Actor-
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1. Introduction

Modern society offers unlimited opportunities to a person to get some information and
gain some knowledge in various scientific spheres. At the same time the culture of
thinking, reading, understanding the text that has been read or heard disappears. The
higher school as a public institution doesn’t develop any critical thinking elements or
teach to gain knowledge. As a rule, it gives the foundation of some behavioral
patterns in digging necessary one. A human being is unable to reflect and define a
volume of knowledge, skills and experience being crucial for his professional and
public life as he turns into a part of socio-technical nets. However, there appears a
false feeling of competence in the subject he studies or the activity he practices. The
reason is the algorithm of almost any action or reply to any answer can be found in
the Internet. There is a feeling that everything is known and we should just use the
information provided.

This is the way to the information consumerism. Technological development reduces
the off-line social communication time, for we tend to spend a lot of it on surfing the
Internet. Virtual reality invades human lives faster and rougher. Messaging in chats
and social nets substitutes real communication. We prefer video lectures or their short
clips to auditorium ones. We try to follow all the news without missing them. As a
result, we get the views and ideas imposed on us. The target of human existence shifts
to earning money and consuming everything we can including information.

Nowadays the human society has closely come to a gloomy future version that was
described in the novel “Fahrenheit 451” by Ray Bradbury. He is extremely
prophetical in its warnings. The writer demonstrates the consumption society in the
raw. It has lost a possibility to think independently, to analyze the events, and to make
own conclusions.

“Books cut shorter. Condensations, Digests. ...Classics cut to fit fifteen-minute radio
shows, then cut again to fill a two-minute book column, winding up at last as a ten- or
twelve-line dictionary resume. ...many were those whose sole knowledge of Hamlet
was a one-page digest in a book that claimed...

We must all be alike. Not everyone born free and equal, as the Constitution says, but
everyone made equal. ...Breach man's mind. Who knows who might be the target of
the well-read man?” [Bradbury 2008, pp. 52-55.]

The author pays a strict attention to such problems as mass media social manipulation,
excessive involvement into the technical progress, and substituting ethical values with
consuming ones. The main idea of the novel is the impossibility of human future
without the previous generations’ experience, which is stored in books as its main
sources and carriers. It can have the most crucial consequences for the society as this
behaviour is able to lead to its complete destruction.

2. Body
Recently there has appeared a tendency in the higher school to exclude philosophy

courses from the curriculum of technical students. The modern higher school
administrations follow the example of P.A. Shirimsky-Shikhmatov, the Russian
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Empire’s Public Education Minister of the XIXth century, who believed that
“philosophy usefulness is not evident, but its harmfulness is possible” [Nikitenko
2005]. They explain this fact by the statement that “positive thinking” formed by
special disciplines does not require any critical thinking skills from students. The
paradox is that today’s and tomorrow’s students have to create new technologies
crucially influencing and transforming social life in general and individual life in
particular without its due reflection. There is a contradiction to Auguste Comte’s idea
here: “Now, when human mind has created celestial, terrestrial, mechanical, chemical,
organic, vegetal, and animal physics, it has to create social physics to complete the
system of observation sciences” [Comte 1971, p. 562]. We can suppose following
Comte’s statement that natural sciences are unconceivable without a social
component, i.e. the communicative action creating demand and calling them into
being. It is clear that the main part of the surrounding world can’t be measured or
calculated exactly. That’s why it will include philosophical metaphysical ideas, which
don’t exclude the social nature. The absence of any knowledge of philosophy leads to
the complete dissolution of subjectivity in the featureless world that doesn’t have any
alive communication, but virtual “communicative actions”.

The brightest example of applying such an approach is Bruno Latour’s popular
concept of actor networks as a result of communication practice. Following Auguste
Comte’s ideas, he suggests a transition from natural sciences to social philosophy.
According to Latour, philosophical concepts are ridiculous due to the fact that they
create ‘“constructs” that are necessary for understanding the surrounding world
[Latour 2006]. He simplifies the construction process up to building and creating. As
a result, subject of cognition with his moral values and imperatives dissolves in the
heartless world of actors and networks. They represent a social and technological
integrity of material and non-material components. The complete depersonalization
and dehumanization are unfortunately becoming the features of modern computerized
and informatized education, but it is not to its credit.

At the end of the XVIIIth century, Immanuel Kant suggested separating the spheres of
theoretical and practical mind application, i.e., science and morality [Kant 2003]. As a
result, the field of rationality moved to subject and his activity. However, Kant’s
theory introduced epistemological subject as an ultimate abstraction that could be
only transcendental one overcoming the empirical borders. I think it is fruitful to
mention Edmund Husserl’s idea of intentionality in connection with the above. It
takes forming the idea of interaction of subject’s consciousness and the cognized
object as its fundamental one. The objective interpretation of subject’s feelings is
revealed in the flow of phenomenological entity. This approach includes
intersubjective connections relative to formal and transcendental logical explanation
of cognition. It gives an opportunity to build and conduct mind experiment with any
object.

The Russian writer Vladimir Odoevsky in his novel “Russian Nights” made one of the
first mind experiment in Russian literature tradition in 1844 [Odoevsky 2014]. He
introduced apocalyptic descriptions of future due to technical and medical
achievements that had led to the earth overpopulation. He thought that the only
outcome could be collective, i.e., last suicide for all humanity. The number of earth
inhabitants had increased so great, that they slowly destroyed all constructions to use
land in agricultural purposes. It is necessary to understand here that Russia was an
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agricultural country at that time, and the main disasters were starvation and a lack of
land for processing in agricultural purposes. Their lives were full of struggle for
survival, and suicide, considered as a great sin by the Christian church, turned into an
exploit to help others to survive. The people, who tried to save their lives, were
treated as criminals. Odoevsky projected this scenario could result in the philosophy
of hostility to life. He finished his novel with “Messiah of Despair” as Earth explosion
destroyed the planet and humanity. Thus, he was against western way of scientific and
cultural development for Russia, calling to keep its identity and spiritual uniqueness.
Nevertheless, as we can see, these were only suppositions, that might turn into reality
in future.

This example demonstrates that similar models become more actual in the modern
world. The reason is subjectivity dissolves in the objectivity flow in the actor-network
approach. It causes grading human cognitive abilities to a subject “allocated” in the
social world. This subject is no more a researcher, a scientist or a scientific
community separated from the social world. According to Michel Callon, “allocated”
subject of cognition doesn’t reflect the reality, but participates in its creation.
Innovations are collective, not personal ones. “The cooperative does not propose the
alternative solution to a general problem but a particular solution to a series of very
specific problems” [Callon 2007, p. 334]. There is no sense to oppose those who
make statements and those who realize them, i.e., the final knowledge turns out to be
impersonal. It is spread further by social nets based on modern technologies.

The borders between subjectivity and objectivity disappear in the actor-network
theory, i.e., cognition as a process stops its being because of blurring its
epistemological foundations. After studying a number of works by the actor-network
theory founders, it turned out to be clear for me that such an approach eliminates any
differences between natural and humanitarian, engineering and philosophical
knowledge. There is no necessity in them as any actant (i.e., “involved in the
activity”) of the network combines heterogeneous components and relations without
any strict hierarchy, i.e., a hybrid reality appears. Its feature is an interaction of alive
objects, social and theoretical constructions, etc. on equal rights. There appears a
network that consists of a number of actants. Its main feature is a collective action.
The coordination of functioning network elements is due to interelement connections
that help to interact all its components.

3. Conclusion

Thus, an ‘alive’ component is disappearing from the higher education nowadays when
the main stress is being made on the knowledge acquired a priopi, not a posteriori. It
is high time thinking about the quality of the educational system preparing ‘narrow-
profile’ specialists. They may act as ‘bolts’ in actor-network models that have lost
their individuality and ability to any reflection. What future will they have? Will they
be able to adapt to the rapid changes of the modern technically innovative world as
they don’t possess enough knowledge to overcome the borders of their narrow
professional sphere? I think these questions don’t get any answer as the applied
character of the modern higher education system doesn’t provide a specialist all range
of competences for critical thinking of the perceived information to turn it into “alive”
knowledge. As a result, the higher school function is not to teach skills of independent
work anymore. It doesn’t teach methods and mechanisms of self-education during a
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specialist’s professional life or ways of searching solutions for professional tasks. It
doesn’t form the professional scope of views or the depth of thinking. It is
characterized by a collective action resulting in subjectivity disappearance in the net
interaction, which requires from every participant his ‘building-in’ a model with the
functions being delegated him in advance.
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Abstract
This paper explores the key challenges that children in care and children who have
suffered adverse experiences face in their education and solutions to these challenges.
Using a mixed methods approach, the researcher conducted interviews with American
secondary school teachers, a focus group with members of the USA’s Legal Centre
for Foster Care and Education, an interview with EL Education’s Chief Academic
Officer, and action-based research with 9th grade/year 10 students at Codman
Academy Charter School in Boston. The research identifies key steps that can be
taken by educators to develop the spoken and written literacy skills of children that
have had adverse childhood experiences, ranging from oracy-centred lesson planning,
curriculum design and school pastoral support to positive reinforcement. It
demonstrates the potential that this approach has to engage these children when
educators utilise and apply their own speaking and listening skills effectively.
No child left behind: bridging the literacy achievement gap of looked-after children in
Secondary School through speaking and listening.

“‘But now I realise that the only way to find your voice is to use it”’ Austin Kleon

(2014)
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Introduction

Looked-after children (referred to as foster children in the USA) are significantly
behind their peers academically. The Department for Education’s statistics show that
in 2018, 82.5% of looked-after children did not pass their English and maths General
Certificate in Secondary Education (GCSEs) (The Department for Education,
2019).Furthermore, only 6% of looked-after children in England entered higher
education (The Department for Education, 2018). The USA’s National Working
Group on Foster Care and Education’s 2018 report on the educational outcomes of
children in foster care reported that 70-84% of 17 to 18 year-olds in foster care said
that they wanted to go to college (National Working Group on Foster Care and
Education, 2018). However, even in the USA there is a great discrepancy between the
students’ desire and their fulfilment of this desire as between 31.8% to 45.3% of
young people in foster care who graduated from high school in the USA enrolled in
college (Ibid). This is in stark contrast to the American national average. The statistics
in the UK are particularly concerning as there is a lack of cogent evidence that the low
attainment levels can be attributed to a high level of absence from school. Only 10.6%
of looked-after children are persistently absent from school, moreover the Department
for Education’s statistics show that looked-after children are even less likely than all
children to be persistently absent (The Department for Education, 2019). This brings
into question what the barriers to learning are when looked-after children attend
school.

The mutual dependence of speaking, listening, reading, and writing skills means that
poor speaking and listening skills can lead to poor written skills and vice versa. The
listening and speaking skills of looked-after children have often been negatively
impacted by their adverse childhood experiences. Adverse childhood experiences
comprise of a number of experiences including psychological, physical and sexual
abuse and household dysfunction ranging from substance abuse, mental illness,
domestic violence and criminal behaviour (Felitti et al, 1998). The Department for
Education’s 2019 statistics show that 63% of looked-after children in England are in
care due to experiencing child abuse or neglect, 14% are in care due to family
dysfunction, 8% are in care as their family is going through a temporary crisis that
diminishes the parental capacity to adequately meet some of the children’s needs, 7%
are in care due to absent parenting, 3% of them are there due to their parent’s illness
or disability, 3% are there due to their own disability and 1 % are there due to low
income or socially unacceptable behaviour (The Department for Education, 2019).
These situations primarily under the umbrella of adverse childhood experiences.

Poor speaking and listening skills is one of the factors that not only underpins the low
statistics that we see in the education attainment levels of looked-after children but is
often a reason behind their higher school exclusions, challenges in engaging
effectively in the classroom and challenges in communicating with their care givers
(sometimes culminating in them moving from foster home to foster home and from
school to school).

Traumatic memories remain in the brain and when triggered lead to the brain
responding from the amygdala (which is the less rational part of the brain that triggers
fight or flight responses) rather than the prefrontal cortex which is the rational part of
the brain (O’Neil, L Guenette, F and Kitchenham, 2010). This can be triggered by any
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and everything, from a discussion about a topic in a school lesson, to a conversation
between students and teachers to a classroom setting. This has implications on a
traumatized students’ interpretation of what others are saying and how they in turn
respond.

Background to the question

In 2015 the UK’s GCSEs experienced some of the most significant reform that we
have seen in recent education history. The 2015 English GCSE reform replaced the
English Speaking and Listening GCSE with a Spoken Language GCSE that does not
count towards students’ overall English GCSE grade (unlike its predecessor),
removed the differentiated approach of a foundation, intermediate and higher English
GCSE paper replacing it with one paper that students of all levels complete and
introduced a 100% exams-based English GCSE. These changes have led to a growing
concern over the level of prominence oracy and project-based learning are being
given in secondary school students’ education and the challenges that these changes
present for students that have significant literacy challenges that make written exams
particularly difficult for them. This situation is compounded by the current challenge
that teachers are facing in addressing students’ literacy at a time when the Department
for Education’s 2018 statistics show that 27% of pupils finish primary school without
having reached the expected standard in reading (The Department for Education,
2019). Sound reading and comprehension skills are vital for students’ engagement
with the work that they are expected to complete in Secondary School.

Looked-after children that are recovering from traumatic experiences and have moved
schools and foster homes during the academic year are particularly disadvantaged by
the removal of the GCSE coursework that they could take to their new schools and the
exclusion of their spoken language exam results as part of their overall English
GCSE.

The GCSE changes can lead to a tendency to overlook oracy in the planning and
delivery of English GCSE lessons making it increasingly important to ensure that the
discourse about oracy and the development of students’ listening and speaking skill
does not become lost in the process of these changes. With this in mind, I decided to
centre my Walter Hines Education research on the benefits of oracy-centred strategies
for the development of the literacy skills of looked-after children using the topic: no
child left behind — bridging the literacy achievement gap of looked-after children
through speaking and listening.

I travelled to the USA in October 2019 for my research. I spent one week in
Washington DC where I visited the USA’s Legal Center for Foster Care and
Education and one week in Boston, Massachusetts where I visited Blackstone and
Russell Elementary schools and Codman Academy Charter Public School.

School 21
School 21 is a 4-18 free school in Stratford. At the heart of the school’s approach is an
emphasis on a whole-school approach to oracy. School 21°s focus is on four strands

of oracy: physical, linguistic, cognitive and social/emotional as reflected in the
diagram below. This oracy-centred approach manifests in an approach to the
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curriculum, assemblies and parents’ evenings that positions students (as opposed to
teachers) to do most of the talking. School 21°s success led to the creation of Voice 21
who have shared the ethos and good practice of School 21 in schools across the
United Kingdom the USA, Canada and Australia. School 21 has been rated as
outstanding by England’s Office for Standards in Education Children’s Services and
Skills (OFSTED) who regulate schools in England. Of note, is OFSTED’s statement
that ““‘No pupil is left behind because teachers do not allow them to be held back by
gaps in their reading, writing or mathematical skills’> (OFSTED, 2014). OFSTED’s
statement is reflective of the role of oracy-centred tasks as a learning tool for the
engagement of students that have significant gaps in their reading and writing skills
that could lead them to be left behind their peers academically from one academic
year to the next.

EL Education

The EL (formerly called expeditionary learning) education model centres on
pedagogy that centres around the concept of students learning through doing. It
utilises problem-solving, project-based learning, exploratory talk and field work. The
model was developed through a collaboration between Outward Bound USA and the
Harvard University in the 1990s. The impact of EL Education in the USA is reflected
in the fact that its Language Arts Curriculum has been downloaded more than 10
million times by educators (EL Education, 2019) and that EL Education’s Detroit
students’ 2019 state tests scores demonstrated ‘the greatest single year improvement
in state tests in the history of the exam’ (EL Education, 2019). This reflects the
ability of EL Education’s approach to lead to the significant and accelerated
acquisition of skills that students (particularly students that are starting from the point
of having significant literacy proficiency gaps) would normally take longer to acquire.
As looked-after children are often significantly behind their peers in the year group
teaching strategies that lend themselves to rapid and significant improvement within
an academic year are vital to their success.

Ron Berger is one of the founders and the Chief Academic Officer of EL Education.
Berger’s approach to education is highlighted in his written work such as Leaders of
Their Own Learning. It champions an approach that centres students as participants
and not just as spectators in the classroom. His work presents a blueprint that schools
such as School 21 have applied to their own whole-school approach making both the
Voice 21 model and EL Education model models that complement each other in many
ways and have a commonality in purpose.

I was interested in seeing the benefits of EL Education’s approach for the speaking,
listening, reading and writing skills of children that have had adverse childhood
experiences. As the aforementioned statistics on reasons why looked-after children
are in care demonstrate, most looked-after children are in care due to adverse
childhood experiences, consequently, I chose to visit an EL Education school with
extensive experience of working effectively with children that have had adverse
childhood experiences. Codman Academy is one of EL Education’s schools which
has a number of students that have had adverse childhood experiences furthermore,
four in five students at the school are economically deprived (Ward, 2019). It also has
a rich culture of oracy that involves a partnership with Huntington Theatre.
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Research aims

. To expand my understanding of the key challenges that looked-after children
face in their education in the USA.

. To explore American foster care specialists’ and educators’ perspectives on
the

challenges that children that have had adverse childhood experiences face in in
school.

. To explore American teachers’ and foster care specialists’ perspectives on the
most effective strategies to address these challenges.

. To explore students’ perspectives on oracy-centred teaching strategies based

on Voice 21’s oracy framework.

Table 1
Voice 21’s Oracy Skills Framework

Oracy Skills R
Framework g

* Building on the views of others

+ Structure & organisation of talk

Working with others

’ + Guiding or managing
+ Seeking information & . '.Ir.]ltﬁr:ag Il((i):s
Vocabulary clarification through 9

. . i questions Listening & respondin
Appropriate vocabulary + Summarising g P g

choice
+ Fluency & pace of * Listening actively &
speech Language responding appropriately
+ Tonal variation . « Maintaining focus on task
] . onfidence in speakin
+ Clarity of X geglster + Time management it :
pronunciation lanmay

+ Self-assurance

Body language Rhetorical techniques * Liveliness & flair

+ Giving reasons to support Audience awareness

*+ Gesture & posture

* Rhetorical techniques views ;

0 i i + Taking account of level of
Facial expression & eye such as metaphor, « Critically examining ideas undle?standiﬁg of th(:
contact humour, irony & mimicry & views expressed audience

Physical Social & Emotional
Methodology

First half of research visit: Washington DC

A focus group with members of the USA’s Legal Center for Foster Care and
Education

The USA’s Legal Centre for Foster Care and Education work with steering groups
that advise the USA government on legislation that can address the various needs of
foster children. They also engage in regular research and annual reporting on the
status of the education of foster children in the USA and advocate for foster children
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in court. I wanted to start my research with a grounding and understanding of the
challenges that foster children face in their education from the perspectives of these
experts that advocate for them. The participants of my focus group were Kathleen
McNaught, the Director of Education Projects at the American Bar Association,
Emily Peeler, the Overseer of the American Bar Association’s Education and
Permanency Projects (permanency projects are aimed at providing foster children
with permanency in their foster home placements and schooling) and Kirstin Kelly,
the Assistant Director of the American Bar Association’s Education projects.

Second half of research visit: Boston, Massachusetts

An interview with Ron Berger one of the founders and the current Chief Academic
Officer of EL Education and a written questionnaire from EL Education’s Head of
Curriculum Christina Riley.

Ron Berger worked in partnership with Outward Bounds and Harvard University in
the 1990s to develop EL Education’s expeditionary learning model. Christina Riley is
EL Education’s Head of Curriculum. She has worked with the organisation since
2013. I arranged an interview with Ron Berger and created a typed questionnaire for
Riley, to gain a deeper understanding of their vision for EL Education, how EL
Education aims to develop the speaking, listening, reading and writing skills of
students and its potential benefits for children that have had adverse childhood
experiences.

Interviews with 5 grade to 11™ grade Humanities teachers at Codman Academy and
the Head of School

Codman Academy has an integrated History and English curriculum. I arranged
interviews with 5" grade to 11™ grade Humanities teachers at Codman Academy and
the Head of School in order to gain a deeper understanding of how they develop the
speaking, listening, reading and writing skills of their students, the challenges that
they encounter when teaching students that have had adverse childhood experiences
and the strategies that they employ to support these students in their English lessons.

Action-based research with 9™ grade students followed by voluntary student task
feedback questionnaires

Individual students in two 9" grade Humanities classes were asked to prepare a recap
of the key points that they have learnt in a Humanities lesson of their choice to the
rest of their class and to answer questions from their peers about their lesson recap. I
designed the task to embed the physical, linguistic, cognitive and social and emotional
elements of Voice 21’s oracy framework. The task was followed by voluntary student
feedback questionnaires. My aim was to observe how the students engaged with the
tasks and utilised elements of Voice 21’s framework and to identify problems and
potential solutions to student challenges with the task.

Whilst the number of students that engaged in the task and completed voluntary
feedback on the task was fairly small, the validity and reliability of this element of the
research as a fairly representative sample of Codman Academy’s 9" grade
Humanities’ students is supported by the random nature of the class selection.
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Codman Academy did not select the class based on students that they identified as
being the most eloquent or ‘‘well-behaved’’. Their selection of the classes that I
worked with was based on the student class timetable availability for my visit dates,
my requested year group and subject.

Results And Discussion

The focus group with members of the USA’s Legal Center for Foster Care and
Education

I explored a number of questions with members of the USA’s Legal Centre for Foster
Care and Education. The main points have been summarised below.

Table 2
Focus Group with the USA’s Legal Centre for Foster Care and Education

QL. What do you think are some of the key challenges that foster children face in the
area of their education?

. High rates of student mobility in students moving from home to home and

school to school leading to a change of curriculum (there is not a national curriculum

in the USA), teachers and friends.

4 The after-effect of the children’s traumatic experience impeding on their
ability to focus and concentrate at school.
. The nature of the experience that they have experienced with their biological

caregivers prior to their entry into care in which their educational needs were

sometimes not being properly met.

4 A lack of expertise from child welfare staff (who are trying diligently to

prioritise the children’s pressing home placement needs) in educational needs and the

information needed to advocate effectively for the children in the area of their

education.

. The after-effect of trauma leading to behaviour that results in higher school

suspensions sometimes caused by educators’ lack of understanding of the reason for

the children’s behaviour.

. A lack of clarity in the assessment of their special educational needs.

Sometimes students recovering from trauma are misidentified as having special

educational needs or under-identified as having special educational needs.

. Systems co-ordination challenges leading teachers to be unaware that a student

is in care.

. School’s application of a broad-brush approach to the management of foster

children’s education in way that does not give due consideration to their unique

challenges.

. Trauma-informed curricula and trauma-sensitive environments are being

cultivated by individual schools however, there are many schools that have not

engaged with this as yet.

Q2. What do you think are some of the key challenges that schools face in educating
foster children?

. Schools lack of understanding of the foster care system for example, an

understanding of all the key figures that are involved and the processes when children

are in care. Oftentimes, the general understanding that schools have centres solely
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around the fact that the children have been placed in care and not on what happens
beyond this.
. Foster parents’ lack of knowledge of the key contacts, key support that schools
offer vulnerable children etc. that prohibits them from engaging in quality advocacy
on behalf of the children.
. A new USA law allows foster children to remain in their original foster school
even if it is in a different area to their new foster home. This can sometimes create a
logistical challenge in that the distance from the potential foster parent’s home has
unfortunately caused some potential foster parents to decline taking in some children
or to end a home placement. Schools’ provision of transportation does help when it is
available but is not always available. This can be particularly challenging when the
children want to participate in the full school life for example, after school extra-
curricular activities.
. The higher rates of school expulsion and suspension that require students to
stay at home creating challenges for foster parents (for example, at work) that has on
occasion contributed to foster parents having to reconsider the continuation of the
home placement.
. Challenges arising from the multi-faceted nature of the categories and types of
foster care.
Q4. In terms of the speaking and listening skills of looked-after children, can you
share
your thoughts on whether this is an issue?
4 All foster children are different, so it is difficult to generalise an answer to this
question.
. The members of the focus group are not educators and do not assess the
speaking and listening needs of foster children. However, as lawyers the members of
the focus group have received training on how to communicate with the children to
ensure that they feel safe enough to communicate their feelings, advocate for
themselves and tell their story. They have found this to be effective when they take
statements from the foster children that they advocate for in court.
. Being able to communicate in itself is something that foster children are often
able to do just as well as other children. The key challenge for them is more in the
area of trusting the other person enough to share their views and feelings due to the
impact of trauma.
Q5. Do you in any way think that the training you received could also be useful for
practitioners that work within schools?
. Similar training with an emphasis on trauma-sensitivity, how to approach kids
who have experienced, abuse and neglect, how to not re-traumatize them but at this
same time be able to give them an opportunity to express how they’re feeling and
what they’re thinking could be useful for educators.
. Members of the focus group recalled examples of the benefits of effective
communication between foster children and their teachers in anecdotes in which
foster children recall their foster homes and schools changing and their experience of
a teacher that did not give up on them that made a key difference to their lives.
. A challenge in the educators’ work is that oftentimes foster children do not
want their foster status to be divulged to their schools as they are concerned that it
may lead to teachers or students treating them differently.
Q6. What are some of the solutions that are currently being implemented in the USA
that have had a positive impact?
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. Washington DC’s child welfare agencies’ daily school teacher check and
connect strategy with foster students that requires each school building to have a
member of staff who is responsible for checking-in with a foster child every school

day.

. Trauma-informed schools.

. The Compassionate Schools model.'

. Having the buy-in of the school leadership to prioritise these children, for
example, giving them reductions on school resources, field trips etc.

. The American law that requires schools to immediately enrol foster children

regardless of administrative delays in their receipt of their full student records.
Q7. What would you factor-in in considering how we measure the success of an
education strategy for these children?

. Grade improvement.

. School attendance improvement.

. Decreased levels of truancy.

. Decreased levels of entry into disciplinary measures.

. Decreases in school placement moves.

. Higher higher education entry levels.

. Different children stay within care for different ranges of time so it can be

difficult to apply a generalised approach to measuring what success if for each child.
Q8. What do you think, is the key question (in your opinion) that we should be asking
when it comes to the education of foster children?

. Who is really responsible for making education decisions for this child?
. Who is needed to advocate on behalf of the child?
. Are we adopting a pragmatic approach to problem-solving that does not

involve just contacting other professionals but also asking the child, for example,
when there are systematic challenges, for example, where the school can’t even piece
together the kids’ education history, have we asked the child?

. If we have identified the right people, are they be going to be engaging
meaningfully, with the student and having their voice be part of that decision-making
process? This is particularly important when working with older children.

Interview with Ron Berger one of the founders and the current Chief Academic
Officer of EL Education and a written questionnaire from EL Education’s Head of
Curriculum (Christina Riley).

Respondents’ responses summarised in the below table:
Table 3
Interview and Questionnaire with EL. Education’s Chief Academic Officer and
Head of Curriculum
QL. In your opinion what is the most significant achievement that EL Education has
made in the area of students’ literacy?
Ron Berger

" The Compassionate Schools Project champions a whole-school approach that is geared towards
supporting students that have experienced trauma. It is ‘‘the most comprehensive study ever
undertaken of a 21st century health and wellness curriculum in an elementary or secondary school
setting. The Group Randomized Trial was started in 2016 and a follow-up is scheduled to run through
2021. Fifty schools, over 625 teachers, and more than 6250 students will be included in the study’’
(The University of Virginia, 2019).
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‘I would separate our deep-whole model approach from our new broader curriculum
approach.
a) So, in the adoption of our whole model I think we’ve brought a much more
rigorous and challenging vision of literacy into a project-based learning model than
had existed before. Oftentimes project-based learning is not tuned well for student
literacy skills and so, completion of the project becomes the goal in a way that means
literacy skills are not attended to deeply. Kids might not be getting the level of
challenge and skill development literacy. So, I think we’ve spent 25 years figuring out
how to join those two well. So kids who are doing important meaningful projects are
also getting really good literacy instruction as a part of that.
b) From our curricula impact, I think:
1. we are now able to reach schools that were struggling. That could never do our
whole model with the way they are now, it was way too challenging a change for
them and yet by taking on the curriculum they are seeing immediate gains, even
though small but significant gains for kids within a year.
2. Giving kids more voice, more action, more opportunity to grapple with much
harder material that teachers would have assumed was too hard for them: that we’re
seeing very good results. I mean I can give a very specific example, we’re working
with every student in Detroit right now, every student is using our curriculum, so
we’re working with all the schools and I had dinner with one of those principals in
one of the most struggling cities in American (as you can imagine locationally). She
said a year ago there were only three students in her school that were on grade level in
reading out of the entire school and two of them had transferred in that year so they
actually only had one student who had been there for a year who could read at grade
level, and after one year of using the curriculum now she had 76 students that were at
grade level. And it’s still not-it should be way more than that in her school- but the
difference was vast, just from having more challenging material and more student
voice and ownership in the work. So, on a small level I'm really glad that the
curriculum is reaching so many students and on a deeper level the schools that we
work with that are using the whole model are doing great projects that are really
literature rich’’.

Christina Riley

. Changing the culture of classrooms: from teachers doing most of the talking to
students doing more of the talking. This means students are spending more

time
processing and thinking for themselves rather than being told everything by the
teacher.

. Students being more effective learners and ethical people who contribute to a

better world. The aim of the curriculum is beyond literacy — we want students to
become good citizens of the world.

. Higher quality writing preparing students to be college and career read.

. 2018-2019 literacy scores from Detroit, Michigan, and Shelby County,
Tennessee.

Q2. What are your thoughts on oracy-centred teaching strategies?

Ron Berger

. “Well, I think that verbal skills for students are just as important as reading,
writing and mathematics skills. For their success in university, for their success in
their career, for their success in life, the ability to express themselves well verbally is
arguably more important than their ability to do mathematics. There is nothing more
important than those skills. We take them for granted. We don’t assess them typically,
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we don’t test them, schools are not held accountable for them, so people forget how
important they are.
. So, I feel like our whole vision in EL of trying to transform the classroom to
elevate student voice and have students do more of the talking and thinking and have
teachers do less of the talking and thinking’’.
Christina Riley
4 The Read-Think-Talk-Write framework is a fundamental design principle of
the EL Education curriculum. In order to process, and to formulate and refine ideas
for writing and tasks, it is essential that students are given the opportunity to discuss
their reading and thinking. Protocols are one of teaching strategies used in the
curriculum to ensure all students discuss their thinking.
. Discussion and presentation skills are crucial for college and career readiness,
which is reflected in the college and career ready speaking and listening standards,
which are taught and assessed thoroughly in the EL Education curriculum.
. Providing every student with the opportunity to speak and be heard
demonstrates to students that what they say has value, and therefore learning becomes
more meaningful and personal.
Q3. Do you think that EL Education’s Language Arts Curriculum has advantages for

students that come from disadvantaged backgrounds? If so, what advantages do

you think it has?

Christina Riley
. Having high expectations of students: the curriculum requires students to read,
think, talk, and write at their grade level.
. Student-engaged assessment: the curriculum supports students in setting goals
and tracking their progress towards those goals, which is an effective strategy to
engage all students in taking responsibility for their own learning.
. Supporting students in developing social and emotional skills (SEL): SEL is
embedded in the curriculum. As students read engaging texts they analyse and
evaluate the responses and interactions of characters in fictional stories, and real
people in informational texts, in order to identify positive models. Students also
analyse what it looks and sounds like to practice habits of character to be effective
learners and ethical people.
. Authentic and meaningful tasks: each curriculum module culminates in a
performance task, which is a synthesis and celebration of their learning throughout the
module and is a product created for an audience beyond the classroom and school.
This provides engagement, and purpose throughout the module for all students.
Q4. What do you think are challenges that children from under-privileged
backgrounds

face with their education?
Christina Riley
. Access: to food, sleep, books, language, travel beyond their community and
high-quality education through systemic issues.
Q5. What do you think are some of the solutions to addressing the challenges that

children from underprivileged backgrounds face?
Christina Riley
. At the systems level: financial resources for public schools in historically
under-served communities to be able to invest in teacher professional development
and high-quality curricula, and funding for programs to support students in providing
for their basic needs — food, warm clothing, etc.
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. At the school and classroom level: Taking an asset-based approach to
education — recognizing and valuing the community and what students are bringing in
with them.

4 Having high expectations of students. Giving them the opportunity to read,
think, talk, and write at their grade level.
. Supporting students in developing social and emotional skills (SEL).

Q6. What is the key question that teachers should be asking (in your opinion), when
addressing their students’ literacy skills?
Ron Berger
. ““We need to be watching that kids have a love and comfort with reading,
writing and speaking. Because all the testing that we do won’t matter if kids feel like
they don’t like to read, they don’t like to write, they don’t like to speak in public. If
we can’t get beyond that, well there’s not a lot of hope for us. So, we have to build in
kids both a love and also a sense of competency and agency that they can express
themselves. A sense that they can get knowledge from reading and they can express
themselves verbally and in writing and they’re capable. The sense that they’re capable
people who can do that is key, I think. That doesn’t show up any test but it’s what we
need to be looking for and if students are not showing that level of love and
confidence we have to figure out how do we get them to think I love reading or a love
writing, or [ want to express myself, or I can do that, or I’'m willing to speak up. |
think we need to look for a spirit in kids that shows that they’re willing to take on
harder challenges in reading, writing, speaking and that they have strategies when
they struggle. We can’t fix everything right away but we can get an ethic or spirit in
kids that when they’re encountering harder texts, or harder written tasks or when
they’re asked to speak, and they’re a little intimidated, that they don’t give up, that
they have strategies and ways to move forward when they’re stuck’’.
Christina Riley
Are students being presented with mirrors as well as windows? You should have a
window into other people’s lives but you should also have a mirror to see yourself.

Interviews with 5% grade to 1t grade teachers at Codman Academy and the Head of
School (Thabiti Brown).

QL. What are the most effective strategies that you use to develop the listening and
speaking skills of your students?

The Head of School:

. Experiential learning. This centres on the idea of learning by doing. So we put
them in experiences where they have to speak out loud in order to be able to
successfully complete their projects e.g. the ESU’s Shakespeare Competition, The
August Wilson Monologue competition and the Poetry-out-loud competition.
Students’ involvement in these activities are added to their Humanities credits.

11™ grade/year 12 teacher:

. Group discussions, whole-class discussions. Embedding a discussion element
to project —based learning for example presentations or a speech.

10™ grade/ year 11 teacher:

. Fieldwork, internships, entering students into monologue presentation
competitions (for example, the August Wilson completion) and working with the
Huntington Theatre Company.

. Peer modelling.
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. Every Friday students work on theatre projects which focus on oracy and body
language and how we communicate with other people. They’re not doing writing in
those spaces. It’s all about, how do you communicate verbally? How do you
communicate with your body language? How do you tell stories?

. They write half the theatre play themselves and present the play at the end of
the year.

7™ and 8™ grade/year 8 and 9 teacher:

. Pair discussion tasks. Situating students as experts sharing their knowledge
with their peers. Embedding oracy into project-based learning tasks e.g. a monologue
presented in the character of the historical figure that is the centre of the project.

. Cultivating the culture of the class in a way that allows room for students to be
vulnerable enough to engage in oracy-centred tasks.

5™ and 6™ grade/year 6 and 7 teacher:

. Class, peer and group work, peer modelling.

. Careful differentiation of students for group tasks to allow quiet students to
have an opportunity to express themselves.

Q2. What are the most effective strategies are that you use to develop the reading
and

writing skills of your students?
The Head of School:
. Through experiential learning that pushes young people to learn through
doing. This is embedded in the written tasks that students are given in each lesson,
between lessons and for their assignments.
11™ grade/year 12 teacher:
. A scaffolded approach to written tasks that breaks down what the task entails
and what the expectations are, enabling students to engage more effectively.
. Positive reinforcement that involves reminding students of good written tasks
that they have previously completed.
. The EL Education’s crew ethos of teamwork that is reflected in proactive
older students guiding younger students on tasks that they have successfully
completed in previous years.
10™ grade/year 11 teacher:
. The students write half of their theatre play themselves in small groups via an
oracy-centred process. They don’t start writing the script is until after they’ve gone
through the process of generating ideas together and creating sketches of scenes and
tableaus. They identify what the scene looks like without actual language but with
body language. Then they start to refine it, through video tape reflections of the scene
followed-by the creation of a relevant script.
7™ and 8™ grade/year 8 and 9 teacher:
. Using the scaffolded EmPOWER (Evaluate, Make a Plan, Organize, Work,
Evaluate and Re-work — this was developed by Bonnie Singer and Anthony Bashir)
approach to the sequencing of written tasks.
5™ and 6™ grade/year 6 and 7 teacher:
. Same as above.
Q3. What are the key challenges that youve faced in English lessons (over the course
of your career) when teaching children that have had adverse childhood experiences?
11™ grade/year 12 teacher:
. The students can be closed off emotionally and demonstrate feelings of *‘I’'m
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not deserving of anything or I’'m not wanted here’” which can transfer into their
academics: ‘‘I’m not deserving of good grades’’, ‘‘I’m not worthy of this’’.
‘“‘Someone won’t notice this if I do well”’.

. Their resilience or their desire to improve isn’t always there. They can easily
get down on themselves. They feel ready to give up.
. They don’t feel like they’re good and this can be really challenging, even if

they really are good at completing the work. Once they develop that belief about
themselves it’s really challenging to get them to change that.
10™ grade/year 11 teacher:

. The skills gap which is compounded year after year.
7™ and 8™ grade/year 8 and 9 teacher:
. If the culture of the classroom is not in place, to help that child to feel safe

then like it really doesn’t matter how amazing the lesson is. We know if students are
triggered parts of their brain shut down and learning cannot happen.

5™ and 6™ grade/year 6 and 7 teacher:

4 The lesson content itself can sometimes be triggering and they’ll disengage
and not want to get involved and sometimes if you don’t know their background it can
just look like they just don’t want to do their work.

Q4. What strategies have you used to address these challenges?

11™ grade/year 12 teacher:

. One-to-one work, positive reinforcement, careful task instructions and
reminding students of the good work that they have produced.

10™ grade/year 11 teacher:

. Using the schools’ structural provision of support. Getting support from the
school’s Student Support Team to support students who have reading disabilities,
oracy difficulties and social-emotional disabilities that impact on their learning.

7™ and 8™ grade/year 8 and 9 teacher:

. Key focus is on creating a classroom culture that is conducive to the success of
the child.

5™ and 6™ grade/year 6 and 7 teacher

In dealing with emotionally triggering topics: making sure that you are mindful that
they are bringing their own experiences and having some conversations before
engaging in areas that might potentially be troubling.

Action-based research with 9" grade/year 10 students followed by voluntary student
task feedback questionnaires

Student questionnaire feedback results.

Codman Academy went to great lengths to accommodate my request for this element
of my research and allocated approximately 25 minutes of the remaining time in the
two 9™ grade humanities lessons to the completion of this task. There were time
constraints as the students were completing a test that overran and their teacher
needed to have time at the end of the lessons to give them their homework
instructions, consequently, there was no ice-breaker or lead-up to the delivery of the
lesson recap tasks. The children and the teacher did their utmost to engage well with
the task despite these limitations. Eight students across both 9" grade Humanities
classes completed and presented their lesson recaps. One student had prepared hers
but was too shy to deliver it, I presented it to the class on her behalf. The results of the

ISSN: 2188 - 1162 46



The European Conference on Education Official Conference Proceedings

key questions are summarised below. Four students that did not present their lesson
recaps provided feedback on their peers’ presentations. Please find the anonymous
student responses summarised below:
Table 4
Action-based research with 9™ grade students at Codman Academy Charter
School
QL. On a scale of 1-10. 1 being not confident and 10 being very confident. How
confident were you about your ability to complete the lesson recap task?
. 1 =1 student.

. 3=1 student.

. 5 =1 student.

. 7= 3 students

. 8 =2 students.

. 10 = 1 student.

The majority of the 9 students (7 students) selected a score of at least 5 for this
question.

Q2. How do you think your lesson recap went?

. Very good

. Great (2 students).

. Pretty good.

. Good (4 students).

. It went well.

All 9 students expressed a good level of satisfaction with their lesson recap.
Q3. What was your biggest challenge when planning your lesson recap?

. Trying to make the speech long enough.

. Knowing how to start.

. Finishing it.

. Focusing.

. Picking which lesson to present.

. Timekeeping.

. Explaining a historical situation.

. No challenge.

. One student did not answer this question.

Q4. How were you able to solve this challenge, if so, how?

. Problem -Focusing: Yes. I presented.

4 Problem -Knowing how to start: Yes. I just kept typing until I felt it was good
enough.

. Problem - Trying to make the speech long enough: Yes, by writing and
explaining each answer.

. Problem - Explaining a historical situation: Google.

. I let Sylvia read it for me.

. Others did not answer this question.

The overriding solution that the students have given on how they overcame their
initial challenges with the task is by doing. Their decision to use this approach to
problem-solve demonstrates the school’s culture that encourages students to learn by
doing.

Q5. Did you find listening to other students’ lesson recaps helpful? If so, why? If not,
why not?
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. Yes, they explained colonialization and bias/unbiased: student that didn’t
present.

. Not really and because it just was helpful: student that didn’t present.

. Yes. It was nice to let us get important info from our class: student that
didn’t present.

. Yes, because they explain what I have a hard time... student that didn’t
present.

i Yes: student that presented.

. Yes — I re-learned it: student whose lesson recap I presented.

i No x 2: students that presented.

. Yes, because it was a good way to understand what they thought: student that
presented.

. Yes, because it was better for me to hear a peers’ voice instead of a teacher’s:
student that presented.

4 Yes, listening to other people’s definitions was helpful: student that
presented.

8 of the 10 students that completed this question stated that the lesson recaps were
helpful with 7 providing specific reasons why. The students’ comment about it being
a ‘‘good way to understand what they thought’ and ‘‘Because they explain what I
have a hard time...”” highlight the fact that students not only see their teachers as a
source of information in lessons but their peers and that they have an interest in
hearing what other students have extrapolated from a lesson (this interest could
particularly be high in hearing what the students with a higher level of subject
proficiency have interpreted from the same material that they viewed) individual non-
verbal written tasks do not provide them with an opportunity to do this. This is
particularly interesting given that the students had just completed a written test in
which they were unable to hear the thoughts of their peers.

Q6. What did you think about the presentations of the other students?

. Very good: student that didn’t present.

. They were really thought out: student that didn’t present.

. They did a good job: student that didn’t present.

. They did good, just be more louder: student that presented.
. It was good (x2): student that presented.

. Wonderful: student whose lesson cap I presented.

4 A lot more information: student that presented.

. It could have been better: student that presented.

. Good (x2): student that presented.

. They were okay: student that presented.

8 of the 10 students rated their peers’ presentations as at least ‘good’.

As the students had just completed a test for this subject they would be conscious of
the key assessment points that their Humanities lessons were designed to prepare
them for and particularly attentive to answers to some of the questions that they were
asked in the written test. This adds to the level of validity of their assessments of their
peers’ lesson recaps and makes their positive feedback of particular note. In future
research it would be interesting to explore the written test results of the students that
prepare oral feedback on what they have learnt whilst engaging in revision for a
written assessment and to see whether preparing to explain the concepts verbally
makes it easier for them to process the key points that they needed to include on their
written assessment.
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Discussion

The key challenges that looked -after children and children that have had adverse
childhood experience face in the area of their education and ways of addressing this.

As the USA has a decentralised education system each state is allowed to set its own
curriculum. This presents significant challenges of discontinuity to foster children
when they move to different states. A limited understanding of the personal situations
of foster children, for example, from the perspective of the impact of their adverse
childhood is an underlying issue that both members of the Legal Centre for Foster
Care and Education and the teachers at Codman Academy underscored as a barrier to
learning. Educators’ lack of understanding of the effect of the trauma that many foster
children have experienced contributes to higher school suspensions and
misconceptions of the behaviour of children that are recovering from adverse
childhood experiences, for example, the example the fifth and sixth grade Codman
Academy teacher gave of the dangers of the misinterpretation of a student response
that has been caused by the emotions triggered by an emotive topic as a student being
unwilling to work. Teachers’ lack of understanding of the foster care process (for
example, the process through which foster children leave residential children’s homes
and are placed in a foster home, the process through which some children return to
their biological parents’ home) can limit their ability to fully appreciate the extent of
the anxiety, emotional strain and fear of rejection that foster children are experiencing
during this rollercoaster period in their lives and bringing to schools and the anxiety
and limitations that their foster parents are experiencing.

The underlying theme in the strategies that Codman Academy’s fifth grade/year six to
eleventh grade/year twelve teachers apply to address the challenges that children that
have had adverse childhood experiences have at school is a careful and differentiated
approach to every element of their teaching, from their introduction of emotive topics,
to their cultivation of safe classroom environments for the children to feel comfortable
enough to be vulnerable in, to their use of differentiated text (particularly for students
who speak English as a second language, a vast number of unaccompanied child
refugees in care speak English as a second language). These strategies enable Codman
Academy to utilise oracy-centred strategies in a way that engages rather than
intimidates its vulnerable students.

The level of confidence that Codman Academy’s students have when it comes to
oracy-centred activities is reflected in the results of the action-based research that I
completed. As an English teacher, I appreciate how challenging it is to get students to
engage in presentations at the best of times, nevertheless presentations in front of a
teacher from abroad after completing a long test. The students’ engagement with the
task and their positive feedback, coupled by the random selection of the class is a
testament to the oracy-centred culture that the school has. The students’ high
confidence level in their ability to complete the their lesson recap task reflects the
sound teaching that they were given in the lessons and Ron Berger’s vision of EL
Education’s students having ‘‘a sense of competency and agency that they can express
themselves’’. Their positive reflections of their lesson recaps after completing them
reflects EL Education’s Head of Curriculum’s vision for the children to not only have
windows through which they see others but mirrors through which they see
themselves and the benefits of Codman Academy’s teachers’ emphasis on strategies
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that build the self-esteem of their students. As I designed the lesson recap task using
the key physical, linguistic, cognitive, social and emotional strands of Voice 21’s
oracy-framework, the results of this task reinforced the degree to which EL
Education’s education ethos and Voice 21’s education ethos complement each other
and serve a similar purpose.

Conclusion

My impressions

My research visit to the USA has shown me the broad range of factors that contribute
to the low education attainment levels of foster children that many educators are not
necessarily aware of. The range of complex external factors that are outside of the
power of foster children highlights the needs for schools to take particular and
deliberate care to empower looked-after children by: showing them that their voice
matters and is valued, demonstrating an appreciation of their personal strengths and
potential and cultivating a sense of belonging and acceptance. Oracy-centred literacy
strategies have a strong potential to support teachers in doing this when approached
with a considered and differentiated approach to the cultivating of the group
classroom dynamic, lesson planning, delivery and assessment. EL Education’s
approach to English curriculum planning and its teachers’ approach to teaching
provide a good model for UK schools in their quest to do this in their own schools.

Codman Academy’s Huntington Theatre programme entails students working with
teacher actors to learn about the interplay between physical and verbal
communication whilst developing their written literacy skills by writing half of their
final play. It is a strategy that schools in the UK can also utilise, for example through
a collaborative cross-curricular approach to the development of students’ verbal and
written literacy that involves schools’ English and Drama departments working
together or by allowing students to engage more in the scriptwriting of school plays.
Furthermore, the vast range of tactics that EL Education uses from the perspective of
its English Curriculum Design to its teachers’ lesson planning, delivery and
assessment are transferable to UK English lessons from year 6 to year 12.
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Abstract

In Norwegian schools, student councils have a long tradition, and law enforces
students to participate in democratic processes. However, it is a challenge to get the
student council to work according to purpose, that students are to influence their own
learning environment. One challenge is that students often see the student council, as
a place where they can report all their wishes, be it a coke machine or pizza for lunch.
Another challenge is that it may be difficult for the student representative to get the
opinions of all students in their class. To meet these challenges, we have tried out an
alternative way of working with student councils in primary and lower secondary
schools, applying a systematic approach to working with the learning environment. In
this approach, the student representatives ask their class 1) What is important for you
to be okay in school? 2) What do you as class do well, what are you satisfied with? 3)
Is there something that is difficult for your class and that makes you not feel okay in
school? All students in class write answers to the questions that the student
representatives bring to the student council, which discuss possible areas the class
need to focus on improving, and what they could do. Suggestions from the student
council is then brought back to class by the student representative, and they decide on
what to work on. In this way, the students actively contribute to improve their own
learning environment.
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Introduction

Student and youth councils and all political committees are natural parts of the
Norwegian democratic tradition and legislation. All these institutions are based on
elected representation in order to promote and hear different voices before decision-
making and action. Ever since 1919, student councils have existed in Norway.
Gradually extending and gaining political influence, law enforced student councils in
1964 (Hareide, 1972). Today the Education Act defines how student councils shall be
organized (1998, §11-2; § 11-6), and what type of topics student councils can engage
in, like physical environment and student participation in work with the school
environment etc. (1998, § 9a).

In spite of having student councils established by law, students' actual impact has
been thoroughly inquired and investigated, both in 2011 and again in 2019 (NOU
2019:23). One of the issues that has been criticised is that often representatives only
speak on behalf of some students in the student groups, and not all, as they are
supposed to (NOU 2011:20). In 2019, a new paragraph in the Municipality Act §5-2
e, enforced youth councils as political committee in order to strengthen and lift
youngsters’ opinions into local governments and authorities. Despite law enforced
student and youth councils, their function, students’ actual contribution and true
school-democracy and participation are still being questioned, discussed and tried
improved.

Currently, new curricula are being implemented that emphasize student participation
and democracy as interdisciplinary topics (The Norwegian Directorate of Education,
2019). In addition, a new Education Act is proceeded in order make room for
alternative ways of organizing student participation and improve practice (NOU
2019:23, §2-4). Student council paragraphs are suggested promoted and gathered
from chapter 9 and 11 to chapter 2 titled: “Participation, school-democracy and school
rules”. If the suggested Education Act is decided on, the word “council” will be
replaced with “student”, and the word “shall” will be used to exemplify and
emphasise all important issues students ARE to be truly involved in. In addition, the
new Education Act will give room for optional and more efficient ways of organizing
and gaining true participation compared to traditional student council, and the
approach presented here is one way of organising student democracy.

The current study is a development from an ongoing action research project in the
southern region of Norway, where a fivestep approach to achieve mastery and
motivation is applied. The method promotes everyone's opinion about what is
important, what their success factors are and what obstacles they may have, for then
to find solutions to possible obstacles. Seeing positive effects of systematically
motivating and strengthening groups of students together, the five-step-method was
adapted in one student council autumn 2019 for a pilot study focusing on developing
a better learning environment for all. According to a national survey conducted two
years ago, youngsters’ struggle psychologically (Bakken, 2018). It is therefore of
outmost importance for them to have a good learning environment at school, and this
is something that student representatives and student councils work with.

Our research question is as follows: How can schools facilitate for student
representatives to make the classes they represent actively engage in improving their
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own learning environment? To answer this question, we have investigated what
experiences and discussions the fivestep approach implemented in the student
councils led to, and students’ evaluations of how this approach worked. In the
following, the theoretical foundation for the approach will be presented, as well as
details of the intervention, results, and finally a discussion of the findings and some
final remarks on how this study contributes to the field.

Theoretical foundation

The approach applied in the current study builds on different theoretical aspects. First
and foremost, the fivestep method adjusted here builds on Ryan and Deci’s self-
determination theory (2000), claiming that in order to be motivated, the basic needs of
autonomy, competence and relatedness must be met. The feelings of autonomy and
competence are also related to the concepts of agency and self-efficacy (see figure 1).

Students
act as
agents in
own lives

Increased
self-
efficacy

SUcCess.
agents in
own lives

Figure 1. Agency and self-efficacy (Based on Bandura, 1997 and 2006)

When students act as agents in their own lives, they are likely to experience an
increased belief in their own abilities to master, or their self-efficacy (Bandura, 1997;
2006). With increased self-efficacy, the students are more likely to experience success
as agents in their own lives. This again may lead to increased self-efficacy, making it
more likely that the students dare take responsibility for new tasks, and act as agents
in their own lives.

Second, the method builds on Antonovsky’s healthpromoting theory (2012), saying
that in order to deal with stress and develop resilience, it is important for individuals
to experience a sense of coherence. This is achieved through comprehensibility,
manageability and meaningfulness, meaning that individuals understand situations,
they believe that they have resources to deal with the situation, and they see the value
of their own contributions. This theory also relates to Bandura’s theory of self-
efficacy (1997; 2006), that if one believes in one’s own resources, the expectancy to
master something is increased, which again makes it more likely that one succeeds.
This is related to the concept of manageability in Antonovsky’s theory.

The third theory which is basis for the adjustment of the method to a student council

context, is the theory of deliberative democracy, or consensus democracy
(Baldersheim & Rose, 2014). In a deliberative democracy, meaning is created and
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solutions are found through collective processes. However, underneath this practice is
an assumption that there is consensus in the group about what is best for the
community, and this is not always the case. In Habermas’ discourse theory, it is
emphasised that it is important to accept that different opinions exist about what is
best for the collective (1984; 1987; 1996). This is an important aspect to include when
student representatives are to apply the fivestep approach in their classes.

Methodology

This study investigates how schools can facilitate for successful student participation
and student democracy by examining a fivestep approach applied as a form of
deliberative democracy. The aim of the study is to find out whether this type of
approach may help students actively engage in making a better learning environment.
In order to find some answers to this, we report some of the reflections from the
students and the student representatives. In addition, both student representatives and
all students in the classes filled in assessment forms, which we present here. First, the
intervention will be described, then the measuring instrument or the assessment form,
then the sample, and finally there will be some ethical considerations regarding the
study.

Intervention
The intervention consisted of three meetings in the student council, and in addition,
the student representatives were given tasks to fulfill between the meetings. The tasks

the student representatives were given were based on the fivestep method as
illustrated in figure 2 below.

1. Important

&
\\\ B\

A
\

\
\

*

Figure 2. The fivestep approach to working with student participation

In the first student council meeting, the student representatives were presented with
this method, and they carried out the first three steps to become acquainted with the
method. They answered the following three questions anonymously, writing on empty
papers: 1) What is important for you to be okay in school?, 2) What are you as a
group good at, and what are you satisfied with in school? and 3) Is something difficult
for you as a group, something that makes you not feel okay in school? The answers
were collected, and it was demonstrated how to make a summary of the notes. The
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student representatives were given instructions to ask their classes to write individual
answers to the same three questions, and then make a summary of this for the next
student council.

In the second student council meeting, the student representatives gave summaries of
their classes’ responses. Following this, the student council discussed what they
thought their group needed to focus on improving, and what specifically they could
do. The student representatives were instructed to return to their classes and give them
the same summaries that they presented in the student council, and carry out the same
type of discussion, where they discuss what they need to focus on and what they
could do to manage this. If the class had little suggestions, the student representative
could refer to examples discussed in the student council, and come up with
suggestions to choose between.

In the third student council meeting, the student representatives reported what their
classes had decided to focus on, and they gave an assessment of how well they felt the
class had followed up on this. Different alternative continuations of this type of
student council work were suggested.

Measuring instrument

The student representatives filled in an assessment form with the following questions:
1) Has the fivestep approach helped you carry out student council work (alternatives:
Yes, no, I do not know)? 2) Do you as student representative find the method easy to
apply (alternatives: yes, partly, no)? 3) Has the method made it easier for you to
understand what your class is concerned with (alternatives: yes, no, I do not know)?
4) Do you think that your class found good focus areas and plans to carry out
something (alternatives; yes, no, I do not know)? If yes, explain if you can. 5) Give
examples of what your class has chosen to focus on and has worked with. 6) How do
you think your class followed up the plan? And 7) How satisfied have you been with
the fivestep approach (alternatives: very dissatisfied, dissatisfied, satisfied, very
satisfied, I do not know). In addition to filling in this form, the student representatives
were asked during the final student council about what they felt about using this
method as student representatives.

The rest of the students in the classes filled in another assessment form with the
following questions: 1) Do you think the fivestep approach has helped you as a group
to feel better in school (alternatives: yes, no, I do not know). If yes, explain if you
can. 2) Give examples of something you have focused on. 3) Has the class managed
to follow their own plan (alternatives: yes, partly, no)? 4) How satisfied have you
been with the fivestep method the student council have applied (alternatives: very
dissatisfied, dissatisfied, satisfied, very satisfied, I do not know).

Sample

All student representatives from 8th, 9th and 10th grade in a lower secondary school
participated in the student council when the approach was applied. The analysis of the
themes in the student reflections is based on the students’ summaries of the answers
they received from their classes. There were three groups of 8th grade students, two
groups of 9th grade students and two groups of 10th grade students. Each group had
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two student representatives that participated in the student councils, resulting in 14
student representatives in total. Out of these, we only have assessment forms from the
8 student representatives in the 9th and 10th grade due to circumstances we could not
control. Data from classes is therefore limited to 9th and 10th grade, resulting in a
sample of 73 students in total.

Ethical considerations

Everything students wrote was completely anonymous, and the student
representatives were informed that it was voluntary to contribute to research. They
were also instructed to give their classes the same information, and tell their peers that
they could write «Not for research» if they did not want to participate in the study.
Also on the assessment forms, the students were to cross out whether it was okay that
their reflections were used for research and teaching purposes. As everything that was
collected was anonymous the study did not need to be reported to the national centre
for research data.

There are some challenges with the validity and the reliability of this study, whether
we can trust and generalise the findings here (Jacobsen, 2005). The fivestep method
was only applied once in the groups, and the students might not have remembered
much of the method when they answered the assessment forms, as they were filled out
some time after the intervention. The fivestep method was introduced to them by their
newly and easy-trained student representatives. For this reason, they may have found
it hard to define whether the method had worked satisfactorily. This is also a very
limited study as only one student council and one school has been involved. It is
therefore difficult to generalise based on the findings. Still, the results and analyses in
this study give an indication that this is an approach worth exploring.

Results

To answer the question of how to facilitate for students engaging in creating a good
learning environment, we have analysed what themes occur in the student reflections:
What is important for them, what are they good at and what do they experience as
difficult. In addition, we include examples of what they decided to focus on and what
specifically they decided to do. Following this, we will present the students’
assessments of the method.

Typical issues in student reflections

When answering the question of what was important for them to be okay in school,
many students answered friends, respect, and to be kind and include others. They
were concerned with having a good learning environment without bullying. Much of
this was mirrored in the answers to question two dealing with success factors,
meaning what they were good at already and what they were satisfied with. They
reported that they were good at including, being kind and supporting each other. In
addition, one of the student representatives reported that they were good at discussing.
On the third question, dealing with obstacles, meaning what may be difficult or
prevent them from being okay, they typically answered conflicts and drama between
classmates. They also mentioned that noise in class made it difficult to concentrate

ISSN: 2188 - 1162 58



The European Conference on Education Official Conference Proceedings

and work well. One of the student representatives reported that most students in the
class found it difficult to raise their hand.

When discussing possible focus areas, three themes occurred: 1) Everyone has friends
or is included, 2) Less disruption or noise in class and 3) Make it easier to raise hands.
The first theme also included showing respect, being kind and avoiding conflicts and
drama. When discussing what to do to make a change, the students suggested that
they could include others by smiling and saying «hi» to others. They could avoid
bullying each other and invite each other to conversations or gatherings of different
types. When it comes to the second focus area, they suggested that everyone needed
to take responsibility to be quiet, and that they could think before they spoke, and
speak one at the time. In order to make a safe atmosphere to raise hands in, they
suggested that they could avoid giving comments to those who spoke in class. These
were the focus areas and actions the different classes decided on as well.

Results of assessments

When the student representatives were asked how it was to work in this way in the
student council, they mentioned particularly that they profited from hearing what their
classmates found important to bring before the council. They also underlined the
advantage of getting to know what their classmates regarded as success factors in
their classes. Finally, they emphasised how the method resulted in valuable
discussions both in their own classes but also in the council: “Good with discussions,
both in class and here”.

The student representative’s responses on the assessment form are presented in table 1

below. As the number of respondents is very low, the results are presented as numbers
and not percentages.

Table 1: Assessment from student representatives grade 9 and 10, N = 8.

Question Yes | Partly | No |Ido not

(Q2) know
(Q1,3,4)

Has the fivestep method helped you carry out 3 - 2 3

student council work?

Do you as student council representative find the | 2 5 0 -

method easy to apply?

Has the method made it easier for you to 4 - 2 2

understand what your class is concerned with?

Do you think that the class has managed to choose | 3 - 1 3

good focus areas and action plans?

From the assessment, we see that the student representatives have different
perceptions of how the method has worked. Three report that it has helped them carry
out the student council work, two say it has not helped, and three do not know. The
student representatives show more agreement on the second question, on whether they
found the method easy to apply. Two answered «yes» and five answered «partly».
Half of the student representatives answers positively to the question of whether the
method has made it easier for them to understand what their class is concerned with,
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whereas two answered «no» and two «I do not know». To the final question here of
whether their class managed to choose good focus areas and action plans, three
answered «yes», 1 answered «no», and 4 either did not know or did not answer. Out
of the 8 student representatives, 6 were satisfied with the fivestep method, only 1 was
very dissatisfied, and 1 did not know.

The assessments from the students in the classes reveal that many students were
uncertain about how this method worked for them. The results are presented in

percentages in table 2 below.

Table 2: Student assessment of the fivestep method applied in classes, N = 73

Question 1 and 2 Yes | Partly | No |Idonot | No

Q2) know answer
QD)

Do you think that the fivestep method has | 10% - 26% | 51% 14%

helped you as class to be more okay at

school?

Has the class managed to follow their 14% | 53% | 19% - 15%

own plans?

Note. On questions 2 and 3, two students circled two options. In these cases both
answers are included.

Only 10% answered «yes» to the question of whether the fivestep method helped
them as class to be more okay at school, whereas 26% answered «no» and 65% either
answered «I do not know» or did not answer at all. When answering the second
question of whether they managed to follow their own plans, more students had a
positive response as 14% answered «yes», 53% answered «partly», and only 19% said
«noy. Fifteen percent did not answer. To the question of how satisfied they were with
the method, 7% answered that they were «very dissatisfied», 1% answered
«dissatisfied», 28% answered «satisfied» and 1% «very satisfied». More than half of
the students, as much as 63% either answered «I do not know», or gave no answer at

all.
Discussion

This study has investigated how a fivestep method applied by student representatives
may facilitate for student participation and how students may engage in making a
good learning environment. Some of the advantages of using this type of method is
that it gives everyone opportunity and time to express their inner thoughts
anonymously and silently, as everything is written down on an unnamed sheet of
paper. Many students find it is easier to be both honest and bold under these
circumstances. Not having to fear reactions or pointed fingers, delicate matters
concerning many students appear. Discussion topics not often risen before, tends to be
revealed. As the student representatives reported, they gained insight into what their
peers were concerned with. This is something that supports their roles as student
representatives, and make it easier for them to be agents that believe that they can
succeed with making a change, and actually make a change (Bandura, 1997; 2006).

The results from the assessments are somewhat vague, as many of the students in the
classes were uncertain about how they felt about this method. This may be due to a
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very short and limited intervention. They may have had problems remembering the
method. The student representatives also received little training and time to carry out
the method. However, 6 out of 8 student representatives were satisfied with the
method despite of limiting circumstances. Sixty-seven percent of the students in 9th
and 10th grade reported that they managed or partly managed to follow their plans,
regardless of the short intervention. Following plans usually means doing something
different or doing something in a different and often better manner. Succeeding with
following plans also meets the basic needs of competence and autonomy (Ryan &
Deci, 2000), which may result in increased self-efficacy and agency (Bandura, 1997;
2006). Starting off this case study, we hoped to improve decision-making, produce
better practice and initiate action. Since many students actually did change their
practice, this is an indication that applying the fivestep method through student
councils made a change.

Carrying out a class project such as this may also meet the need for relatedness (Ryan
& Deci, 2000). The class decide on a joint focus and makes a plan they are to follow
up as a group. The fact that they do this together also makes it more likely that the
aindividual students feel a success, as they may get encouragement and trust from
each other. They observe others following the plan, and feel that they succeed as a
class (Skaalvik & Skaalvik, 2015; Schunk & Meece, 2006; Bandura, 1997). This is
one of the advantages of carrying out the fivestep method through student councils.
With a focus on improving the learning environment, everyone can share a possible
success.

A central aspect of applying the fivestep method through student councils is that the
student representatives are empowered to take charge of a process and lead their
peers. It also empowers the students in class. An empowerment process is about
making individuals more conscious about recognising and becoming conscious about
one’s own situation. It is also about understanding how to affect one’s surroundings
(Tveiten, 2017) which is one of the aims of applying the fivestep method. There is
however a risk in starting this type of process if the student representative does not
manage to take responsibility, if there are serious conflicts in the class or if the class
does not reach a consensus. These are examples of risks pointed out in deliberative
democracies by Habermas (84; 87; 96). How can a quite inexperienced and fresh
student representative handle this? Perhaps it is not up to the student representatives
to handle all these types of challenges alone.

Even though we want to empower students to take responsibility of their own learning
environment, adults sometimes need to guide and support them in order to make the
empowerment process successful. When applying this approach in this pilot study, the
student representatives were left with all the reflections from their peers on their own.
This practice could perhaps be changed. An alternative would be that the reflections
are handed over to their teacher, who brings the reflections to the adult in charge of
the student council. At the next student council meeting, the adult in charge gives the
class reflections to the representatives, who are given time to make summaries and
present in the meeting. Then the adult could be more attentive to possible challenges
in the reflections, and go through the reflections before handing them out. Another
important aspect here is that the students cannot solve all challenges themselves. It is
important that the adult following up the student council helps the student
representatives sort the reflections. Together they could decide what should be
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brought to the schools leaders, what should be brought to the teachers, and what
should be dealt with by the students themselves.

Conclusion

This pilot study has illustrated how a systematic approach may be applied to make
students actively engaged in improving their own learning environment. Central in
this approach is identifying what is important, success factors and obstacles, for then
to discuss what the class needs to focus on and how to do it. The study exemplifies
how a deliberative democracy may be implemented in a school context. The findings
show that the majority of the student representatives were satisfied with applying the
method. This tells us that this new way of doing student representative work must
have made sense and meaning to them.

To conclude, the fivestep method described here may be a useful tool for student
representatives to handle their role and make a difference. They get insight into what
their peers are concerned with. In addition, they are supported through the process of
making a change by attending student council meetings where an adult leads them
through the process, and discuss possible challenges along the way. As the majority of
the students in the classes reported that they had followed their plans, at least partly,
we may also conclude that by applying this approach, the student representatives
made their peers actively engaged in improving their own learning environment. Still,
this is only a limited pilot study, and further investigation is needed to explore the
potential of this approach to facilitate for participation and student democracy.
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Abstract

Due to high drop out and falling motivation in upper secondary school, we started a
project where we work with motivation and life mastery skills in the classroom. The
purpose of the method is that the students are to take more responsibility of their own
lives and learning process, and through this achieve increased intrinsic motivation.
We applied a method where students identified what their goals were, what helps
them lead towards these goals, what stops them, what they needed to focus on and
how they were to carry this out. These questions were discussed in class, then the
students wrote individual reflections. The method is based on Deci and Ryan’s self-
determination theory, stating that in order to be intrinsically motivated, the basic
needs of autonomy, competence and relatedness must be met. In this study, we have
analysed reflections from 79 students thematically, converting qualitative data into
quantitative data presented through bar diagrams. The analyses reveal that many
students experience low motivation, fear and low confidence as obstacles, and they
report that they need to focus on getting more rest, concentrating in class, doing more
homework and structuring their time better. A majority of the students report that they
followed their plans when using this method, at least partly, so we argue that the
method presented in this study may support students in developing a strategy for
mastering their learning and life better, which again may result in increased
motivation. For more information about the project, see
https://samm.uia.no/en/frontpage/.
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Introduction

Lack of student motivation is a significant challenge in Norwegian upper secondary
school (The Norwegian Directorate of Education, 2017/2018), and according to
numbers from a survey carried out in the southern region of Norway in 2016, as many
as 30 % of boys and 10% of girls from socalled low-status socioeconomic background
have considered dropping out of school (Berntsen, Kristiansen, Mgller & Vardheim,
2016). The same survey showed that about half of the girls in this region now and
then felt that everything is a struggle, and about a fourth of the boys felt the same.
This “youngdata” survey, as it is called, carried out two years earlier, showed the
same tendencies, that stress-related problems are common among juveniles (NOVA,
2015). One of three reported that they worried much and felt that everything was a
struggle, and youngsters from low-income families report more mental health issues
than other youngsters. One of the responses to the problem of dropout has been to
introduce a new upper limit for absence. The new upper limit is 10 % absence, and if
students exceed this limit, this leads to a fail grade. In spite of the good intentions, the
new rule seems to have resulted in less absence, but paradoxically, to more fail grades
in total (Ogre & Gjellan, 2017). This is the context in which the current study is
carried out.

Many studies have confirmed the link between school results, employment and
mental health challenges, and social benefits and disability benefits are almost only
used by people who have not finished upper secondary school (Falch, Johannesen &
Strem, 2009). Hyggen and Gjerustad’s studies have also shown that there is a link
between struggling with mental problems and not succeeding in reaching educational
goals and aspirations (2013). Another study by Furuberg and Myklebe shows that
young people with most need of support from social services have not finished upper
secondary school, and often they have complex challenges related to drug issues and
problems with their mental health (2013). Reduced life quality is an important cause
of absence due to illness and social benefits among young people (Major et al., 2011).
Mental health issues also increase the risk of not succeeding with upper secondary
school (Aase, Bentsen & Moller, 2015), so we might ask ourselves, what comes first?
Do young people develoop mental health issues because they drop out of school, or
did they drop out of school due to mental health issues? Whatever came first, all the
elements mentioned here show that it is important to take young people’s mental
health seriously and support them to complete their eductiation to avoid the
consequences of dropout.

In today’s western society, young people have much freedom and there are many
choices to make, which is positive. At the same time, there is an increased focus on
individualisation, and everyone has to perform in order to succeed and get access to
different opportunities. There are many requirements for young people, and studies
show that young people experience more stress now than before and they worry about
making the wrong choices (Schraml, 2013; Wigsnaes, 2015). As both national and
international research shows, students also perceive school as more performance-
oriented the older they get (Skaalvik & Skaalvik, 2011; Patric, Kaplan & Ryan, 2011).
The type of performance-oriented culture that young people report that they
experience has a negative effect both on learning, motivation, mental health and the
teacher-student relation (Skaalvik & Frederici, 2015). So this performance-orientation
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that we experience in today’s school may be the cause behind the problems in today’s
school described above, such as low motivation and dropout.

In general, there are many projects in school to prevent dropout and follow up
students that struggle. What separates the project presented in the current study from
others is that the approach applied here focuses on facilitating for student autonomy in
order to enhance motivation, rather than on what different actors in the students’
surroundings are to do for them. We focus on the fact that the students themselves
own the solutions to what they can and should do to solve problems they have, and
that this will help them gain increased motivation (Langeland, Horverak &
Fagerhaug, 2018; Horverak, Langeland & Fagerhaug, 2018; Horverak & Aanensen,
2019; Horverak, Aanensen & Langeland, 2019; Horverak, 2020). They are to identify
their own individual goals and success factors in addition to potential obstacles, so
that it becomes clear what each individual student needs to do to move in the right
direction. This leads us to the following research question: How can students be
supported to develop strategies that can give them increased motivation and make
them take responsibility for their own lives and learning?

To answer this question, we have carried out an intervention where we applied a
method that builds on Ryan and Deci’s self-determination theory (2000) and
Antonovsky’s healthpromoting theory. Ryan and Deci claim that in order to
experience intrinsic motivation, the basic needs of competence, autonomy and
relatedness must be met. The feeling of mastery is a result of experienced competence
and belief that one can master different aspects and life events, what is called self-
efficacy (Bandura, 1977). According to Antonovsky (2012), understanding one’s
surroundings and believing in one’s capability to handle challenges, which is
equivalent to self-efficacy, are important healthpromoting factors that lead to a sense
of coherence, which again enhances resilience and ability to handle stress. We believe
that applying a method that combine self-determination theory and healthpromoting
factors can strengthen children and young people’s motivation.

For children and young people in school, the possibility of self-determination and
participating in planning one’s own life is necessary in order to experience autonomy,
inclusion, a sense of coherence and a good learning environment. This is important
for experiencing relatedness, which again may strengthen their motivation. In the
method applied in this project, the students participate actively in forming their own
lives through identifying what is important in life, as well as identifying obstacles and
finding solutions to these. In the following, the intervention is described more in
details. Then, the student reflections’ are presented — what the students find to be their
goals and obstacles, and what they need to focus on. Finally, we discuss the method
and potential challenges and necessary adjustments.

Methodology

We define our project an action research study (Postholm, 2007) and have carried out
an intervention based on the need for increased motivation in school. The intervention
consisted of applying a motivation method covering four sessions (illustrated in figure
1 below), which was carried out once during the autumn semester. The students
identified goals, success factors and obstacles, they chose focus areas and made action
plans, and then they evaluated and adjusted their plans twice. An essential aspect of
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the method is that the students write their answers anonomously, so that they dare
being open and honest, also to themselves, without having as a goal to achieve
external praise or criticism.

Choose focus

ify goals,
S s factors and make

action plan

“and obstacles

Figure 1. The motivation method

The first session of the intervention started with a discussion in plenum of the
question «What does your world look like today?» Then the students were to answer
the following questions: 1) What do you want to accomplish? 2) What leads towards
your goals? and 3) What stops you? The students wrote anonymous answers to the
questions in a book with personal codes they chose themselves instead of names. In
the second session, the teacher showed examples from the students’ reflections to the
class, so they could see what was specific for this class, what they wanted to achieve
and what stopped them from reaching their goals. Then the students were to answer
the following questions: 4) What do you choose to work on? and 5) What specifically
will you do to manage this? First, they discussed these questions to find solutions to
obstacles together, then they wrote individual answers. In the third and fourth session,
the students assessed whether they had followed their plans and they made necessary
adjustments.

Sample

The selection of participating teachers and groups was based on voluntary
participation and included three schools. Table 1 shows the distribution of the
participating students and teachers included in the project.

Table 1 Participants in the motivation project

School Teacher Group Participating Total number
students of students

School 1 Teacher 1 3 YFA 14 22

School 1 Teacher 2 1 STA 20 25

School 1 Teacher 2 1STM 11 18

School 2 Teacher 3 1STA 24 26

School 3 Teacher 4 3STA 10 20

Total number of students 79 111

Note. YFA = Preparatory studies for higher education after two years of vocational
studies; STA = General studies; STM = General studies with specialisation in media
and communication.

In total, 4 teachers and 5 groups of students participated in the project, which resulted
in 79 informants. The participant number reflects how many students answered on a
final questionnaire (71 % response rate), but in some sessions, more students
attended. All students participating were preparing for higher education.
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Results

The current study investigates how to facilitate for working with life mastery skills in
the classroom, and the following analysis reveals how the motivation method applied
in this project works in practice. The analyses show tendencies in students’ reflections
regarding goals, success factors, obstacles, chosen focus areas and actions.

When asked about their goals or what they wanted to achieve in life, many students
answer job, money, studies and family (see figure 2 below). Some are concerned with
achieving competence and good grades. One student expresses: “l want to marry,
have two children, a nice house, become police or investigator, be happy and be able
to make my children happy”. This sums up many of the elements mentioned in the
answers to question 1.
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Figure 2. Goals.

On question two about success factors, the students did not understand that they were
to give examples of qualities or skills they had that could help them towards their
goals. Instead most of them report what they need to do, for example make an effort
(55 students) and pay attention in class (14 students).

When it comes to obstacles, the students give varied answers, but there are some
common elements.
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Figure 3. Obstacles.
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As much as 23 students mention fear or lack of conficence as an obstacle, and 22
students mention lack of motivation. Fifteen students write “myself” when answering
this question, and a few mention illness or poor health, lack of objectives and
consentration and that they are bored. All these elements are internal factors. A
minority mention more external factors such as lack of time, after school activities
and friends and families as obstacles.

When asked about what they want to focus on, 27 students answer that they will try to
be more focused or consentrated (figure 4 below). As much as 23 students write that
they need more rest. Other important focus areas they mention are grades, homework,
good education, structure, motivation. Some write that they want to decrease their
screentime, be more social and follow up after school activities.
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Figure 4. Focus

The students’ plans for working with their individual focus areas are illustrated in
figure 5 below.
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Figure 5. Action.
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Thirty students say they need to make their focus a priority and plan well, 24 students
write that they need to put away their phone, and 23 decide to go to bed early.
Increased focus and increased effort are also mentioned as part of their plans. Others
write that they will do homework, exercise and give themselves rewards.

As part of the intervention, the students assessed whether or not they followed up
their plan (table 2).

Table 2. Assessment of own follow-up, N=79.

Time Follows plan | Partly follows | Does not Uncertain / No
plan follow plan answer
T1 41 21 15 2
T2 41 13 18 7

Note. T1= Test 1, meaning assessment in session 3, T2= Test 2, meaning assessment
in session 4.

Of the 79 participants, about half of them (41 students) followed their plans at both
assessment times, and quite a few more reported that they partly followed their plan
(21 students at T1, 13 students at T2).

Discussion

This study investigates how to facilitate for students developing strategies for taking
responsibility of their own lives and learning. The students express obstacles such as
lack of motivation, fear and low self-esteem, as well as problems with social media,
boredom and exhaustion. They choose to focus on making more efforts, keeping
focus, doing homework, create structure in their lives and get more rest. About half of
the students that participated report that they managed to follow their own action
plans, something that can be interpreted to mean that the students managed to use the
motivation method. Succeeding with following own plans may make the students feel
that their basic need of autonomy and competence are met, basic needs that are
important in order to achieve motivation (Ryan & Deci, 2000).

One may of course question the validity of the study, whether we can trust the results
(Jacobsen, 2005), since the analysis is based on the students’ own reflections and
reports. The students may report that they follow their own plans, but we do not know
if this is really so. Since the teacher cannot identify who has written what, it is likely
that the students have written the truth, but we cannot know for certain. Independently
of the students’ reports, or self-assessments, the analysis of the student reflections
show that they managed to describe their own situations, what was important to them,
what stopped them, and what they needed to change, and also that they actively
participated in planning strategies to focus on important wishes and goals.

There is a risk that this method becomes too instrumental and performance-oriented,
limited to dealing with identifying goals and measures needed to reach specific goals.
If this happens, there is a risk that instead of facilitating for increased motivation, the
method adds to the pressure to perform, which again may result in lower motivation
(Skaalvik & Frederici, 2015). Question 2 dealing with success factors is therefore
significant to avoid this type of instrumental and performance-oriented thinking. It is
important that the students see their own victories and experience self-
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acknowledgment independently of feedback from others. Goals are often related to,
and a result of, the needs of society, but maybe, in line with Antonovsky’s theory
(2012), a focus on what competences and capacities individuals have may contribute
to increased meaningfulness and sense of coherence. Identifying resources available,
in oneself or one’s surroundings, may also lead to increased self-efficacy (Bandura,
1977) and participation, which again leads to increased intrinsic motivation (Ryan &
Deci, 2000).

Concepts such as self-efficacy and motivation are also of current relevance in the new
curricula for Norwegian schools, which focus on developing life mastery skills (The
Norwegian Directorate of Education, 2019). It is emphasised that students are to gain
competence in making responsible choices and this includes understanding and
influencing factors in life, and learning to deal with success and failure and different
types of challenges. This may be a response to the problems we described initally in
this article, problems as dropout, mental health issues and low motivation (The
Norwegian Directorate of Education, 2017/2018; Berntsen et al., 2016; Ogre &
Gjellan, 2017). In line with the new core curriculum in Norwegian schools, the goal
of applying the motivation method described in the current study is to strengthen the
students’ resilience, and to facilitate for honest identification of challenges in a safe
environment, as well as planning and being an active agent in one’s own life and
learning. This may increase the students’ life mastery skills and resilience.

One question that may arise is whether it is always the students’, or the teachers’
responsibility to handle different challenges that occur in the reflections. As pointed
out in a report on the “youngdata” survey mentioned previously, low degree of social
support may increase the risk of mental suffering (NOVA, 2015). Some of the
obstacles the students mention in their reflections may be serious and sometimes the
students may need help to deal with their challenges. This may also be outside of the
teachers’ area of competence, and it is therefore necessary with a plan for
collaboration with other professionals in these types of cases. Sometimes the students
can find solutions on their own, sometimes they can find solutions together with peers
or with their teachers, but sometimes they may need help from other professionals,
like school nurses or a psychologist perhaps. Another question is related to anonymity
and how to identify students with major issues requiring instant help. In such cases
the teacher along with other professionals need to find methods of identifying these
students and offer necessary assistance. Living life can be compared with climbing in
the mountains. Sometimes it is easy to find a way, and other times, one may need
some help or guidance on the way towards one’s individual or personal destination.

Conclusion

The findings presented in this study show that the motivation method presented here
has potential to support students in developing strategies to take responsibility for
their own lives and learning as many students seem to have benefitted from the
intervention. The students report many intrinsic factors that stop them from achieving
their goals, such as low motivation and low self-esteem. The most important message
from this study is that we need to facilitate for young people to find their own
solutions to their obstacles, and to support them in identifying what they can deal with
on their own, and what perhaps needs more professional assistance.
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Even though the findings are interesting, there is a need for more systematic research
on the motivation method described here. This is an initial pilot study with a limited
sample, and further research on the effects of the approach would complement the
current study. Research on effects of this type of approach in a longterm perspective
is also needed. One of the challenges with measuring effects of the approach is that
the method should be adjusted to the individual groups and their needs. The
implementation may therefore differ from group to group as the needs are different.

Based on the findings and reflections presented here, some adjustments in the method
are needed with more focus on individual success factors, and perhaps less focus on
goals to avoid a too instrumental approach. In a school infused with goal-thinking and
criteria-lists for grades, it is perhaps impossible to avoid instrumental thinking.
Therefore, we believe that more focus on values and success factors may be a key to
make the students feel more engaged and motivated, and with new curricula in
Norway, there may be possibilities to make a change in school to create an
environment that facilitates for good mental health and life mastery skills.
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Abstract

In the programme Health Promoting Kindergartens and Schools, we work across
various educational contexts, and our goal is to facilitate for good mental health
where individuals thrive and can develop their potential. The background for this
programme was increased mental health challenges among young people. We believe
it is important to have a common set of values to create an environment that embraces
difference and promotes a positive development. We have developed a set of guiding
principles which are as follows: 1) There are no difficult children, only children who
are going through difficulties. This principle is inspired by Ross Green’s saying «Kids
do well if they cany», and it expresses a professional responsibility to act according to
what children and young people express through words or action. 2) We see
development as a possibility, meaning that it is always possible to influence a
situation. 3) We develop solutions together, meaning that children and young people
are supported to be actors in their own lives depending on age and matureness. 4) We
know that we are all part of the context, meaning that we must be conscious of our
own attitudes and understandings when meeting with others. To ensure that the
different participants in the programme work according to the same principles, we
gathered different professionals from the education and health sectors, and used a
method called Dialogue Cafe to discuss the four principles. In this presentation, we
will elaborate on this process, and how the four guiding principles were understood.

Keywords: Health Promotion, Mental Health, Guiding Principles
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Introduction

For many years, the southern region of Norway called Agder has been facing
challenges when it comes to living conditions. Since the report Surt liv pd det blide
Sorland (Depressive life in the happy South) revealed poor living conditions in terms
of high use of prescription drugs like sedatives and sleeping pills, high suicide rates
and many young disability pensioners among more (Reed, 1993), this has been a
focus area in policy making. Particularly serious today is the combination of low
employment with a high proportion of part-time work (Agder County, 2020). Still,
there are also many disability pensioners of working age and many who are on the
threshold of disability pension. In addition, many children and adolescents report
mental symptoms. These are expressions of exclusion and living conditions that are
important to take seriously. The reasons why it is like this in Agder are compound.
The same are the answers to how one can deal with these challenges.

Half of the most common depression and anxiety disorders and most of the

developmental disorders are detected in childhood, teenagers or early adolescence
(Kessler et al, 2005).

Early debut in mental illness is a matter of great concern because this is associated
with prolonged first episodes and high relapse rates (Fergusson, Boden & Horwood,
2007).

After one episode with depression, the chance is 50% to get another one and after two
episodes, the chance of getting another depression has increased to 75%. After three
episodes, the relapse rate is up to 80-85%. The relapse rate is especially discouraging
for children and teeagers. We know that early effort gives the society a great return
(Heckman, 2012). We also know that the society get a greater return from universal
measures (Holte, 2017; 2018), and in the project Health Promoting Kindergartens and
Schools, this is what we focus on, universal measures that all children and young
people benefit from.

James Heckman, the American economist and Nobel Prize winner, says that we must

invest early to get the greater return, as we can see illustrated in the figure below. He
wants us to invest in children instead of the stock market.
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« Job training
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Heckman, James J. (2008). “Schools, Skills and Synapses,” Economic Inquiry, 46(3): 289-324

Figure 1. Returns on investments, from Heckman, 2008.

This shows that early efforts also have an economic aspect. Still, most important is
the fact that we can help more children develop a good mental health if we start at an
early point.

This article investigates how we can improve mental health for children and young
people between 0 and 24 years of age through competence building in the project
“Health Promoting Kindergartens and Schools”. This is one of several projects that
constitute The Programme for Public Health in Norway. The World Health
Organization - WHO defines mental health as “a state of well-being in which every
individual realizes his or her own potential, can cope with the normal stresses of life,
can work productively and fruitfully, and is able to make a contribution to her or his
community” (WHO, 2004). This is a definition that complies well with how we work
with mental health in our project.

In the following, the reason why we need a health promoting programme in the
southern region of Norway is elaborated on, as well as the project “Health Promoting
Kindergartens and Schools”. Second, the following research question is discussed:
How can we as different professionals work together to create a safe and supporting
environment for children and young people to thrive and develop?

The health status in Norway

The health status of the population of Norway as described in 2018 was generally
good (Norwegian Institute of Public Health’s report: Health Status in Norway 2018).
In 2017, life expectancy was 84.3 years for women and 80.9 years for men. Most
children and adolescents in Norway thrive and have good mental health. Quality of
life studies show that the vast majority are satisfied with their lives. However, many
people are diagnosed with mental disorders during their childhood or adolescence,
sometimes as chronic or lifelong conditions. The report Psykisk helse i Norge (Mental
Health in Norway) (Reneflot et al, 2018) states that about 7% of pre-school children
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and school children have symptoms of a mental disease and that about 5% of children
and youngsters between 0-17 years are every year treated in mental health care.

Absence of mental health is a burden on children. It may lead to drop outs in upper
secondary school and illness. Depression and anxiety are common problems (Institute
of Public Health, 2016, 2018). Mental health issues also have consequences for
society in general, such as high social security costs, working disability and mortality.
This costs Norway more than 290 billion a year, which equals almost a tenth of our
GDP (Gross Domestic Product) (Holte, 2018). Depression is the most expensive
disorder in terms of social security costs, working disability and mortality. Only 13 %
is health related costs, the rest is indirect costs (Holte, 2017).

Ungdata (young data) is a cross-national data collection scheme, designed to conduct
youth surveys at the municipal level in Norway. It is regarded as the most
comprehensive source of information on adolescent health and well-being at the
municipal and national levels. The survey is an important tool in municipal planning
and developmental work related to public health and preventive measures aimed at
young people like we do in Health Promoting Kindergartens and Schools. The key
numbers for our region Agder, in the southern part of Norway, show that 83% are
happy with their parents, 94% says that their parents know who they spend time with
and where they are and 9 of 10 have at least one close friend (Ung I Agder, 2019).
Furthermore, it indicates that half of the teenagers in Agder have at least one close
friend they meet through the internet and that 7% has been bullied in one way or
another. 9 of 10 are happy in school and 9 of 10 think they will complete upper
secondary school.

Even though quite many young people report positive answers on this survey, the
developmental features in young people's everyday school life in Agder from 2016 to
2019 indicate that less of the young people in Agder feel happy in school and more
are bored or feel nervous about school. They use less time on homework, but still
more than half say they get stressed by schoolwork. When it comes to mental health,
most young people in our region say they have a good mental health. For those who
specify symptoms on mental health disorders, it is most common to point out stress-
related symptoms. They worry too much. There are more girls than boys that specify
this. However, the number has increased for both girls and boys from 2016 to 2019.
This also corresponds with the national numbers. In 10" grade and 1% year in upper
secondary school, the increase is higher among the boys. We also know that the
number of those who commit suicide is much higher among boys than among girls
(Reneflot et al, 2019).

Health Promoting Kindergartens and Schools

«Health Promoting Kindergartens and Schools» is one of four projects in “The
Programme for Public Health” in Norway. In the public health area, the absence of
mental health, as earlier referred to as the state of well-being, is the biggest challenge
in about half of the municipalities in Norway (The Office of the Auditor General
Monitors, 2015). The same municipalities also replied that they do not know how to
handle this challenge. Therefore, the overall goal of the programme is to strengthen
the municipalities’ capacity and competence so that they can work with promoting
children and young people’s mental health and quality of life based on what good
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practise and research show. As kindergartens and schools are arenas where children
and young people stay most of the week, it is crucial that these arenas promote health
and coping for everyone. Public health and life skills are now also priority topics in
both kindergartens’ and schools’ curricula (Norwegian Directorate for Education and
Training, 2017; 2020).

In the project Health Promoting Kindergartens and Schools, we work across various
educational contexts, and our goal is to facilitate for good mental health where
individuals thrive and can develop their potential. The background for this
programme was increased mental health challenges among young people as described
above. We believe it is important to have a common set of values and framework to
create an environment that embraces difference and promotes a positive development.

As earlier referred to, it is important to work with universal measures, measures that
are directed towards all the children and youngsters, and not only a selection of them.
The figure below shows the contribution of learning supportive and behaviour
supporting measures in Norway.

Figure 2. Response to intervention (from Buffum, Mattos & Weber, 2009).

Today, we use most of our resources working with the upper parts in the pyramid
where only 1-5 % of the target group is. Arne Holte, a well-known professor in
Norway, points out that the society gets most paid back when working in the lower
part of the pyramid (2018). In this part we find the preventing and health promoting
measures, such as those we work with in Health Promoting Kindergartens and
Schools.

Methodology

Competence on health promotion is a fundament in Health Promoting Kindergartens
and Schools, a fundament that is intersectoral and across municipalities. In order to
enhance competence and consensus across different sections in society that work with
children and young people, we have developed four guiding principles directed
towards the adults that work with our target groups. The intension behind these
principles is to make different professionals reflect upon their practice in meeting
with the individual child or teenager.
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The four principle are as follows:

1. There are no difficult children, only children who are going through
difficulties. This principle is inspired by Ross Green’s saying, «Kids do well if they
cany, and it expresses a professional responsibility to act according to what children
and young people express through words or action. This principle was already
familiar to many participants as it had been presented in the region by RVTS Ser (a
regional specialist centre for working with trauma, violence issues and prevention of
suicides).

2. We see development as a possibility, meaning that it is always possible to
influence a situation.

3. We develop solutions together, meaning that children and young people are
supported to be actors in their own lives depending on age and matureness.

4. We all influence the context we are part of, meaning that we must be
conscious of our own attitudes and understandings when meeting with others.

To ensure that the different participants in the project work according to the same
principles, we gathered different professionals from the education and health sectors,
and used a method called «Cafe Dialogue» to discuss the four principles. Each
principle was written on a big poster and put out on a table with a «cafe host». This
person stayed at the same table throughout the session and facilitated for the
participants that came to that table to elaborate on what this principle meant for them
in their daily work. The participants were divided into groups with approximately 7-
10 persons, and all of the groups had to go from table to table until the four principles
were discussed by all groups.

The participants answered the question; “What does this Guiding Principle mean for
me in my practice”? The café dialogues made each participant reflect upon what each
principle meant to them in their daily work as a preschool teacher, teacher, assistant,
school nurse, principal, leader of the child care, in the school or health sector in the
municipality and other relevant institutions. In the following we will report the
reflections the café dialogue resulted in, including some quotations from these
reflections.

Results

The first principle, “There are no difficult children, only children who are going
through difficulties”, deals with how we view the child or the human being. It reflects
our professional responsibility to act according to what children and young people
express through words or action. In different ways, the dialogue showed that language
use is an important aspect when meeting children and young people, as pointed out in
the following quote: “How we use the language is crucial”. Other comments
concerned the professionals’ attitude when meeting with the child, e.g. one person
said that one “must be curious at the child...why does the child behave like it
does...”. It was also pointed out that it was important for colleagues to observe and
support each other, and to create meeting points for reflection in order to be more
conscious on how behavior effects those around.

The second principle, “We see development as a possibility” is a solution-oriented

principle meaning we can always influence the situation. During the discussion on
this principle, it was emphasised that: “Positive focus is a good starting point for
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development”. Another element that was emphasised was that it is important to
facilitate for strategy training and intrinsic motivation. Several also pointed out in
different ways that “We must be honest and find alternative ways and options through
a close adult/child-collaboration”.

The third principle, “We develop solutions together”, reflects the importance of
different kinds of collaborations in order to let children and young people be
supported to be actors in their own lives depending on age and matureness. When
working with the third principle, it was said that “The leaders have to facilitate for
more interdisciplinary and intersectoral collaboration”. Many participants also
emphasised the importance of parental involvement, which the following quote
underlines; “A larger degree of parental involvement, also in the upper secondary
school”. Finally, it was said that we must “Mirror the teenagers, use them as experts
and develop methods for this”.

The fourth principle, “We all influence the context we are a part of”’, means that we
must be conscious of our own attitudes and understandings when meeting with others.
The last quotations reflects this: “I have to start with me: the man in the mirror”.
Other reflections on this point was that “I must be open for guidance» and «I must
practice ‘difficult situations’”. This last quote illustrates the need for training working
with the guiding principles in practice.

Discussion

In order to work health promoting in kindergartens and schools, there is a need to
focus on competence building as well as instrumental measures and last, how to
implement these measures. The guiding principles developed in the project Health
Promoting Kindergartens and Schools is an important and common platform that may
support those who work with children and young people to develop a common
understanding and competence. Establishing a common “language” for how we work
with relationship building toward our target groups despite what professional context
we work within is crucial. Doing the café dialogue together with different
professionals and leaders from different sectors and municipalities was useful as the
importance of leadership was pointed out in several ways.

Relationship building is one of the areas that are emphasized in the national
Framework for kindergartens and in the national Curriculum for schools (Norwegian
Directorate for Education and Traning, 2017; 2020). At the same time, working with
this kind of compentence is a complex concept with many interacting factors (Roland,
2016). How we relate to our feelings is one side of this complex concept. All feelings
are important in one way or another, we just need to learn how to deal with them. The
relationship between the teacher and the pupil is essential in developing good learning
environments, which is important to create a health promoting environment.

Working with values and guidelines is challenging. The process in finding four inter-
sectorial and inter-municipal principles to work with across different educational
contexts took longer time than estimated. The guiding principles had to match and
fulfil the values and the competence work that already were established within our
municipalities, though on different levels. Up till now, this has been the biggest
challenge. For example, one of the measures in the project is called SAMM, “a
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Systematic Approach to Mastering life — the fivestep Motivation method”, and this
method is applied on all levels from primary school to adult learning contexts
(Horverak, Langeland & Fagerhaug, 2018; Horverak & Aanensen, 2019; Horverak,
2020). When working with children from the age of 6 to adults at the age of 24, the
perspective and the role of the teacher differ in the various contexts. This may cause
problems when trying to define a common language and set of guiding principles, as a
24 year-old obviously may take more responsibility than a 6 year-old, and the concept
of “child” is perhaps not suitable for 24 year-olds. The shift of different
representatives from the municipalities was another challenge that lead to a lack of
continuity, ownership and progress. All this contributed to why it took a long time to
find a set of common guiding principles that work for all our municipalities and
contexts.

In order to support the implementation of these principles in schools and other
relevant institutions, we have developed a prototype of a web site that will make this
kind of reflection and practise easier. There are for instance small videos showing
different situations that can appear in the kindergarten or in the school. To make this
easy, especially for the pre-school teachers and the teachers, each principle is linked
up to the national curricula both for kindergartens and schools. The challenge that we
are facing now, is how to make room for the training of the different key persons in
our municipalities, and then how to make time for the training within each municipal.

The challenges described here are probably common for many similar situations.
When dealing with children and young people and mental health issues is school,
different professionals with different backgrounds and viewpoints need to collaborate.
They need to find a common language and they need time and meeting points to
create a common understanding. What is important is to keep the children and young
people in focus - what they benefit from - and for the adults to keep their separate
interests and indifferences in the background. Doing this, one may succeed in
promoting health in schools and kindergartens through universal measures.

Conclusion

This study investigates why we need a health promoting programme in the southern
region of Norway, and how professionals can work together across different
disciplines and sectors to create a good environment for children and young people.
Although many young people in Norway are happy and satisfied, there are those who
struggle. Compared with national numbers, the results from surveys show that young
people in this southern region struggle more than others. This study shows that
creating interdisciplinary and cross-sectional gathering points to discuss important
principles could be one way of creating a common understanding to meet children and
young people with. This creates a safe environment where they may feel that the
adults believe in them, and where their contributions and opinions count, not only the
adults’ opinions.

As mentioned, it may be challenging to implement these types of principles in
contexts with different regulations and systems. This study demonstrates one way of
working with such a process and make all relevant actors engaged in the process.
Further work is needed in the implementation process. There is also a need to
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investigate how working with principles such as these actually influences children and
young people’s health, whether it is health promoting.
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Abstract

Karol Wojtyla is one of the 20th Century philosophers who personally witnessed the
tragedy of World War II in the hands of the Totalitarian Regime: Nazism and
Communism. These experiences lead Wojtyla to philosophize on the value of the
person. Wojtyla did not stop simply on rediscovering the meaning of what it is to be
human; more than that, he also highlights the importance of community and
participation. There, he shows that dialogue is one of the authentic attitudes to
participate in a community. This philosophy of Wojtyla continues until he became
Pope John Paul II, particularly in his encyclical letters (qualitative method).
Nevertheless, the central theme of these writings is receptivity. Which, for Pope John
Paul II, is the means towards engaging differences insofar as it calls both sides to
participate in meaningful dialogue through intellectual humility. By "Differences,"
Wojtyla means diversity of knowledge as having a unitive aspect as long as it aims to
contribute to learning the truth. "Educational receptivity" in this sense, is therefore
framed within the context of teaching-learning because without receptivity, there can
be no learning. Without this, a student can never learn from his/her teacher/s
regardless of what is being taught to them, and teacher/s can never learn from their
students once they are being corrected or questioned by them. Thus, this theory can be
applied in any field of education, for it is universally applicable in character, for
instance, in interdisciplinary education where positive sciences are engaging dialogue
with humanities.
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Introduction

One of the hardest things that man can accept is the reality that he is, by nature, a
limited being—a being who is not flawless and perfect. Therefore, it is normal for
man to experience pain whenever his mistakes are being pointed out. Yet, the most
important thing is how he will react to this pain of being corrected. In most cases, the
person being corrected may lose his/her temper or may have a grudge or a feeling of
resentment against the one who corrects him/her. We can see this through the
examples of some world leaders who shun their critics and deny the criticisms being
made against their leadership. Worse than that, they prevent truth tellers to prevail in
their midst, because these kinds of leaders are narcissistic in a sense that they do not
want their faults to be exposed before the people that they serve. They thought that
doing so will make them better leaders and improve their method of leadership. Truth
be told, the acceptance of mistake is not an easy thing to do, because it reveals to
yourself the truth that you need to improve and you can do better than what you are
doing now.

In the field of education, both the teacher and the learners need to possess a positive
attitude whenever they are being corrected. In most cases, the learners are the ones
who are being corrected for their mistakes. But the teachers must also be corrected
whenever they commit mistakes in the topic that they are trying to explain. The
responsibility is, therefore, greater to the one who teaches, for it is his/her duty to
teach what is right and be accurate about what he/she is talking. The challenge is far
greater whenever he/she commits a mistake. For it needs humility, or in this case,
receptivity to the learners who are trying to correct him/her. In this picture, one can
realize what does it mean by educational receptivity. It means that the feacher and the
learners are ready to be humble before the truth, which both of them are trying to
seek. Besides, an arrogant person never accepts the truth for he can never reach it
since he/she is full of himself thinking that he/she is the measure of truth. With this in
mind, this study seeks to explore this theme of education through philosophy.

In the ancient history of philosophy, at least in its Greek foundation, Plato reports that
Socrates insists that all that Socrates knows is that he knows nothing. (Plato Apology,
21a-e) This advocacy of Socrates serves as one of the foundations of philosophy and
indicates a characteristic that a philosopher must possess. The implication of this
Socratic ignorance means for the philosophers to become humble before knowledge
and wisdom. Otherwise, they are not true lovers of wisdom. Indeed, this remains true
in the field of education. As educators, we were once a student, and in the process of
learning, we all testified to the vital role of Aumility. Especially whenever our
researches are being criticized in order to create a greater outcome.

History also proves that the field of philosophy and the field of education are effective
allies. In fact, many notable philosophers are also great educators: Alfred North
Whitehead, Bernard Lonergan, John Dewey, and Rudolf Steiner, to name a few. Thus,
it is not surprising to see a philosophical teaching being employed in the realms of
education. This time it is not about the principles of education rather, it is about a
philosophical theory being applied in the field of education. Not only that, this article
will also explore the field of education in light of Karol Wojtyla's philosophy of
community, who is widely known as Pope John Paul II (now St. John Paul II).
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On top of that, Wojtyla is not known as a philosopher of education like that of
Whitehead and others. He is renowned in the field of philosophy as a Thomist-
Phenomenologist, or precisely a personalist who wrote extensively on the topics
under the philosophy of the human person and moral philosophy. Hence, it is
necessary to pose the question (1) how can his philosophy of community become a
valid theory in the field of education? And (2) how can embracing differences become
possible through Wojtyla's philosophy of community?

Wojtyla's Philosophy of Community

Wojtyla's philosophy of the community is an aspect of his philosophical teachings that
garnered the interest of many scholars in different parts of the world. But how did
Wojtyla launch this theory? He did this when he was discussing the human person, he
taught that the concept of community is an indispensable part of human existence.
Wojtyla, therefore, recalls the lesson from the traditional philosophy of man: "the
nature of man is supposed to be rational and he is the person in virtue of the function
of reason; but at the same time he has the 'social' nature." (Wojtyla 1979, 267)
Wojtyla remarks that his philosophical discussion on human action and the human
person will never be complete if he will disregard the importance of man's
intersubjectivity. (Wojtyla 1979, 261) Since for Wojtyla, the human person, reveals
his interior realities through his actions, it follows that his participation "together-
with-others" in his community unveils also his personality.

Wojtyla starts his philosophy of the community by distinguishing its two types
namely, the community of being and the community of acting. The former refers to
"the communal existence of human beings and the bonds that are formed among them
on account of their communal existence." (Wojtyla 1979, 278) An example of this can
be seen in the relationship between the teachers and the school administrators. The
bond between them is a type of communal existence. The latter pertains to "the aim
that brings men to act together." (Wojtyla 1979, 279) For instance, in a teachers'
association, all teachers belonging in that association have a specific goal that brings
them together, that is, to educate the learners. Following this, Wojtyla asserts that any
person who belongs in a community of acting "is in a position in his communal acting
to perform real actions and fulfill himself in them; the possibility of this performance
and the fulfillment it brings about are determined by participation." (Wojtyla 1979,
279) In other words, man has a duty to participate in the community, especially in a
community of acting, which has a common goal.

Participation and Alienation

The community is formed by means of participation. Participation means "more or
less equivalent to having a share or a part in something." (Wojtyla 1979, 268) All
members in the community should have a share in their community. As such, Wojtyla
remarks that "participation as an essential of the person is a constitutive factor of any
human community." (Wojtyla 1979, 276) Also, Wojtyla reminds us that the
community is the sphere where intersubjectivity happens. The interaction between the
person and his neighbor forms the community through their shared goal in
contributing to the common good. Besides, Wojtyla claims that "participation
emerges as a dynamic factor of the person and the action and also as the basis of
every authentic human community." (Wojtyla 1979, 283). Yet, no matter how great
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are the goals of participation, its primary enemies are individualism and objective
totalism. The former "sees the individual [as] the supreme and fundamental good, to
which all interests of the community or the society have to be subordinated." (Wojtyla
1979, 273). In effect, individualism "limits participation, since it isolates the person
from others by conceiving him solely as an individual who concentrates on himself
and on his own good." (Wojtyla 1979, 273-274) While the latter, which is the reverse
of individualism, is objective totalism, which "relies on the opposite principle, and
unconditionally subordinates the individual to the community or the society."
(Wojtyla 1979, 273) In individualism, we see selfishness as the internal principle
dominating the community, while in objective totalism is a tool of oppression against
the person, since the community in this sense, becomes the sole important goal that
must be achieved even at the expense of the well-being and welfare of the people
belonging to it. These two results to alienation which "becomes imminent when
participation in the community itself sets constraints and overshadows participation in
the humanness of others, when that fundamental subordination of my own good to
that of my fellowman which imparts the specifically human quality to any community
of men becomes defective." (Wojtyla 1979, 297)

Common Good

Participation can never be separated from the common good. But what does Wojtyla
means by common good? The common good may be understood as the good of the
community; however, this is an open-ended understanding since it may imply a
single-sidedness of the common good. Hence, Wojtyla asserts that the common good
must be taken in both subjective and objective dimensions of it. "Its subjective sense
is strictly related to participation as a property of the acting person; it is in this sense
that it is possible to say that the common good corresponds to the social nature of
man." (Wojtyla 1979, 281-282) In other words, the common good affirms both the
contribution of man as an individual subject and their collective contribution in the
community. However, the common good must always have the priority in
participation since it is the common goal of all persons belonging in that community.
Nevertheless, "the priority of the common good, its superiority over the partial or
individual goods, does not result solely from the quantitative aspect of the society; it
does not follow from the fact that the common good concerns a great number or the
majority while the individual good concerns only individuals or a minority." (Wojtyla
1979, 282) Recall that for the person who is willing to participate, "the awareness of
the common good makes him look beyond his own share; and this intentional
reference allows him to realize essentially his own share." (Wojtyla 1979, 285)

Authentic and Non-Authentic Attitudes

Wojtyla notices that there are factors which affect man's participation. These are
identified as authentic attitudes that forms the individual to participate in the common
good of the community, while there are also non-authentic attitudes that hinders man
to participate in the common good of the community. In authentic attitudes one can
find the Attitude of Solidarity. According to Wojtlya this attitude is "the natural
consequence of the fact that human beings live and act together; it is the attitude of a
community, in which the common good properly conditions and initiates
participation, and participation in turn properly serves the common good, fosters it,
and furthers its realization." (Wojtyla 1979, 284-285) He explains that this attitude
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boosts the person's confidence with what he can contribute to the community. Hence
it "means a constant readiness to accept and to realize one's share in the community
because of one's membership within that particular community." (Wojtyla 1979, 285)
Also, this reveals to man that he is duty-bound in the community where he lives.
Thus, Wojtyla notes that "in accepting the attitude of solidarity man does what he is
supposed to do not only because of his membership in the group but because he has
the benefit of the whole’ in view: he does it for the ‘common good.”” (Wojtyla 1979,
285) Nevertheless, having this attitude does not mean that the person will take all the
responsibilities and obligations of every member in the community. The equal
distribution of tasks according to expertise is highly encouraged by Wojtyla, as he
points out “the attitude of solidarity means respect for all parts that are the share of
every member of the community. To take over a part of the duties and obligations that
are not mine is intrinsically contrary to the participation and to the essence of the
community.” (Wojtyla 1979, 285)

Coupled with this is the attitude of opposition, which “does not contradict the attitude
of solidarity, by contrast, it complements it. Wojtyla emphasizes this point by saying
that “opposition is not inconsistent with solidarity. The one who voices his opposition
to the general or particular rules or regulations of the community does not thereby
reject his membership; he does not withdraw his readiness to act and to work for the
common good.” (Wojtyla 1979, 286) In short, for Wojtyla, to oppose is a condition of
the right participation. Without it, participation can never be realized, and the
common good can never be the aim in a community. Hence, Wojtyla stresses that
“this opposition aims then at an adequate understanding and, to an even greater
degree, the means employed to achieve the common good, especially from the point
of view of the possibility of participation.” (Wojtyla 1979, 286) That is why one
should never silence someone who opposes because doing so is counterintuitive to the
goal of the community. Thus, Wojtyla reminds that “those who in this way stand up in
opposition do not intend thereby to cut themselves off from their community. On the
contrary, they seek their own place and a constructive role within the community;
they seek for that participation and that attitude to the common good, which would
allow them a better, a fuller, and a more effective share of the communal life.”
(Wojtyla 1979, 286) Nevertheless, one may think that this opposition seems to be
self-serving and totally subjective. Wojtyla admits that it is relative, but it can never
be ftotally subjective. He clarifies that “the attitude of opposition is relative on the
hand, to that particular view one takes of the community and of what is good for it,
and on the other, it expresses the strong need to participate in the common existing
with other men and even more so in the common acting.” (Wojtyla 1979, 286)
Besides, if this community is not fascist nor hegemonic, it will always allow
opposition and criticism from all sides and all aspects, seeing it as an opportunity
towards better governance of the people that is why “the structure of a human
community is correct only if it admits not just the presence of a justified opposition
but also that practical effectiveness of opposition required by the common good and
the right of participation” (Wojtyla 1979, 287)

Now that it is clear what Wojtyla means by attitude of solidarity and attitude of
opposition, it must be asked what is the end of these two? The goal of these two
attitudes is to arrive at the third authentic attitude which is the Sense of Dialogue.
Wojtyla believes that dialogue is “operative in the formation and the strengthening of
interhuman solidarity also through the attitude of opposition” (Wojtyla 1979, 287) For
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him, without dialogue, the community is bound to destroy its own personalistic
principles. He explains that “this principle of dialogue allows us to select and bring to
light what in controversial situations is right and true, and helps to eliminate any
partial, preconceived or subjective views and trends. Such views and inclinations may
become the seed of strife and conflict between men, while what is right and true
always favors the development of the person and enriches the community.” (Wojtyla
1979, 287) In this way, the community can negotiate their concerns with the goal of
respecting the truth and dismiss any taint of self-serving goals.

If there are authentic attitudes that pave the way towards participation, there are also
non-authentic attitudes that hinder participation. The first is conformism, which
“denotes a tendency to comply with the accepted custom and to resemble others, a
tendency that in itself is neutral, in many respects positive and constructive or even
creative.” (Wojtyla 1979, 289) It is a type of pseudo-participation because the
conformist exhibits “an attitude of compliance or resignation, in a specific form of
passivity that makes the man-person to be but the subject of what happens instead of
being the actor or agent responsible for building his own attitudes and his own
commitment in the community. Man then fails to accept his share in constructing the
community and allows himself to be carried with and by the anonymous majority.”
(Wojtyla 1979, 289) This is unacceptable for Wojtyla, because what happens is that
the person only shows a “a mere semblance of participation, a superficial compliance
with others, which lacks conviction and authentic engagement, is substituted for real
participation.” (Wojtyla 1979, 289) Obviously, this must be rejected because it allows
injustice in the community to happen since it is also a form of tolerating evil by
conspiring through mediocrity. Without a doubt, the conformist “favors situations
marked by indifference toward the common good.” (Wojtyla 1979, 290) One must be
reminded that conformity “brings uniformity rather than unity. Beneath the uniform
surface, however, there lies latent differentiation, and it is the task of the community
to provide for the necessary conditions of turning it into personal participation.”
(Wojtyla 1979, 290) As a matter of fact, “when people adapt themselves to the
demands of the community only superficially and when they do so only to gain some
immediate advantages or to avoid trouble, the person as well as the community incur
irremediable losses” (Wojtyla 1979, 290)

The second is the worse form of conformism which is non-involvement an attitude
that is “characterized by a disregard for those appearances of concern for the common
good which also characterizes conformism” (Wojtyla 1979, 290) It is a total apathy
towards the common good since in this attitude is “a kind of substitute or
compensatory attitude for those who find solidarity too difficult and who do not
believe in the sense of opposition.” (Wojtyla 1979, 291) Hence, Wojtyla points out
that “in the case of conformism he attempts to maintain appearances, but in that of
non-involvement he no longer seems to care about them.” (Wojtyla 1979, 291)

Educational Receptivity

Educational receptivity is a term that I personally draw from the lessons of Wojtyla’s
philosophy of community, specifically in its goal towards dialogue that is made
possible through the attitude of solidarity and attitude of opposition. Also, I took the
term receptivity from his encyclical letter Fides et Ratio which he written as Pope
John Paul II. In that letter, Wojtyla made Mary as the model of receptivity for

ISSN: 2188 - 1162 94



The European Conference on Education Official Conference Proceedings

philosophers because of her exemplar humility. Wojtyla says that “...just as in giving
her assent to Gabriel's word, Mary lost nothing of her true humanity and freedom, so
too when philosophy heeds the summons of the Gospel's truth its autonomy is in no
way impaired.” (John Paul II, 1998, §108). Thus, every philosopher in Wojtyla’s
mind can only be so if they follow the footsteps of Mary’s humility. Applying this in
education and pedagogy: educators and learners can only know the truth if they first
become humble before knowledge besides, “the human knower has no immediate
access to self-knowledge; rather, one comes to know through an honest and Aumble
‘encounter and arrangement’” (Meconi 2002, 72) Indeed, “Mary’s reception of reality
is a reminder that philosophy is not for the proud.” (Meconi 2002, 72) So too,
education can never be realized by someone who is full of himself and arrogant
before knowledge we must therefore remind ourselves that “open to receiving
Wisdom, Mary perfectly accepts the Divine’s visitation...This feminine receptivity
acts to highlight the first role of the philosopher: the openness of the soul to truth not
yet its own.” (Meconi 2002, 74) This is not exclusive only to philosophers as degree
holders, since anyone can be called a philosopher so long as they are open to truth and
exhibit receptivity. Hence, educational receptivity simply means an attitude of being
humble in order to receive knowledge through education. With this, it can allow one
discipline to participate and make a dialogue to another. Since a receptive educator is
also a philosopher, and the philosopher “is not a self-satisfied possessor of
knowledge, but a seeker of it.” (Schindler 2016, 84) His vocation is to have “the
wisdom to remain always open to better understanding, the knowledge that one’s
knowledge is never so definitive and comprehensive that there would no longer be a
need for fundamental inquiry.” (Schindler 2016, 84) For this, an educator remains
open to the reality that he does not monopolize knowledge and that his specific
discipline is co-equal with other disciplines for “genuine intellectual simplicity, being
truly poor in spirit, manifests itself not in the a priori rejection of all knowledge or its
possibility, but in the recognition that there is always more to know, that one’s
knowledge can always grow and deepen.” (Schindler 2016, 84) With this in mind, the
philosopher, who in this case is being represented by an educator, “resembles a child,
who is especially characterized by a kind of innocence with respect to knowledge, a
spontaneous lack of presumption regarding what he knows, and so a desire to find out,
more and more.” (Schindler 2016, 84)

Conclusion

A class, whether virtual or actual, is considered as a community. (see Wojtyla 1979,
281) The community for Wojtyla must be an acting fogether-with-others and not
acting only for the sake of self-serving ends. Hence, Wojtyla requires that a person in
a community must have the attitude of solidarity and attitude of opposition that paves
the way towards the sense of dialogue. Through these authentic attitudes, the person
can participate in a community and prevent alienation. These attitudes are attainable
only by a person who is receptive and humble. Otherwise, that person will end up in
non-authentic attitudes like conformism and non-involvement since these two are
products of self-exaltation. In other words, correct participation is a product of
receptivity. Receptivity is an idea of Wojtyla in his work fides et ratio, wherein he
made Mary as the model of receptivity because of her humility before Truth. It,
therefore, implies that for Wojtyla, the people are called into receptivity for them to
know. Thus, applying this in the field of education, I coined the term educational
receptivity that pertains to an attitude of humility, which results from the desire to
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learn. Philosophers are called into humility, but being a philosopher is not limited to
degree holders of philosophy. Hence, educators are also philosophers, for that they are
also called into receptivity—educational receptivity. Through this, educators are able
to break barriers and embrace the differences of their fellow scholars from other
disciplines. Indeed, this allows the sharing of knowledge and learnings of one
discipline to another so that they come up with an innovative step to further develop
their fields, whose beneficiaries are the learners. Besides, they are learners too, and
without humility, they will never be able to trust the teachings of other disciplines. In
short, educational receptivity allows embracing differences by virtue of humility that
developed from the principles of Wojtyla’s philosophy of community applied in the
field of education.

In the actual field, this is also vital, take for instance in the recent article here in the
Philippines, an experienced Human Resources (H.R.) officer responded to a series of
rants in the social media from fresh graduates of Ateneo de Manila University, one of
the top universities here in our country. These fresh graduates are ranting about not
getting hired despite being a graduate of a well-known university. The H.R. officer
narrated his experience from graduates of this university and the rest of other
universities included in the the top four in our country. He stated that “Truth be told,
when I was new, I told myself that I will only hire applicants from the ‘Big Four’
schools. I thought that I knew the values that they taught.” Bergantin (2002) At first,
his preferences in hiring are only those coming from the top four universities in our
country, he admitted that he has a bias that time in terms of hiring. Yet as years go by
he realized that he was wrong, he revealed that, “Suffice to say, I ate my words day
in, day out. I was a tad disappointed with a number of applicants who walked in our
office reeking of self-entitlement. Some were borderline arrogant.” Bergantin (2002)
learning from this, the H.R. officer concluded that what he prefers to hire now, are
those who are humble enough because they are the ones who are open to learning
instead of those who are arrogant who thought that they do not need any more
knowledge since what they have learned from the classroom are already sufficient for
them to work greatly. Hence, the H.R. officer remarks that

“As I interviewed and worked with more and more applicants, I have grown to like
and prefer those fresh graduates from lesser-known universities. I'd even look forward
to interviewing those who came from the provinces. The difference lies in their
attitude. These kids who did not have the privilege of going to prestigious schools are
out to prove themselves, they have a drive and sincerity like no other. They are
humble, patient, and hungry for knowledge and recognition. They want to make a
name in the industry but they know that it's a tough climb to the top. Their humility
makes them believe that there are no handouts in life, hence, they complain a lot less
and have reasonable demands. They have the grit without the ego. Whatever they
supposedly lacked in college, they make up with enthusiasm and the desire to learn.”
Bergantin (2002)

This article proves the importance of educational receptivity, it shows that even after
graduation, it demands the learners to remain humble and to have an unending desire
to know. Otherwise, they are bound to destroy the foundation which their educators
inculcated into their character. Hence, the world demands now a learner who did not
only earned high grades, but more important than that is that they were formed to
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have a great attitude. In this case, humility, which is acclaimed as “the mother of all
virtues.”
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Abstract

Behind ubiquitous information in the 21st century is the desire for understanding and
mastering the information. As with any application-oriented learning method, it is
necessary to truly appreciate its domain before mastering its core knowledge and
applying it flexibly in practical operations. Student hands-on exercise is a commonly
used teaching model across all disciplines in today's higher education, and this mode of
learning has also been deeply engraved in the hearts of students. However, there is a
potential crisis here, that is, blindly pursuing practical operations and ignoring primary
education in such a field and the promotion of competency. This problem is particularly
prominent in highly practical subjects, such as film visual effects, which not only require
a solid understanding of film language and software skills, but also logical thinking
ability to cope with the needs of dealing with digital images, colors, natural light,
physics and mathematics, and production pipelines in the high stand contemporary film
industry. Thus, an in-depth understanding of the big picture in the subject and its
standards before getting hands-on is essential for students' learning. This paper is to
showcase a hybrid course assignment and distribution through an externally funding
project - the VFX Online Mentoring Program, which was supported by three Academy
award-winning visual effects studios and 6 UK higher education institutions with a total
of 88 participating students. Additionally, as an extended project, the program is
currently open to undergraduate students of all levels and disciplines in St. John's
University, New York.
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Introduction

In today's society, competition is fierce in all walks of life. In order for entering the
area that students have dreamed of, they are actively preparing all the necessary skills
and knowledge for their future. It is no exaggeration to say that today's university
graduates are in such fierce competition as in an invisible “workplace war”, which
impacts all disciplines, including highly practical subjects. Film visual effects require
broad knowledge across multiple disciplines and solid technical skills in operating
those industry-standard applications. More than that, the film industry standards are
also set very high. Without understanding the industry standards and requirements,
graduates can hardly even find entry-level positions in the visual effects industry. As
educators, this is no doubt a reminder that we not only need to equip our students with
the hard skills required by the industry, but also the soft skills they need to develop for
future professional development.

Sun Tzu - An ancient Chinese strategist once said that if you know the enemy and
know yourself, you need not fear the result of a hundred battles. If you know yourself
but not the enemy, for every victory gained you will also suffer a defeat. If you know
neither the enemy nor yourself, you will succumb in every battle (Gagliardi, 2014).

Over the past three decades, computer-based effects have transformed the way high-
end films are made. Today, the visual effects industry is very well established in the
US and the UK. As one of the typical iconic representatives in the motion picture
industry, Hollywood blockbusters and the U.S. film industry can be seen as the driving
force behind the global film industry. NextGen Skills Academy (Livingstone and
Hope, 2011), U.K information of professions examined that the visual effects budget
has proportionally grown from approximately 10 percent to a maximum of about 50
percent in recent film productions. From fascinating sci-fi scenes to classic narrative
stories of Hollywood films, it is hard to imagine a Hollywood blockbuster over the last
decade has not benefited from the creative expertise visual effects. Data from research
firm (Dergarabedian P, 2018) reveals that the 2018 summer North American box-
office figures broke a record with a U.S. domestic total of $4.8 billion, suggesting box
office and streaming are synergistic. All ten of the 10 highest grossing films in the U.S.
were either VFX movies or computer-animated films, and many of the most popular
streaming shows were also VFX heavy.

Although many world-class visual effects companies are the U.S. and U.K. based,
higher education in this filed is not as successfully established as the thriving industry.
NextGen (2011) states that the industries suffer from an education system that does not
understand their needs. In addition, the NextGen has also claimed that there were
already many universities courses purporting to provide specialist training for video
games and visual effects, but most of these courses flawed, eventually leaving those
graduating from them with poor job prospects. Due to the current status of higher
education in film visual effects, film visual effects facilities struggle with the lack of
finding qualified new graduates. As a long-term impact, visual effects companies have
to recruit skillful artists from overseas. The U.S. Citizenship and Immigration Services
(USIS) has indicated visual effects occupation on the O-1 and O-2 visa applications;
the U.K. Home Office has also listed visual effects on the U.K. Shortage Occupation
List.
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VFX online mentoring program design concept and implementation

The following sections aim to demonstrate a case study of the VFX Online Mentoring
Program (Website) that opened for 88 undergraduate students and their course leaders
from six UK HE institutions in 2017. As an extension of the project, the VFX Online
Mentoring Program 2020 (Website) is currently open to undergraduate students
recruited from film production, 3D animation, computer science, communication
design and art majors at St. John's University, New York.

Key design concept

Biggs (2003) states that "Learning is constructed by what activities the students carry;
learning is about what they do, not about what we teachers do." As a critical reflection,
I partly agree with this view. The notion of student-centered teaching is the right
direction to go, and we should provide students with a good learning experience.
However, this does not necessarily mean educators should be entirely driven by
students. Nowadays, employability is one of the main aims in many universities, and
the industry standards in film visual effects are very high and defined explicitly by the
industry. However, students are not necessarily clear about this. It may be a potential
danger if we despise what teachers do and drift along purely by students on their
learning path.

VFX Online Mentoring Program is a hybrid training program, which contains a series
of online and in-class sections in one semester, including online live session and in-
class hands-on tasks. The program aims at in-depth knowledge of film visual effects
productions, pipelines, and in-studio team collaboration and external peer cooperation.
As an additional online learning and supporting platform, the program runs parallel to
three other in-class VFX relating courses in our institution, thereby we can effectively
combine the two teaching platforms seamlessly, so as to maximize the combination of
theory and practice of the courses. The ultimate purpose of the project is to foster
collaboration between the university and industry and help our students to maximize
the learning of the subject.

Although the funding project is intended for teaching purposes, if it has been
considered as a research project at the program design stage, we will naturally
generate a series of questions about the course development, and motivate us to find
corresponding solutions that eventually lead to defining assignments and learning
outcomes and inspire students to be "actors in the learning process" (Bain, 2004).

Sequence assignment is one of the common ways of course assignments. At the
planning stage, the instructor should think about the order of assignments to build skills
in a logical sequence. Armstrong states that students benefit from sequencing:
completing assignments that build on one another and culminate in a substantial project
(Armstrong, 2019).

Learning outcomes

Learning outcomes should be measurable in terms of timing and course achievements.
The instructor gets students to exercise their imaginations while also accomplishing the
learning objectives of the course.

By the end of this program, participating students will be able to:
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1. Recognize the visual effects industry and standards, pipelines and workflow.

2. Make effective use of problem-solving in terms of on-set and in-studio visual effects
operations, implement and evaluate give tasks scientifically and creatively.

3. Work on VFX tasks collaboratively and take responsibility for meeting deadlines
and demonstrate a synthesis of the theory and applications.

4. Create high-quality VFX shots and demonstrate the necessary technical breakdown
efficiently in demo reels.

VFX online mentoring program assignments

The project has been direct support by three world-leading VFX facilities: The Moving
Picture Company (MPC) London Headquarters; Framestore Visual Effects London
Headquarters; (Oriental) DreamWorks (Shanghai). By providing detailed information
about inner-workings of VFX Facilities, including VFX pipelines, standards, VFX
roles and operational collaboration between departments, etc., the program covered a
series of valuable professional information. Through this learning opportunity,
participating students have gained in-depth knowledge and understanding of how VFX
facilities work and hard skills and soft skills required by potential employers.

Assignment one: pre-recorded online self-learning videos

The program participating students and their course leaders can access up to 27
exclusive pre-recorded self-learning videos that covered a series of critical stages of
visual effects production pipelines and operations inside world-leading VFX facilities,
including departments and VFX pipelines, concept art, VFX editorial, rotoscoping and
cleaning plates, match moving, matte painting, 3D layout, previsualization, 3D
animation and modeling, FX, technical director, lighting and look development, VFX
supervisor, 3d rendering, compositing, VFX producer, VFX recruitment (Video
Examples). All pre-recorded videos have included a unique type of VFX productions.
MPC videos focused on VFX in high-end feature films. Framestore videos
demonstrated not only VFX in high-end feature films but also VFX productions in TV
commercials. (Oriental) DreamWorks videos showed a number of critical tasks for 3D
animated feature films. The different types of themes gave learners an excellent
opportunity to compare how various VFX productions are operated in large-scale VFX
companies.

Assignment two: online Q&A sessions

An online live Q&A session was scheduled at the end of each learning week (Live
Session Examples). In 2017, we invited 15 senior professionals, including Head of
Departments from MPC and Framestore to answer potentials questions that
participating students might have based on the learning contents of each learning week.
Students could directly ask specific questions and instantly receive answers from
participating professionals and artists via Adobe Connect. The online Q&A sessions
provided an excellent opportunity for all students to engage with the program
interactively. Additionally, all Q&A sessions were recorded and available on the
program's official website to all students who were not able to attend the live Q&A
sessions but watch the recorded Q&A videos at a convenient time.
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Assignment three: hands-on projects
The in-class assignment has included 2D and 3D tasks.

Team allocation

Participating students were grouped up, and each group contained 5 to 6 students.
Although participating students are from various disciplines. We ensured each group to
maintain two students, who are film production-related majors, one of them was
appointed as a group leader to took responsibility for comprehensive team management
and relating tasks of the team.

2D VFX work concept and tasks

Group members of each group shared a live-action plate, which picked up from an old
black and white movie. Each group would design a shot matching lighting, camera
perspective, interactive action details with the movie footage, and seamlessly integrate
a new character filmed in front of a green screen into the live-action footage.

2D tasks were aiming at green screen filming and compositing. Operating tasks
required group work, including brainstorming, team collaboration, shot analyses,
lightmap creation, in-studio filming, on-set data collection, and individual work,
including rotoscoping, clean plates, green screen keying and final compositing.

A 2nd year undergraduate student work example:
[2D VFX work example]

3D VFX work concept and tasks

In accordance with the concept of 2D VFX work, 3D VFX work follows the similar
concept but location shooting. 3D VFX work was focusing 3D CGI on seamless
integration with live-action footage. Each group can pick up different locations and
design their unique shots. Group members of each group share the same live-action
footage and on-set data information, including camera data, lighting setup and HDR
image captured during filming.

3D tasks on-set filming required group work, including on-set live-action filming, lens
grid filming, camera lens data collection, on-set photogrammetry and HDR image
capture, etc. Individual tasks for each group member included camera match moving,
3D character design, modeling, lighting simulation, texturing, camera match moving,
animation, rendering and final live-action compositing tasks.

A 3rd-year undergraduate student work example:
[3DVFX work example]

Assessment strategies and coursework feedback

Due to the nature of e-learning and in-class learning, students' assessments in this
program can be challenging. As far as online learning is concerned, Watson and Sottile
(2013) claim that while it’s not clear whether online students do, in fact, cheat more
than face-to-face students. Indeed, online learning is more difficult to regulate than in-
class learning. The strategies for adapting assessments for each student in this project
include: Part one: an online exam, students are required to take the online exam in
class.
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Part two: an individual practical submission.
The online exam accounts for 50% of the total score, and the actual practice submission
accounts for another 50%. In addition, the practical submission assessment criteria are
subdivided into five scoring categories, which are shown as follows:

Team Collaboration (5%);

Individual (VFX) Shot Design (5%);

3D Assets Creation (15%);

2D & 3D CGI Compositing (15%);

Shot Analyses (10%);

Official Conference Proceedings

Figure 1 shows the integrated assessment details for the VFX Online Mentoring
Program and an in-class VFX course.

ssessment Categories

FX Online Mentoring Program (online)
FX3209: Film Visual Effects Principles (in-class)

A L Student Score
U 0 o ?%
NG
Team Collaboration 5% ?%
(on-set & in-class)
Individual (VFX) Shot Design 5% ?%
3D Assets Creation
(professional problem-solving 15% 2%
approaches & final quality)
2D & 3D CGI Compositing
(Scientific understanding of the digital 15% ?%
images
& Professional problem-solving)
Shot Analyses
(on-set report & creation analyses and 10% 2%
implementation)

Student Final Total Score

I -

Figure 1: Shows the assessment category details and score distribution in each

category
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Assessment and coursework feedback are inseparable from the course assignments. In
many cases, [ use a mixture of two approaches giving student coursework assessment
feedback. Written feedback and video recording feedback:

Written feedback can provide a clear and logical description of student learning
performance and progress. Video recording feedback can quickly provide a clear
visual indication of errors in practical coursework submissions. Due to the heavy use
of professional applications in our subjects, video recording feedback can prevent
unnecessary confusion and lengthy written feedback for demonstrating issues in each
student's coursework.

Sustainable learning

After completing the program, participating students are still able to access the project
online data system and all videos, including recorded Q&A sessions until they
graduate. This allows students to reference and refresh the knowledge obtained in this
project. Overall, the idea and approaches experimented in the VFX HE Online
Mentoring Program are fully adaptable and can be utilized in similar higher
educational subjects across different countries.

VFX HE Online Mentoring Program learning contents can be seamlessly embedded
into a series of internal VFX courses at participating institutions. The project can be
opened automatically to undergraduate 2nd and 3rd-year students in film, animation,
art and design majors.

We believe the project online learning system can provide a valuable background
learning platform for our students.

In addition, all participating academics (course leaders) from HE institutions also can
freely access the project learning data. As educators who have a direct impact on
many aspects of students, we hope that the voice of the industry can be passed directly
to these course leaders in order to promote their continuous improvement in the
construction and development of related subjects.

Conclusions

Today's modern film and game industry are getting more complicated than ever before.
Visual stories that represented to audiences through media platforms are the results of
the collective effort of teamwork. Production pipelines play a critical role in balancing
production quality and efficiency. For students, "understanding how production
pipelines work increases their chances of employment. One of the most common
failings of interviewees is lack of understanding of the production process" (Dunlop,
2014). Visual effects and 3D animation in higher education at the university level
traditionally covered creative education as well as software and technical training.
However, artists require a solid understanding of production pipelines and in-depth
education in scientific factors, especially in high-end feature film and TV commercial
productions in order to efficiently deal with various assets from colleagues, teams and
departments in daily production work. The lack of education in these critical factors
about VFX productions leads a large number of students trapped into a situation of
focusing on fast-updating software and eventually became skilled operators, rather
than a creative artist with a critical mind. As academics, we probably should think
about whether this is what we expected from our next generation.
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Abstract

There is currently an academic debate among researchers regarding the influence of
age and gender on ICT utilisation generally among lecturers. This study was designed
to contribute to this debate and open up new paths to areas on which researchers have
focused little or no attention. This study examined lecturers’ variables (gender, age,
educational qualification and rank) and the utilisation of ICT resources for teaching,
research, and records management in higher education. The study adopted a
descriptive survey design. The study’s population comprised of 9,604 lecturers at the
University of Calabar. A total of 313 lecturers who were available in their offices
during data collection responded to a questionnaire which was designed by the
researchers. Major findings showed that the extent of lecturers' utilisation of ICT for
teaching, research, and records management is significantly low. Also, staff
educational qualification, rank, gender, and age significantly influence the utilisation
of ICT for teaching, research and records management. Also, the utilisation of ICT
resources decreased with lecturers’ educational qualifications, rank and age; male
lecturers were more competent in the use of ICT resources than females. It was
concluded that lecturers' variables play a significant role on the extent to which they
utilise ICT resources for teaching, research and records management in higher
education. This study creates a new path of innovation in education on which
prospective researches could focus.
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Introduction

The field of education has been affected by the penetrating influence of ICTs
worldwide. ICT has made an impact on the quality and quantity of teaching, learning
and research in institutions of higher learning. The role ICT plays on the human
population generally and education particularly, cannot be overemphasized. As such,
lecturers in higher education should not ignore this important role. This is because
lecturers who utilize ICT services maximally would be able to boost their knowledge-
base and use ICT in the planning, presentation, and delivery of effective lessons. The
optimal use of ICT could also improve the efficiency of lecturers in carrying out
research beginning from sourcing literature materials, data collection and analysis, to
the preparation of research reports, correspondence and publication (Odigwe et al.,
2020; Owan & Bassey, 2019). On the other hand, those who do not utilize ICTs
services adequately may become outdated, lacking current information and skills
needed in their areas of speciality. This may compel them to depend on traditional
methods of instructional delivery, records management and research. The introduction
of ICT, especially the internet, has brought great changes to the world which have
affected the way man communicates with others.

The utilization of ICT in the classroom facilitates effective teaching, reinforces
lecturers' ability to cater for learners with diverse learning needs, fosters learners'
active involvement and participation in the instructional process, and promotes good
grasp of lesson contents. This helps them (lecturers) transfer their ideas, feelings, and
thoughts to learners, which in turn, contributes to the good academic performance of
both students and educational institutions. In the 21* century, there is a growing
concern in educational institutions regarding the use of ICTs to promote teaching and
inculcate good skills in the learners. People are now able to interact with others across
the globe without distance and time constraints due to the growth of ICT (Owan et al.,
2020). Today, information is freely sourced and received at the speed of light. Access
to modern and ‘state of the art’ libraries are now possible through the internet where
quality, current and reliable research information can be obtained (Nwankwoala,
2015). ICT has been reported to increase lecturers’ activeness in the delivery of
quality and productive teaching in the classroom (Gusen, et al., 2005). Thus, lecturers
with a high level of ICT competence are more effective than those with moderate and
low levels of ICT competence respectively, in areas such as communication,
research/publication, record-keeping/management and classroom instruction (Akpan,
2014). This implies that the level of ICT skills possessed by lecturers significantly
enhanced their service delivery and job efficiency.

The integration of ICT resources into the classroom context has attracted a lot of
attention globally. A study has shown that universities with very good ICT resources,
achieved on the average, better results in teaching subjects than those with poor ICT
resources (Ayeni & Ogubameru, 2013). Therefore, lecturers are expected to give
considerable attention to the selection and use of appropriate ICT resources to
stimulate students' interest in meaningful learning. Recognising the need to integrate
ICT tools and services into education, spurred many scholars in the past have
attempted to explain the role and importance of ICT in education variably (Abdul-
Salaam, 2012; Archibong, et al., 2010; Basri, et al., 2018; Buza & Mula, 2017; Collis
& Moonen, 2001; Ghavifekr & Rosdy, 2015; John, 2015; Jumbo, 2019; Maisamari, et
al., 2018; Munir & Khan, 2015; Owulu, et al., 2016). Though there is a gradual
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increase in the use of ICTs in Nigeria and many African countries, much is already
known concerning how ICTs are used in advanced nations of the world in performing
sophisticated tasks. In Africa, it is clear that teachers' and students' accessibility to
ICT in some schools are at the 'grass-root' stages due to the inadequate supply of ICT
resources (Chiware, 2006).

Consequently, there is a shortfall in lecturers knowledge on the use of many simple
ICT gadgets in almost all developing nations, which affect their educational standard
towards global competitiveness (Maisamari, et al., 2018). In Nigeria, some
universities are faced with different challenges on the utilisation of ICT among
lecturers (Sani et al., 2016). One of such challenge is that many senior lecturers are
without basic ICT skills and knowledge of computer operation (Abdulrazaq, 2016;
Ehikhamenor, 2002; Ejinkeonye & Usoroh, 2016; Emeasoba & Nweke, 2016;
Maisamari, et al., 2018) which affect the quality of their service. This has also made
available ICT services and resources to be underutilized. At a time when technology
has developed so much that personal computers are affordable, it is quite
disheartening that many staff do not own these gadgets and only a few owners tend to
be using them appropriately. Through interaction with some staff, it was discovered
that most lecturers seldom utilise ICT resources because they believe that such tools
are meant for younger generations. It was based on these prevailing issues that a need
for a study to assess the personal variables of lecturers and how they possibly
influence the utilization of ICT resources in higher education was conceived.
Lecturers’ variables such as, gender, age, educational qualification and rank were
considered due to the perceived variation in the use of ICT resources among lecturers
with different characteristics.

There is a growing body of research on gender and the utilisation of ICT by lecturers
in higher and secondary levels of education (Alba & Trani, 2018; Emeasoba &
Nweke, 2016; Etim, 2019; Fomsi & Orduah, 2017; Kpolovie & Awusaku, 2015;
Lubis et al., 2017; Manyilizu & Gilbert, 2015; Unegbu, et al.,2015). Gender disparity
on the utilisation of ICT resources has also been widely studied (Alakpodia, 2014;
Mahdi & Al-Dera, 2013; Onasanya, et al., 2010; Sanda & Kurfi, 2013), indicating the
widespread attention that it has received. Most of these studies showed that there is a
significant influence of gender on ICT usage by lecturers (e.g. Lubis, et al, 2017;
Emeasoba & Nweke, 2016; Alakpodia, 2014; Sanda & Kurfi, 2013; Mahdi & Al-
Dera, 2013; Soffer & Raban, 2013; Ramayah et al., 2013). More specifically, some
studies have provided evidence suggesting or indicating that a higher proportion of
male lecturers utilise ICT resources than female (Etim, 2019; Mahdi & Al-Dera,
2013; Manyilizu & Gilbert, 2015).

Some studies argue that significant differences exist in the utilisation of ICT tools
between male and female lecturers (Alba & Trani, 2018; Fomsi & Orduah, 2017;
Kpolovie & Awusaku, 2015; Onasanya et al, 2010); implying that gender
significantly influences lecturers’ utilisation of ICT. However, there was no indication
of the extent to which ICT was utilised by male and female lecturers. In bridging this
gap, a study showed that male and female lecturers utilise ICT tools at the same rate
(Unegbu et al, 2015). Contrastingly, another study submitted that female staff utilise
ICT resources more than males (Wong, et al., 2015). This indicates that there is an
ongoing argument is ongoing in the literature among scholars regarding the effect of
gender on ICT utilisation. Another problem that warranted the inclusion of gender to
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the present study is that past studies paid more attention to the utilisation of ICT
resources general without specifying the areas of utilisation. This study is the first to
streamline utilisation into three functional areas of ICT application in higher
education, while also contributing to the debate.

The attention of many scholars has been drawn to examine the influence of age on the
utilisation of ICT in higher education (Alba & Trani, 2018; Albion et al., 2011;
Amua-sekyi & Asare, 2016; Jegede, 2009; Lubis et al., 2017; Mazoya et al., 2015;
Unegbu et al., 2015). Some studies held that age is a significant predictor of lecturers’
utilisation of ICT in higher institutions of learning (Albion, et al., 2011; Lubis et al.,
2017), others held to the contrary, that age does not significantly predict ICT usage
(Alba & Trani, 2018; Amua-sekyi & Asare, 2016; Etim, 2019; Jegede, 2009; Mazoya
et al, 2015; Unegbu et al., 2015). It can be inferred from the literature that age is
widely known to be uncorrelated with the utilisation of ICT. Howver, the few
opposite findings from a relatively few studies present a case that warrants further
research in the area of age and ICT utilisation. Age was considered in this study as a
response to this call, to clarify the inconclusive arguments with a piece of new
evidence from the perspective of Africa. To the researchers’ knowledge, other
personal variables of lecturers such as rank and educational qualification have not
received any attention from previous studies. Thus, little or nothing is known yet
about their effect on the utilisation of ICT resources. After a thorough literaure search,
we conclude to best of our knowledge, that this study is the first to examine the effect
of lecturers’ educational qulaification and rank on ICT utilisation, specifically for
research, teaching and records. Against this backdrop, this study was designed to fill
some of these gaps and extend the works of previous studies while also contributing
to the ongoing debate.

Statement of hypotheses

The following null hypotheses were formulated and tested in this study.

1. The extent of lecturers’ utilisation of ICT resources for teaching, research and
records management respectively, is not significantly high.

2. Lecturers’ educational qualification has no significant influence on the
utilisation of ICT resources for teaching, research and records management.

3. There is no significant influence of lecturers’ ranks on the utilisation of ICT
resources for teaching, research and records management.

4. Lecturers gender does not significantly influence the utilisation of ICT
resources for teaching, research and records management

5. There is no significant influence of lecturers’ age on the utilisation of ICT

resources for teaching, research and records management in higher education.
Methods

The design adopted for the study was a descriptive survey design. This research was
carried out in one federal university in Nigeria (University of Calabar). The
population of this study comprised 9,604 currently employed lecturers distributed
across 16 Faculties (Academic Planning Unit, University of Calabar, 2019). This
population range from graduate assistants to Professors of the university. Multi-stage
sampling technique was adopted by the researchers in selecting the sample of the
study. In achieving this, 31% (five faculties) of the available 16 faculties in the
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University of Calabar were selected. From each selected faculty, four departments
were randomly selected using the simple random sampling technique. In each of the
selected departments, only the lecturers that were intact in their offices at the time of
data collection were given the questionnaire to complete. A total of 313 lecturers were
available in their offices during the data collection process and constitute the sample
of this study (see Table 1)

Faculties No. of departments selected No. of lecturers studied
Arts 4 58
Education 4 87
Medicine 4 39
Physical Sciences 4 56
Social Sciences 4 73

Total 20 313
Source: Field survey (2019).
Table 1: Sample distribution of the study showing the number of lecturers
selected from five faculties in the university

The instrument used for data collection was a questionnaire entitled: "Academic Staff
Personal Variables and Utilization of ICT Resources Questionnaire
(ASPVUICTRQ)." This was designed by the researchers and structured into two
sections. Section A elicited the demographic information of respondents while
Section B was designed with 21 four-points Likert-scale items measuring lecturers
utilisation of ICT services for teaching (7 items), research (7 items) and records
management (7 items). The instrument received face and content validity from three
psychometric experts in the Department of Educational Foundations, University of
Calabar, Calabar. Test-retest reliability method was used in ascertaining the internal
consistency of the instrument, with a coefficient of .893 affirming that the instrument
is reliable. The researchers visited the selected departments after obtaining permission
from departmental heads. With the help of some non-lecturers in the general offices of
each selected department, the researchers were able to locate the offices of all
academic staff. Those at their offices at the time of data collection who were willing
to participate, were given copies of the instrument to fill. Staff were duly informed of
the importance of the exercise and the need to provide honest responses to the
instruments. The respondents were also assured that the data requested would be
treated with total confidentiality. Respondents were not allowed to take copies of the
instrument home to avoid issues of loss and retrieval difficulties.

Results
Respondents’ demographic information

A total of 313 lecturers participated in the study, males were 141(45.05%) and
172(54.95%) were females. A total of 17 lecturers (5.43%) were less than 30 years
old, 132(42.17%) were between 30 - 49 years and 164(52.40%) were either 50 years
or above. Out of the 313 respondents, 19(6.07%) were Graduate Assistants, 28
(8.95%) were Assistant Lecturers, 91(29.07%) were Lecturer IIs, 96(30.67%) were
Lecturer Is, 39 (12.46%) were Senior Lecturers, 25(8%) were Associate Professors,
and 15(4.79%) were Professors. Furthermore, 14(4.47%) of the respondents were first
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degree holders, 182(58.15%) were Masters’ degrees holders, while 117(37.38%) had
a PhD.

Hypothesis one
The extent of lecturers’ utilisation of ICT resources for teaching, research and records

management respectively, is not significantly high. This hypothesis was tested at the
.05 alpha level using population t-test (see Table 2).

Variables N X SD X diff  tcale. Sig.
Utilisation of ICT for teaching 313 50.35 17.655 348 .349 127
Utilisation of ICT for Research 313 4734 15929 2.665  2.959*%* 003
Utilisation of ICT for Records mgt 313 49.01 16.890 987 1.034 302
Overall utilisation of ICT 313 4890 16084  LI01 1211 227
resources

**Significant at the .01 level; Test Value = 50.00; Df =312

Table 2: Population t-test results showing the extent of lecturers’ utilisation of
ICT resources for teaching, research and records management in higher
education

The results in Table 2 show that staff utilisation of ICT resources for teaching is
higher than the level of expectation, while utilisation for research and records
management are below the expected level. Comparatively, the results show further
that lecturers utilise ICT resources more for teaching, before records management and
research. However, the extent of utilisation for teaching is not significantly high (t =
0.349, p =.727). The extent of utilisation for research is significantly low (t =2.959, p
=.003), while utilisation for records management is not significantly low (t = 1.034, p
=.302). Generally, the mean utilisation of ICT resources in higher education is 48.90
which is below the test value of 50.00 with a mean difference of 1.101. The t- and p-
values of 1.211 and .337 indicate that the mean differences are not significant. Thus,
we retain the null hypothesis and conclude that the extent of lecturers’ utilisation of
ICT resources for teaching, research and records management respectively, is not
significantly high in higher education.

Hypothesis two

Lecturers’ educational qualification has no significant influence on the utilisation of
ICT resources for teaching, research and records management. Lecturers' educational
qualification which is the independent variable of this hypothesis was measured
across three nominal levels (First degree, Masters' degree, and Doctorate), while the
dependent variables were continuously measured at the interval scale. The one-way
analysis of variance statistical technique was considered most appropriate in testing
the null hypothesis at the .05 level of significance (see Table 3).

Staff Qualification N X SD SE

First Degree 14 70.93 11.809 3.156
Masters' Degree 182 55.82 15.533 1.151
Doctorate Degree 117 39.37 15.048 1.391
Total 313 50.35 17.655 998
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Utilisation of ICT Source of variation SS Df MS F Sig.
For Teaching Between Groups 25494.543 2 12747.271 55.073  .000
Within Groups 71752.499 310 231.460
Total 97247.042 312
For Research Between Groups 13165.803 2 6582902 30.921 .000
Within Groups 65997973 310 212.897
Total 79163.776 312
For Records Between Groups 19188.449 2 9594.224 42.602 .000
management Within Groups 69813.500 310 225.205
Total 89001.949 312
Overall Between Groups 18912.863 2 9456.432 47.435 .000
Utilisation Within Groups 61800.266 310 199.356
Total 80713.130 312

TABLE 3: One-way analysis of variance results showing the influence of
lecturers’ educational qualification on the utilisation of ICT resources for
teaching, research and records management in higher education

The ANOVA section of Table 3 presents the specific and overall results of lecturers’
utilisation of ICT resources in higher education. The results indicate that there is a
significant influence of lecturers’ educational qualification on the utilisation of ICT
resources for teaching {F (2, 310) = 55.073, p <.05}, research {F (2, 310) =30.921, p
<.05} and records management {F (2, 310) = 42.602, p <.05}. In terms of the overall
utilisation of ICT resources in higher education (where teaching, research and records
management stood as proxies), the results in Table 3 reveals a significant influence of
staff educational qualification on ICT utilisation {F (2, 310) = 47.435, p <.05}. Upon
this discovery, the null hypothesis was rejected while the alternative hypothesis is
upheld. This implies that lecturers of various educational qualifications, differed in
their utilisation of ICT resources for various purposes (teaching, research and records
management.

Hypothesis three

There is no significant influence of lecturers’ ranks on the utilisation of ICT resources
for teaching, research and records management. The independent variable of this null
hypothesis is lecturers' rank which is further operationalized into seven levels
including Graduate Assistant, Assistant Lecturer, Lecturer II, Lecturer I, Senior
Lecturer, Associate Professor, and Professor. The dependent variables of this
hypothesis (utilization of ICT resources for teaching, research and records
management) was measured continuously at the interval level. One-way analysis of
variance was employed as the statistical technique in testing the null hypothesis at the
.05 level of significance (see Table 4). The result in Table 4 suggests that graduate
assistants are the most effective in the utilisation of ICT services. This is followed by
assistant lecturers, lecturer IlIs, lecturer Is, senior lecturers, associate professors, and
professors in that order. Although, a further test needs to be performed to ascertain
whether the observed mean differences are significant or not. The analysis of variance
results presented in Table 4 reveals that there is a significant influence of staff rank on
the utilisation of ICT resources for teaching {F (6, 306) = 71.527, p <.05}, research
{F (6, 306) = 33.698, p <.05} and records management {F (6, 306) = 58.245, p <.05}.
When ICT utilisation is considered from a general perspective, the result in Table 4
indicates a significant influence of staffers rank on ICT utilisation {F (6, 306) =
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60.173, p <.05}. By implication, there is a significant influence of lecturers’ rank on
the utilization of ICT resources generally, and specifically, in terms of teaching,

research and records management in higher education.

Staff rank N X SD SE
Graduate Assistants 19 71.68 9.615 2.206
Assistant Lecturers 28 70.64 11.295 2.135
Lecturer IIs 91 60.71 12.248 1.284
Lecturer Is 96 44.13 10.767 1.099
Senior Lecturers 39 37.10 11.896 1.905
Associate Professors 25 31.68 12.229 2.446
Professors 15 27.93 11.616 2.999
Total 313 50.35 17.655 998
Utilisation of ICT Source of variation SS Df MS F Sig.
For Teaching Between Groups 56769.473 6  9461.579 71.527 .000

Within Groups 40477.568 306  132.280

Total 97247.042 312
For Research Between Groups 31496.047 6 5249.341 33.698 .000

Within Groups 47667.729 306  155.777

Total 79163.776 312
For Records Between Groups 47452.209 6 7908.702 58.245 .000
Management Within Groups 41549.740 306  135.783

Total 89001.949 312
Overall utilisation Between Groups 43686.275 6 7281.046 60.173 .000

Within Groups 37026.855 306  121.003

Total 80713.130 312

Table 4: One-way ANOVA results showing the influence of lecturers’ rank on
the utilisation of ICT resources for teaching, research and records management

Hypothesis four

in higher education

Lecturers’ gender does not significantly influence the utilisation of ICT resources for
teaching, research and records management. This hypothesis was tested at .05 level of
significance using the independent t-test statistical technique. The result of the
analysis is presented in Table 5.

Utilisation of ICT ~ Staff gender N X SD Xdiff  Cale.t  Sig

For teaching Male 141  58.72 16.703 15.241**  8.404  .000
Female 172 4348 15.331

For Research Male 141  53.28 15.843 10.824**  6.347  .000
Female 172 4246 14.295

Records Male 141  56.73 16.267 14.044** 8.030  .000

management Female 172 42.69 14.645

Overall utilisation Male 141  56.25 14925 13.370** 8.026  .000
Female 172 4288 14.444

**Significant at the .01 alpha level; df = 311; Critical t = 1.968

Table S: Independent t-test results showing the influence of staff gender on the
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The result presented in Table 5 indicates that male lecturers utilised ICT resources
more than female generally and specifically, for teaching, research and records
management in higher education. The overall results in Table 5 show that males
utilise ICT resources for general purposes more than females with a mean difference
of 8.036. A cursory look also at the results in Table 5 shows that all the p-values
across the various dimensions are below the alpha level of .05 at 311 degrees of
freedom. Based on this result, the null hypothesis was rejected while the alternative
hypothesis was retained. The implication is that lecturers’ gender significantly
influences the utilisation of ICT resources for teaching, research and records
management in higher education.

Hypothesis five

There is no significant influence of lecturers’ age on the utilisation of ICT resources
for teaching, research and records management in higher education. Staff” age in this
hypothesis has three levels while the dependent variable was measured continuously.
One-way analysis of variance was employed as the statistical tool for testing this null
hypothesis at the .05 level of significance (see Table 6).

Staff age N X SD SE
Less than 30 years 17 67.47 15.637 3.793
30 - 49 years 132 58.43 16.660 1.450
50 - years and above 164 42.07 14.037 1.096
Total 313 50.35 17.655 998
Utilisation of ICT ~ Source of variation SS df MS F Sig.
For Teaching Between Groups 24856.158 2 12428.079 53.221 .000
Within Groups 72390.884 310  233.519
Total 97247.042 312
For Research Between Groups 13165.803 2 6582.902  30.921 .000
Within Groups 65997973 310  212.897
Total 79163.776 312
Records Between Groups 19188.449 2 9594.224  42.602 .000
management Within Groups 69813.500 310  225.205
Total 89001.949 312
Overall utilisation =~ Between Groups 18912.863 2 9456.432  47.435 .000
Within Groups 61800.266 310 199.356
Total 80713.130 312

Table 6: One-way analysis of variance results of the influence of staff” age on the
utilization of ICT resources for teaching, research and records management in
higher education

The results as presented in Table 6 show that in terms of the utilization of ICT
resources generally, staff with ages less than 30 years had the highest mean (¥=
67.47), this is followed by those between 30 — 49 years (¥= 58.43), and those who are
50 years or above (X= 42.07), in that order. A look at the analysis of variance section
of Table 5, indicates that there is a significant influence of staff age on the utilisation
of ICT resources for teaching {F (2, 310) = 53.221, p <.05}, research {F(2, 310) =
30.921, p <.05} and records management {F(2, 310) = 42.602, p <.05}. Treating
utilisation from a general context, the result in Table 6 indicates that staff age
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significantly influences their utilisation of ICT resources in higher education {F (2,
310) = 47.435, p <.05}. Based on these results, the null hypothesis was rejected while
the alternate hypothesis is retained. This implies that there is a significant influence of
lecturers’ age on the utilisation of ICT resources generally and specifically, for
teaching, research and records management in higher education.

Discussion of findings

It was discovered through the first finding of this study that the extent of lecturers’
utilisation of ICT generally and for teaching, research, and records management is
significantly low. A higher proportion of lecturers tend to use ICT tools for teaching
more than records management and research. The reason for this finding may be
attributed to either the poor availability and access to ICT resources or the
unwillingness of many staff to adjust to societal dynamics. This finding agrees with
the results of previous studies (Abdul-Salaam, 2012; Archibong, et al., 2010; Basri, et
al., 2018; Buza & Mula, 2017; Collis & Moonen, 2001; Ghavifekr & Rosdy, 2015;
John, 2015; Maisamari, et al., 2018; Munir & Khan, 2015) which concluded that there
is a low level of ICT utilisation across different African countries.

The second finding of this study established that there is a significant influence of
staff” educational qualification on the utilization of ICT resources for teaching,
research and records management in higher education. This finding suggests that
lecturers with higher educational qualifications are not good users of ICT facilities.
This finding may have been like this because to attain a higher educational
qualification, age has a critical role to play. Their age and rank may have been the
reason responsible for this finding. In line with this finding, Onasanya, et al (2010)
discovered that less experienced lecturers are more exposed to the use of ICT skills
than moderately and highly experienced lecturers. The finding of this study also
agrees with the results of Lubis, et al (2017) which showed years of teaching
experiences and educational level of staff have no significant influence on the
utilization of the technology.

The third finding of this study disclosed that a significant influence of lecturers' rank
on the utilization of ICT resources for teaching, research and records management
exist in higher education. This finding suggests that the utilisation of ICT services
decreases as lecturers' rank increases. This finding was attributed to the increasing
responsibilities that follows staff of higher academic ranks. For instance, as a graduate
assistant, the duties available are relatively few; such a person may be running a
Masters or doctorate programme requiring the attention of senior lecturers and is not
allowed to teach students at any level. Thus, there is enough time for them to focus on
other things such as the utilisation of ICT facilities for either leisure or other purposes
(e.g., research). The same may not be said of an associate/full professor or a senior
lecturer who has many doctorates, Masters and undergraduate students' research work
to assess; has several lectures, conferences and exams scripts to treat; he may be
assigned other duties to perform; must publish high-quality papers at his level; attend
to other family responsibilities. From the above, it can be seen that there is little or no
time left for senior staff to learn how to manipulate ICT devices. Again, an increase in
lecturers' rank also moves with a person's age, which makes it possible for some high-
rank lecturers to be older than many lower rank lecturers (not in all cases).
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Through the fourth finding, it was recorded in this study that there is a significant
influence of lecturers' gender on the utilization of ICT resources for teaching, research
and records management. Male lecturers utilised ICT resources for teaching, research
and records management more than females. The gender disparity recorded in this
finding is attributed to the dual roles female African lecturers play in the school and
most especially at home. Therefore, the time required for female lecturers to undergo
ICT training could be competing with the time needed to take care of the children,
domestic issues and attend to other academic demands. It should not sound surprising
if male lecturers are using ICT services more than female lecturers. This tallies with
the results other studies (e.g., Dholakia et al, 2013; Mahdi & Al-Dera, 2013) which
also brought to the fore that female teachers reported less use of ICT in their
instruction than male teachers. The finding, in this section, corroborates the results of
some earlier studies which also showed that gender affects ICT utilization (Alakpodia,
2014; John, 2015; Mahdi & Al-Dera, 2013). The fourth finding, however, challenges
the position of some earlier studies (Akpan, 2014; Alba & Trani, 2018; Amua-Sekyi
& Asare, 2016; Kpolovie & Awusaku, 2015; Onasanya, et al, 2010) which disagreed
and rather posited that gender has nothing to do with the utilization of ICT.

Lastly, it was shown through the fifth finding that there is a significant influence of
staff” age on the utilisation of ICT resources for teaching, research and records
management in higher education. Younger lecturers demonstrated higher utility of
ICT resources in higher education than older lecturers. This finding is unsurprising
since younger lecturers are less busy with academic work and may have little or no
family responsibility to meet. This aligns with the position of Jegede (2009) that the
development of ICT skills, as well as the understanding of ICT services, requires a lot
of time and commitment. Only people with sufficient interest and time may be able to
cope with such dynamics in ICT (Jegede, 2009). The fifth finding proved the position
of Dei (2018) who believed that ICT purely obeys the law of diminishing returns and
posited that the utilization of ICT depreciates as an individual grows older. The
present study provided a clear piece of evidence that older lecturers are less effective
in utilising ICT services, which aligns with the results Manyilizu and Onwuagboke
(2015) which also indicated that age is a barrier and has an effect on the use of ICT. It
is believed that young people are more desperate to have ICT programs because they
are more curious. Contrary to this finding some studies rather show that age does not
significantly influence the use of ICT resources (Alba & Trani, 2018; Amua-Sekyi &
Asare, 2016; Mazoya, et al, 2015). In fact, in a study conducted by Jegede (2009), age
was not found to affect the time used on ICT by higher education teachers in Nigeria.
The variation in findings arrived at by different scholars may be attributed to factors
related to the nature of respondents, actual constructs studied, instruments used or
areas where these studies were carried out.

Conclusion

Based on the findings of this study it was concluded that academic staff personal
variables play a significant role on the extent to which staff utilise ICT resources for
teaching, research and records management in higher education. These characteristics
can make or mar the rate at which staff interact with ICT tools in the school, home or
both. Specifically, lecturers' educational qualification, rank, gender and age are very
important characteristics that influence the utilization of ICT resources in higher
education. By implication, this study has been able to contribute to the ongoing
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academic debate on the influence of gender and age on the utilisation of ICT
resources in higher education. The study also creates a new path for prospective
researchers to focus on (in areas such as educational qualification and rank). Thus,
this study will serve as a reference material to provide a foundation from where more
research would be carried out in the future for innovations in education. Based on the
conclusion of the study, we recommend as follows:

1. Higher education leaders should make sure that every lecturer has access to
available ICT resources in the school.
il. Lecturers across different ages, gender, educational status and rank should

make conscious efforts to avail themselves of the opportunity of becoming ICT
literates through active participation in ICT retraining schemes and by putting forth
favourable attitudes towards technology.

iii. Retraining channels such as seminars and conferences with a specific focus on
improving the ICT skills of lecturers should be organized to all lecturers irrespective
of their age, rank, educational qualification or gender. This will enable lecturers to
gain full mastery of the procedures needed to utilise ICT devices and resources.

iv. Female lecturers should be encouraged to rise to the challenge by finding time
to acquire and implement ICT skills amidst their day-to-day schedules.
V. The three tiers of Government, Non-Governmental Organisations (NGOs), and

philanthropist should support the university by providing sufficient ICT materials,
facilities, and services such as computer laboratory, modems, internet facilities,
projectors, computers, and so on. Such provisions will supplement the retraining
offered to lecturers in ICT and make it more impactful.
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Abstract

The 21* academic curriculum worldwide has emphasized Critical Thinking as one of
the paramount thinking skills. However, the fact that whether EFL teachers- as direct
guides in the classroom- have thoroughly grasped the concept, have been exposed to
the concept or equipped with adequate methods and approaches to teach critical
thinking in daily lessons remains questionable. This paper aims to present the
Vietnamese EFL teachers’ perceptions of critical thinking and provide an overview of
their current practices of critical thinking skills. The paper emphasized the extent of
understanding of critical thinking that Vietnamese EFL teachers show in comparison
with definitions in the literature, and how they apply what they understand in the EFL
classroom. Participants of the study are 5 teachers who have teaching experience of
more than 3 years, and the researchers collected data through in-depth interviews.
The findings revealed a lack of information and training from the participants as well
as some challenges in practicing the skills due to time-constraints or inadequate
general knowledge and limited language level of students. This paper gives EFL
managers and practitioners’ assessment criteria for whether to include or exclude
critical thinking in their classes and sheds light on how Vietnamese EFL teachers can
structure their lessons to critical thinking in the classroom.
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Introduction

Equipping students with critical thinking has been a fundamental goal of higher
education in the West since the last decade (Kuhn, 1999; Keeley and Shemberg,
1995). The ability to think critically at the tertiary level according to Moon’s (2002)
has been a determining quality that educators and professors employ to distinguish
those graduating the course and those not. In the 21st century where most repetitive
and manual jobs are efficiently done by robots (Kergroach, 2017), critical thinking
has found itself more crucial than ever before as a contributor to graduates’
competitiveness in the job markets. This has been emphasized by a great number of
accredited educational organizations like OCED, stated clearly in PISA, by different
authors such as Phillips & Bond (2004); Ten Dam & Volman (2004); Nguyen, Tran,
& Hoang (2019) and Vuong (2019). In the second language acquisition field, the
inclusion of critical thinking in language lessons has been continuously reported with
positive impacts on the acquisition and development of different aspects of language
learning such as vocabulary (Boroushaki & Ng, 2016), writing skills (Rafi, 2011),
reading and writing (Liaw, 2007), oral communication skills (Kusaka & Robertson,
20006), listening (Mai, 2019), use of multiple strategies to solve the language learning
problems (Fahim & Komijani, 2010). Kusaka and Robertson even found that by
scaffolding students to self-evaluate and peer-evaluate the learning, teachers could
trigger the desire for oral communication among Japanese first-year students who
were inhibited in the first place. The significance of critical thinking to higher
education in general and English language teaching, in particular, has led to the
suggestion of adding the critical thinking element into language lessons for the mutual
benefits.

However, the appearance of critical thinking in English as a foreign language
classroom in the Vietnamese tertiary context is still with a question. First of all, the
national policy seems not to shed focus on this skill. The concept of “critical thinking”
according to Trinh’s, Nguyen’s and Pham’s analyses of national educational policy
and practice in 2015, 2016 and 2018 was concluded “remaining a new term” and
being absent in the official papers in the meantime (Nguyen & Bui, 2016; Nguyen,
2016; Trinh, 2015).

Secondly, the set of compulsory examinations operated in classes, in universities, and
even on the national scale has been driving learners towards the non-critical-thinking
end. Found by Hsu (2010), examinations despite being unfavored by students on the
surface are the pivotal incentives for English learning. This is especially true in the
Vietnam context because showing high grades is a way that children show their filial
piety towards their parents (Nguyen, 2011; Nguyen, 2016). As a result, students are
motivated to learn what is given in the tests. Most universities in Vietnam continue
traditional emphases on lexical-grammar and closed-ended questions (Van, 2010) on
the ground of its management convenience and debated fairness (Andre & Webster,
2018). Consequently, it is highly out of the question that children show the need for
critical thinking development firstly as it leaves zero impact on their final close-ended
assessment where learners are asked to pick an answer from a set of lexical-grammar
choices instead of exploring, analyzing, or evaluating the subject or making their
argument.
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Knowing that if students do not show the need for learning or acquiring the skills,
hardly can teachers be inspired to include the element in the lesson given the current
academic and teaching workload teachers are bearing on the shoulder referred from
the study of Nguyen & Tran (2019). The decision that critical thinking will appear in
the language classroom highly depends on teachers’ awareness of, understanding of,
experience with, the expertise of, and hands-on practice with the skills and teaching
skills. Although there have been an increasing number of researchers shedding their
attention to educators’ perspectives towards the fostering of critical thinking skills in
foreign language teaching in higher education (Le & Nguyen, 2017; Nguyen, 2016),
the contrivance of the panorama over tertiary EFL teachers’ viewpoints on practicing
the skills in classrooms hitherto is still in its infancy. Consequently, actions for
tackling compulsive problems from this site are still being far from being finalized.

Research objectives

Having identified the significance of the EFL class instructors, this study was
established to first explore whether Vietnamese tertiary EFL teachers have been in
contact with the term “critical thinking” and to conceptualize the notion of critical
thinking currently maintained by those educators. Secondly, it is intended to identify
if there has been any effort made by the teachers to include critical thinking elements
in their daily language lessons and some possible reasons behind their inclusion and
exclusion of the skills. Lastly, in the cases of teachers who embed the skills, this
research aims to describe exemplary teaching practices used. In general, this paper
hopes to present the language teaching administrators, teachers and lecturers in the
relevant field with an insight into the EFL instructors’ perceptions over the
development of critical thinking skills in a Vietnamese tertiary EFL institution so that
training support can be given or valuable practical experiences can be withdrawn and
learned from.

Research questions:

The study sets out to answer the following three core research questions in a
Vietnamese higher education EFL context:

1. How do the teachers define critical thinking in general and in the language
teaching domain in specific?

2. What are some reasons for teachers’ inclusion or exclusion of critical thinking
teaching in the tertiary EFL classroom?
3. How do the teachers teach critical thinking skills in an English lesson?

Literature Review
Definition of critical thinking

Critical thinking fosters skills especially beneficial for learners to adapt to a new era
where Al is going to dominate the job market. Critical thinking allows students to
continuously learn and adjust their viewpoints towards the world surrounding them
(Sung, 2012). The correlation between language learning and critical thinking has
been proved according to Vygotsky (2012) that the process of conveying thoughts via
the language tool shapes knowledge or understanding.
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There are numerous and different focused definitions of critical thinking throughout
the development of society and history. Paul & Binker (1990) mentioned three notions
including in critical thinking: the perfections of thought, the elements of thought, and
the domains of thought. Barry (1992, p. 6) defined critical thinking as “a process of
carefully determining whether to accept, reject, or suspend judgment about what
someone says. It is also a process that emphasizes a rational basis for beliefs and
provides a set of standards for analyzing, testing, and evaluating them”. In a different
paper by Bailin, Case, Coombs, & Daniels (1999), the three general aspects of critical
thinking accepted by educators are the extent of mind in which his or her belief, the
appropriateness of thinking in terms of adequacy and accuracy, and the matching of
thinking and certain basic standards are. These concepts were all related since it
mentions the notion of thinking in the mind as the foundation to think critically.

Even though the notion of critical thinking is originally from the Western culture with
its founders Socrates and Plato (Thayer-Bacon, 2000), the concept has implicitly been
practiced in the Orient context (Dong, 2015; Lam, 2016; Li, 2015). In Vietnam, the
concept of critical thinking also has certain adoptions since Vietnamese scholars
interchangeably use the two terms “tu duy phan bién” and “tu duy phé phan” which
means to point out the irrelevant sides in one’s thoughts while making the argument to
describe critical thinking (L&, 2011; Luyen, 2005). Later on, to avoid the negative
connotation of criticism in these two terms, “tu duy bi€n ludn” has been used. The
notion of thinking, according to these experts, should reflect as an ultimate process of
one’s mind to solve a particular problem, and therefore, should be relevant to logic,
reasoning, and a constructive manner (Duong & Nguyen, 2016; Nguyen, 2016).

The researchers chose the concept of critical thinking from the study of Baezt(2004).
The core theory in his study kept knowledge level in Bloom’s Taxonomy from the
book of Krathwohl & Anderson (2001) for its “importance of retaining and retrieving
information” (p.49). Knowledge is also the foundation to create the act of thinking
before having critical thinking. Critical thinking is the phenomenon of not accepting
and receiving any new information simply and immediately. Critical thinking is often
expressed through cognitive and intellectual skills such as interpretation, analysis,
inference, explanation, evaluation, and self-regulation. Among which, the last notion
of self-regulation in this concept is meaningful as it allows learners to develop their
autonomy which should be one of the main aims of teaching and learning.

Explanation Knowledge

Interpretation

Figure 1. Critical Thinking Skills by Baez (2004)
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The practice of critical thinking in English Language Teaching (ELT)

Teachers play a significant role in the development of critical thinking skills in the
classroom as they are the ones who explicitly instruct students towards critical
thoughts (Thunnithet, 2011), and therefore, their understanding of the concept holds
an integral position in the whole process. However, studies have indicated the
opposite in reality. Li (2016), who conducted thorough qualitative research and
examined the Chinese EFL teachers’ beliefs and practice from questionnaires,
observations, interviews, reflection videos, proved that 1). There is a vague
understanding of the concept by teachers, and 2) teachers, despite having a positive
attitude towards critical thinking, had challenges that make it impossible to integrate
those skills in English language teaching. A similar result was found in the study of
Yuan & Stapleton (2019). This study revealed the lack of training for pre-service
teachers and a system or framework to evaluate the improvement in critical thinking
skills. The research was conducted in China and its participants were post-graduates
with a strong foundation of English linguistics. The study revealed problems in
training leading to an insufficient understanding of CT and led to further issues in
real-life classroom situations. Furthermore, those pre-teachers who made attempts to
deliver critical-based lessons faced constraints from school policy and culture-related
issues.

In the context of second language acquisition, obtaining a wide variety of vocabulary
range and fluently understanding the reading texts facilitates the higher thinking
process (Houghton & Yamada, 2012; Yamada, 2010). Numerous studies conducted in
Asia Context to examine the impact of critical thinking in the EFL context and the
results indicated positive outcomes of students’ learning efficiency for critical
thinking lesson-based (Boroushaki & Lee-Luan, 2016; Fahim & Komijani, 2010;
Kusaka & Robertson, 2006). Research by Kusaka and Robertson (2006) found that by
scaffolding students to think critically under self-evaluation and peer-evaluation,
teachers could trigger the desire for oral communication among Japanese first-year
students who were inhibited in the first place.

Culture is hereby considered a major factor constraining learners from approaching
lesson-based learning and practicing critical thinking. Vietnam is greatly influenced
by Confucianism (P. M. Nguyen, Terlouw, & Pilot, 2012) and along with the
existence of grammar-translation teaching methods, students are passive learners
(Cao, Hoang, & Ta, 2016). One of the common phenomena that Vietnamese students
face is the fear of “losing face”. Teachers can easily observe that students do not raise
their voice and answer questions either because they lack confidence in their
confidence or they are afraid that other people would judge them based on their
answer as shown in the study of P. M. Nguyen et al. (2012). Students’ readiness,
students’ level, and their intrinsic motivation are the difficulties in embedding the
intervention in teaching critical thinking.

In addition to the critical thinking practice in the language classroom, it is challenging
to get students familiarized with the concept of critical thinking while learning
language skills. Alnofaie (2013) addressed in his study the fact that language skills are
highly emphasized in the curriculum; therefore, the criteria to become a critical being
in writing, reading so that they can discuss, negotiate and solve the problems critically
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are likely to be neglected. Therefore, he suggested the acts of embedding the learning
of thinking critically in the four main skills and sub-skills of a language. Moreover,
the researcher recommended building the curriculum for an independent critical
thinking course in which students learn the main concept of critical thinking, its
nature, and its characteristics so that they can further apply in any other subject.

In general, even though critical thinking has been imposed for a long time in history,
its systematic evaluation for teaching-learning has not been explicitly stated in the
curriculum, especially in the field of second language acquisition. Furthermore, there
is a lack of evidence in practice and training of critical thinking in current tertiary EFL
classes leading to confusion in teaching practice. This study investigated critical
thinking from the angle of the educators to gain insights into the reality of teaching
critical thinking in Vietnam.

Research Methodology

This paper is aimed to study the EFL instructors’ perceptions of the concept of critical
thinking in terms of their understanding and their teaching practice in a Vietnamese
tertiary EFL institution. A case study is employed in this research. According to Gay,
Mills, & Airasian (2011, p. 445), this qualitative approach is suitable to study “a
particular instance of a phenomenon under investigation to understand a specific
problem that occurs in everyday practice”. In this study, the participants are the
teachers in the university, particularly, the lecturers in the English Faculty of this
university. The researchers carefully investigated the literature to find suitable
question protocols, then adopted and adapted the questions then collected primary
data by individuals interviewed English lecturers to gain insights into the
understanding of personal definition and practical teaching cases.

The research site

This study is conducted at a public university in Vietnam. After asking permission to
conduct the research from the Dean of the English Faculty and receiving approval, the
researchers carried out the study by collecting data from EFL lecturers.

Participants

5 teachers are chosen to conduct this case study research. The teachers who are
recruited from the school mostly are experienced teachers holding at least a master
degree in TESOL and/ or a relevant field. Teachers are required to obtain at least 2
years of working in the field as well. The researchers approach these teachers via a
faculty staff who introduced the researchers to the lecturers.

Sample and sampling

The convenience and purposive samplings are employed in this study because of the
previous working experience with the school and the targeted experienced-teachers.
The result of this research; therefore, cannot be generalized to the whole population of
EFL teachers since according to Gravetter & Forzano (2015), it does not exclude the
random elements.
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Research instruments

In this study, the qualitative data is gathered through adapted interview protocols with
interview questions. The interview protocols are adopted and adapted from the study
of Paul, Elder, & Bartell (1997) The original protocols were made in the Western
educational context; therefore, the researchers modified these interview protocols with
certain justification from T. T. B. Nguyen (2016) so that they fit with the study’s
context of Vietnamese English Language Teaching. There are three sub-themes in this
research: general information, understanding, practice, and reasons. The first part of
the interview aims to collect the demographic information of the participants as the
researchers want to find out the educational background of the participants to see
whether critical thinking had been included in their learning or training history. The
second part is to collect how each participant defines the concepts of critical thinking
to compare and contrast with the chosen concept. The third and fourth parts are to
emphasize the critical thinking teaching inclusion or exclusion in the teaching and
learning process and the reasons behind it. All parts were carefully designed to gain
detailed data to be able to answer the research questions. As the original interviewing
questions are in English, the researchers decided to translate all of the questions into
Vietnamese to avoid miscommunication and make the participants feel comfortable
enough to respond to the questions. Before interviewing, the researchers approached
two experts: a linguistic expert and a TESOL expert to ensure that the translation has
the closest meaning to its origin. The questionnaire was sent to TESOL experts to
evaluate its reliability and validity and to some teachers to eliminate any ambiguity
question items. A similar procedure was applied with the Vietnamese-English
translated version of the transcripts.

Findings/ Results
Teachers ‘perception of critical thinking.

Upon the request for a definition of critical thinking, there was a high consensus
between participants despite being interviewed independently.

Four of the five teachers defined critical thinking as a matter of thoughts whose level
is high and stated that the suspension of belief in an incoming piece of information is
the manifestation of thinking critically. Particularly, the phrases “do not immediately
believe immediately”, “do not accept it immediately”, “do not simply receive and
interrogate information.” appeared with little wording difference between 4
respondents.

Also, three out of five teachers elaborated components of critical thinking identically,
including analyzing, evaluating, and synthesizing. Among the three, one even
provided a comprehensive description as follows,

“Distinguishing the difference between what we can hear and see only accounts for
30%. The